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ul/G5 . tL n]vx¿ pRr lzIff;Fu ;DalGwt ;fdflhs / cg';Gwfg s]lGb|t x'g' kb{5 .
#=  o; hg{ndf lqe'jg ljZjljBfnosf ljleGg ;+sfo tyf cWoog ;+:yfg ;Da4  

ljåfg\af6 :t/Lo 9fFrfdf k|fKt n]vx¿nfO{ k|sfzg ul/G5 .
$= n]vx¿ g]kfnL efiffdf n]lvPsf]df !$ KjfOG6sf] lk|lt kmG6sf] cIf/ !=% nfOg :k];df 

n]lvPsf] / cª\u|]hL efiffsf] n]vdf !@ KjfOG6sf] 6fOD; Go' /f]dgsf] cIf/ 8an nfOg 
:k]; u/L 6fOk ePsf] x'g'kg]{5 . n]v /rgf k7fpFbf l8lh6n k|lt Od]ndf pknAw u/fO{ 
Ps k|lt x:tfIf/ ePsf] lk|G6 skL / n]vssf]  ;ª\lIfKt JolQmut ljj/0f  (Bio-data) 
klg k7fpg' kg]{5 . 

%=  n]v /rgf tLg xhf/b]lv kfFr xhf/ zAb;Ddsf] x'g'kg]{5 . ;Gbe{ ;fdu|L PlkP kl5Nnf] 
9fFrfdf x'g'kg]{5 .   

^=  k|fKt n]v /rgf ;+zf]wg ug]{ tyf :jLs[t jf c:jLs[t ug]{ ;Dk"0f{ clwsf/ ;Dkfbs 
d08ndf ;'/lIft /xg]5 . 

&=  klqsfdf n]v k|sflzt ePkl5 n]vsnfO{ b'O{ k|lt hg{n pknAw u/fOg]5 .  
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kf7\os|d ljsf; klqsf lqe'jg ljZjljBfno kf7\os|d ljsf; s]Gb|sf] cg';Gwfgd "ns jflif{s 
k|sfzg xf] . o;df d"ntM kf7\oqmd tyf pRr lzIffsf ;fGble{s ljifoj:t'n] :yfg kfPsf 
5g\ . of] klqsf k|f/Deb]lv g} cGt/ljifos cg';Gwfgd"ns /x]sf] 5 . @)#) b]lv ;~rflnt 
o; kf7\os|d ljsf; s]Gb|n] :yfkgfsf] kGw| jif{b]lv g} o; klqsfsf] k|sfzg k|f/De u/]sf] 
lyof] . ;fdfGo hg{nb]lv ;dsIf ;ldlIft x'Fb} g]khf]ndf cgnfOg :j¿k ;d]t o; hg{nn] 
k|fKt u/]sf] 5 . ;du|df ljZjljBfno :t/sf] kf7\oqmd lgdf{0fdf ;dGjofTds e"ldsf v]Nb} 
clgjfo{ ljifox? g]kfnL / cª\u|]hL ljifosf] kf7oqmd lgdf{0f, kf7\os|dn] lgwf{/0f u/]sf] 
lglZrt dfkb08leq /xL o;sf ljleGg kIfx¿ kf7\oqmd lgdf{0f, lzIf0f l;sfO ls|ofsnfk, 
gd'gf k|Zgkq lgdf{0f / d"Nofª\sg 9fFrf lgdf{0f tyf cg'lzIf0f sfo{qmd ;~rfng h:tf 
sfdsf] lg/Gt/tfnfO{ o; s]Gb|n] cl3 a9fpFb} cfPsf] 5 . o;sf ;fy} :gfts txsf clgjfo{ 
ljifox¿ g]kfnL / cª\u|]hL kf7\os|daf/] b]zJofkL ¿kdf ;]ldgf/ Pj+ uf]i7Lsf] cfof]hgf u/L 
kf7\os|dsf] sfof{Gjog / ;'wf/df SofDk; :t/sf] e"ldsfnfO{ ;d]t dxTTj lbg] sfo{df cxd\ 
e"ldsf lgjf{x u/]sf] 5 . kf7\os|d lgdf{0fsf sfo{ dWo] rf/a;]{ :gfts txsf clgjfo{ ljifox¿ 
g]kfnL / cª\u|]hLsf] k|yd, bf];|f] / t];|f] jif{sf] kf7\os|d lgdf{0f eO{ nfu' eO;s]sf 5g\
eg] kf7\oqmdjf/] SofDk; :t/Lo cg'lzIf0f sfo{qmdx? sf]le8sf sf/0f cgnfOg ljlwaf6  
ug]{ tof/L ePsf] 5 . 

lqe'jg ljZjljBfno afx]ssf :jb]z tyf ljb]zsf ljleGg ljZjljBfnoaf6 k|fKt u/]sf z}lIfs 
pkflwx¿sf] ;dsIf dfGotf Pj+ :t/ lgwf{/0f ug]{ sfo{nfO{ oyfzSo j}1flgs agfO{ cl3 
a9]sf] s'/f ljlbt} 5 . pkflwsf] ;dsIf dfGotfsf] nflu k|fKt pkflwsf] ;dsIftf lgwf{/0f 
;DaGwL lgb]{lzsf nufot j:t'ut cfwf/x? tof/ kfl/Psf] 5 . :gfts txb]lv ljBfjfl/lw 
tx;Ddsf] u'0ffTds dfgsx? lglZrt cWoog cjlw, Go"gtd s]|l86 cfj/ lgwf{/0f ul/Psf] 
5 . af}l4s ;d:ofsf] ?kdf /x]sf] ;fb[Zo ;d?ktf (Plagiarism) lgoGq0f ug{ ljBfjfl/lw 
txsf] pkflwsf] ;dsIf dfGotf lgwf{/0f ubf{ zf]wsfo{sf] df}lnstf clgjfo{ k/LIf0fsf] Joj:yf 
z'? ul/Psf] 5 . pRr lzIff cg'bfg cfof]un] kfFr jif{ cl3 g} tof/ kf/L nfu' ug{ r'gf}tLk"0f{ 
alg/x]sf] ljBfjfl/lw tx ;DaGwL Go"gtd dfkb08 / sfo{ljlw @)&# nfO{ pkflw ;dsIftfsf] 
nflu nfu' ug]{ cfwf/ tof/ kfl/Psf] 5 . l5d]sL b]z ef/tsf ljleGg ljZjljBfnodf nfu' 
u/]sf] Pdlkmn tyf ljBfjfl/lw txsf] Go"gtd dfkb08 / sfo{ljlw ;DaGwL ljlgod, @)!^ 
sf] Joj:yfn] ef/td} sfo{ljlw / dfkb08sf cfwf/df cdfGo dflgg] pkflwnfO{ ;dsIftfsf] 
dfWodaf6 bfo/fdf Nofpg] j}wflgs cfwf/ ag]sf] 5 eg] k|bfg ul/;s]sf ;dfg k|s[ltsf 
pkflwsf] 5fgljg u/L lgodg ug'{kg]{ sfo{ afFsL /x]sf] 5 . To;}u/L ef/tLo ljZjljBfnoaf6 
k|fKt ljBfjfl/lw txsf] zf]wsfo{sf] ;fb[Zo ;d¿ktf k/LIf0f ;DaGwL hl6ntfn] ;dsIftf 



k|bfg ul/Psf]df To:tf] pkflwnfO{ klg k'gM 5fgljg ug]{ sfo{ afFsL /x]sf] 5 . sltko 
ljZjljBfno tyf z}lIfs ;+:yfaf6 hf/L ePsf z}lIfs pkflwsf] ;dfg :t/ sfod ug{ 
cWoog cjlw / kf7\oef/ -s|]l86 cfj/_ gk'uL ;dsIftf gePsf pkflwx¿sf] lg0f{osf nflu 
lglZrt tx pQL0f{ u/L ;Dkfbg u/]sf af}l4s sfo{sf] klg s|]l86 u0fgf x'g] u/L Joj:yf 
ug{ ;dsIftfsf] nflu Go'gtd kf7\oef/ lgwf{/0f ug{ l;kmfl/; ;ldltn] sfo{ ;Dkfbg 
u/L ;'emfj ;lxtsf] k|ltj]bg k]; ul/;;s]sf] 5 . 

lj1fg k|ljlwsf] lasf; tyf Covid-19 sf] dxfdf/Ln] kf/]sf] c;/nfO{ ;d]t dWogh/ ub}{ 
z}lIfs pkflwx?sf] ;dsIf dfGotfsf] nflu cfj]bg lbg ljB'tLo dfWodsf] k|of]u k|f/De 
ul/Psf] 5 . ;Lldt hgzlQm / ;fwg ;|f]tsf] l;df ePklg cgnfOg cfj]bg k|0ffnLnfO{ 
;+:yfut agfpg] k|of; ePsf] 5 . o;n] cfufdL lbgdf s]Gb|sf sfdnfO{ k"0f{ ljB'tLo agfpg 
cfwf/ k|bfg u/]sf] 5 . ;dsIftf k|bfg ug{ ljleGg sf/0fn] hl6n ag]sf v'nf tyf b"/lzIffsf 
pkflw, cGt/ljifos, PsLs[t tyf å}w pkflwsf] ;dsIftfsf] nflu cfwf/ / dfkb08 aGb} 
u/]sf 5g\ . j]|ml86 6«fG;km/sf] nflu lqlj sfo{sf/L kl/ifb\df k|:tfj ul/Psf] sfo{ljlw ;Dejt 
kl/dfh{gsf] qmddf eP/ xf]nf kfl/t geO;s]sfn] j|m]l8t 6«fG;km/ nfu' x'g af“sL /x]sf] 5 . 
o; kf7\oqmd ljsf; s]Gb|n] ;Dkfbg u/]sf pNn]lvt sfo{ ljZjljBfnosf kbflwsf/L, 
pkflwsf] dfGotf / ;dsIftf lgwf{/0f ;ldltsf kbflwsf/L / ;b:o, l8g sfof{no, ljleGg 
;ldltdf /x]/ ;xof]u k'–ofpg' ePsf af}l4s JolQmTj Pj+ lqmofzLn o; s]Gb|sf] sfof{nosf] 
k|fWofks–sd{rf/Lsf] ;d'xsf sf/0f ;Dej ePsf] xf] . k|fKt ;xof]uk|lt cfef/L xF'b} lg/Gt/ 
;xof]u k|fKt x'g]df cfzfjfbL 5f}+ .

lqe'jg ljZjljBfno kf7\os|d ljsf; s]Gb|sf] jflif{s k|sfzg -kf7\os|d ljsf; klqsf_ sf] 
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lbFb} u'0ffTds Pj+ cg';GwfgfTds n]vgnfO{ k|>o lbg' /x]sf] 5 . o:tf n]vx¿nfO{ k|fl1s, 
dof{lbt, ;/n / ;dfj]zL agfpg] k|oTg ul/Psf] 5 . k|fKt n]vx¿nfO{ Gofo ug]{ ;DaGwdf 
lglZrt bfo/f agfP/ n]vs / ;dLIfssf] lardf ;]t'sf] sfd ub}{ n]vx¿ kl/isf/ / kl/dfh{g 
u/]/ a9L If]q ;d]6\g] k|oTg ul/Psf] 5 . o;leqsf sltko n]v ;f]xL s;L leqsf ;'Gb/ 
pkxf/ x'g\ . ltgsf] cWoog dggaf6 lj1 kf7sx¿ nfeflGjt x'g' x'g]5 eGg] ck]Iff ul/Psf] 
5 . o; hg{ndf cg';Gwfgd"ns n]vx¿ pknAw u/fP/ ;xof]u ug]{ Pj+ ;xeflutf hgfpg] 
tkfO{+ n]vsx¿ wGojfbsf kfq x'g'x'G5 . lj1 ;dLIfsx¿ h;n] n]vx¿nfO{ :t/Lo Pj+ k|sfzg 
of]Uo agfpg plrt / /rgfTds ;'emfj, ;Nnfx / ;xof]u k'¥ofpg' ePsf] 5 pxfFx¿k|lt klg 
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Estimation and Projection of Fertility, 2001-2031: 
Province 2, Nepal

Bijaya Mani Devkota*

Abstract

Fertility is an essential tool of population growth which can assist to formulate and 
evaluate policies related to population change. Fertility decline in Nepal has been 
tested and by with different studies with different figures like demographic health 
survey and national census data but varies data in provincial level. This study 
describes the children ever born and the birth before 12 months who were given birth 
by reproductive (15-49) age group of women. The study has utilized census data 
from CBS that were conducted in 2001 and 2011. These national household censuses 
were carried out in 12.5 percent of total household. From census data files 1,063,903 
and 1,304,079 number of reproductive age group of women were identified through 
analysis. The study was carried out adhering to the Arriaga method and changing 
P/F ratio method. Age sex pyramids and frequency table represent demographic 
scenario of province two. The TFR values of province 2 exact years 2016, 2021, 
2026 and 2031 were obtained by linear interpolation and extrapolation by 2031, it 
will to reach TFR replacement level.  

Keywords: Estimation, projection, census, indirect techniques, province 2

Introduction

Fertility is important demographic variable linked to socio-economic development 
and health wellbeing population (Bongaarts, 1978). Many research questions explore 
its actual data needed for estimation to obtain accurate and reliable information in a 
country (Schmertmann, Cavenaghi, Assunção, & Potter, 2013).The indirect technique for 
estimation of TFR is proximate determinants model (Bongaarts, 1987). The measurement 
of fertility indicators, models based on polynomial models, Coale- Demeny function (Coale 
& Demeny, 1968). The various indirect measures of fertility are parity progression ratio, 
stable method, and regression techniques that Brass’s (Brass, 1996) has suggested a P/F 
ratio method for estimating fertility by Hobcraft (Hobcraft & Little, 1984). The P/F ratio 
method for estimating fertility and stable population method (United Nations, 1983) has 
been used for estimating TFRs (Rele, 1987) which is proposed techniques in this study. 
Indirect method is very reliable for estimating TFR where data are irregularities (Devkota, 

* Mr. Devkota is a Lecturer at Central Department of Population Studies, T.U. 
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2018). There are no methods for estimating fertility rates in developing countries over 
time based on different data sources that assess the uncertainty of the estimates (Alkema et 
al., 2009).Since most of the less developed countries don’t have complete registration of 
vital statistics, demographic procedures have been divided for an indirect measurement of 
fertility. In general, the procedures take into account data collected in a census or survey 
about women by age their children ever born and their children born during the year prior, 
to census or survey data (Brigitte, 1952).  This states that the methods were developed 
earlier 1940’s by Grab Ill (1941) Mortar (1949), Henry (1970) and Arriaga’s and Anderson 
(1975) (Rossi, 1975). This technique devised several years ago (Arriaga, 1983) consists of 
comparing average numbers of children ever born to obtain a set of age specific fertility 
rates. Some of these techniques are based on indirect estimation while others are based on 
the statistical modeling in which the parameters are estimated through modeling (Brass 
& Coale, 1977).This knowledge gap in fertility data within various researches is fulfilled 
by estimation and projection of fertility. The demographic health survey 2011 reveals that 
province 2 has shortest birth interval (30 months) and the total fertility rate (TFR) is 2.3 
children per woman highest among the provincial level (Ministry of Health, 2016) and 
applying the estimation and projection of fertility in Province 2. The aim of this study is to 
estimate and verify the validity logistic curve function using the projection in province 2. 

Data and Methods

Indirect demographic estimation covers a wide variety of procedures many of which 
solely utilize information obtained from single round surveys (United Nations, 1983).  The 
estimation of vital rates using national registers in developing countries is problematic 
and NDHS has limited sample size. These censuses suffer from coverage and content 
errors (Kpedekpo, 1982) used in indirect estimation.  Nepal, the proposed analysis has 
used available on census data set (2001 and 2011) focused on Province 2 in Nepal. This 
study describes the children ever born and the birth before 12 months who were given 
birth by reproductive (15-49) age group of women. The main staple of the demography 
taught and later extended by the UN regional demographic centers and were the subject 
scores of journal, articles reports; applied Arriaga method and changing P/F ratio for 
reliable and accurate information in indirect estimation (Schmertmann et al., 2013). Feeney 
(1996) presented a reinterpretation of P/F adjustment that similar logic (Feeney & Noller, 
1996), however, proposed time based on the difference between current age and past and 
future mean time of cohort childbearing used logistic curve function rather than others 
mathematical model. 

The Arriaga fertility method (1983) estimates fertility levels by comparing two or more sets 
of average CEB. This method was designed to be useful in cases where the Brass P/F ratio 
method is not appropriate because the level of fertility has been changing implemented as 
part of the population analysis system (Tsuya, Bumpass, & Choe, 2000). It express simply, 
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fx = CEBx+l - CEBx, where, fx is the fertility rate for women in age group (x, x+l) and CEBx 
is the recorded average number of children ever born for women exact age x (Arriaga, 
1994).

The Brass changing P/F ratio method characterized as hypothetical inter-survey cohort 
is logical relationship in this context is that, a cohort of women moves through life, the 
average parity at each age equals the cumulated ASFRs to that age, provided that the fertility 
of surviving women is equal to that of women dying during the interval. The method uses 
two key assumptions:  firstly, because of common reporting problems, the Brass approach 
supposes that parity data (children ever born) are better than fertility data (CEB in a recent 
reference period) for estimating the overall level of fertility. If reported fertility is low 
(or high) relative to parity, then parity trumps fertility and TFR is adjusted upwards (or 
downwards) and secondly, the Brass approach supposes that age specific fertility rates have 
been constant over the reproductive lifetimes of women contributing data to the sample. 
If rates are nearly unchanging, then there should be little difference in a cross-sectional 
survey between age specific parities (Px) and true cumulative period fertility (Φx). However, 
when fertility levels have been changing rapidly, as clearly states that prior to 2011, then 
the relationship between Φx and Px becomes more complex (United Nations, 1983). The 
changing rates make parity based on consistency checks and corrections more difficult to 
derive (Moultrie & Dorrington, 2008). Where k is selected from consistent Pi‚ sFi  and 
TFR = 5 × i=17.f*(i). In any case, the best P/F ratio for adjustment will be that for the 
youngest useable age group, 20-24. In projection by using logistic function mathematical is 
statistical models that have been used in diffusion processes are often modeled by a logistic 
function. The logistic function is the sigmoid curve with equation:

f(x) = xe−+1
1

Where, e is Euler’s number; for values of x in the range of real numbers from −∞ to +∞, the 
S-curve shown is obtained (Pearl & Reed, 1920). Medium variant is used to project TFR 
estimation and projection. These data were processed in computer were using SPSS, Mort 
Pak 4.3 and MS excel programmed.

Results

This study has attempted to estimate fertility change by applying latest indirect techniques of 
fertility estimation at province 2, from 2001 and 2011 census data. The fertility estimates which 
are based on children ever born, last year birth according to reproductive age group of women. 
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Household Population by Age and Sex 

The demographic processes are influenced by the age and sex structure. The demographic 
factors and the demographic processes have a very close link. However, the significance of 
age and sex extends far beyond demography. In traditional societies, the division of labor 
is nearly exclusively based on age and sex. The age-sex pyramids of household population 
clearly represents the population structure of specific time frame. The age-sex pyramid  of 
province 2 for census 2001 and 2011 are  presented in Figure 3.1.  

Figure 3.1: Age sex pyramid 2001 in province 2

Age sex Pyramid 2001  Age sex Pyramid 2011  

Source: Census dataset, 2001 and 2011.

Age-sex structure analysis of 2001, province 2 (Figure 3.1) has the highest proportion 
of the population in the age group 5-9 followed by the 0-4 age group. The population of the 
0-4 is lower than 5-9 age groups. The data clearly indicate declining fertility and mortality. 
On the other hand, 2011 census shows that the highest proportion of the population is in 
the age group 5-9 followed by the 10-14 age groups. The population of the 0-4 age group 
is lower than subsequent (5-9 and 10-14) group. In 2001 and 2011 data were smoothed 
by Arriga method. The Figure 3.1 shows that aging index increases from 14.98 to 19.47 
accordingly. This means there was significant increase in life expectancy and decrease in 
sex ratio at reproductive age group. The child dependency ratio has decreased from 76 
to 71, working ratio has increased from 53 to 54, ageing dependency ratio has increased 
from 11 to 14, child dependency ratio has decreased from 76 to 71, child- aged ratio has 
decreased from 87 to 85, sex ratio has decreased from 107 to 101 and women ratio has 
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decreased from 0.573 to 0.455 during census 2001 to 2011.  The sex ratio of the study 
population shows that male population with the age group between 15 to 40 years has 
declined sharply in comparison to other age groups.  It might be the effect of absentee 
population. The demographic parameters represent the general idea about the child, adults, 
working age, reproductive age, and schooling age and so on. It is important to study fertility 
and effect of migration. 

Estimation of fertility Arriaga method in province 2

The Arriaga fertility method estimates fertility levels by comparing two or more sets of 
average CEB in province 2. These estimates are used to adjust observed fertility patterns 
in a manner similar to the changing Brass P/F ratio method. The method was implemented 
as part of the population analysis system in two dates (Bumpass & Tsuya, 2003). This 
study has utilized the Arriaga approach for both theoretically and through simulations. It’s 
a modern statistical take on a traditional deterministic population estimating method. As 
in the majority of developing countries, information from vital statistics is incomplete in 
Nepal. The contrary to the Brass technique, which assumes constant fertility, the hypothesis 
implicit in Arriaga’s method is that the average number of children born per woman 
varies linearly in the time interval under consideration. The evidence of Nepal indicates 
that fertility is declining hence Arriaga’s technique should be applicable to determine the 
validity of this tendency in province 2. In the case of intermediate surveys, the averages 
between the values of the preceding and following years are taken to determine the fertility. 
This study has based on CEB according to reproductive age group of women in province 2 
(2001 and 2011 censuses).

Table 3.1: Estimation of fertility Arriaga method in province 2

Age Conventional 
ASFR 

Cum. 
ASFR

ASFR 
Pattern

Cumulative 
ASFR pattern

Adj. 
factors

Adj.  
Fertility f* 

15-19 0.111 0.111 0.032 0.032 3.451 0.089
20-24 0.187 0.298 0.093 0.125 2.788 0.259
25-29 0.153 0.451 0.080 0.205 2.204 0.223
30-34 0.071 0.522 0.052 0.257 2.030 0.145
35-39 0.016 0.538 0.031 0.288 1.870 0.086
40-44 0.005 0.543 0.017 0.305 1.778 0.047
45-49 0.002 0.544 0.010 0.315 1.729 0.028
TFR 4.391

Source: Census dataset, 2001 and 2011.

Table 3.1 is based on age specified data of reproductive age span of women in province 
2 (2001 census); the adjusted values are estimated on the basis of cumulative ASFR and 
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cumulative ASFR pattern. The adjusting value for age group was found in decreasing trends 
with increasing age group. Here, adjusting factor of P2/F2 values (2.788) has resulted 
adjusted ASFR for all age group and the adjusted TFR value was 4.391 in December 2000.  
The mean age of childbearing was 28.26 years. The TFR value was higher than national 
census value (4.1) (Central Bureau of Statistics, 2003) 

Table 3.2: Estimation of ASFR based on 2011 census by using Arriaga method

Age Conventional 
ASFR 

Cum. 
ASFR

ASFR 
Pattern

Cumulative 
ASFR pattern

Adj. 
factors

Adj.  
Fertility f* 

15-19 0.071 0.071 0.021 0.021 3.397 0.051
20-24 0.185 0.256 0.086 0.106 2.408 0.207
25-29 0.136 0.392 0.071 0.177 2.211 0.171
30-34 0.074 0.466 0.041 0.218 2.138 0.099
35-39 0.019 0.485 0.023 0.241 2.016 0.055
40-44 0.003 0.488 0.011 0.252 1.938 0.026
45-49 0.001 0.489 0.005 0.257 1.906 0.012
TFR 3.106

Source: Census dataset, 2001 and 2011.

Table 3.2 is based on age specified data of reproductive age span of women in province 
2 (2011 census); the adjusted values are estimated on the basis of cumulative ASFR and 
cumulative ASFR pattern. The adjusting value for age group was found in decreasing trends 
with increasing the age group. Here, adjusting factor of P2/F2 values (2.408) has resulted 
adjusted ASFR for all age group and the adjusted TFR value was 3.106 in December 2011.  
The mean age of childbearing was 27.72 years. The TFR value was higher than national 
census value (2.6) (Central Bureau of Statistics, 2014).

Estimation of fertility for hypothetical inter- survey cohort

This study has been based on province 2 in Nepal. The indirect method of demographic 
assement aviable to date are frequently insufficient to predict levels. The hypothetical 
cohort based measurements is used to reduce the impacts of trends and estimate period 
levels in province 2. If fertility rate has changed over time, cumulative period fertility 
rates will not equal to lifetime fertility and an adjustment factor determined on the basis of 
comparison will reflect not only proable data mistake but also the impacts of chances over 
time. If age-specific fertility rates for the period’s end points aren’t accessible, a set of rates 
corresponding to the period’s mid-point could be utilized instead. In hypothetical inter- 
survey cohort method two dates of number of CEB and number of birth before 12 months 
according to reproductive age groups of women are also taken. The data of censuses 2001 
and 2011 were used for the calculation of changing P/F ratio in province 2. 
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Table 3.3a: Estimation of ASFR based on P/F hypothetical inter survey cohort

Age 2001P(i) 2011P(i) ∆P(i) P(i,s) 2001 f(i) 2011 f(i)
15-19 0.233 0.111 0.111 0.111 0.032 0.021
20-24 1.140 0.924 0.924 0.924 0.093 0.086
25-29 2.167 1.886 1.653 1.764 0.080 0.071
30-34 2.892 2.560 1.420 2.343 0.052 0.041
35-39 3.233 2.939 0.772 2.536 0.031 0.023
40-44 3.401 3.106 0.214 2.557 0.018 0.011
45-49 3.371 3.109 -0.124 2.412 0.010 0.005
TFR

Source: Census dataset, 2001 and 2011.

Table 3.3b: Estimation of ASFR based on P/F hypothetical inter survey cohort 

Age f(i) ɸ (i) F(i) K f+ f*(i)
15-19 0.027 0.132 0.040 2.789 0.034 0.089
20-24 0.089 0.578 0.351 2.631 0.091 0.239
25-29 0.076 0.955 0.778 2.269 0.072 0.191
30-34 0.047 1.188 1.081 2.168 0.044 0.116
35-39 0.027 1.321 1.257 2.017 0.026 0.067
40-44 0.014 1.393 1.348 1.896 0.014 0.036
45-49 0.007 1.429 1.418 1.701 0.006 0.015
TFR 3.759

Source: Census dataset, 2001 and 2011.

In this study, the changing reported average parities P (i, s) were calculated from the reported 
average parities of 2001 and 2011 censuses. The period ASFR f(i) was obtained from ASFR 
datasheet of 2001 and 2011 censuses. It was based on medium variant estimation, follows 
changing reported parities methods with help of manual X procedure in P (i, s)/F (i) ratios 
applied in province 2. The adjustment factor (K) for registered births and its reciprocal (1 
/K) for the estimation of the completeness of birth registration, with inter-censual birth rate 
was estimated by summing total births registered during the years 2001-2011 in Nepal.  
The unadjusted ASFR was multiplied with K.  The adjusted value 2.631 was estimated 
based on data in 2001 and 2011 censuses (Table 3.3a and 3.3b). Finally adjusted TFR value 
of province 2 was 3.75 in December 2005. The TFR value was higher than the national 
value (3.1) (Ministry of Health, 2006).

Estimation and Projection of Fertility, 2001-2031: Province 2, Nepal
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Projection of fertility in province 2 (reference date 2010)

Fertility estimate Arriaga method and changing P/F ratio methods was used which is suitable 
for declining fertility and mortality rate.  The estimation of province 2 TFR in December 
2010 was verified by using logistic curve function on the basis of December 2000 and 
December 2005 data. The TFR values were estimated by using Arriaga’s and changing 
P/F methods. A trend extrapolation model refers specifically to a fairly simplistic model 
that uses the historical growth pattern to project the future growth pattern. The observation 
incorporates that during the demographic transition, fertility first changes slowly and it 
accelerates then finally decelerates. 

The demographic scenario of province 2 reflects the phase of demographic transition. 
In province 2 adjusted TFR value was 4.391 in December 2000 and 3.759 in December 
2005.  The estimate of TFR obtained in December 2010 was 3.106.  The estimation curve 
shows decreasing trend (slope = -0.130) and intercept 260.44. The parameter and TFR 
was obtained from the same value and hence the logistic curve method was validated. So, 
similar method can be applied to project the TFR of reference date December 2015, 2020, 
2025 and 2030. 

Projection of fertility in province 2 (reference date 2031)

Population growth rates are normally determined from historical data and then employed 
in certain mathematical formulas to forecast the population’s likely future size. Population 
predictions are required for development planning and should, without a doubt, be as 
precise as possible in province 2. The estimates will be accurate if data used are accurate 
and assumptions involved in the projections held true in reality. As a result, data must 
be adequately reviewed and adjusted for mistakes before being used for projection, with 
logistic curve being the most likely assumption. 

The age specific fertility rate is an extension of the general fertility rate that calculates 
fertility rates for each 5-year age cohort of women, starting with the 15 to 19 age group and 
continuing through the 40 to 44 age group. Almost all projection approaches extrapolate 
previous or current trends into the future to some extent. The estimated TFR values of 
December 2000, 2005 and 2010 by using logistic function has projected the TFR value up 
to December 2030. The same slope was used for future projection. The model was used 
spreadsheet TFRLGSTNew.xls interpolates and extrapolates of TFR in province 2. 

Finally, 2015, 2020, 2025 and 2030 data were used to interpolate point estimation with 
medium variant in province 2. Fertility decline has been a primary determinant of population 
ageing and projected levels of fertility have important implications on the age structure of 
future populations, including on the pace of population ageing. In these basis trends of TFR 
values projected (Table 3.4).
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Table 3.4: Projected TFR values in province 2

Year TFR Values
December 2000 4.39
December 2005 3.76
December 2010 3.11
December 2015 2.62
December 2020 2.34
December 2025 2.19
December 2030 2.10

These dates based on census 2001 and 2011 can be obtained by linear interpolation. In fact, 
this research used point estimation with medium variant interpolation. TFR values were 
estimated December 2000 and 2010 by using Arriaga method and December 2005 by using 
hypothetical inter survey cohort. The obtained values were verified and valid by using 
logistic curve. The projected province 2 TFR of December 2015, 2020, 2025 and 2030 
were obtained 2.62, 2.34, 2.19 and 2.10 respectively (Table 3.4).  However,  exact date of  
projected TFR  using linear interpolation  are 2016, 2021, 2026 and 2031 respectively. The 
TFR value was lower than the national value in all estimated dates. In province 2 will be 
same as the replacement level in 2031.

Discussion

It is very crucial, critical and important that 156 countries and areas around the world, the 
estimated number of births that the estimates of the approximately 230 million, which is 
more than the estimated 129 million births that actually 81 percent variants (Liu, 2015). 
This study shows that the province 2 has high fertility rate to compare national level TFR 
(4.125) in December 2001 (Central Bureau of Statistics, 2003). Similarly, province 2 has 
high fertility rate in comparison of national TFR (3.1) in December 2005 (Ministry of 
Health, 2006). In December 2010 shows that province 2 has high fertility in compare to 
national TFR (2.6) (Central Bureau of Statistics, 2014). A significant numbers of women 
say that they do not want another child but are not using any method of contraception 
(Casterline, 1989). Reducing unmet need and serving current users of contraceptive scan 
help in reducing unintended pregnancies that lead to abortions and unwanted births both of 
which are unacceptably high in many countries (Becker, 1999). Nepal is among the poorest 
countries in the world and the quality of its demographic data is no different either. Data 
that is meager and defective limits understanding of population dynamics in the country. 
The controversy arising from fertility estimates in many developing countries is mainly 
due to the poor data quality. For instance, fertility decline in Nepal has been tested and 
tried with different studies coming up with contradictory conclusions national census data. 
The demographic landscape of the SAARC region has seen unprecedented changes over 
the last 100 years. The population growth rate accelerated and India (which accounts for 

Estimation and Projection of Fertility, 2001-2031: Province 2, Nepal
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three-fourths of the region population) doubled its population between 1961 and 1991 and 
crossed one billion marks in 2001. India, Pakistan and Bangladesh are respectively the 
second, seventh and ninth most populous countries of the world. The highest fertility rate 
(TFR) 5.4 in Afghanistan and lowest fertility rate (TFR) 2.1 which reached the replacement 
level in Sri Lanka world population data and NDHS give same TFR 2.6 in Nepal which 
is medium change of fertility in SAARC countrieswich is resemale indirect estimates of 
the TFR calculated using Arraiga’s method in 2001 and 2011. The TFR is approximately 
4.1 in 2001, which declines to 2.6 in 2011, a decline of slightly less than one child per 
woman over a decade (Central Bureau of Statistics, 2014). The value of the TFR recorded 
by the population and housing census of 2011 at 2.52, is much closer to the value of the 
TFR obtained by the demographic and health survey of 2011 of 2.6 in 2009, that is during 
the period 2008 to 2010 (Devkota, 2014). The TFR in Nepal is 2.3 children per woman 
(Ministry of Health, 2016).

Conclusions

This study has presented substantial defectiveness in Nepal’s fertility data, hence the 
usefulness of indirect estimation of the total fertility rate using province 2 in Nepal. This 
research has main strength of study of point estimation of fertility by Arriaga’s method 
and changing P/F ratio method in province 2 is justified which is a new contributing study 
in Nepal. The changing P/F ratio, the Arriaga’s methods were quite powerful in indirectly 
estimating fertility levels.  If the degree of data errors is enormous, then the techniques 
can also be sources of errors themselves (Feeney & Noller, 1996). This study used point 
estimation with medium variant interpolation. TFR values were estimated from December 
2000 and 2010 data by using Arriaga method and December 2005 by using hypothetical 
inter survey cohort. The obtained values were verified and valid by using logistic curve. 
The projected national level TFR of December 2015, 2020, 2025 and 2030 were obtained 
2.62, 2.34, 2.19 and 2.10 respectively. The TFR values are near to reach national TFR 
replacement level.   At last using linear interpolation project of the TFR exact dates were  
2016, 2021, 2026 and 2031 respectively.  
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Structure and Application of Master’s Level Course of 
Political Science

Chakrapani Lamsal*

Abstract
The Political Science course of the master’s level is examined from horizontal 
perspectives with interpretive and constructive philosophic base. The objective of 
this article is two folds. The first is to review the limitation of the current courses, 
application, and evaluation manuals and the second is to envisage the application 
mode and its faculties. The study is based on primary as well as secondary sources 
of information. The information was collected through a documentary (office record) 
and telephonic survey.  The study follows a mixed methods of research. Shifting in 
semester system from the pre-existing annual system is a reformative step towards 
quality education. But there are still some challenges in connecting the syllabus and 
curricular activities to the market. To some extent, the objectives of the current course 
are vague, unspecific, and general. The lack of minimum number of faculties in the 
periphery and expertise in the Kathmandu valley is a problem for the application of 
the course. It is needed to train the faculties and adopt more contextual teaching-
learning approach as envisioned by the new education policy, 2076. It identifies some 
contextual issues to make the course more specific, practicable, and applicable. It 
suggests an alternative learning and evaluation pattern that addresses complexities 
like Covid and the lack of faculties.

Keywords: Curriculum, specific vs. general syllabus, Knowledge-based economy, 
Job market, semester

Introduction 

There must be a clear and coherent rationale for the level wise curriculum design in any 
discipline. The coherence of such a curriculum is designed with horizontal and vertical 
perspectives in general and specific attributes are embodied in a specific program. New 
relevant inclusion in the course and expert human resources are expected from the beginning 
(Hachhethu, 2004). Master of Arts in Political Science (hereafter MAPS) program was 
started in 1960-61 at Tribhuvan University (hereafter TU) with specific objectives. The 
MAPS course at TU is designed like other social science courses. Course coverage or 
element of the course is a basis for evaluation as well as the objectives for certain level in 
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terms of its production. Such a course must focus on the production of quality products 
with a specific level of knowledge. All courses aim to build a strong discipline through 
the design and application of specific curricular attachments. The MAPS has certain 
objectives to be fulfilled by the designated course. Why can the political science discipline 
not address properly the problems of its area, and are there any problems with the course 
objectives, structures, or capabilities of the faculties or fault on teaching-learning methods 
and evaluation techniques? It is a grand question of political science research in Nepal. 
This paper tries to answer the research question as, 1). Does the current objectives of the 
course of MAPS at TU are sufficient to fulfill current needs or links the product with the 
market? 2) Is the structure of the course sufficient to produce human resources tackle the 
market? 3) Do the number and quality of the faculties tie with the size and programs of 
the University? And, in the present context of pandemic Covid-19, how is the evaluation 
method applied? National education policy, 2076 has providence the new direction in terms 
of policy, objectives, goals, aims, and strategies. It identifies major problems and challenges 
of higher education with new measures to be adopted. The current course is reviewed based 
on constitutional spirit and issues raised in the new education policy relating to higher 
education. It also inquires the application mechanism and the achievement indicators. It 
intends to add something new in developing the course as a tool to make it more relevant. 
The objective of this article is to review the limitation of the current courses, application, 
and evaluation, and to visualize application and evaluation mode and the conditions of 
faculties. It follows a horizontal perspective to evaluate the course and developmental 
approach to equip the discipline and academic quality. It utilizes the primary as well as 
secondary sources of data. The information was primarily collected from the documentary 
sources (office record) and telephone conversation in March 2021. It follows a mixed 
methods approach of research.

This article explores on the specific problems that have affected perception and attitude 
towards political science and hints the ways to be adopted to make it more relevant and 
effervescent. It is divided into six headings, the first is introductory, and the second is 
conceptual. The third deals with the programs of political science and the fourth one is 
related to its syllabus. The fifth section deals with contemporary and specific issues of 
political science and the sixth section shows the current human resources of this discipline at 
TU. Lastly, the conclusion is drawn based on shreds of evidence as well as self-observation.

Concept of curriculum 

The literal meaning of curriculum is derived from the Latin word currere, meaning chariot 
race, runway, or path, laid way to reach the goal. A curriculum is a plan of action or a 
written document that includes strategies for achieving desired goals or ends (Talla, 2012 
p.1). The above view is popularized by Hilda Taba and Ralph Tyler, which means the 
steps are planned. Curriculum development demands a creative and innovative vision to 
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foresee and plan to meet the needs and existing challenges. It should adopt a broad view 
(Su, 2012 p.157) of the social and political context of the society and system of education 
while updating. Curriculum can be defined as both in a narrow way (list of contents) and in 
a broad way (all the experiences received by a learner). It is an umbrella term (Ibid p.153) 
which includes a lot of issues, experiences developed in a different disciplines. It denotes 
syllabus, course content, course of study, an outline of the teaching-learning frame. There 
is no consensus about the conception of curriculum from the classical to that of modern 
educationists. However, there are varied conceptions and understanding of the concept 
of curriculum. With changing demands and aspirations of the larger social framework, 
curriculum evaluation and reform be a regular task. At the same time, varied perspectives 
will emerge and are appreciated by different sectors of society (Talla, 2012 p.8).  It focuses 
mainly on the semester course of MAPS, its evaluation pattern, and Human resources. In 
this context it is taken in a broad sense. It belongs only to the curriculum of MAPS under 
the faculty of humanities and social science (hereafter FOHSS) at TU.

Political Science program 

Political Science is a separate discipline of social science. It was introduced just after 
the downfall of the Rana regime in 1950 as part of civic education in Nepal (Hachhethu, 
2004). In the beginning, political science course focused mostly on political thought 
and constitutional development, and public administration. University courses were 
much influenced by Indian orientation due to the affiliation of colleges in Nepal to Patna 
University. The Panchayat era was an obstacle for its development as a critical study of 
diverse subjects with different perspectives. The decade of Ninety was a golden era for 
the discipline of political science in Nepal (Khatri, 2001, Hachhethu, 2004) in terms of 
faculties and research. It was more influential by its platform (POLSAN), activeness, and 
faculties in the decade. The proficiency certificate level was dropped after forty years of 
its operation. Bachelor’s level course as a major is conducted in twenty-eight constituent 
and affiliated colleges under FOHSS at TU. Bachelor’s level program in the initial period 
was two years and then introduced three years, and currently, a four years/ eight-semester 
course is in practice as a general and specific.

The political science program at the master’s level has been running since 1961 in TU. 
It has contributed significantly to the academic, and political arena of Nepal. MAPS is a 
major discipline under the Faculty of Humanities and Social Sciences in TU. It adopts an 
interdisciplinary approach and tends to provide theoretical knowledge of political science 
in general and the understanding of Nepalese politics and political systems in path color. 
MAPS spelled out its offers as an opportunity to get theoretical and practical knowledge 
of political science, an in-depth knowledge in the globalized context, and offers various 
research methods and techniques, and their application. It is one of the oldest and reputed 
programs dedicated to developing qualified human resources in the political field. This 
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program was revised two times of its annual course during the nineties and finally dropped 
out of the annual program for regular- stream in CDPS in 2014. The semester system launched 
in the 2014 winter session in CDPS for the first time and in 2017 in other colleges. MAPS 
adopts an interdisciplinary approach to widen its perspectives. It has adopted semester, 
annual, and again semester streams in the history of Tribhuvan university. Two-years 
with a four-semester program is being conducted currently at the master’s level. Overall 
evaluation is performed by internal assessment (40%) by the faculty in the department and 
the final exam (60%) is conducted by the Dean’s Office in consultation with the CDPS. 
The internal assessment includes paper presentation, attendance, assignment, term paper, 
and midterm exam as evaluation measures. Thesis writing is compulsory. The semester 
system has a four-point GPA scale for evaluation of learning achievement. MAPS is being 
conducted in ten constituent colleges (as shown in table 1) and in some other affiliated 
colleges. Any candidate who has passed the bachelor’s level in any discipline can join the 
master’s course at TU. Master of Philosophy (M. Phil.) program is going to be launched by 
this year. International relation is a sub-discipline of CDPS and from its commencement 
was in operation at the same department. However, today international relations have 
its own separate department. CDPS designated the course to specialize in foreign policy 
and diplomacy, public administration, human rights, domestic politics and specifically 
promoting national interest in specific geopolitical conditions of Nepal. The University, 
faculties, and the government must be ready to develop such a center by performing their 
respective roles. The semester system was designed with specific aim, but its application is 
questionable in terms of a) to make the specialization course more specific, b) to connect the 
product to the job market, c) to equip the faculties with modern technology, d) to develop 
contextual evaluation methods and criteria, and e) to manage the mechanism for proper 
application of course at any context.

Structure of syllabus at master’s level 

The structure of the syllabus in the master’s level semester system is two years with four 
semesters. Only two semesters come into operation at a time. In the past, the overlapping 
of the annual (private) system and the semester system in some years had created confusion 
in various ways. Ultimately, the annual system was fully replaced by the semester system. 
On the one hand, there was a pressure of exams for students in the annual system and 
low enrollment in the semester system on the other. Tribhuvan University must change 
itself as the demand is raised for improving its quality and competitiveness in the national, 
regional, and global context. The syllabus for the master’s level prepared in 2014 has not 
been updated so far. The syllabus is to be updated to make it more relevant and competitive 
as the changing context has taken place. The syllabus must be reshaped on a philosophical 
and practical basis. Social reconstruction and development in methodology as well as 
linking with the market are some points for a new update. Course revision must be a regular 
process of any university to tie up with time, context, and market. Political scientists have 
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pointed out problems for decades (quoted in Hachhethu, 2004), but making a competitive 
discipline in a national as well as regional and global context is still challenging.

Objectives of MAPS in some extents are vague, unspecific, and lacking clarity about what 
types of human resource is to be produced. Courses must be redefined as core compulsory 
area and concentration area specifying different clusters of subjects intended to connect to 
the specific job market. Such courses interlink from second semesters to the fourth semesters. 
Concentration areas may be defined as foreign policy and diplomacy, conflict management, 
peace building and sustainable development, public administration, comparative politics 
and governance, human rights and social justice, and regional studies. Internal assessment 
must intend to focus on the specific area to be covered with empirical knowledge. In this 
format, students must do their thesis on their concentration area. Addressing the challenges 
as identified by national education policy, 2076 in the syllabus of MAPS is a gap to be filled 
up as soon as possible. The syllabus must be reshaped in the frame of national policy in the 
changing context. 

Table. 1. Syllabus of master’s Level semester System 

S. 
N.

First Semester 
(15 Credits.)

Second Semester 
(15 Credits)

Third Semester 
(15 Credits.)

Fourth Semester 
(15 Credits.)

1. Political Philosophy 
-551 (3 Cts.)

Constitution and 
Government - 556 (3 
Cts.)

Comparative 
Government- 561 (3 
Cts.)

India and China 
 (3 Cts.) 

2. Modern Political 
Theory -552 (3 Cts.)

Public Policy and 
Governance-557 (3 
Cts.)

Politics and Governance 
of South Asia-562 (3 
Cts.)

Democracy and Human 
rights- 568 (3 Cts.)

3. International 
Politics-553 (3 Cts.)

Conflict, Peace and 
Development-558(3 
Cts.)

Nepalese Politics and 
Political Behavior   
-563(3 Cts.)

Regional Studies -568 
(anyone)- 3 Crts.
Middle East-568-1, or 
South and southeast 
Asia-568-2), or
Western 
hemisphere-568-3)

4. Public 
Administration-554 (3 
Cts.)

International Law- 559 
(3 Cts.)

Foreign Policy of 
Nepal- 564 (3 Cts.)

5. Research 
Methodology -555 
(3 Cts.)

Politics and 
Government of 
Nepal- 560 (Crts.3)

International Studies- 
565(Anyone) -3 
Crts.,
International Political 
Economy- 565-1), or
 Diplomacy-565-2, or
International 
Organization-565-3 

4. Thesis writing-569
(6 Cts.)

Source: CDPS

Structure and Application of Master’s Level Course of Political Science at Tribhuvan University
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The master’s course is composed of 60 credits, 15 credits in each semester.  One credit is 
measured equal to sixteen class hours. There is no specific provision of reading and writing 
or performing on specific skill as an integral part of the credit. It is also one of the pitfalls 
of the semester system and must be addressed in time. The first and second semester has a 
compulsory area followed by five subjects each of three credits. Third and fourth semesters 
have compulsory subjects as well as optional courses. Among the optional courses 3 credits 
of international studies courses in the third semester and 3 credits of regional studies 
courses in the last semester is placed. Thesis writing is compulsory for this stream in the 
last semester as a weightage of 6 credits. Certain bases and standards are developed for 
evaluation. But the question remains how it has been applied. Duplication of the semester 
and annual program in MAPS had misled the semester system in some years and made an 
additional misconception of the discipline. It is treated as only a general subject in place of 
specific knowledge of the political science area. Such treatment is itself a barrier to the road 
of making competitive discipline. Fifteen credits in each semester is the right way but the 
meaning of the semester system is a little different. High-ranking universities in the world 
have limited credits i.e., 25 to 45 in total semesters at master’s level. But their students 
learn more than our sixty credits in their limited credits. So, credit is not everything, the 
major concern is learning output fitting to the context. The philosophy behind the semester 
system is more practicable in terms of flexibility and inclusion of contextual content to add 
to the syllabus as a hidden curriculum. The other aspect of the semester is to be trained the 
students in practical knowledge as a balanced set of theoretical understandings.

Contemporary challenges and issue of review
The government of Nepal has proclaimed a national education policy, 2076 to meet the 
new demands of the changing situation. It has identified the fundamental problems and 
failures to be competitive, productive, and research-oriented in higher education. Some 
scholars identified Inadequate budget allocation in education and careless approach in 
STEM education is a major challenge in Nepal (Joshi, 2018 p.4). Such challenges cannot 
be overcome without a drastic change in the content, orientation, and attitude in faculties as 
well as leadership of higher education.

There are inconsistencies between course contents and objectives of the curriculum to 
produce qualified and competitive human resources in comparison to a regional and global 
context. Objectives of MAPS are also unspecific and lack the clarity in terms of a new 
shift towards inclusive and functional democracy. Higher education must contribute to 
facilitating such shifting. Nepalese political scientists have already indicated some measures 
to improve and identify the problems of political science in its curriculum and faculties 
during the seventies (Pradhan 1974: 147, Malla 1974, Baral et al. 1978, Poudyal, 1988, 
Jaiswal and Amatya 1997, Khatri 2001 and Hachhethu, 2002) as quoted in political science 
in Nepal (Hachhethu, 2002 p. 229-231). Scholars have identified dozens of problems, but 
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the condition has not improved yet. Some lacking is seen in the course content and even in 
its faculties and academic writing. Some scholars have suggested a national focus on STEM 
(Science, Technology, Engineering, and Mathematics) education (Joshi, 2018 p.47). Such 
advice makes other subjects like political science to be more updated for being relevant. 

Course offerings or distribution of content and their application is another issue of political 
science. If the objectives of MAPS are defined properly, course offerings and content 
updating would be a prime concern. Knowledge has become the driver of the world 
economy. Higher education should be focused on such a departure. Masters’ courses are 
considered as prerequisites for research fundamentals before students start the M. Phil. and, 
or doctoral degree. Departments and faculties should have sufficient research projects to 
achieve practical knowledge of research. Adaptation of the semester system is an affirmative 
step for this requirement.  Programs without such infrastructure may be a paradox in current 
needs. Each course must be redefined in the context of specific objectives set by national 
educational policy. Inconsistencies between the course content and the stated objective 
must be swiped out.

The emergence of a global economy has forced many nation-states to reshape their systems 
of higher education to make them globally competitive, and many countries have developed 
major plans for investment in higher education (Wang, 2010 p.6). There is no room for 
any country to be isolated from the globalized world. The emergence of knowledge class 
appeals to be more competitive and qualitative everywhere in the world. Higher education 
again came to the fore for planning the knowledge-based economy. Universities may create 
new knowledge through research moving into a knowledge-based society.

Integrating technology in the classroom is another issue of effective curriculum and its 
application. Teachers and students both should be engaged in academic research. Provision 
of involvement of university faculties in governmental or non- government research must 
be mandatory. So that faculties, as well as students, may be benefited from the research. It’s 
only the way for translating research into classroom practice. There is a need to develop 
different expertise who can effectively contribute to the current needs. Exchange of teachers 
in major universities in SAARC countries and specifically with the universities of India and 
China is a viable way to this direction. Research projects must be introduced and funded by 
the state until the generation such fund. Human resource development is an immediate need 
to sustain and upgrade the quality. Courses must be updated to link practical knowledge 
sellable in the market. Higher education must introduce research projects to develop 
empirical knowledge and to keep themselves updated in their specific fields. Overemphasis 
in qualitative research and less prioritization of quantitative research is another issue of 
political science study at TU. It needs a balanced application of qualitative as well as 
quantitative methods of research.

Structure and Application of Master’s Level Course of Political Science at Tribhuvan University
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Finally, important issue is the quality and competitiveness of education in a global context. 
Scholars have identified issues of quality maintenance in the semester system (Regmi and 
Khatiwada, 2019 p.4-5, Joshi, 2019 p.15-17). They have pointed out that lack of proper 
content, effective teaching, evaluation method and policy are common. Specific norms, 
values, attitudes, and ethics must impart to the students as a social capital in the national 
scenario but, disciplinary expertise in a global perspective is necessary to compete in the 
employment market. Quality education is the only logic for adaptation of the semester 
system. Quality depends upon the full implementation of course with qualified hands. 
MAPS education in various colleges is only conducted for convenience to achieve a 
degree and not for a quality education. It is a serious question for university authorities 
and governments at different levels. Programs without infrastructure outside of the valley 
should either be closed or granted the minimum common requirements for such programs. 
The situation of faculties in some campus is ironical. 

Human Resources and Future of Discipline
Human resources in university comprize governing authority, teaching faculties, and 
educational management team which are always a crucial matter. Table 3 clearly shows the 
discrepancy of faculties in most colleges. Enrollment of students in MAPS is normal except 
in some colleges. The number of faculties in most of the colleges is inadequate. Specifically, 
the ratio of professor, associate professor, and lecturer is not properly maintained. Thakur 
Ram multiple campus and RR multiple campus Janakpur do not have any full-time teacher. 
How can regular personnel of the college deliver his services while acting as a single part-
time teacher in Thakur Ram Multiple Campus, Birgunj? What is the meaning of quality 
education in the semester system in such a situation? Quality and competitive education 
remains a hallucination till such conditions prevail. The curriculum must be evaluated with 
its application model. The number of faculties allocated in different colleges is not sufficient 
at all. Moreover, higher education demands expertise in various fields of knowledge to 
operate the academic program.

Table 2. Number of political Science teachers in TU

Date Professor Reader Lecturer Asst.
Lecturer

Teaching 
Asst.

Total

1980 1 2 142  -  - 145
2002 12 69 182 7 14 284

2021 6 24 45 5 ∆ 17 ⁎ 97

Sources: Hachhethu, 2004 and the record of TU personnel Administration

∆ Assistant lecturer in contract basis.
⁎ Teaching Assistant in course contract basis.
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The number of teachers is marginalized irrespective of the extension of master’s and 
bachelor’s level programs in dozens of colleges than in the eighties and nineties. The 
number of the faculties in political science is declined by converting the seats in other 
discipline and small number of recruitments. The ratio of professors, Readers and lecturers 
is not justified at all. By this fact, the future of the discipline is in peril.

Table 3. Faculties in Political Science and number of students at master’s level

S. 
N.

Campus Professor Reader Lecturer Asst. 
Lecturer

Total 
Faculties

Ph.D. Number of 
Students

2ndsem  4th sem
1 Central 

Department, 
Kirtipur

4 1 6 11 6 24 34

2 RR Campus, 
Kathmandu

2 4 6 12 52 45

3 PK Campus, 
Bagbazar

1 2 3 1 7 1 9 16

4 PNM Campus 
Pokhara

1 3 7 11 2 17 16

5 MM Campus 
Nepalgunj

3 2 5 1 14 •

6 MM Campus 
Dang

1 4 5 46 22

7 Snatakottar 
Campus 

Biratnagar

2 1 2 5 17 15

8 RR Campus 
Janakpur

NA 4 45 32

9 T. M. 
Campus, 
Birgunj

1 1 33 22

10 M. M. 
Campus, 
Dharan

3 1 4 20 26

11 Other 
Campuses ∆

13 18 5 ⁕ 36   

Total 6 24 45 26 97 10 277 228

Source: Personnel Administration of TU and Subject Committee Head
•   Total drop out in 2nd semester.
∆   Other Campuses have only bachelors level program of Political Science.
⁕ Assistant lecturer on contract basis.

Structure and Application of Master’s Level Course of Political Science at Tribhuvan University
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The subjects allocated in different semesters are special and demand expertise to handle 
the research or other teaching manuals. Table 3 clearly shows the direction of faculties and 
the future of the discipline in TU. Currently, there are ninety-seven faculties in different 
colleges. Seventeen among them are part-time teachers and dozens of faculties are going to 
be retired within a year. Only 10 faculties out of 97 have earned PhD degree.

Conclusion

Determining and updating a curriculum is a complex process. It demands a regular interaction 
among teachers, students, university authorities and government authorities on the matter 
referred to in research reports at the national as well as regional and global context. It is 
too late to discuss how to make the university products saleable in the market and to fit the 
mechanism to adopt new inclusions in the syllabus referred. The objectives as well as the 
courses are inadequate, unspecific, and less focused on the job market. The availability of 
faculties is not sufficient. The ratio of professors, readers and lecturers is not maintained 
properly. The expertise to handle and supervise academic research is not sufficient at all. 
The course and human resources are to be reshaped to meet the current challenges and 
needs. Authorities at different levels are not attentive to address such problems in time. 
Covid-19 Pandemic unfolded the university mechanism in terms of technology in teaching-
learning method, flexibility, and creativity in evaluation pattern, and need, eagerness and 
capacity for application of alternative mode of education. So, standard classes in selected 
area by selected experts must be run virtually and a new evaluation pattern should be 
developed.  If it takes more time to address the issues raised above, mislays its relevance 
and the future of MAPS will be more obscure.

So, higher education must be the center of national priority to make the bedrock of a 
knowledge based national economy, employment market, entrepreneurship, skills, and 
attitude. Effective curriculum prepares an individual with knowledge to be successful, 
confident, and responsible to the society and state. If we accept Paul Romer’s theme, 
knowledge is the basic form of capital and the driving force of economic growth (Wang, 
2010 p.5), there is no alternative to focusing on higher education.

There is an unprecedented demand to rethink higher education. Many students going abroad 
for higher education and employment is also a serious matter of educational concern. The 
main crux of revision of curriculum and its application, and reshaping its human resources 
is inevitable. Programs of MAPS in different colleges expect minimum requirements 
(faculties with the proper expertise, research grants, and physical infrastructure). The 
central department must initiate an update of the syllabus of MAPS with a practical view 
to link the university product with their job market. New challenges can be met only with a 
new vision to connect to a knowledge-based market focusing on recent national context as 
well as regional and global trends.
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Fresh Milk Quality Analysis of Buffalo, Cow, Goat and 
Sheep of Sunwal Municipality (West), Nepal

Deepak Kumar Shrestha*

Abstract
In the present study, the fresh raw milk of four different mammals viz, buffalo, 
goat, cow and sheep were collected from village area of Sunwal Municipality and 
analyzed for their physio-chemical parameters viz, moisture, conductivity, pH, 
titratable acidity specific gravity, fat solids not fat and total solid. It was found that 
all measured parameters were found as per recommended standard as compared with 
reported nutritional quality of milk from WHO standards and other International 
Standards. The main objective of this study was to compare the physio-chemical 
properties and quality parameters of different fresh milk samples available in Sunwal 
Municipality, Nawalparasi (West), Nepal and provide nutritional benefits for health. 
These tests were carried in chemistry laboratory of Butwal Multiple Campus and 
Dairy Devlopment Corporation in Butwal industrial area. The value of pH ranged 
from 6.58±0.53 to 6.65±0.51, conductivity ranged from 6.52±1.98 to 10.8±2.07 mS,  
moisture content ranged from 78.1±4.30% to 89.7±5.02% .Similarly TTA% ranged 
averagely from 0.117% to 0.153%,CLR from 26.1 to 28.3, specific gravity ranged 
from1.0261 to 1.0283 averagely and fat % ranged from 3.3±0.41% to 6.8±0.96%. 
Similarly, SNF% ranged from 1.58±0.49% to 2.05±0.22% and TS% ranged from 
11.225±0.28% to 16.075±1.19 % respectively.

Keywords: Physicochemical parameters, titratable  acidity, solids Not Fat, raw 
milk, total solid

Introduction

Milk is an important source of all basic nutrients required for mammals including 
human beings. Milk is a complex colloidal solution (emulsion) containing fat 
globules, casein micelle and whey proteins in aqueous solution of lactose, minerals 
and few other minor compounds. Milk is the characteristic secretion of mammary 
glands of all mammals. In 2011, FAO estimate 85% of all milk worldwide was 
produced from cow, about 11% by buffaloes, 2% by goats, 1.4% by sheep and 0.2% 
by camels. So cow’s milk dominates commercial production worldwide.

* Mr. Shrestha is a Lecturer of Chemistry at Butwal Multiple Campus T.U. 
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26 Curriculum Development Journal

Fresh milk contains all the essential nutrients as lactose, fat, protein, minerals and vitamins 
in balanced ratio rather than other food ( Hossain et al., 2013). The average composition 
of fresh milk is water 87.20%, dry matter 12.80% (fat 3.70%, Protein 3.50%, Lactose 
4.90% and Ash 0.70%) ( Byron et al., 1974). The important research has been carried 
out to determine different physio-chemical parameters of raw milk by different renowned 
researchers of different countries. 

Kanwal et al., have found lactometer reading within the range of 26 to 30 (where buffalo 
has 27.65, cow 30.00, goat 28.05 and sheep has 28.05), %TTA within the range of 0.11 to 
0.19 (where buffalo has 27.65, cow 0.15, goat 0.135 and sheep has 0.181) , Specific gravity 
within the range of 1.02 to 1.03 (where buffalo has 1.02, cow 1.03, goat 1.02 and sheep has 
1.02), Fat% within the range of 4 to 9.6 (where buffalo has 5.52, cow 4.56, goat 4.73 and 
sheep has 8.96),%SNF within the range of 8.28 to 10.14 (where buffalo has 8.79, cow 9.17, 
goat 8.92 and sheep has 71), %TS within the range of 12.73 to 19.50 (where buffalo has 
14.04, cow 13.73, goat 13.55 and sheep has 18.53)

Similarly, Mohmood et al., (Pak. J. Nutr., 9(12): 1192-1197, 2010) have found the pH 
ranges from 6.49 to 6.90 where buffalo has 6.75 ± 0.15, cow has 6.64 ± 0.02, goat has 6.55 
± 0.06 and sheep has 6.63 ± 0.04).

According to Mohammad et al., (2008) the pH ranges from 6 to 7.47 (where buffalo has 
6.93 ± 0.57, cow has 6.67 ± 0.51 and goat has 6.59 ± 0.59), conductivity ranges from 4.9 
to 12.8 (where buffalo has6.55 ± 1.56, cow has9.20 ± 1.95 and goat has10.8 ± 2.07), and 
moisture% ranges from 72.1 to 91.82 (where buffalo has 76.4 ± 4.30, cow has 86.8 ± 5.02 
and goat has 80.5 ± 4.66).

 According to Minard et al., (Penn State Univ. Department of Chemistry, USA 1990) 
moisture in range of 90.6% to 82.6%, casein in the range of 2.0% to5.5%, fat in range of 
1.1% to 6.5% and lactose in the range of 4.5% to 7% among  horse, cow, human, goat and 
sheep where horse has max. % of moisture (90.6) while sheep has lowest(82.6). Similarly 
% fat is max .in sheep (6.5) while cow has minimum fat (3.9). 

Milk from various mammals such as human, cow, buffalo, goat, sheep, camel etc. are used 
for different nutritional purposes such as feeding to young ones and preparation of some 
nutritional products such as milk cream, butter, yogurt, ghee, cheese, ice milk, sour milk, 
hot chocolate, pudding etc. (Webb et.al., 1974 Hassan, 2005). Consumers always demand 
nutritionally enriched milk and dairy products (Kamao et al., 2007).  Early lactation milk 
contains colostrums, which carries the mother’s antibodies to its young and can reduce the 
risk of many diseases. Interspecies consumption of milk is not uncommon, particularly 
among humans, many of whom consume the milk of others mammals (Bhatia et al., 2015).
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As an agricultural product, milk is extracted from non human mammals during or soon 
after pregnancy. India is the world’s largest producer of milk, The United State, India, 
China and Brazil are the world’s largest exporters of milk and milk products. Throughout 
the world, more than six billion people consume milk and milk products. Over 750 million 
people live in dairy farming households. (Bhatia et al., 2015).

Mammals consume milk in the nutritionally significant weeks following birth. Whole milk 
contains vitamins (principally thiamin, riboflavin, pantothenic acid and vitamins A, D, and 
K), minerals (calcium, potassium, sodium, phosphorus, and trace metals), proteins (which 
includes all the essential amino acids), carbohydrates (chiefly lactose) and lipids (fat). The 
only important elements in which milk is seriously deficient are iron and vitamin C. Infants 
are usually born with storage supply of iron large enough to meet their needs for several 
weeks. Vitamin C is easily secured through an orange juice supplement. 

Pouch milk is pasteurized milk while fresh (raw) milk is not pasteurized milk. Pasteurization 
is used to kill harmful pathogenic bacteria by heating the milk for a short time and then 
immediately cooling it. A side effect of the heating of pasteurization is that some vitamins 
and mineral contents are lost. The main objectives of this study is to determine some of 
physico-chemical characteristics of different raw milk, to compare quality of milk from 
different mammals, to give baseline information regarding for human consumption and to 
find out the benefits of milk for human health. The significances of the study are: to find 
out the addition of water or other components which carry poor quality milk, to improve 
farming and marketing technology for milk and to take step against selling of poor quality 
of milk.

Methods and Materials

Research Methodology 

The first preliminary survey had been carried out for the selection of study sites to collect 
fresh milk samples. After fixing the study sites, the fresh milk samples were collected. The 
following quality parameters of each fresh milk sample had been analyzed, they are; pH, 
conductivity, moisture, TTA, CLR, specific Gravity, fat, SNF and TS.

Site Map of Study Area

My study site is villege area of Sunwal Municipality. It lies in Nawalparasi (West) district 
of Lumbini province of Nepal. Its geographical coordinates are 27.630 latitude 83.650 
longitude. This study is designed to determine the physicochemical properties fresh milk 
of different mammals in Sunwal Municipality.

Fresh Milk Quality Analysis of Buffalo, Cow, Goat And Sheep of Sunwal Municipality...
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Samples Collection

Total sixteen fresh raw milk samples of cow, goat, buffalo and sheep, four samples of 
each species were collected from village area of Sunwal Municipality in the morning by 
direct milking from individual household farm. Milk samples of 200ml were taken through 
homogenizing using sterile polythene bottles and stored in ice box and brought in BMC and 
DDC laboratories.The samples were analysed within 4 hours of collection. 

Data collection, Analysis and Interpretation

The primary data were collected from lab after the experimentation and observation. The 
analysis was done as per Steel and Torrie (1980), using Completely Randomized Design 
(CRD). The raw data were edited properly, organized in the form of tables and later on 
calculation was done and the results were again tabulated. The data were analyzed using 
appropriate statistical tools such as bar diagram, line graph pie chart etc.

Table 1: Methods used for data Analysis 

Parameters Methods Employed
Moisture  Gravimetric Method
pH Auto digital pH meter (HI 98107, HANA Romania)
Conductivity Conductance measurement (by CM- 611-E-M.s Electronics)
%TTA Zero set Burette Meter Method (Re-affirmed 2003)
CLR Lactometer
%Fat Modified Gerber Method
%SNF Richmond’s Method
%TS Fat% + TS%

Required Chemicals and Reagents 

Phenolphthalein, Sodium hydroxide, Distilled water, Sulphuric acid, Amyl alcohol, 0.1N 
KCL.

Required Apparatus 

Volumetric flasks, Measuring cylinder, Test tubes, pH meter, Conductivity meter, 
Lactometer, Beakers, Flat bottom aluminium dishes, Zero set burette meter, Pipette, Glass 
rod, Lactometer jar, Butyrometer, Refrigerator, Water bath, Oven, Tripod stand, Spatula 
etc.
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Physico-Chemical Analysis of Fresh Milk

Fresh raw milk samples were collected from different local village of Sunwal Municipality. 
The following parameters were measured for each samples viz; pH, moisture, conductivity, 
TTA, SNF, TS and fat in laboratories of BMC and DDC in Butwal.

Determination of pH

Solutions with pH less than 7.0 are acidic and solutions with pH greater than 7.0 is basic.  
Milk is slightly acidic close to neutral pH. The exact value depends on how the milk 
was processed, how long it was opened or stored. The pH of the fresh milk samples was 
determined by using auto digital pH meter (HI 98107, HANA Instruments,Romania).

Measurement of Conductivity

Conductivity of fresh milk samples was measured by following AOAC (2000) method 
where conductometer (CM- 611-E-M.s Electronics) was used. Conducto meter was first 
dipped in KCL solution (0.1N) for one hour and washed with distilled water at least 2-3 
times. Then the conductivity of fresh milk was calculated directly.

Determination of Moisture Content

Measuring the moisture content in fresh milk is an important quality control step. Moisture 
content of milk is the loss in mass of sample on heating about 105±10C under operating 
conditions specified (Badami et al., 1984). The moisture content of the milk gives an 
indication of nutritional value, low moisture content is a requirement for long storage 
(Aurand et al., 1987).

Moisture content was determined according to the modified method of AOAC (2000)”s 
methods. Briefly, moisture content was determined by the difference between the known 
weight of milk sample and determined weight of the total solid after evaporating the liquid 
component of the milk sample on a hot plate (Imran et al., 2008). 

Determination of Total Titratable Acidity (TTA)

Generally, the acidity of milk means the total acidity (Natural + developed) or titratable 
acidity. The titratable acidity test measures the amount of alkali which is required to change 
the pH of milk from its initial value of about 6.5 to 6.8, to the pH of the colour change 
of phenolphthalein added to milk to indicate the end point (pH 8.3).  It is determined by 
titrating a known volume of milk with standard alkali using phenolphthalein indicator. The 
total titratable acidity test is a simple acid-base reaction. This test allows a calculation of 
percentage acidity in milk. 

Fresh Milk Quality Analysis of Buffalo, Cow, Goat And Sheep of Sunwal Municipality...
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The process of determination of %TTA with Zero set burette meter is as follows (Gakkhar 
et al., 2015):

• 10 ml milk was transferred with the pipette in a beaker.
• 3-4 drops of phenolphthalein indicator solution was added and stirred with glass rod.
• The contents were titrated rapidly with N/10 NaOH solution by the help of Zero set 

burette meter & continued to add alkali drop by the drop and stirring the content with 
glass rod till first definite change to faint pink colour which remain constant for 10 to 
15 seconds.

• The burette reading was noted.
• To calculate %TTA,
• TTA% = No. of ml of 0.1N NaOH solution  required for Neutralization × 0.09

Determination of Corrected Lactometer Reading (CLR)

The lactometer is a special type of hydrometer. Lactometer test is used to determine the 
density of milk and to know if the milk has been adulterated with added water or solids. 
The density of fresh raw milk determined which was totally additive free. The lactometer 
jar should be vertical and the bulb of lactometer should not touch the side.  Repeated   
the reading after depressing the lactometer about 3 mm and allowing it to come to rest. 
Noted temperature of milk immediately after taking the lactometer reading . It is generally 
preferred to take the lactometer reading at 27°C.

At 27°C, Lactometer Reading = Corrected Lactometer Reading. 

If the temperature is other than 27°C, then the LR should be corrected to get CLR of milk. 
Correction table should to be applied to lactometer readings taken at temperature other than 
27°C. 

Determination of Specific Gravity

Specific gravity of milk is the ratio of density of any substance to the density of standard 
substance (water) at 4oC.

Specific Gravity of normal milk is 1.028 to 1.302. Specific gravity of water is 1, hence 
addition of water to milk tends to decrease the specific gravity of milk. Fat content reduces 
the specific gravity since, fat is lighter portion. 

After finding the value of CLR, Specific Gravity of fresh milk samples was determined by 
using,

Specific Gravity = (CLR÷1000) +1  g/ml (http://ecoursesonline.iasri.res.in)
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Determination of % Fat

The fat content of a milk product is an important indication of quality, both economically 
and physiologically. In the dairy industry, it is mainly determined by using “quick methods 
Spectrometric measuring methods are often used which is costly. Many laboratories 
therefore, are using a method developed by the Swiss chemist and dairy-owner Niklsus 
Gerber, patented in 1891 under the name “Acid Butyrometer”. This method was used 
because it is simple, fast, low-cost and suitable for relatively high sample throughout.

The fat content, determined by Modified Gerber method is as follows:

• A clean and dry butyrometer was taken.10ml sulphuric acid was added with the help 
pipette.

•  10ml of fresh sample milk was measured and transfer it to the butyrometer.
• 1ml amyl alcohol was transferred with the help of tilt measure.
• The mouth of butyrometer was covered with rubber stopper using stopper key.
• Butyrometer was shaked carefully about 450 without inverting until the content are 

mixed and dissolved.
• Butyrometer was transfered into the centrifuge machine for 3 to 5 minutes (1400rpm)
• After centrifuge, butyrometer was kept in water bath at 66oC. 
• Reading was noted. It was percentage of fat.

Determination of Solids- Not-Fat (% SNF)

SNF content of milk is related to its fat percentage and specific gravity by the Richmond’s 
formula. Although the only accurate way to determine Solid-non-fat (SNF) content of milk 
is the gravimetric method, lactometers were used for this purpose. A modified Richmond’s 
formula was used to calculate SNF content of the milk after measuring lactometer reading 
and fat content (Sebastian et al., 1974). 

The % of SNF and total solids in milk was calculated using the Richmond’s formula 
(Gakkhar et al., 2015)

SNF (in %) = 
4

CLR +0.25F%+0.44 (factor)

Where,

SNF = Solids-not-fat of milk
F = Fat percentage of milk 
CLR = Corrected lactometer reading (at 27°C).

Fresh Milk Quality Analysis of Buffalo, Cow, Goat And Sheep of Sunwal Municipality...
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Determination of Total Solid (%TS)

The total solids content of milk is total amount of materials dispersed in the aqueous phase 
i.e % Total Solids = SNF Percentage + Fat Percentage. The only accurate way to determine 
T.S is by evaporating the water from an accurately weighed sample. However, T.S was 
estimated from the Corrected Lactometer Reading (CLR) 
T.S = SNF % + Fat %

Data Analysis and Interpretation

Table 2: Calculation related to moisture content

Fresh milk Sample Wt. of milk sample (X) % moisture content
Buffalo 20g 78.1±4.30
cow 20g 89.7±5.02
Goat 20g 82.3±4.66
Sheep 20g 80.7±4.45

Table 3: Calculation Related to %TTA

Fresh milk sample Volume of NaOH 
consumed (Mean)

%TTA = V × 0.09
(Mean)

Buffalo 1.3ml 0.117
Cow 1.7ml 0.153
Goat 1.6ml 0.144
Sheep 1.8ml 0.162

For CLR,
Since, the lab temperature was 270C. So,
Corrected Lactometer Reading (CLR) = Lactometer Reading (LR)

Table 4: Calculation related to Specific Gravity

Fresh milk sources Lactometer Reading
(Mean)

Sp. Gravity(Mean)

Buffalo 28.3 1.0283 g/ml
Cow 26.1 1.0261 g/ml
Goat 26.4 1.0264 g/ml
Sheep 27.5 1.0275 g/ml
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Table 5: Calculation related to % SNF %TS

Fresh milk 
sources

Corrected LR
(Mean)

% of fat % of SNF % of Total 
Solid (TS)

Buffalo 28.3 6.8   ±0.96       1.8820 ±0.32       16.075±1.19     
Cow 26.1 3.3  ±0.41          1.5815±0.49 11.225±0.28      
Goat 26.4 4.5 ±0.63           1.8816±0.29 12.725± 0.80     
Sheep 27.5 5.2 ± 0.56          2.0568±0.22 14.195± 0.68      

Result and Discussions
All samples of fresh milk were analyzed by standard procedures as mentioned above. The 
methods of calculation for each parameter were mentioned above and the result obtained 
was tabulated below;

Table 6: Quality parameter of different fresh milk sample available in different places 
of Sunwal Municipality:

Quality Parameters Buffalo Cow Goat Sheep

pH (Mean) 6.61±0.57 6.65±0.51 6.55±0.59 6.58±0.53
Conductivity 6..97±1.56 9.27±1.95 10.8±2.07 6.52±1.98
Moisture (%) 78.2±4.30 89.7±5.02 82.3±4.66 80.7±4.45
Total Titratable Acidity 
(TTA) (%) (Mean)

0.117 0.153 0.144 0.162

Corrected Lactometer 
Reading (CLR) (Mean)

28.3 26.1 26.4 27.5

Specific Gravity (Mean) 1.0283 1.0261 1.0264 1.0275
Fat (%) 6.8±0.96 3.3±0.41 4.5±0.63 5.2±0.56
Solid Not-Fat (SNF) (%) 9.275±0.32 7.925±0.49 8.225±0.29 8.675±0.68
Total Solid (TS) (%) 16.075±1.19 11.225±0.28 12.725±0.80 14.195±0.68

Variation of pH

Milk is slightly acidic close to neutral. The exact pH value depends on how the milk was 
processed, how long it was opened or stored. All the four samples were found acidic or 
close to neutral having the pH value range from 6.55±0.59 to 6.65±0.0.51. The pH value 
of all the samples is tabulated in table 6.  Among these samples, Goat milk had the lowest 
pH (6.55±0.59) and highest was found in cow (6.65±0.51).

Fresh Milk Quality Analysis of Buffalo, Cow, Goat And Sheep of Sunwal Municipality...
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Variation of Conductivity

The results obtained in this study showed that goat milk had the highest EC

10.8±2.07 mS  followed by cow 9.27±1.95mS, then buffalo 6.97±1.56mS and the sheep 
milk had the lowest EC of 6.52±1.98 mS. The results obtained in this study were closer to 
the previous findings from AOAC(2000). The results are shown in the table 6. 

Variation of Moisture

Moisture content is the quantity of water contained in the material. In the present study, 
the range of moisture content was from 78.1±4.30% to 89.7±5.20% as given in the table 
6. Among four samples, Buffalo milk had the lowest moisture content (78.1±4.3%) 
followed by the sheep milk (80.7±4.45) then goat milk (82.3±4.66%) and finally, Cow 
milk had the highest moisture content of 89.7±5.20%. 

Variation of Total Titratable Acidity (TTA)

In the present study, % TTA was averagely ranged from 0.117% to 0.162% as shown in 
the table 6. Buffalo milk had the lowest TTA% (0.117) followed by Goat milk (0.153%), 
Cow milk (0.153) and the highest TTA% was of sheep milk (0.162). The results are 
further represented in the graph below:

Fig. 4: Variation of  % TTA of different samples of fresh milk
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Variation of CLR

Lactometer test is used to determine the density of milk and to know if the milk has been 
adulterated with added water or solids. In the present study, the average range of CLR was 
found from 26.1 to 28.3 as given in the table 6. Among these four samples Cow milk had 
the lowest CLR of 26.1 followed by goat milk 26.4, sheep milk 27.5 and Buffalo milk 
had the highest CLR of 28.3. The results are graphically represented below for further 
discussion:

Fig. 5: Graphical Representation of Variation of CLR

Variation of Specific Gravity

Specific gravity of milk is the ratio of density of any substance to the density of standard 
substance (water) at 4oC.

Among four samples, Cow milk had the average lowest specific gravity of 1.0261 g/ml 
followed by goat milk (1.0264 g/ml), Sheep milk (1.0275) and buffalo had the highest 
specific gravity of 1.0283g/ml. 

Variation of Fat

The fat content of milk is an important indication of quality, both economically and 
physiologically.

Fresh Milk Quality Analysis of Buffalo, Cow, Goat And Sheep of Sunwal Municipality...
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In the present study, percentage of fat content was varied from 3.3±% to 6.8±%. Cow 
milk had the lowest percentage of fat (3.3±0.41%), followed by goat(4.5±0.63%), 
sheep(5.2±0.56%) and the buffalo milk had the highest fat of 6.8±0.96%. The results are 
further represented in the graph below.

Fig. 7: Graphical representation of variation of fat

Variation of Solids Not-Fat (SNF)

The result obtained in this study showed that Buffalo milk had the highest % of SNF of 
9.275±0.32% followed by sheep milk (8.675±0.68%), Goat milk (8.225±0.29%) and Cow 
milk had the lowest %TTA of 7.925±0.49%.

Fig. 8: Variation of % SNF in different fresh milk samples
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Variation of Total Solid (TS)

The total solids content of milk is total amount of materials dispersed in the aqueous phase 
i.e.% Total Solids = SNF Percentage + Fat Percentage. The Results obtained in this study 
showed that Buffalo milk had the highest %TS content of 16.075±1.19% followed by 
sheep milk (14.195±0.68%), Goat milk (12.725±0.80%) and Cow milk had the lowest 
%TS content of 11.225±0.28%.

Fig. 9: Pie chart representation of variation of % TS

CONCLUSION 

In the present study, preliminary investigations were carried out to ascertain the physio-
chemical characteristics of various fresh milk samples collected from the Sunwal 
Municipality, (west) Nepal. The study was made with a view to understand and analyse the 
different constituents of fresh milk and thereby to get possible measures. However more 
attention should be paid on methodology and learning various ideas and technique regarded 
with chemicals and instruments.

For the study of chemical and physical properties, fresh milk  of  different mammals viz: 
Buffalo, Cow, goat, and Sheep milk were collected. taken as sample 1st, 2nd, 3rd and 4th 
respectively. During the test, 6 different parameters (each parameters were analysed for 
three times) were checked in laboratory. The conclusion  of this research work are as 
follows :

Fresh Milk Quality Analysis of Buffalo, Cow, Goat And Sheep of Sunwal Municipality...
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Cow milk had the highest moisture content of 89.7±5.20 and buffalo milk had the lowest 
moisture content of 78.1±4.30%. All these samples were considered to be mildly acidic. 
Cow milk had the highest pH content of 6.65±0.59 and goat milk had the lowest  pH content 
of 6.55±0.59. Similarly Goat milk had the highest conductivity of 10.28±2.07mS and sheep 
milk had the lowest conductivity of 6.52±1.98mS. Sheep milk had the highest TTA of  
0.162% and buffalo milk had the lowest TTA  of 78.2%. Buffalo milk had the highest fat 
percentage, CLR, highest SNF,  highest TS of 6.8±0.96, 28.3, 9.27, 16.025±1.19. percentage 
while a cow milk had the lowest fat, CLR ,SNF, TS of 3.3±0.41, 26.1, 7.925,7.925, 7.925% 
respectively.

The physicochemical parameters of all fresh milk samples are within the recommended 
values and there is no any problem regarding the quality of fresh milk. The experimental data 
shows no need to implement common objectives, policies and programs for Improvement 
in the quality of milk.

The milk with high moisture, low fat, moderate protein is good quality milk and from my 
study, goat have best quality milk for human consumption because of its low fat, high 
moisture and enough protein. Based upon availability in market cow milk is good than 
other because of its high moisture, low fat and moderate protein. 

All the type of milk are good for health and have their own health benefits. So, what to 
consume depends on its availability and our preference. Just make sure that milk is part of 
our daily diet.
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Financial Analysis of the Private Organic Farm: Sanga 
Agro Farm

Gyanu Acharya*

Abstract

This study was carried out to find out the financial profitability of a  private organic 
farm of Sanga, Kavre. In order to fulfill the objective, the study used both primary 
and secondary sources of data. The primary data were collected using interview 
with the owner of organic farm and farmers. Such responses of informants were 
analyzed by presenting them in tables and interpreted through Benefit Cost Ratio 
(BCR) in 10 percent discount rate. For this, all figures were converted into Net 
Present Value (NPV) of Nepalese rupees. The findings of the study showed that the 
BCR was greater than one such as 1.47 ratio (BCR>1). The BCR value showed 
that the farm has contributed to increase more profit to owner by selling the farm’s 
products. The project of organic items was able to produce fresh items and provide 
space for employment. These organic products supported human health, soil health, 
and maintained conducive environment.  

Keywords: Organic farming, transactions, solvency, liquidity, stability, profitability, 
gestation period.

Background of the Study 

Financial analysis is the process of evaluating projects, budget and other finance related 
transactions to determine financial strengths and weaknesses of the company. It is also 
called financial statement analysis (accounting analysis). It is an assessment of how viable, 
stable and profitable a project is. It is analyzed for profitable investment. It looks at many 
aspects of projects from its profitability and stability to its solvency and liquidity. It is a 
method involving specific techniques for evaluating risks, performance, financial health 
and future prospects of an organization. It helps in decision making process of a business or 
project. Supporting this view, Shkodra et al. (2011) state that the financial analysis plays an 
important role in decision making process for every kind of business. According to them, 
financial analysis is more beneficial to agro farm, and consciousness of managers and their 
knowledge is more important for financial analysis. 

* Ms. Acharya is a Lecturer at Padma Kanaya Multiple Campus, Bagbazar 
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The value chain in each intervention of projects is needed in order to find out the economic 
and financial profitability. In agriculture and agro-business, value chains development 
projects aim to support farmers’ productivity and preservation of their farm. International 
Fund for Agricultural Development developed value chain including inputs, farmers, 
processors or manufacturers, retailers or exporters and consumers. It used market prices 
to assess the financial profitability for farmers, while economic prices are considered in 
evaluating the project for the society. Most of the agro projects have earned less financial 
profitability (IFAD, 2016). 

This study has analyzed the financial profitability of the private organic farm that lies in 
Banepa Municipality, Sanga, Kavrepalanchowk district. It lies near by Kathmandu valley. 
This project was regulated through organic method using organic fertilizers to grow major 
vegetables such as cabbage, mushroom, cauliflower, tomato, spinach, radish, green leaf, 
garden cress and beans. The target market for the product of the project is Kathmandu 
valley. The whole products of the farm were collected and distributed from Summit Hotel, 
Kupondole, Lalitpur. During the gestation period, the project is normally large and is less 
affected by the climatic condition because of shed in farming. Such organic farms produce 
fresh and hygienic food items that the consumption of such items keeps us healthy. It 
shows that the production of organic food items occupy important space in public health. 
As the producers do not use pesticides and other harmful chemicals among the vegetable 
plants and in the fields, it does not pollute the surroundings and always support to maintain 
conducive environment to human health. So the project is environment friendly and it has 
spillover effects such as employment creation, use of local resources and inducement for 
local people to copy similar project. These are the reasons behind selecting this project. In 
addition, such project was running investing low cost from financial point of view.  The 
future aims of the project are to expand the farm and regulate poultry farming, goat farming 
and horticulture. 

Statement of the Problem

Nepal is an agriculture-based country. The Three Year Interim Plan (2007/8- 2009/10) of the 
government of Nepal described need to secure Nepal’s access to the international markets 
by increasing the credibility of its organic projects and the very policy is still in existence. 
However, most of the farmers have cultivated the land without technical knowledge and 
low level of equipment especially, the small farmers. Only few people and few consumers 
have   knowledge about organic food and its importance for health and environment. The 
organic agriculture production in Nepal is best hoped for the country in the context of 
international competition to earn foreign currency. People are less conscious about organic 
products, their importance, consumptions, public health and environment. This study is 
based on such backgrounds. 
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Objective of the Study

Majority of the farmers in Nepal have still adopted the traditional methods of agriculture 
and are not aware of the cost benefit analysis in farming and other fields of agriculture. In 
this juncture, the present study attempted to examine the actual profitability of two crops: 
garden cress and beans of the farm using organic production methods. 

Review of Literature

Young and Shumway (1991) have stated about the cow farm producers’ profit maximization. 
They developed logistic regression (logit) model to examine how socio-economic 
characteristics of cow-calf producers influenced the perceptions of the producers as profit 
maximizes. The labor increased the producer’s probability claiming to be in the business 
primarily to maximize profits. Some sociological reasons for owning cattle significantly 
reduced the probability of the producer claiming to be profit maximizes while others 
significantly increased the probability.

Canavari, et al. (2007) in their study stated that organic agriculture has represented 
alternative to conventional agriculture. Despite a still high relevance of non-economic 
factors and the uncertainty given by short-term and mid-term fluctuations of prices, 
a decisive point is whether the conversion to organic farming may be worthwhile from 
an economic perspective. The objective of their study was to compare the actual and 
potential profitability between farms using organic production methods and farms adopting 
conventional production methods. 

The organic food market is growing strongly all over the world. The organic products are 
needed for better health. They help reduce the disease because they are produced without 
chemical and insecticides. In this context, Connolly and Moran (2007) have focused on 
European organic food market. Their study proved that organic cattle rearing farms was 56 
percent higher than conventional farms due to lower costs of production. The organic farms 
were 24 percent larger than conventional farms. The organic dairy farms had 7 percent 
higher income over conventional dairy farm. 

Following the spirit of Connolly and Moran, MC Donnell (2009) argues that organic farms 
have enjoyed renewed interest in recent times. The majorities of cattle farmers were making 
a positive gross margin but were spending some of the premia cheque to cover fixed costs. 
In the organic situation costs are generally lower. His study analyzes that organic cattle 
farm is better than organic agro farms. 

To achieve the objectives, the study used primary and secondary data and applied stratified 
random sampling design to select the units of analysis. The descriptive tools including 
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average, cross tabulation, graphing and different techniques of test were adopted. The 
study showed that the net returns were high for marginal farms as compared with small 
and medium/large farms. The net return was found to vary significantly. The government 
provided more support to enhance the crops.

Todisca, et al. (2015) have discussed the market reorientation of farms on olive grown using 
organic production methods protecting the environment and the agricultural ecosystem. 
Their study analyzed the olive’s production costs and market’s position strategies. They 
found that rural tourism can be a potential strategy to increase the competitiveness of olive 
growing activities.

Brozova and Beranova (2017) in their study presented a comparative analysis of organic 
and conventional farming profitability to determine the economic performance of organic 
farms compared with conventional farms. It focused on the evaluation of the economic and 
financial standing of the farms using selected returns, liquidity, debt and activity related 
ratio indicators. The result was significant because the farm had achieved more profit. The 
established results showed that the situation of organic farms on the national level tends to 
be economically more favourable.

Dimitry and Baron (2019) focused to certify organic firms situated between the farm and 
the consumer along with the supply chain. The transaction cost was one reason that grown 
in organic farm land fails to keep pace with consumer demand for organic food. When 
costs were sufficiently high, certified organic handling firms was chosen directly to support 
farmers as they undergo the 3-year transition process. They provided advice or financial 
assistance. The study found that about 20 percent of certified organic firms in the sample 
assisted farmers with the transition. It reduced technical barriers to organic farming. It 
helped to increase organic production and business. The farms production had significantly 
increased by advice and financial support.

Murshed and Uddin (2020) in the study entitled Organic Farming in Bangladesh: To Pursue 
or not to Pursue? An Exploratory Study Based on Consumer Perception discussed about 
the transition from conventional to organic farming in the context of their own. The study 
attempted to solve whether to adopt organic agriculture or promote inorganic production, 
particularly to meet the need of growing population. It found that inorganic farms have 
occupied space because of the large amount of production, and the lack of environment and 
human health awareness in publics. Income constraint was a major factor that compelled 
civilians to buy inorganic food items that cost less and such barrier shows the potential of 
the organic market.

Likewise, the study of Parajuli, Shrestha and Ghimire (2020) was an attempt to find out the 
status of organic agriculture in the context of Nepal. Their study looked for an option that 
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can replace the production of inorganic agriculture. The study found that organic agriculture 
provides us with the benefits of environmental protection, conservation of non-renewable 
resources, improvement of food quality and human health status. The study concluded that 
the adoption of organic agriculture production improves soil health, and consumer’s health. 
It seems a better option in a country like Nepal where integrated crop- livestock system is 
still in practice.    

Vuckovic (2020) conducted a case study of nearly identical agricultural enterprises. The 
study showed that financial mix even in scope of similar companies can lead to various 
profit indicators through comparative financial analysis in the same industry and activities 
by applying methods and techniques. The study showed better results in majority of the 
indicators. Horizontal and vertical analysis indicators that companies in agro- business 
partner group used expensive external sources of financing.

The aforementioned studies have shown less attention to organic method of farming for 
agriculture production and the analysis of cost benefit. This study attempts to analyze the 
financial profitability of organic farm of Sanga, Kavre.

Methodology

This study has applied a descriptive, analytical research design. For this, one organic farm 
was selected. To accomplish this study, both primary and secondary sources of data were 
used. The data was gathered from the responses of investor and farmers through survey 
method. The survey was conducted by visiting the farmers in the cultivated place named 
Sanga, Banepa Municipality,14 of Kavre district. And cost benefit was analyzed using net 
present value criteria method. While analyzing the data, land, labour cost, fertilizer and seed 
cost, irrigation structure cost, shed construction cost, electricity, water and communication 
costs were included in total input cost. Similarly, beans and garden cress production was 
included in total output. For this, all input and output values were converted into present 
value with ten percent discount rate. And it was calculated for fifteen years. Then the total 
expected benefit was divided by total expected cost, and BCR was found. The reports and 
other related materials of Central Bureau of Statistics and various authentic books, research 
reports, articles, journals, magazines were used as secondary sources of data. The garden 
cress and beans were the sample plants of this organic farm.

Results and Discussion

The study has analyzed the financial profitability of the private organic   farm. In order to 
find out the profitability of the farm, this study has used benefit cost ratio in which input as 
expenditure and output as benefit has been used. Moreover, the profitability of this farm is 
expected and calculated for fifteen years in future. As the future value of money becomes 
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less, future value of income, cost and profitability have been converted into current value. 
The plantation was done five times annually for garden cress and three times for beans. 
The annual revenue was expected to grow at 20 percent from second year on account of 
the increasing awareness and market demand of organic vegetables. The annual cost was 
assumed to grow at 5 percent from the second year to compensate with the inflation level.

Benefit Cost Ratio (BCR)

The study has discussed input and output of the farm. Input is known as an expenditure 
(cost) of the farm and output as a revenue (benefit) of the farm.

Input 

The land, labours, fertilizers, seeds, irrigation, construction of sheds, electricity, water and 
communication were the major input of the project in which,  land has occupied the largest 
cost. The cost of per ropani land was NRs. 300000, and three ropani  land was purchased 
investing NRs. 900000. The wage of each labourer was NRs.500 and 45 labourers were 
used in each plantation. Here, farmers grow three times beans and five times garden cress 
and the total cost was NRs.180000. Similarly, five bottles of fertilizers were purchased 
paying NRs.300 for each bottle and the amount was NRs. 1500. Ten packets of seeds were 
purchased paying NRs. 2000 for a packet and the total cost of seeds was NRs.20000. The 
organic farm spent NRs.50000 to construct the irrigation structure. Nine sheds were built by 
spending NRs.10000 for per shed and total amount of shed construction was NRs. 90000. 
And NRs.50000 was spent in electricity, water and communication.  

Output

There were varieties of plantation. For the purpose of this study, garden cress and beans 
have been used as an output. Garden Cress grows 900 bundles and NRs.40 for each bundle 
which is produced five times in a year.  Beans grow 70 kgs, NRs. 70 which is produced 
three times in a year. Here, total income from beans was NRs.14700 and total income 
from garden cress was NRs. 180000. The total income of the farms (beans and cress) was 
NRs.194,700 during the first one year. The output was increased by twenty percent each 
year. These products were expensive while compared to conventional farm production 
method. The pesticides have not been used in such productions. Organic productions need 
hard work and more time with low cost.

Capital Expenditure

The present study included land, irrigation and construction of sheds as capital expenditure. 
The total capital expenditure was calculated by adding land cost, irrigation structure 
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cost, and shed construction cost: NRs. 900000+50000+90000 = NRs. 1,040,000. These 
expenditures occur in the base year of farming.

Table 1: Computation of Benefit Cost Ratio (BCR)

Year Total Cost   Total Benefit Net cash flow Discount 
factor 
10%

Net Present 
Value of Cost 
(NPV of cost)

Net Present Value                          
of Benefit (NPV 
of benefit)

0 10,40,000.00 0.00 -10,40,000.00 1.000 10,40,000.00 0.00

1 251,500.00 194,700.00 -56,800.00 0.900 226,350.00 175,230.00

2 264,075.00 233,640.00 -30,435.00 0.826 218,125.95 192,986.64

3 277,278.75 280,368.00 3,089.25 0.751 208,236.34 210,569.89

4 291,142.69 336,441.60 45,298.91 0.683 198,850.46 229,789.61

5 305,699.82 403,729.92 98,030.10 0.621 189,839.59 250,716.28

6 320,984.81 484,475.90 163,491.09 0.564 181,035.43 273,244.41

7 337,034.05 581,371.08 244,337.03 0.513 172,898.47 298,243.36

8 353,885.75 697,645.30 343,759.55 0.467 165,264.65 325,800.35

9 371,580.04 837,174.36 465,594.32 0.424 157,549.94 354,961.93

10 390,159.04 1,004,609.23 614,450.19 0.386 150,601.39 387,779.16

11 409,666.99 1,205,531.08 795864.09 0.350 143,383.45 421,935.88

12 430,150.34 1,446,637.30 1,016,486.96 0.319 137,217.96 461,477.30

13 451,657.86 1,735,964.76 1,284,306.90 0.290 130,980.78 503,429.78

14 474,240.75 2,083,157.71 1,608,916.96 0.263 124,725.32 547,870.48

15 497,952.79 2,499,789.25 2,001,836.46 0.239 119,010.72 597,449.63

Source: Field Survey, 2020

All figures are in Nepalese Rupees.

Total Net Present Value (NPV) of cost was calculated by adding the expected cost for 
fifteen years and the figure of total expected cost was Rs.3, 564,070.45.  Likewise, total Net 
Present Value (NPV) of benefit was calculated by adding the expected benefit for fifteen 
years and the figure of total expected benefit was Rs. 5,231,484.70.

Financial Analysis of the Private Organic Farm: Sanga Agro Farm
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The formula for BCR was calculated by using the following steps.

Step 1: Determine all the cash outflows which were basically the costs to be incurred in 
order to complete the upcoming project. It was the initial investment of a project.

Step 2: Determine all the cash inflows or benefits that were expected from the farm. 
Incremental revenue or sales and cost savings were expected benefits of farm.

Step 3: Determine the discounting rate based on available market information or 
opportunities cost.

Step 4: Computed the present value of all the expected cash outflows or costs by using 10 
percent discounting rate.

Step 5: Computed the present value of all the expected cash inflows or benefits by using 10 
percent discounting rate.

Step 6: The formula for a benefit-cost ratio was derived by dividing the benefits from the 
farm by the present value of all the expected costs of the farm as shown below. 

Benefit Cost Ratio (BCR) equals to Present Value (PV) of benefit divided by PV of cost. It 
is shown as BCR=Rs. 5,231,484.70/3,564,070.45. So, BCR= 1.47. 

The result of benefit cost ratio showed that the project was economically and financially 
viable. Similarly, the present value of benefit was more than present value of cost. Here, 
the study used Nepalese rupees in accounting of net present value of the project’s costs and 
benefits. This finding is similar to the study of Canavari et al. (2007) which concluded that 
organic agriculture represents the alternative to conventional agriculture and is worthwhile 
from economic point of view. However, the interpretation of the present study is different 
from Connolly and Moran (2007) who concluded that the organic cattle farm showed more 
benefit than the organic agro farm.    

Conclusion

The present study is the financial analysis of private organic farm located at Banepa 
municipality, 14, Sanga of Kavrepalanchowk district of Nepal. This study used two crops: 
green plant garden cress and beans. The study has revealed that total present value of cost 
is Rs. 3,564,070.45 and total present value of benefit is Rs. 5,231,484.70. Similarly, the 
benefit cost ratio is 1.47. The results of benefit cost ratio show that the project is feasible 
as the value of BCR is more than one. The value of benefits, value of costs and value of 
profitability have been converted into current price (in Nepalese figure) with 10 percent 
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discount rate in this study. It concludes that this organic farm project can support public 
health, maintain environment protection. So it is more beneficial for human life because it 
does not pollute the environment. It uses local raw materials. The farm can run with low 
cost and provide employment for educated and uneducated people. It supports in creating 
human immunity to fight against the diseases. 
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Teachers’ Mindset on Gender Responsive Pedagogy 
(GRP) in Mathematics Classroom

Hom Kumari Adhikari*

Abstract

The purpose of this study was to analyze mathematics teachers’ mindset regarding 
GRP practices in their classroom set up, and classroom activity at secondary school 
level. The respondents were 120 mathematics teachers (106 male, 14 female), who 
were teaching mathematics at grade IX and X and were selected randomly. The 
participants were from three districts: Kathmandu, Sindhuli, and Chitwan of Province 
Three of Nepal. Cross-sectional Survey design was employed for this study. Self- 
developed questionnaire was considered as the data collection tool. The collected 
data were analyzed using descriptive statistics (Mean and Standard Deviation) 
and inferential statistics (One Sample t-test). The result of the study indicated that 
secondary level mathematics teachers are practicing GRP on classroom set up and 
classroom activity. However, they did not give more time and effort for girls in learning 
mathematics, and low practice of group work for cooperative learning, which is 
important for reducing gender bias and empower girls in learning mathematics. 
The Government of Nepal should provide teachers’ GRP awareness training about 
how to practice GRP in classroom through policy and changing concept in school 
curriculum and promote positive mindset towards GRP practice. 

Keywords: Teachers’ mindset, Classroom set up, Classroom activity, Gender responsive

Introduction

The main component of a quality education is to manage gender responsive pedagogy 
in teaching. It is necessary for teachers to develop gender responsive teaching methods, 
classroom set up, and create new ways of classroom activity that enable both girls and boys 
to equally participate in learning mathematics. The teachers’ mindset and its practices in 
classroom activity affect how boys and girls learn mathematics. Their mindset play vital 
role in shaping classroom activity gender friendly. Students’ participation in classroom 
discussion is regulated by the teachers’ behavior because of their mindset toward students. 
Mathematics is a critical enabling course; it is necessary subject for both boys and girls.  
So, Gender Responsive Pedagogy (GRP) needs to be a central part in the ways of teaching 
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process. Hence, it is important for the teachers to know about gender responsive pedagogy 
and do practice in the classroom for the gender responsiveness.

Dweck (2007) expresses that mindset can be measured between fixed and growth spectrum. 
The teachers who had growth mindset, they provided increased support to students but the 
teachers who had fixed mindset, they thought that student’s intelligence was fixed and 
provided them less support (C Anne Gutshall, 2014). In teaching and learning process, 
“when the teachers hold a growth mindset, many students who start out lower in the class 
blossom during the year and join the higher achievers” (Dweck, 2007, p. 10). The teachers 
who has growth mindset, can changed their teaching strategies through gender responsive 
pedagogy rather than conventional teaching approach.

Gender refers to the roles and responsibilities of boys and girls, that are created in our 
societies, cultures, and families (Wedege, 2007). Gender roles are different from community 
to community, and culture to culture, and are changed and vary from time to time. On the 
other hand, Pedagogy refers to the instructional techniques and strategies, which facilitate 
teaching and learning process (Wall, Litjens, & Taguma, 2015). Likewise, pedagogy relates 
about what is taught and how, that incorporates both the implications for teachers and for 
teaching (Warin & Adriany, 2017).

Gender Responsive Pedagogy (GPR) as a model developed by Forum of African Women 
Educationalist (FAWE) and intervention by the year 2005 taking aims to create a gender 
responsive environment that enhances and facilitates equal participation of both boys and 
girls. GRP is a teaching and  learning process that pay attention to specific learning needs 
of both boys and girls (Mlama et al., 2005). GRP encourages teachers to consider gender 
approach at the time of planning lesson, managing classroom activity and assessment 
aspects. This approach also helps teachers and students to replace their negative attitude 
and gender stereotypes into by the positive attitudes and by gender responsive in the 
classroom to eradicate gender stereotype.  In order to manage effective teaching practice 
teachers need to be

Trained and supported in the use of flexible teaching styles, incorporating a combination of 
whole class, group and pair work, as well as diverse learning materials beyond the textbook. 
The students then have opportunities to discuss, ask questions and work collaboratively 
with their peers, as well as the teacher. (UNESCO, 2017, p. 12)

Likewise, the teacher who are gender aware rather than gender blind, can be practiced 
gender responsive teaching (Warin & Adriany, 2017) in mathematics classroom. Warin 
and Adriny state that if they want to eliminate rigid gender discourse, they must provide 
students different alternatives and change their own gender practice and negative mindset 
regarding classroom activity and classroom setup in teaching mathematics. Teachers 
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can make the classroom more gender friendly and responsive, if teachers can practice to 
give boys and girls opportunities to participate, manage democratic discussion, and share 
relevant values and beliefs. 

Teachers’ experiences play vital role for developing gender equalities, quality education, 
and girls’ empowerment. Teachers have fixed mindset in their teaching methods and 
classroom arrangement regarding gender. Whereas, Terry and Thapa (2012) reported that 
in the context of Nepal, schools are gendered institutions, based on wider society, that 
produce gender relations. Girls face discrimination through home and society due to their 
rooted mindset as mathematics as a male dominated subject that expands up to school. 
Researchers argue that one major hindrance to participation of girls in STEM is the lack 
of gender responsiveness in the pedagogy applied in schools (Forum for African Women 
Educationalists [FAWE], 2008). In addition, Terry and Thapa noted in Nepalese classroom, 
there is a problem with students of poor reading skills, outdated teaching methods, and 
limited use of child centered pedagogy. Teacher’s interaction and communication with 
students makes a powerful influence on student’s performance and achievement. Moreover, 
“teacher-student interactional behavior is assumed to be of crucial importance to student 
learning in the classroom” (Goh & Fraser, 1998, p. 200). On the other hand, dark and 
noisy classroom due to high teacher student ratio increase gender inequalities and reduce 
girls empowerment in learning process. Gender limits boys and girls lives and possibilities 
and also their behavior, their competencies, are valued differently (Karlson & Simonsson, 
2011).

Sitting arrangement also play prominent role for increasing girls’ involvement and 
participation in mathematics classroom equally as boys. The subject teachers should plan 
sitting arrangement for both boys and girls that gives them equal opportunities for class 
participation and interaction with other peers and teachers (Kahamba, Massawe, & Kira, 
2017). The traditional seating arrangement may not encourage student centered learning, 
cooperative learning, and active participation of students specially girls (Dorji, 2020). 
But, still Nepalese classroom had been seen in traditional way, teachers managed their 
classroom through their fixed mindset traditional way row-column setting. After observing 
the classroom, gender audit of Nepal found that every girls are seated in the back rows in 
the classroom (Terry & Thapa, 2012). When they sit at the back of the class “they are less 
likely to participate unless the teacher makes a special effort to involve them” (Mlama et 
al., 2005, p. 7). To do such activity, teachers must manage their classroom by understanding 
each student’s specific learning needs. However, in the context of Nepal  teachers are not 
aware about gender specific needs of both boys and girls (Paudal, n.d.). Then teachers 
have to increase neutral mindset and to decrease fixed mindset (C Anne  Gutshall, 2013) 
regarding gender in mathematics classroom.

Teachers’ Mindset on Gender Responsive Pedagogy (GRP) in Mathematics Classroom
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To motivate students in learning and for their active participation, teacher should use 
variety of student centered teaching method except teacher centered lecture method. But  
in the context of Nepal teacher’s mindset in traditional lecture method, they use traditional 
pedagogy such as lecture method and transmission approach in mathematics classroom, 
hence each students didn’t get equal opportunity (Panthi & Belbase, 2017).  Similarly 
another study also reported that most of the teachers are used traditional teacher centered 
methods such as dictation and rote note taking rather than student centered approaches such 
as group discussions, class discussions, and debates for participating and encouraging both 
boys and girls (Nabbuye, 2018). In Nepal, in teachers’ professional  development include 
less gender issues for gender sensitization Hence in practice, trainers tend to use outdated 
approaches and methods rather than child centered pedagogy (Terry & Thapa, 2012). 
Some teaching methodologies such as “group work, group discussions, role play, debates, 
case studies, explorations and practical” (Mlama et al., 2005, p. 9) are very effective for 
students. This condition shows, teachers are less aware towards GRP and its use in their 
teaching process.

Teachers’ belief and attitude play vital role for shaping classroom practices (Bolhuis* & 
Voeten, 2004).  How they teach, behave, belief and interact with students are more vital 
in classroom or in teaching process rather than what they teach (Odiri, 2011).Teachers 
do discriminate behavior inside and outside the classroom, gives less attention and support 
to girls rather than boys (Kedar Bhakta  Mathema, 2007; K. B. Mathema & Bista, 2006). 
In this manner, most of the teachers in Nepal perceive girl students as incompetent, lazy, 
submissive and less intelligent than boys (Kedar Bhakta  Mathema, 2007). They made 
more assumptions about girls’ performance,  and noted girls as shy, afraid to give answers, 
and having low self-esteem (Nabbuye, 2018). People had fixed mindset that mathematics is 
a male dominated subject (Sarouphim & Chartouny, 2017) , so they can’t do mathematics 
(Bulut, Gür, & Sriraman, 2010). Then accordingly, teachers set their classroom in traditional 
way and do discriminating classroom activity while teaching mathematics.

Teachers’ had also gender biased mindset  and attributed boys’ success mostly to high 
ability and their intrinsic motivation and girls’ success is due to effort and help received 
from the teacher (Sarouphim & Chartouny, 2017). Likewise, the girls’ failure was attributed 
to low ability and the boys’ failure to lack of effort and intrinsic motivation (Samuelsson 
& Samuelsson, 2016). Due to these gender discriminating belief or mindset, they conduct 
their classroom activity like as questioning, interaction, discussion in a traditional way 
without valuing students’ specific learning needs. Most of the teachers thought that the 
students who had fixed intelligence, they got less support and encouragement to find the 
solutions themselves where as those students whose intelligence is modifiable, they become 
more supportive and teachers taught them more explicitly how to solve problem (C Anne  
Gutshall, 2013). Likewise, teachers create different assumptions about girl’s ability like 
as girls are shy, afraid to give answers, and having low self-esteem and disempowered 
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(Nabbuye, 2018). Accordingly, they may set up their classroom and conduct the classroom 
activity. GRP helps them to escape through these bad perceptions in their teaching process. 

Some researchers conducted research studies on the basis of GRP awareness and practices 
from African countries and Bhutan. Kahamba et al. (2017) conducted a research with 
83 academic staff at higher learning institutions based on survey to assess the level of 
awareness and practice about GRP methods in teaching. The study found they had partial 
awareness towards GRP and had low GRP practice. Similarly, in mathematics instruction, 
GRP usage were decreases (Obasi, 2017). 

Moreover, Seifu, Dagnew, and Abraha (2019) examined the implementation status of 
general secondary science teachers’ GRP  and found that teachers uses GRP properly in 
science classroom. But, they were ineffective to prepare gender responsive lesson plan, 
teaching materials, and to have gender responsive management of sexual maturation in 
classroom.  In a similar manner, in some extent preschool teachers are gender sensitive 
and have knowledge about the use of gender responsive pedagogy in teaching in classroom 
between boys and girls (Muasya & Kazungu, 2018). Similarly, in the case of GRP practices 
and awareness, another researcher Dorji (2020) conducted a research in Bhutan using mixed 
research design and found that teachers did not aware and they did not know anything 
about gender and GRP. In addition, they paid less attention on language use, classroom set 
up, classroom interactions and use of textbooks in teaching process.

Research Questions of the Study

This study aims to analyze mathematics teacher’s mindset in classroom set up and classroom 
activities regarding GRP.  All the teachers who were teaching mathematics subject at Grade 
IX and X in secondary schools were included in this study from Province Three of Nepal. 
Specifically, the questions addressed in this study were as follows:

• What types of mindset do mathematics teachers have in classroom regarding GRP?
• How do teachers set up classroom for gender responsiveness?
• Do the teachers’ classroom activity gender responsive?
• How do teachers improve their GRP practices in mathematics classroom?

Methodology

In this study cross-sectional survey design was used because the information which was 
gathered represents what was going on at only one point in time (Olsen & St George, 
2004). The target population of the study consists of mathematics teachers who were 
teaching mathematics at grade IX and X at government secondary schools in Province 
Three of Nepal. The respondents of this study were 120 mathematics teachers who were 

Teachers’ Mindset on Gender Responsive Pedagogy (GRP) in Mathematics Classroom
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teaching mathematics at grade IX and X. The respondents were chosen from three districts 
of Province Three of Nepal. Sindhuli district was chosen from Hilly region, Chitwan was 
chosen from Terai region and Kathmandu was chosen from Valley from province Three. 
Among 120 mathematics teachers’ 35 teachers were from Sinduli, 38 teachers were from 
Chitwan, and 47 teachers were chosen from Kathmandu using simple random sampling 
method. Altogether, there were 106 male teachers and 14 were female teachers as total 120 
teachers. 

In accordance with the aim of the study, self -developed questionnaire for mathematics 
teachers to analyze their mindset in classroom setup and classroom activity practices 
regarding GRP were used. The scale consisted 21 items and was constructed by considering 
agreement five point Likert scales type. Among 21 items regarding teachers’ mindset in 
classroom practices based on GRP, 6 items were related to classroom set up and remaining 
15 items were related to their classroom activity regarding GRP in mathematics. The 
agreement Likert scale ranges from strongly agree to strongly disagree as Strongly Agree= 
5, Agree= 4, Neutral= 3, Disagree= 2, and Strongly Disagree= 1 and was used to analyze 
teachers’ mindset in practicing GRP in mathematics classroom. For negative statements 
reverse value as Strongly Agree= 1 to Strongly Disagree= 5was given in this study. 

The participants were informed that the aim of the study was to analyze their mindset 
in the classroom activity regarding GRP in mathematics. Then the questionnaires were 
distributed to the teacher respondents on paper. The teachers were given approximately 30 
minutes time to complete the questionnaire. Then I had made personally distribution and 
collection of the questionnaire from teachers.

The collected survey data through teachers were analyzed quantitatively. The data that was 
collected with the help of questionnaire were analyzed quantitatively: descriptive statistics 
(Mean and Standard Deviation) and inferential statistics (one sample t-test at 0.05 level of 
significance). The statistical program SPSS 23.0 was used for the data analyze accurately. 

Results and Discussion

The aim of this study was to analyze teachers’ mindset in mathematics classroom regarding 
GRP. The data were collected with the help of 21 statements related to GRP practices on 
the basis of classroom set up and teachers’ classroom activities. There were 6 statements 
related to classroom set up whereas remaining 15 statements were related to classroom 
activities. Each statement of both variables were analyzed with the help of Mean and Std. 
Deviation then overall values of each variables (classroom set up and classroom activities) 
were analyzed by using one sample t-test. For the positive statements, the rating ranged 
from 5 (Strongly Agree) to 1 (Strongly Disagree), based on five point Likert scale. On the 
other hand for negative statements, ratings ranged from 1 (Strongly Agree) to 5 (Strongly 
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Disagree). The average value 3 was taken test value for interpretation of data. Therefore, 
the collected data were presented and analyzed in two different headings as follows. 

Teachers’ Classroom Set up Regarding GRP in Mathematics

The data analysis was carried out in this topic to determine teachers’ classroom set up 
regarding GRP. Teachers’ mindset determines how they set up classroom in teaching 
learning process. The data was collected through 6 statements, whereas 1 statement was 
taken as negative statement and 5 statements were positive. The descriptive statistics related 
to classroom set up are depicted in Table 1, shows the mean score and std. deviations score 
of each statements based on classroom set up.

Table 1 Descriptive Statistics of Teachers’ Classroom Set Up Regarding GRP

S.N. Statements N Min. Max. Mean Std. Deviation
1. I take initiatives to establish 

groups by students themself to 
ensure gender representation.

120 1 5 4.23 .761

2. I use mix seating arrangements 
of both boys and girls in 
mathematics classroom.

120 1 5 3.56 1.067

3. I set up classroom that mixes 
girls and boys to enhance 
participation of both.

120 2 5 3.91 .926

4. I arrange the desks that 
encourage girls to speak out 
and overcome their shyness and 
hesitation.

120 2 5 4.10 .738

5. I ensure the mix groups in 
classroom on which boys get 
more opportunity to talk and to 
lead the discussion.

120 1 5 3.37 1.243

6. I enhance group dynamics by 
composing of group members 
heterogeneously by ability, 
motivation, sex, etc.

120 1 5 4.07 .847

The result from the table 1 shows that the mean of all five positive statements are greater than 
three and one negative statements is also greater than three. The mean scores of the statement 
first (4.23), fourth (4.10), and sixth (4.07), which represents the rating between “Agree” 

Teachers’ Mindset on Gender Responsive Pedagogy (GRP) in Mathematics Classroom
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and “Strongly Agree”. The higher mean value indicates that most of the teachers are taking 
initiatives for making groups by students themselves, arrange desks for encouraging girls, 
and they enhance group dynamics in conducting teaching learning process. Likewise, the 
mean scores of two statement second (3.56) and third (3.91), represents the rating between 
“Neutral” and “Agree”. These mean values represents that large number of teachers using 
mixed seating arrangements for both boys and girls for their high participation in their 
teaching practices in mathematics classroom. But, teachers are not agree in statement five 
(3.37), it is negative statement, that teachers do not give more values for boys in developing 
groups in their teaching learning process. That means teachers did not discriminate girls at 
the time of group formation and group discussion. Girls got equal opportunity in classroom 
discussion in mathematics classroom. The overall mean score of the variable classroom set 
up is given in table 2 below.

Table 2 One-Sample Statistics for Teachers’ Classroom Set Up Regarding GRP

N Mean Std. Deviation Std. Error Mean
Classroom set up 120 3.8708 .49056 .04478

From the Table 2, one can see that the overall mean score of teachers’ classroom set up is 
3.8708 with standard deviation 0.4905, which represent rating lies between ‘Neutral’ and 
“Agree”. The mean value more than three indicates that teachers set up their classroom 
gender responsive way in their teaching practices. 

Furthermore, one sample t-test was carried out in order to compare sample mean to test 
value 3 to identify teachers’ classroom set up was gender responsive or not. The p-value 
⁕ 0.05 indicates high significant differences between test value and sample mean. Table 3 
shows one- sample t-test results of teachers’ classroom set up regarding GRP. 

Table 3 T-test Results of Teachers’ Classroom Set up 

Test Value = 3

T Df
Sig. 

(2-tailed)
Mean 

Difference

95% Confidence Interval 
of the Difference

Lower Upper
Classroom 
Set Up

19.446 119 .000 .87083 .7822 .9595

The table 3 indicates the result of one- sample t-test, the p-value of classroom set up is .000 
which is much lower than 0.05. This result indicates high significant difference between the 
test value (3) and observed mean (3.8708). Moreover, positive upper and lower confidence 
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interval differences confirm the observed mean is greater than test value 3. This leads to 
show that secondary mathematics teachers were practicing GRP in classroom set up.

The above results indicated that secondary level mathematics teachers expressed that they 
were practicing GRP in classroom set up. They set up classroom in favor of both boys and 
girls by knowing their specific learning needs. Teachers’ growth mindset regarding GRP 
helps them to use GRP in Classroom set up. This result was supported by  Seifu et al. 
(2019), science teachers’ were practicing classroom set up properly in Ethiopia. But reverse 
results found by Dorji (2020) that teachers have less attention to classroom set up regarding 
GRP in teaching process. In the context of Nepal, the opposite results expressed by Terry 
& Thapa (2012) by observing the classroom that every girl was seated in the back rows in 
the classroom. These findings indicated that mathematics teachers have growth mindset 
and were practicing gender responsive classroom set up in their teaching process. The 
perceptions of teacher’s shows that the pedagogical shift from conventional row- column 
approach to mixed sitting arrangement.

Teachers’ Classroom Activity Regarding GRP 

Teachers’ classroom set up depends upon their mindset that is fixed mindset or growth 
mindset. If teachers have traditional fixed mindset regarding GRP they obviously do 
classroom activity in traditional way but if they have growth mindset regarding GRP 
they do their classroom activity in gender responsive way giving equal chance for both 
gender. In this variable, there were 15 statements related to classroom activity conducting 
by mathematics teachers regarding GRP in classroom. Among them 13 statements were 
positive and only two statements were negative. Negative statements were ranking in 
reverse order. The descriptive statistics related to classroom activities are presented in 
Table 4 as follows.

Table 4: Descriptive Statistics of Teachers’ Classroom Activities Regarding GRP

Statement N Min Max Mean Std. Deviation
1.	 I do not divide students in different 

groups for cooperative learning by 
equal gender representation in my 
classroom activity.

120 1 5 2.79 1.222

2.	  I usually give girls an opportunity 
to relate volume to capacity through 
questions and answer technique.

120 2 5 3.80 .922

3.	 I highly include boys in classroom 
discussion related to mathematical 
problems rather than girls.

120 1 5 3.89 .951

Teachers’ Mindset on Gender Responsive Pedagogy (GRP) in Mathematics Classroom
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4.	 I distribute questions to whole class 
and ensure that each student participate 
equally.

120 1 5 4.18 .923

5.	 I initiate girls to become group leader 
equally as boys in the group work in 
classroom.

120 1 5 4.28 .799

6.	 I encourage both girls and boys to 
solve mathematical problems and 
to present the results they found in 
classroom.

120 2 5 4.37 .621

7.	 I follow strategies to make passive 
students participate and active more in 
the group activities by allocating and 
rotating specific roles in a group.

120 2 5 4.35 .589

8.	  I apply different teaching methods like 
as group work, group discussions, role 
plays, debates, pair work, explorations 
and practical conduct in classroom.

120 2 5 4.25 .569

9.	  I provide sufficient time for female 
students or those students lacking 
in speaking ability to develop their 
responses.

120 2 5 4.19 .555

10.	 There is cooperative interaction 
between boys and girls in the 
classroom.

120 1 5 4.19 .665

11.	 I encourage both girls and boys to 
carry out the same activities. 120 2 5 4.42 .602

12.	 I try to discourage gender stereotyped 
behavior in my classes. 120 1 5 4.22 .724

13.	 I give more effort and time for girls to 
learn mathematics in classroom than 
boys.

120 1 5 2.94 1.183

14.	 I let chance for girls to solve 
mathematical problems by themselves. 120 1 5 3.97 .819

15.	 I assign exercises of mathematics that 
encourage girls to speak out 120 1 5 3.96 .824

From the table 4, it was obtained that among 13 positive statements the mean score of 12 
statements is found greater than average score three whereas only one statement has mean 
score less than three. It means that majority of teachers do practicing gender friendly question 
answer technique, given equally chance to become group leader, solving mathematical 
problems in cooperative way in classroom. Likewise, the mean score of statement 8 is 4.25 
that indicates majority of teachers were practicing to use different teaching methods such 
as group work, group discussion, role play, discussion etc. while solving problems related 
to mathematics. But the mean score of statement 13 is 2.94 that indicates large number of 
teachers did not give more time and effort to girls in mathematics classroom than boys. 
The perceptions of teachers show that they were practicing gender equality in classroom 
activity, there were lack of gender equity practicing in mathematics classroom by giving 
girl’s specific learning needs. 
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Between two negative statements, the mean score of first statement is 2.79, it means that 
the majority of teachers are agree as they did not divide students in different groups for 
cooperative learning by equal gender representation. That means majority of teachers 
did not divide students in different groups while doing classroom activity for gender 
inclusion. Whereas, the mean score of negative statement 3 is 3.89, it means that majority 
of teachers were disagree as they did not highly include only boys in classroom discussion 
in solving problems. This result noted that teachers had equally involved both boys and 
girls in classroom discussion while solving mathematical problems. The results shows that 
teachers give opportunity to girls for classroom discussion but they did not divide students 
in different groups for discussion. Furthermore, the overall mean score of the variable 
classroom activities are depicted in Table 5 as follows.

Table 5 Descriptive Statistics of Teachers’ Classroom Activities Regarding GRP

N Mean Std. Deviation Std. Error Mean
Class room activities 120 3.9856 .32753 .02990

Table 5 shows that the overall mean score of teachers’ classroom activities is 3.9856, that 
represents rating lies between “Neutral” and “Agree”. The results indicated that majority 
of teachers reported they conduct their classroom activities gender responsive way in 
mathematics classroom.

Furthermore, one sample t-test was conducted in this variable to compare sample mean to 
test value 3 to analyze teachers’ classroom activity is gender responsive or not. One sample 
t-test results is shown in Table 6 as follows.

Table 6 T-test Results of Teachers Classroom Activity

Test Value = 3

t df
Sig. 

(2-tailed)
Mean 

Difference

95% Confidence Interval of the 
Difference

Lower Upper
Classroom 
activity 32.962 119 .000 .98556 .9264 1.0448

The table 6 shows the p-value o classroom activity is .000 which is lower than 0.05. 
According to the result, one can interpret that there is significant difference between 
samples mean (3.9856) and test value 3. Whereas, positive upper and lower confidence 
interval differences also confirm the sample mean is greater than test value 3. The results 
concluded that secondary level mathematics teachers were practicing GRP in classroom 
activity in teaching process at classroom.

Teachers’ Mindset on Gender Responsive Pedagogy (GRP) in Mathematics Classroom
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The overall results related to teachers classroom activity concluded that majority of teachers 
expressed they were practicing GRP in their classroom activity in classroom. But teachers 
were less aware about GRP they did not do practice to give more time and effort for girl 
students while teaching mathematics. They have fixed mindset only about equality, they 
were not aware about equity and gender responsiveness. Similarly, majority of teachers 
expressed, they do group work, mixed seating arrangement while solving mathematical 
problems but in another statement they expressed for cooperative learning, they did not 
formulate different groups for equal gender representation. Hence, from overall findings 
about classroom activities, it was concluded that secondary level mathematics teachers 
were trying to practice gender responsive classroom activity but still less aware in perfect 
practicing GRP in their classroom activities in Nepal. This finding is consistent with a 
previous finding by Kahamba et al. (2017) and Dorji (2020) as teachers have low GRP 
practices in classroom. But inverse result found in Ethopia by Seifu et al. (2019) that 
science teachers were practicing GRP properly.

Conclusion

The results of the study indicate that secondary level mathematics teachers are practicing 
GRP on their classroom set up and classroom activity. They have increasing growth 
mindset towards GRP practicing while set up classroom in teaching process. However, 
the practical part of applying classroom activity in gender responsive way to be very 
low. Since, they have low practice to divide students in different group for cooperative 
learning and to pay attention towards specific learning needs of girls, which is important 
to empower girls in learning mathematics and reducing gender bias in teaching. They are 
still less aware and have less knowledge and skill about GRP practicing in their day to 
day classroom activity. They always to be sensitive about specific learning needs of both 
gender specifically of girls in teaching mathematics. To overcome through misconception 
as mathematics as a male dominated subject, teachers should become gender responsive 
while teaching and pay attention towards girls. A good teacher must aware about GRP and 
practice gender responsive pedagogy in teaching mathematics. The GRP practices may 
encourage and motivate students, increase their interest towards mathematics, and their 
active participation in mathematics classroom. This study recommends the Government of 
Nepal, Ministry of Education to conduct teacher’s gender responsive awareness training on 
how to apply gender responsive pedagogy in their classroom set up and classroom activity 
through gender policy and changing concept in school curriculum. Also the Ministry of 
Education and school’s stakeholders should promote and enable teachers to incorporate 
gender responsive knowledge and skills in their day to day classroom practices and to 
promote positive mindset towards GRP.
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Barriers of School Transition for Children with Disability: 
Lived Experience of Parents in Kathmandu Valley 
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Abstract

This study aimed to explore the barriers of school transition for the children with 
disability from the parents’ prospective. This study adopted qualitative method 
along with hermeneutics phenomenology. On behalf of philosophical orientation, 
multiple realities were ontological basis and lived experiences of participants were 
epistemological assumption. The construct of critical disability theory was applied 
in this study. Purposefully five parents were selected from Kathmandu Valley. Data 
sources included field notes, in-depth interviews and artifacts. Interviewed data were 
transcribed and categorized to develop themes. The results revealed that several 
challenges such as awareness, attitude, accessibility, misconception, infrastructure, 
lack of policy implementation and ill motivation about disability are the major 
barrier towards transition. The perception of parents towards special school and 
rehabilitation centres are inadequately supporting to smooth transition. This study 
may be valuable support for policy maker in ensuring the no child left behind for the 
welfare state.

Keywords: Critical disability theory, educational context, special school, 
rehabilitation centre, no child left behind

Introduction 

Transition is important phase in the development of human beings from childhood to 
adulthood (Walker et al., 2012). In the transition of child from one position to other he/
she has to face several challenges for their develop mental activity. In going to transition 
phase , the departure  becomes controversial and challengeable to move ahead because he/
she has influenced by existing references (Winter, 2014). The transition takes place in the 
movement from one stage to another stage of situation including home to child care, day 
care center and school setting. Such type of transition hold particular significance in the life 
of child (Perry & Perry, 2015). The child lacks experience to navigate the new situation. 
Preschool transition can lead to uncertainty and anxiety for children with disability and 
their parents (Cook et al., 2018).School transition can create qualitative change in physical 
as well as psychological aspect in the support of care taker, parents and other stakeholders 
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(Scarborough & Gilbride, 2006). Transitioning to new situation makes some degree of 
stress in the developmental flux of childhood development (Scarborough & Gilbride, 
2006). The preschool transition for children with disability and children at risk are more 
hazardous and challengeable due to the deficit in adaptive self regulation ability and social 
skills that facilitate to transition (Hogansen et al., 2008).

 In this context, parents of children with disability are negotiating with a bundle of stressful 
change such as disruption in service provision and support team staff (Welchons& Mcintyre, 
2017). Preschool transition is foundation for later academic and social interaction of 
children on the way of educational development (Eckert et al, 2008). Preschool transition 
is sensitive period and necessary for later school success (Rimm-Kaufman et al., 2000). 
The importance of the preschool transition has been recognized powerful tools for the 
children with disability and gradually it has been reflected to local level along with social 
activities focusing childhood education (Davies & Beamish, 2009). The No child left 
behind legislation (Stallings, 2002) focuses on highlighting the necessities of addressing  
children’s transition to basic school in both policy and practice.

The parents of children with disability may not understand about the service available 
and prerequisite for their child while transitioning to school (Ankeny et al., 2009). In 
some extent, they are unaware  of legal provision due to lack of understanding about the 
information and awareness program (Walker et al.,2012). The perspective of parents need 
to be considered by school for identifying possible reason why children with disability are 
facing the challenges of transition to school and what are the coping strategies for smooth 
ways of  transition (Timmons et al., 2004).  In studying the literature only few studies have 
been conducted in the area of transition for children with disability especially in parents’ 
perspective. In the case of Nepal no research has been accomplished for family experience 
in the transition of child with disability. So, major barriers of school transition for children 
with disability from the prospective of parents are the major concern of this study. 

This study focuses on the following researcher question.
How do parents perceive about the preschool transition of children with disability?
What are the barriers to be faced by children with disability from the prospective of parents?

Underpinning the Literature on Involvement of Family in the Transition

The family involvement in transition activities of children with disabilities are comparatively 
more than normally developed children. Furthermore, families were found to have higher 
involvement for children with poor socio economic status(Welchons & McIntyre, 2017).
The research report of Davish and Beanish in 2009  about the transition have shown that 
transition of children with disabilities from home to school is challenging especially in 
remote areas. Many school and vocational institution feel unable to offer option to children 
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with disabilities due to insufficient resource allocation and lack of expert to support teacher 
and learners (Perrig-Chiello & Perren, 2005). The children with disabilities are adhered 
to end their education without specific skill and knowledge for entering to job market and 
living independently (Hestenes & Carroll, 2000). The experience of families and meaning 
of collaboration held by individual families and highlighted the challenges(Villeneuve et 
al., 2013). 

According to Dockett and Perry (2009a), the nature of education supports have 
changed for diverse disability to enable success. For the benefit of children with special 
needs, coordination among education, child care centre, developmental services are 
essential(Matthews & Rix, 2013).it is clear that the effective collaboration among parents, 
caretaker, professional and paraprofessional have significant effect on child development, 
schoolreadiness and educational achievement. 

(Matthews & Rix, 2013) did one research using case study approach with three children with 
Down syndrome who are 3-4 years child. They interviewed parents of those children about 
how did their children participate in early intervention program to support learning. The 
findings reported as the role of communication, partnership with professionals, inclusion of 
children in mainstream program, parent’s role as educators, the parents elaborated tension 
of their child to professional.

The research findings of King et al. (2005) revealed that the transition process is effective 
to the extent that children with disability are engaged and able to adopt their desired role. 
The roles are aligned with their strength and needs that fit the goals. Short term goals 
are the outcomes that are the foundation of successful transition that include enhanced 
knowledge of the self and future vision of the self, enhanced perception of support and 
more supportive environments.

Transition to school as a significant event 

Research has asserted an influence on children’s progress of the first year in basic school and 
has proposed that the transition to school is predictive of later school outcomes(Margetts, 
2009). Transition to school for children with special education needs including those with 
disabilities and their families, brings multiple changes and new expectations for the parent, 
child and school staff. For parents, the relationship with the school may also be quite different 
to that experienced previously in preschool. Typically, early intervention and preschool 
services for children with disabilities are characterized by a family centered approach 
that incorporates regular communication and collaboration with parents (Dunst, 2002). In 
contrast, the relationship with the school may be different with reduced communication 
between the parent and school (Janus, Lefort, Cameron, & Kopechanski, 2007).School 
transition is also a vulnerable time for children with SEN, with challenges relating to 
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communication, problem-solving, and adaptive behavior (Welchons & McIntyre, 2014) 
and relationships with peers (Erwin & Guintini, 2000). For the child, there may also be the 
new experience of being evaluated in relation to the performance of others (Entwisle & 
Alexander, 1998). For teachers and school staff the transition brings expectations that they 
have the capacity to effectively support the child (Dockett & Perry, 2009).

Methodology

This study has adopted qualitative research method in which the interpretative 
phenomenology is the research design which intends to dig out lived experiences of 
participants which construct the shared meaning of similar experiences. This study 
embraces multiple realities as ontological basis and interaction and perception of participant 
as epistemological consideration.  Five parents of children with disability from Kathmandu 
valley had been selected purposively as participant. The data had been collected by in 
depth interview with participant and participant observation. Firstly, the researcher made 
telephone call to all participants and requested to manage time for interaction.  In the 
beginning of meeting, the participant tried to refuse my curiosity about children with 
disability. However, the participant gave positive response while he talked about legal 
provision and transition management strategies. The researcher talked about the major 
barrier perceived by participant in the preschool transition of children with disability. I 
tried to dig out the experience and feeling of participant in the school transition of children 
with disability by engaging with their involvement. Regarding to the overcome of ethical 
dilemma the participant were taken informed consent. In-depth interviews and participant 
observation were conducted for relevant information. Interviews with the participants were 
recorded by audio recorder.   Recorded interviews responses were transcribed as verbatim 
and developed code. Similar codes were organized to generate theme. The similar themes 
were organized as a main theme of the study. Themes were illustrated on the basis of 
ground data and they were compared and contrasted with data to data and data to literature 
to draw the final conclusion. 

Results and Discussion

Several challenges have occurred in the school for children with disability. Since the parents 
are facing financial crisis they need to work for overcoming hand to mouth problem. They 
experienced role transition in which they adopted new roles and face new challenges to 
adjust their child. The major barriers faced by children with disability for school transition 
from the parents’ prospective have been discussed below. 
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Lack of awareness

There are different views about the disability condition of children in the community. Some 
people impose their thought with reference to medical model of disability. In such context 
one of the  parents (P1) said as,

My son is suffering from spinal cord injury associated with seizure disorder. He 
cannot stand and sit properly. He is always in sleeping position in the bed. He 
is speechless. Being a mother, I need to take care of him. He cannot express his 
will whatever he needs. I have made a schedule for feeding and toileting. I am 
very much worried about his life beyond our life. Our community is completely 
conventional and drop dogmatic thought towards disability.

From the above assertion, the parents of disabled children are in tension about their child 
behind their death. In Nepal, government has not established special child care centre for 
severe and multiple disabilities. The clear and visionary work plan has not been made for 
the management of severe type of disability. So, parents’ anxieties have been increasing 
day by day in the absence of adequate and proper management.

Accessibility barrier

According to the enrollment situation of children, about 2% (CBS report, 2068) of children 
are out of school. These out of school children are from disability among of different 
categories. These type of students are unable to access in school because the special schools 
have not established in respective community especially in rural areas. In this context, 
another participant (P2) said as,

We are from back warded community and do not have sufficient land. God has 
given us one child with physical disability. He cannot walk on foot. His lower part 
of the body cannot move. Now he is 13 years old and needs to go to school but we 
cannot purchase wheel chair. The school is far from our residence and there is no 
road appropriate to wheel chair to move. In such situation we cannot send our child 
with disability in to school. There is dense forest in the way to school and stream 
nearby school. I am afraid of wild animals; flood and landslide on the way feeling 
that education is not bigger than the child.

From the above assertion, the parents are not willing to send their child to school due to 
fear of flood, land slide and wild animals on the way to school. The children with physical 
disabilities need wheel chair but there is no appropriate way for wheel chair. In this way, 
geographical topography is one of the major impediments for transition of children with 
disability.

Barrier of School Transition for Children with Disability: Lived Experience of Parents... 
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Misconception about disability

Unsocial thought that underestimate the child with disability is considered to be 
misconception about children with disability. Such type of understanding about disability 
obstructs for inclusion in society and creates inequality in community. In this relation P 3 
urged as,

There is one child with intellectual disability in my family. He often exhibits 
abnormal behavior in the family. His maladaptive behavior cannot be controlled 
easily and he is kept in cave with control mechanism. Sometimes he roams in 
community and shows misbehavior with distinguished person. Sometimes he is 
labeled by mad, idiot person along with teasing. Our community has not provided 
proper manner for him and always behaves like insane.

From the above statement, it is clear that, the children with disability are facing challenges 
of labeling and stigmatized thought from the community. The disabilities are treated on 
the basis of medical model and with motives of impairment. So the concept of community 
needs to be transformed by the thought asdisabilities are the result of social model and can 
be prevented with the help of social transformation.

Lack of policy implementation 

Nepal has signed series of international conventions for ensuring rights of children to be 
educated. Special education council was formed in 1973 AD which focused on education 
of children with disability. Moreover, the government of Nepal passed special education 
policy in 2053 BS to achieve the goal of education for all by 2015AD and millennium 
development goal. Number of policy and provision have been made to ensure the access of 
children with disability in school but tendency of implementation is lacking behind due to 
the political instability in Nepal. In such context P4 stated as,

I have heard that no child left behind is the constitutional provision of our country. 
Every child has right to education and they cannot be excluded regardless of caste, 
age, disability, ethnicity, economic status etc. To grasp of motto of education for 
all every child needs to be educated in least restrictive environment have seen that 
most of the parents of disabled children are suffering from the pain of their child 
condition and future.

In the above statement, there is no vacuum of policy and provision in paper for our country 
and rich in policy but side of effective implementation is lacking. As a result, most of the 
children who are at risk are still in out of schooling. Therefore, the mission of achieving 
education for all is residing back and not achieved in allocated time.
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Infrastructure barrier

An environment favoring the child with disability for motivating in school culture refers to 
the infrastructure about school. Regarding to infrastructure, ramps, disable friendly class 
room, furniture, toilet, playground are the major parameters of infrastructure that pertains 
to the education of handicapped child. In the case of infrastructure, P5 expressed as,

I am very much worried about my child who is suffering from cerebral palsy. There 
is no special school nearby our community. Observing the child of neighboring 
people sending their child in school smoothly, I like to send my child to school 
whether he is any situation. Once I asked head teacher to admit my child in school 
near my home, but he refused to do so. He said that school was not appropriate for 
my child. He suggested me to take  my child another school. But I have heard that 
there is no ramp for moving the wheel chair.

From the above discussion, it is clear that every parent intends to send their children to 
relevant school for suitable education but they are unable to do so because of challenges in 
infrastructure for their child. Sometimes the school administrator refuses to admit the child 
with disability in the absence of disable friendly environment in school.

Lack of trained teachers 

The acquired skill embodied to teacher for delivering effective teaching model in the class 
refers to training of teacher. In this contemporary situation of special school not all teachers 
are well trained and the children are not properly benefited. For this context P2 asserted as,

I am unable to send my daughter to school because she cannot hear the voice of 
teacher. She always rejects to go to school when time becomes to school. She says 
I cannot understand the speech of teacher and difficult to acquire knowledge from 
school. When I wanted to talk about reading at school, she becomes irritated and 
said  there was no teacher who could teach the children with hard of hearing.

By the above statement, it is clear that each and every teacher who teaches in inclusive 
school need to have training for teaching students with disability. If the teachers are not 
well trained for teaching to children with disability, the teaching won’t be effective and 
inclusive.

Lack of professional experience

The effective approaches and strategies that are associated with teacher are the indicators of 
professional ethics. The various professional experience of teacher can pertain to enhance 
verities of skill in the teaching learning activities.

Barrier of School Transition for Children with Disability: Lived Experience of Parents... 
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Along with the above statement, P3 expressed as,

I donot have the knowledge of special school in my community am not aware about 
the special expert who teaches to deaf students with the help of sign language. 
The sign language interpreter in the community cannot serve without financial 
benefit. They take more money when teach to deaf students. In general school, 
there is not recruitment of sign language interpretation. Not all general teachers 
have the knowledge of sign language. In such condition my deaf daughter cannot 
be benefitted by school education. So why to send her to school?

By the above statement, it is clear that the public awareness about disability need to be 
developed in the community. Some of the parent are unknown about the professional 
who provides special skill to disable child as well as parents. In the community some 
Professional are delivering skill with high cost which is not affordable for some parents. 
So the fundamental right of handicapped child is not preserved due to financial imbalance 
in society.

Decline of trust towards school

The quality in education offered by school and effective delivery system can attract the 
intention of parents. The expectations of parents are very high especially for children with 
disability in school so that their children can survive independently after acquiring the 
knowledge. But regarding to this matter existing schools are losing their dignity in the eye 
of parents. In this context parent P4 urged as, 

My son is 4 years old. He cannot speak properly. He always wants to play alone 
and shows repetitive action. He avoids face to face contact while meeting to others. 
When I visited to doctor for check up to my son, doctor observes the characteristics 
and said my son is suffering from mild autism with emotional and behavior disorder. 
Then I admitted my son to the special school of autism and every day I used to 
go to school to bring my son. Every day I found my son remained unchanged and 
showing abnormal behavior with additional misconduct. Now I am not sending to 
school instead of I teach general skill at home myself.

In the above assertion, the parents dislike to bring their child in special school because 
they are not realizing advantage as expected for their child. The children with disabilities 
are facing one type of problem the organization are supplying unsupported activities. 
Furthermore, the special schools are not established in accessible areas by the government 
sector so the children as well as parents face challenges of transition to school. It is seemed 
that the parent’s perception is not good about special school. Soin order to develop positive 
attitude, the school needs to adopt copping strategies for their child with disability on the 
basis of nature of disability.
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Rehabilitation as local business

The settlement of disability with the help of rehabilitation centre founded either by local 
communities or by run by NGOs.Such types of centre are providing the support with 
residential facilities for mild and moderate type of disability. In this regard, parent P5 said 
as,

My son is related with children with autism and he is unable to communicate 
with other. He cannot express his desire whatever he needsadmitted intoone 
rehabilitationcenter by thinking that he can speak and learn interpersonal skill. But 
instead I could not find any change even in 3 months later spent more money for 
the child in school. I think no all parents are able to pay like me. I realized that the 
rehabilitation centre established for business motives not for welfare basis.

In the assertion of parents, the children with disabilities are not benefitted with the provision 
provided by rehabilitation centre. The organization founders are doing business for the sake 
of money. The founder of rehabilitation centre are making viral to their organization for 
receiving donation from different agencies. In such case, the government has to establish 
authentic monitoring unit to see the organization whether they are contributing for the 
benefit of differently able children or leading their function as business motives.

Conclusion

This study investigated the parents’ lived feelings in the transition to school of their 
children with disability. The study explored that the experience of parents towards special 
school was not satisfactory. There were bundle of challenges faced by disabled children 
in the academic course of life. Lack of awareness towards disability, infrastructure 
barrier, institutional barriers, attitudinal barrier, professional  ninadequacies, education as 
economic motives,lack of trust,lack of policy implementation are the major barrier for 
handicapped child while accessing to school.In passing through the perception of parents, 
it is explored that the transition of children with disability from pre-school to school service 
is connected with pessimistic perception of family centeredness. The service and existing 
situation of school have increased non positive impact in the family oriented activities. The 
concreteness of policy implementation is lacking behind, as a result, handicapped children 
are marginalized from the fundamental rights to be educated. The study showed that parents 
have different perspective about the transition process is not unexpected. This research can 
play a crucial role in raising the issue that can enhance effective and successful transition 
to school for children with special needs. From the ecological point of view, parents’ values 
and expectation can become the facilitators to overcome barrier to successful transition. 

Barrier of School Transition for Children with Disability: Lived Experience of Parents... 
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An Analysis of Approaches to Teaching Literature

Lok Raj Regmi*

Abstract

This study analyzes the approaches to teaching literature in terms of their major 
concerns in a literary text, the roles of teachers and students that these approaches 
demand while handling literary texts, and the limitations the approaches have. The 
data were gathered from existing theoretical and empirical literature and analyzed 
descriptively and critically. The study shows that the approaches to teaching literature 
acknowledge literary texts for their   own purposes. For example, a language-based 
approach treats literature as one of the authentic sources of language teaching and 
learning to acquire better proficiency of language by students. Likewise, information-
based and new criticism approaches regard literature as material to   facilitate 
students to acquire the skills of appreciation. Response-based and other critical 
literary approaches support the analysis of literary texts using different critical 
lenses. Concerning the roles of students under the adoption of the aforementioned 
approaches to teaching literature, the reader-response approach could provide 
enough space for the students’ responses. The study emphasizes the use of multiple 
approaches for effective teaching learning of literature.

Keywords: Authentic material, creative language use, multiple approaches, literary 
features, major focus, roles of students and teachers, teaching literature.

Introduction 

A teacher tackles the texts of poems, essays, dramas, fictions while teaching literature. 
Such texts are linguistically rich, aesthetically embedded and pedagogically useful to 
teach language skills and contents. Hismanoglu (2005) argues that literature is one of 
the resources of language teaching which covers the language skills (reading, writing, 
listening and speaking) and language areas, for example, vocabulary, grammar and 
functions. Following the same spirit, Nurhayati (2016) is of the opinion that literature, 
and drama in particular, contributes to the development of students’ speaking and writing 
(cited in Fauziah, 2016). Moreover, literature has been serving as a content-rich material 
for informative, aesthetic and/or critical purpose in the teaching of English (language). The 
teaching of literature helps students achieve the high level proficiency of language, and an 
effective exploitation of literature in tertiary level cultivates students’ cognitive skills, for 
example, analyzing, evaluating, synthesizing and interpreting. It shows that students can 
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achieve such proficiency and criticality through the teaching of literature if literary texts 
are handled successfully by using appropriate and effective approaches. Although literary 
texts are interesting and motivating, they are not free of challenges to handle. The adoption 
of relevant approaches can address such challenges, and makes the teaching learning 
environment of literature more conducive.

An approach, a way of looking at things and the series of assumptions, is an overall view 
or idea in teaching and learning. Ubahakwe (1991) describes the approach as ‘a set of 
correlative assumptions dealing with the nature of teaching and learning a subject and it is 
theoretical’ (quoted in Ikonne, 2016). The teaching methods have been coined on the basis 
of the roadmap developed in approach, and the strategies/ techniques, classroom activities 
are set accordingly. In this context, the approaches to teaching literature are overall views 
and theoretical assumptions to accomplish the whole teaching and learning process with 
certain goals or achievements. The knowledge and adoption of a (new) approach in 
literature teaching facilitates teachers to face the challenges that emerged at their forefront 
while they are dealing with a literary text having new subject matter. It reveals that the 
success and failure of teaching literature, to some extent, depends upon the approaches 
the teacher employs while dealing with the texts of literature in classroom. Showing the 
importance of approaches in teaching and learning, Brandes (1986, p.12) claims, “Learning 
what is meaningful and relevant depends partly on what is taught and partly on how it is 
taught”. Here, the essence of Brandes’s view is equally applicable in literature teaching as 
well. Literature is a useful resource for language development and for aesthetic purposes. 
For the successful achievement of the goals of teaching literature, the knowledge of a 
teacher alone is not enough. In addition, the teaching of literature is looking for the support 
of approaches. In other words, teacher’s adoption of appropriate pedagogic approach(es) 
can encourage students to explore literary texts for both language and aesthetic purpose 
to develop their language and literary competence. Such approaches in broader sense 
can be summarized: language-based approach, response-based approach, information-
based approach, integrated approach and literary approach. Nowadays, new approaches, 
for example, eco-critical approach, formeaning approach (blend of linguistics and reader 
response), moral-philosophical approach have been found in practice. This study attempts 
to present different approaches to teaching literature from a pedagogic point of view.

Review of Literature

Literature displays different texts: poetry, essay, fiction, drama; and can be extended to 
film, and other popular literature that captures the attention of potential readers.  It is a 
content rich and authentic material that exposes students to bountiful examples of language 
use and to the aesthetic value of the texts. Literature, a valuable and a wider reading 
material, is taught at different levels of educational institutions. The teaching of literature 
can deserve its achievements set in its goals when a teacher handles the teaching learning 
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activities employing appropriate approaches. In this juncture, some of the previous works 
accomplished in the field of the approaches to teaching literature have been discussed.

Carter and Long (1991) have developed three approaches to teaching literature. The first 
approach in their discussion is the ‘cultural model’ which represents the possibility literature 
brings into the picture as regards the understanding and appreciation of different cultures. 
This model acknowledges literature as an expression of culture and encourages teachers 
and students to deal with a literary work in relation with the culture that existed in the very 
text. The second model is the ‘language model ‘and it emphasizes the fact that language is 
the literary medium and literature is seen as an instrument to teach specific vocabulary and 
language skills. The last, their ‘personal growth model’ entails students engaging with the 
reading of literary texts, appreciating and evaluating them, making connections between 
their own experiences and the themes of the texts. The ultimate goal of these three models 
in integration is to develop proficiency of skills in learners. 

The study of Miliani (2003) is another important work in this field in which he discussed 
the approaches: the traditional approach, language-based approach and reader-response 
approach respectively. In the traditional approach, the role of teacher is important, and 
while dealing with the literary texts, students are passive recipients. In a language- based 
approach to teaching literature, the literary texts are acknowledged as linguistically rich 
materials and exploited to enhance students’ language skills. This approach focuses on 
students’ linguistic enrichment. In the reader-response approach, students as readers 
perform the roles, they stand as active recipients and develop an independent ability to 
read, assimilate and appreciate literary texts. It proves that the role of teacher in the first one 
is a sole meaning maker of a literary text, whereas, a mediator and a constructive critique 
in the second and in the last approach.

Mustakim, Mustpha and Lebar (2013) in their study revealed that the teachers’ employment 
of approaches to teach children’s literature was very controlled and  limited, and the stages  
of reading, for example, pre, while and post were not followed since there was the lack 
of textbooks and the teachers were compelled to depend upon the modules prepared by 
Curriculum Development Centre. In most of the cases, teacher centred methods have been 
adopted in teaching literature. Following the same spirit, Padurean (2015) attempted to 
explore students’ perceptions towards the literary texts and teachers’ use of methods. For 
this, she adopted questionnaires and focus group discussion as a tool/ technique of data 
collection. The study concluded that literary texts are useful authentic materials for their 
linguistic enrichment but the literary texts were not free of challenge. While dealing with 
such literary texts the teachers were using a teacher-centred approach and they did not have 
any concern for students’ responses and students had to console with the notes provided by 
the teachers. 

An Analysis of Approaches to Teaching Literature
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The next work in the seminal area was carried by Bloemert et al. (2016) in order to explore 
the approaches adopted by teachers while teaching literature in Dutch education. The 
study also discussed the adopted approaches: text approach, context approach, language 
approach and reader approach respectively. In adopting text approach, formal elements of 
literary genre were focused through close reading; culture, history and other socially rich 
diversities were the focuses of context approach; and language skills were the central items 
in language approach whereas teacher encourages students to respond to the issues existed 
in the literary texts in reader approach. The study concluded that all these approaches were 
fruitful in teaching literature to develop students’ language skills, cognitive skills and 
intercultural harmony. Moreover, the study found that literature-based approaches were 
more time consuming than other language-based approaches. 

As a researcher, one can see the studies that focused the use of different approaches to 
teaching literature, for example, teacher-based, language based, reader-based, text-based. 
The work of Jimmy (2015), as one of the new approaches to teaching literature, highlights 
how the application of ecocritical approach facilitates the teaching of literature. The 
study acknowledges that literature is a part of nature and it depicts the issues of human-
nature contestation. Moreover, the message of literary texts is useful to minimize such 
contestation and stands as a solution. In this juncture, the use of ecocritical approach to 
teaching literature seems quite relevant. The approaches in teaching and learning literature 
aim at providing a framework, sequence of operation to use. They can guide teaching and 
learning activities, support students’ engagement/ interaction and encourage motivation. 
In this context, the study of Khan and Alasmari (2018) discussed the model developed 
by Maley (1989), Carter and Long (1991), and six approaches proposed by Van (2009). 
Their study had summarized the approach, for example, language-based approach, stylistic 
approach, language-literature integrative approach, response approach. The study further 
highlighted the other approaches to teaching literature: the new criticism and critical 
literary approaches. The above studies describe different approaches to teaching literature 
in general and give less attention to the analysis of approaches in terms of their focus in 
literary texts while teaching, the roles of teachers and students in classroom teaching, and 
the areas these approaches do not address. The present study attempts to explore the focus 
of approaches while teaching the literary texts, teachers’ and students’ roles while adopting 
the approaches to teaching literature, and the limitations of them (approaches).

Methods and Procedures

The present study is based on descriptive and analytical research design. In order to build 
the concept, Carter and Long (1991), Beach (1993), Guerin et al. (1999), Miliani (2003), 
Tyson (2010), Rashid, Vethamani and Rahman (2010), Tyson (2013) ),  Bell (2013), and 
Padurean (2015) were consulted. Likewise, the empirical studies of Carter (2007), Zhen 
(2012),  Padurean (2015), Jimmy (2015), Fogal (2015), Fauziah (2016), Bloemert, Jansen 
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and Grift (2016), Khan and Alasmari (2018)  were used for discussions. The collected 
information was analyzed descriptively and analytically.

Discussion

Linguistic, aesthetic and cultural dimensions embedded in literature are supportive to 
develop better gripping of language and the skill of literary appreciation among students.  
Zhen (2012) argues that language learning and literary appreciation are the characteristics 
of teaching   literature in the context of second language teaching and learning. For 
these purposes, the employment of suitable approaches is important.  The use of relevant 
approach(s) in teaching literature can work as a catalyst to ease the subject matter, to draw 
effective and constructive synthesis. In other words, using approaches in teaching and 
learning of literature leads students to articulate, explain, and analyze the ideas/ issues. It 
encourages both teachers and students to explore literary texts through language and other 
analytical perspectives, for example, gender, reader, character, textual etc. In addition, the 
use of approach/es provides the teachers and students with ample opportunities for literary 
understanding and logical conclusion through discussion and other group works. This 
section analyzes the approaches to teaching literature in terms of their focus in literary texts, 
the roles of students and teachers while dealing with the literary texts, and the limitations 
of approaches.

Language- based approach. This approach to teaching literature basically treats literary 
texts as means to helping students improve their proficiency of language. Maley and Duff 
(1990) argue that the primary aim of this approach is quite simply to use literary texts as 
a resource connecting students to   vocabulary, language skills and other aspects of the 
language. This approach looks at literary texts how far they provide space to carry out 
language-based teaching learning activities.  Muthusamy et al. (2017) claim that language-
based approach aims to have genuine concerns with the language oriented activities, 
pays particular attention to the way language is used, and involves wider procedures for 
developing language competence. The teacher sets activities for students, and guides them 
to express their opinions as the concept of the text.  This approach smoothly develops 
students’ exposure to literary texts, extends word repertory as well as high level language 
proficiency in them. Students are encouraged to participate actively in the process of 
understanding the meaning of text although the focus lies in the linguistic enrichment of 
students. Moreover, it does not show any resentment to some of the lead up activities for 
study skills in reading literature, for example, prediction, summary, and debate. 

Likewise, Carter (2007) has extended the volume of this approach to cultural aspects 
embedded in literary texts. He argues that literature is a part of culture and culture plays a 
co-constructed as well as interactive role with language in literary production. According 
to him, the cultural element associated with literature should be considered while analyzing 
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literary text by adopting a language-based approach. This approach has some limitations. 
Since it pays very little attention to the historical and other backgrounds of literary texts 
and students’ experience, the language-based approach relatively speaking can make 
teaching and learning of literature more mechanical and arid. However, the study of Carter 
(2007) has suggested the stakeholders to consider the responses of students while treating 
literature using this approach. The aforementioned discussion shows that language-based 
approach treats literature as an authentic source to achieve better proficiency of language in 
students. The role of a teacher is a guide with major responsibilities and students are given 
limited roles.   

Response-based approach. It is a reader-centered approach or student response approach 
in which the primacy is given to the   experience of the learner in the meaning-making 
process of literary texts. This approach to teaching literature assumes that students are 
not passive recipients in extracting meaning from literary text and then responding to 
underlying messages. Following this spirit, Rosenblatt (1993) as a pioneer of this approach 
focused on efferent and aesthetic reading as two stances of reading literary texts. The 
former one is useful to search for information whereas the latter one is useful for critical 
interpretation through the transaction between the reader/ student and the text. It was 
further elaborated by Langer (1994) focusing on the use of prior experience, critical stance 
of a reader/ student. Students, while reading literature, can encounter with the message of 
the text and elicit meaning at a certain point. Students work together as the teacher urges 
and put forth their opinions, hold discussion in order to reach a logical conclusion. It leads 
students towards an independent ability to read, assimilate and appreciate literary texts. The 
teacher while adopting the reader response approach provides students with critical inputs 
and guides them if needed. S/he as a mediator helps learners interact with the text. McRae 
(1991) argues that the teacher’s role is as intermediary among author, literary text and 
receiver in order to open up a multi-directional sphere of interaction. Since this approach 
keeps the reader’s aesthetic experience at centre while teaching literature, the intent of 
literary texts, historical, cultural and other aspects embedded in literary texts have not been 
considered. Likewise, there is a possibility that affective fallacy (evaluating everything 
on the basis of readers’ responses only) may occur. Keeping these pitfalls at the centre, 
Kellem (2009) has extended this approach to the formeaning response approach, a blended 
form of linguistics/ stylistics and reader response to bridge the gap between aesthetic and 
stylistic reading approaches, and to show how pleasure and understanding can coincide. 
The discussion leads to the conclusion that response-based approach treats literature as 
a subject for aesthetic purposes through the issues existed in literary texts. The role of a 
teacher is a critical input provider and the role of students is found at the centre in meaning 
making process of literary texts.

Information-based approach. This approach to teaching literature acknowledges literary 
texts as a source of information, for example, history, culture, politics and others. In 
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this juncture, Ganakumaran (2007) argues that the information-based approach regards 
literature as a source of aesthetics or this approach values aesthetically patterned artifacts 
endowed with the knowledge potentials: philosophy, culture, morality and humanities 
(cited in Rashid, Vethamani and Rahman, 2010). It is teacher- centred approach and s/
he as a sole meaning maker of the text has to serve with a lot of input in giving students 
various contents of literary texts. The adoption of   information-based approach in teaching 
literature gives a nominal attention to students’ involvement and they are treated like 
passive recipients, however, a good pedagogic approach to teaching literature should aim at 
eliciting the students’ response to the text and guide them to an individual exploration. The 
discussion shows that information-based approach treats literature as a subject loaded with 
knowledge potentials. The role of a teacher is spacious and students are treated as passive 
listeners in this approach. This approach is not free of limitations. 

Stylistic approach. The stylistic approach to teaching literature attempts to analyze the 
literary use of language, the mode of literary expression. In addition, this approach to 
teaching literature encourages students to discuss beyond the surface meaning of text. This 
approach aims at exploring how the resources of language code are put to claim in the 
production of messages. To quote Simon (2006), stylistic approach “considers literature 
primarily as discourse and studies it from a linguistic perspective, which means, how 
literary texts exemplify the system of language” (cited in Khan and Alasmari, 2018, p. 
172). It reveals that the focus of stylistic approach while dealing with a literary text is to 
explore how language as a system is working in order to convey a finite meaning. The 
teacher can display the role of a guide in the meaning making process of literary texts 
and students are encouraged to respond on the basis of textual features, style, and mode 
of communication of literary text than on the basis of their own aesthetic experience. 
Likewise,  Fogal (2015) has extended this approach to pedagogical stylistic approach 
which blends the language used in literary text and the concepts as responses of students. 
As a conclusion, this approach to teaching literature focuses on the analysis of literary 
language for students’ linguistic enrichment. The role of a teacher is a guide and some roles 
to students have also been allocated. This approach has been criticized for its traditional 
and a mechanical treatment of literary language only ignoring the historical, cultural and 
other aspects existed in literature, however, the study of Fogal (2015) has focused the 
concepts prevailed in literary texts.   

The new criticism approach. It is a textual approach to teaching literature and concerns 
with the formal elements of literary text, and their analysis through close reading. This 
approach instigates students to explore the literary/ aesthetic elements of the text, their 
value, and analyze them accordingly. With reference to the focus of this approach, Van 
(2009) as cited in Bloemert, Jansen and Grift (2016) claims that the aesthetic value of 
literature is highlighted by advancing the students’ sensitivity to literary texts through 
analyzing literary language and established conventions of genre in order to develop in 
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students the skill of reading between the lines and for the logical interpretation of the 
text. The role of a teacher, according to this approach, is to keep him/ her at the centre of 
designing activities and making meaning. Since this approach puts much attention on the 
close reading of literary texts, the background information of the author, the experience 
of students (readers) and their backgrounds  have been shadowed in meaning making 
process of a literary text. But this approach, as it follows the objective mode of reading 
(the close reading of a text), is free of both intentional and affective fallacy, and it leads 
to more objective and independent interpretation of a literary text. The discussion shows 
that the new criticism approach treats literature as a source of textual/ literary features and 
the analysis of them leads the process to an independent and objective interpretation of a 
literary text. The role of a teacher is central and students remain passive listeners.   

Thematic or interdisciplinary approach. Literary texts are wider reading materials as 
they encompass the texts of diverse themes, for example, education; literature and art; 
class and culture; gender and race; anxiety and alienation; globalization and development; 
population and economy. These texts for interdisciplinary reading can be further facilitated 
by the adoption of thematic or interdisciplinary approach. Smith and Johnson (1993) argue 
that teaching learning is interdisciplinary by nature. This approach assumes that the content 
and variegated ideas existing in literary texts are useful for wider/ extensive reading. This 
approach facilitates to teach the texts of inherited language and diverse themes. As a 
conclusion, this approach treats literature as a content rich material to expand students’ 
horizon of knowledge. The teacher remains a facilitator and students perform some limited 
roles while teaching literature using this approach.

Gender-based approach. Our views on males and females have been shaped by our 
social structures. Such views have led us to mark the discrimination between the males 
and females. Literature as a reflection of society depicts these realities. Gender approach to 
teaching literature basically looks at who the characters are in the text and the roles allocated 
to them: submissive or decisive, and whether men and women are treated differently. 
Moreover, this approach accepts literature as a subject to teach for aesthetic purpose and 
assumes to have the issues related to gender discrimination. Tyson (2013) argues that 
patriarchy, traditional gender roles, the objectification of women and wrong notion of sex 
are the basic ideological opponents of this approach and these ideologies are responsible 
for the oppression of women and their failure.  If this approach is deployed in teaching 
literature, students are asked to explore these items and analyze the text accordingly. The 
search for coexistence between males and females is one of the concerns of this approach. 
The teacher remains an independent critique while dealing literary text using this approach. 
Since this approach focuses on the selected items in the text, the other aspects, for example, 
history, class and culture the literary texts embed are not considered seriously.
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Ecocritical approach. This approach to teaching literature is recently developed and it 
acknowledges literature as a part of ecology and environment (nature). While applying 
this approach, students attempt to explore the contestation between culture and nature, 
the moral question in front of man because of his destructive behavior to nature, the 
self-centered view of humans and the dominance of human interest to destroy ecology 
and environment. Jimmy (2015) pleads that the eco-critical approach motivates students 
to analyze how human activities pictured in literary texts destroy nature and receive the 
recognition of sinful job. This approach encourages students to look for the solution so that 
improvements can occur in the target spots.

Marxist approach. It is known as the social background approach and treats literature as a 
source of knowledge, articulation of ideas, and focuses on the intent or the substance of the 
text. Beach (1993) views that the Marxist approach to teaching literature regards social and 
historical contexts in the ground of ideology as fundamentals of analysis in a literary text. 
The teacher, while employing this approach, wants students to look for who the characters 
are in the text, their socio-economic status. Yelin (2018) argues that reading literature, 
according to this approach, encourages students to explore the roots of discrimination, 
disparity and analyzes them from theoretical perspectives, and leads them to interpretation. 
While using this approach to teaching literature, the teacher can ask students to suggest the 
solution to minimize the gulf between rich and poor. It facilitates students to comprehend 
the value of life. As this approach concerns the intent of the text, characters and their social 
backgrounds, the language aspect of the text and students’ aesthetic experience have been 
ignored. 

Psychological approach. It is a character-based approach and assumes that human 
behaviours guided by emotion play important roles in the meaning making process 
of literary text. This approach assumes that literature is such a vehicle through which 
characters express their suppression of the psyche, particularly of the unconscious. Tyson 
(2010) is of the opinion that the family, repression and the unconscious, dream, and the 
defenses are some of the basics of this approach. Moreover, this approach is interested in 
understanding the origin of psychological problems rather than the psychological strength. 
It focuses the character’s dominance of the unconscious and the guidance of emotion. The 
other aspects of literary text, for example, language, style, and intent have not been given 
adequate priority while adopting this approach to teaching literature.

Conclusion

Literature, a content-rich material and a creative language use, is an important pedagogic 
material and a subject in language teaching. For a successful literature teaching, the 
adoption of appropriate approach(s) is equally important. A teacher dealing with literary 
texts, for example, poems, essays, fictions, dramas and other popular literature should be 

An Analysis of Approaches to Teaching Literature



86 Curriculum Development Journal

well- acquainted with the theoretical knowledge of the approaches to teaching literature 
and their practices. The present writing analyzes some of the existing, newly emerged and 
other potential approaches to teaching literature focusing  their major concerns, the roles 
of teachers and students, and the limitations of these approaches. In a broad sense, the 
approaches can be categorized as language-based, information-based, response-based, 
and critical literary approaches. Language-based, and response- based approaches are 
traditional approaches, and among the critical literary approaches, some are newly emerged 
and some of them are derived from practices. Language based approaches acknowledge 
literature as a fertile and authentic source of language teaching, particularly for language 
development. In language-based approaches, the role of a teacher is found as a guide with 
major responsibility in meaning making process.

The conclusion based on the findings shows that students in most of the approaches are 
found as passive recipients although they take part in the activities allocated by teachers. 
It depends upon the practice. Since language-based approaches have major concerns with 
the language items in a literary text and teacher led activities, less attention has been given 
to other aspects, for example, students’ aesthetic experience and intent of the text. On 
the other hand, a response-based approach looks for the issues existed in the text and 
students’ responses on the basis of their aesthetic experiences. While dealing with literary 
texts employing this approach, the roles of students in the meaning making process are 
more prominent than the roles of teachers. This approach, since it concerns more with 
the aesthetic experience of students, can invite the pitfall of affective fallacy. Among  the 
critical literary approaches,  the new criticism approach deals with the close reading of the 
text along with its literary features, for example, figures of speech, imagery and symbols. 
Although this approach is loaded by the teacher-centered activities, the teacher can allocate 
the roles of students properly. Other critical literary approaches to teaching literature focus 
on the issues (ecology and environment, gender), intent of   the text, the roles of characters, 
their backgrounds, and the dominance of their unconscious but there are some aspects and 
spaces these approaches cannot address. The discussion focuses the adoption of multiple 
approaches for effective teaching and learning of literature. 
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Socio-cultural Perspective of Senior Citizens’ Health 
Status in Nepal
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Abstract 

This study is an attempt to examine the elderly people’s health status differentials 
according to selected background variables on the basis of Ageing Survey 2014. 
The general objective of the study was to identify the health status of elderly people 
from socio-cultural perspective. This study examined the associations of different 
twelve socio-cultural factors with combination of health outcome (Good or Bad) in 
older age by applying the cross tables, Chi squire test and binary logistic regression 
analysis. These variables were selected on the basis of theoretical and empirical 
studies sighted in the literature reviews. This research found out only three major 
socio-cultural factors that make variation determine the health status of elderly 
people in Nepal. General literacy status does not impact the elderly health situation 
in Nepal, so high level education need to elderly people to improve their health 
status. Highly appreciating and follow up elderly advices help to increase health 
status of elderly, so it should be utilized in most societies of Nepal. Kirat religion 
elderly people were found in good health condition than Hindus. So other religions 
of Nepal have not significant impact on health status of elderly people compare to 
Hindu religion. 

Keywords: Healthy Ageing, Population Ageing, Social Care, Social Security well-
being and Senior Citizen

Introduction

According to Irish writer Johnathan Swift (1667-1745) ageing is viewed as a total process 
that begins at conception and “everyman desires to live long, but no man would be old”.  
Population ageing is one of the most significant trends of the 21st century. It has important 
and far-reaching implications for all aspects of society. Around the world, two persons 
celebrate their sixtieth birthday every second– an annual total of almost 58 million sixtieth 
birthdays. With one in nine persons in the world aged 60 years or over, projected to increase 
to one in five by 2050. Population ageing is a phenomenon that can no longer be ignored 
(UN 2013).
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A population is classified as ageing when older people become a proportionately larger 
share of the total population. Declining fertility rates and increasing survival at older ages 
have led to population ageing. Life expectancy at birth has risen substantially across the 
world. In 2010-2015, life expectancy was 78 years in developed countries and 68 years in 
developing regions. By 2045-2050, newborns can expect to live to 83 years in developed 
regions and 74 years in developing regions. In 1950, there were 205 million persons aged 
60 years or over in the world. 

By 2014, there were 868 million older people in the world, and by 2050 this number will 
have reached more than 2 billion which is 21 per cent of the world’s population. Most will 
live in developing countries (Age International 2014).

The Nepali proverb, Aago Tapnu Mudako, Kura Sunnu Budhako, means “to receive heat 
from a burning log, and ideas from older people.” It is an indication of the value Nepali 
society places on the knowledge and experience of older people and their contribution to 
the family, society and country.

Similar scenario has also been observed in Nepal, experiencing the demographic transition. 
The Census 2001 revealed the rising number of ageing populations both in absolute and 
relative terms (CBS, 2003) due to increase in life expectancy and decreasing birth rate (in 
last few decades (Uprety, 2006).

According to the censuses in Nepal, total elderly population aged 60 years and above 
consists of 9.1 percent (around 2.7 million) of total population in 2011 which increased 
from 4.6 percent (1.07 million) of the total population in 1991 to 6.5 percent (1.5 million) 
in 2001. During the period 1991 to 2001, the annual growth rate of elderly population was 
3.39 percent which was higher than the annual growth rate of 2.25 percent. It shows that 
the number of the elderly population is increasing at more than double the rate of the total 
population growth (CBS, 2012).

The system of joint/extended family system has been transforming to the nuclear family 
(Kshetri et al., 2012) and traditional values of taking care and support the elderly parents in 
their old age by the grown up children particularly sons, are gradually changing (Chaudhary, 
2006). So, these changes have profound implications for the support and care of the elderly. 

Due to the social change and migration of adult children most of the elderly parents are 
compelled to live alone with low quality of care and support and with several forms of 
psychological problems in both rural and urban areas of Nepal. The study conducted in 
Bhaktapur district of Nepal showed that one fifth of elderly were living with their spouse 
alone (Kshetri et al., 2012).
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Nepal has ratified several international conventions such as International Conference on 
Population and Development (ICPD, 1994), Fourth World Conference on Women (Beijing 
1995), and Second World Assembly on Ageing (Madrid 2002) and so on. ICPD 1994 
recommended that the government develops social security systems to ensure greater 
equity and solidarity between and within generations to provide support to elderly people 
through encouragement of multigenerational families. Additionally, the Second World 
Assembly on Ageing outlined an action plan at national and regional levels to develop 
and implement concrete plans of action to improve the living conditions of elderly people. 
Nepal has several provisions to ensure the social security scheme and welfare programs 
for the elderly people such as Local Development Act 1995-96 article 233(2), Elderly 
Population Act 2006 and Elderly Population Rules 2008, the constitution of Nepal 2015, 
but these efforts have not been effective so far.

The Decade of Healthy Ageing (2020-2030) is an opportunity to bring together governments, 
civil society, international agencies, professionals, academia, the media, and the private 
sector for ten years of concerted, catalytic and collaborative action to improve the lives of 
older people, their families, and the communities in which they live.

The 2030 Agenda (SDGs) recognize that development will only be achievable if it is 
inclusive of all ages. It pledges that no one will be left behind and that every human being 
will have the opportunity to fulfill their potential in dignity and equality. Populations around 
the world are rapidly ageing and this demographic transition has an impact on almost all 
aspects of society.

Moreover, with the influences of many developmental factors the traditional socio-
cultural values and norms will more likely to deplete in the process of modernization and 
development from primitive to modern society. How the elderly is presently adapting to 
this new scenario of social change and what the conditions and the circumstances that the 
elderly is going through are the foremost important questions for the elderly themselves as 
well as government to formulate effective policies. In the context of Nepal, it is not clearly 
known about the feeling of health condition of the elderly and therefore it is necessary to 
conduct researches to know their in-depth feeling of health condition of elderly people who 
are living with respect to their socio-cultural aspects.

Context of the Study

The traditional practice of joint family system in Nepal still exists in the society where 
children are considered as a primary care giver especially the son during their old age. 
Elderly people are well respected by their families and societies as well as they are taken 
care and supported. But due to globalization, modernization, urbanization and various 
processes of social development as well as increasing migration result the solid change 
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in these social and cultural norms, values and attitudes. Of all the attributes, migration 
which is regarded as the most common phenomenon in developing countries, contributes 
additional influence in this social change. As a result, the traditional process of taking care 
of elderly parents during their old age has been changing and the norm of joint family 
system is converting to nuclear family system with the growing individualism among the 
adult children. Which in turn compelled the elderly parents to live away from their adult 
children and to perform their regular household and social activities by themselves despite 
the physical disability and lack of proper medical and health care with the possibilities of 
reducing more health problem. 

With high rate of international migration in Nepal social infrastructures and policies 
supporting elderly people are nonexistent or at the minimum level. Therefore, it is high 
time to find answers to these questions.

Rapid increase in the proportion and absolute number of aged people among the total 
population will impact on socio-economic and health policies and the culture in future 
society of Nepal. Individuals over 60 years of age are considered elderly. The size of the 
population of elderly people have been increasing during last seven censuses, 1952/54-
2011, both in absolute and relative terms mainly due to a clear decline in total fertility rate 
in recent sexes in years, declining in mortality and a significant increase in life expectancy 
for both the country. This indicates that the elderly population will continue to increase 
in future. Between 1991 and 2001, this growth of population increased by 3.5 percent per 
annum. During the same period the total population increased by 2.25 percent. According to 
the 2011 census, the percentage of elderly population has increased to 9.1 percent (MoHP, 
2011). 

In our society there is lack of elderly clubs or organizations and day care centers where 
they can interact with likeminded people, contribute their views and experiences, to talk 
and discuss their existing problems and to seek proper assistance. They are compelled to 
live within the limited boundary of home which further deteriorating their health physically 
and mentally in the absence of close substitution. There are limited studies completed to the 
health situation of ageing population with respect to socio-cultural aspects although they 
are based on very small areas and data. To identify the major issues of ageing with respect 
to socio-cultural prospect in national level is still lacking. It is hope that this study will 
cover this research gap in some extent.

To identify the certain socio-cultural variables, influence on health status of elderly people 
in Nepal is the main purpose of this study. The general objective of the study is to identify 
the health status of elderly people in socio-cultural perspective. The specific objectives of 
the study are as follows:
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a) To examine the socio-cultural factors associated with health status of elderly people 
b) To explore socio-cultural factors determining the health status of elderly people.

This study has concentrated only on health condition of elderly parents living in Nepal 
with respect to some limited socio-cultural variables. This study has based on to explain 
the empirical experience of health status of elderly people not by examine through medical 
persons.

So far as justifications of this study, the issue of the health condition of elderly people 
living in Nepal is significant due to the current trends of emigration, globalization and 
population ageing throughout the developing world. In the last two decades Nepal has been 
experiencing a gradual social change especially breakdown of joint families to nuclear 
families, changing lifestyle and dramatic growth in internal and international migration, 
especially from rural areas to semi urban and urban centers and foreign countries. Rural 
people migrate to semi urban areas or urban areas or to other countries and the urban people 
migrate to developed countries in search of better earning to support their families back 
home, for better education, security and better living standard. This trend has increased 
in recent years. It is also the right time for the younger generation people of today, who 
will be the future elderly, to be seriously aware, try to understand today’s elderly and start 
immediately to save some money and immovable property for the future security. So that 
they would not face dependence like today’s penniless and vulnerable elderly upon their 
children in the family. So, it is an urgent need to know and understand this scenario.

This study aims to take a first step at exploring this issue by asking how the different health 
situation of elderly parents in Nepal. In-depth examination of these issues will provide 
policy makers and program planners with needed information and will raise public attention 
to this public issue. The findings of this study will help to fill the gap in the literature 
and provide the understanding necessary for advocacy and for the design of appropriate 
interventions related to the health status of senior citizens in Nepal. The most influencing 
and consistent determinants factors that will be identified based on these findings will serve 
as priority intervention areas that the Government Organizations and others related policy 
makers can concentrate to improve the health situation of ageing people in Nepal.

Old age is a social construct, the meaning of which differs and changes through time 
and space. Since 1700, the perceived start of old age in Europe and North America has 
commonly fallen within 30-year range centered on age 65. Age 60 has recently become the 
threshold of old age in United Nations publications, evidently in recognition of the growth 
in the numbers of older people in the shorter-lived populations of developing countries. 
Using 60 as the start of old age greatly augments the numbers in the older population 
(Rowland, 2009).

Socio-cultural Perspective of Senior Citizens’ Health Status in Nepal
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There are different social theories on ageing: The role theory based on the belief that roles 
define us and our self-concept, and shape our behavior. Similarly, activity theory based on 
the hypothesis that active older people are more satisfied and better adjusted than those 
who are not active and an older person’s self-concept is validated through participation in 
roles characteristic of middle age, and older people should therefore replace lost roles with 
new ones to maintain their place in society. The labeling theory is a theoretical perspective 
derived from symbolic interactionism, premised on the belief that people derive their self-
concepts from interacting with others in their social milieu; in how others define us and 
react to us. Labeling theory has two parts; Age stratification theory is based on belief that 
societal age structure affects roles, self-concept, and life satisfaction. Social exchange theory 
based on the hypothesis that personal status is defined by the balance between people’s 
contributions to society and the costs of supporting them. The another theory of ageing is 
Political economy of ageing which is based on the hypothesis that social class determines 
a person’s access to resources; that dominant groups within society try to sustain their own 
interests by perpetuating class inequalities. 

Education has been widely perceived as one of the most important socio- economic 
determinants of health and mortality. There is considerable evidence that low educational 
attainment is strongly correlated with diseases, health risks and mortality (Winkleby et al., 
1992). 

Due to the social change and migration of adult children, most of the elderly parents are 
compelled to live alone with low quality of care and support, and with several forms of 
psychological problems in both rural and urban areas of Nepal. The study conducted in 
Bhaktapur district of Nepal showed that one fifth of elderly were living with their spouse 
alone (Kshetri et al., 2012).

Data and Methods

This study is based on simple statistical analysis with simple tabulation of frequency, rate, 
ratio, and percentage to advanced statistical tools. In advanced statistical tools, a cross 
tabulation and binary logistic regression analysis are utilized. A cross tabulation displays 
the joint frequency of data values based on two or more categorical variables. The joint 
frequency data can be analyzed with the chi-square statistic to evaluate whether the variables 
are associated or independent. Cross-tabulation analysis, also known as contingency table 
analysis, is most often used to analyses categorical (nominal measurement scale) data. An 
important consideration when cross-tabulating our study’s findings are verifying whether 
the cross-tab representation is true or false.  To resolve the dilemma, crosstab is computed 
along with the Chi-square analysis, which helps identify if the variables of the study are 
independent or related to each other. If the two elements are independent, the tabulation is 
termed insignificant, and the study would be termed as a null hypothesis. Since the factors 
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are not related to each other, the outcome of the study is unreliable. On the contrary, if there 
is a relation between the two elements that would confirm that the tabulation results are 
significant and can be relied on to make strategic decisions. So bivariate analysis is used to 
analyze the relationship between two selected variables. In general, selected independent 
variables are cross tabulated with the dependent variables to analyze one to one association 
between these variables. A chi-square test is utilized in this study a chi squire test is used to 
compare observed results with expected results. It is hoped that the purpose of this test is to 
determine if a difference between observed data and expected data is due to chance, or if it 
is due to a relationship between the variables we are studying. Therefore, a chi-square test 
is an excellent choice to help us better understand and interpret the relationship between 
our two categorical variables; feeling of health status of ageing people and different socio-
cultural variables.

The study is based on Nepal Ageing Survey 2014, which is a nationally representative 
survey. A socio-economic survey of 7200 households that include 8626 different elderly 
persons aged 60 and above was conducted through the structured questionnaires. The data 
were collected in to five scale of health status: very good, good, general, bad and very 
bad. But in this research study our dependent variable is health status: Good or Bad in 
dichotomous form. This category is converted into two categories in this study. For this, 
very good and good are converted into good and very bad and bad are converted into 
bad and general category is removed from the study because of having biasness. So our 
total respondents are becoming 4889. Our dependent variable is dichotomous in nature, so 
we use Binary logistic regression for determining the relationship between the dependent 
variable (health condition) with respect to our concerned socio-cultural variables. 

The approved letter to use data of the Ageing Survey 2014 is preserved from authority of 
Government of Nepal, Ministry of Health and population. This type of large scale national 
representative data on ageing is still gap for analysis of feeling of health status of ageing 
people in Nepal with respect to socio-cultural aspects.

The main objective of this survey also was to provide in-depth and systematic information 
on ageing issues of Nepal and to fulfill the data gap of aged population. 

Results

Under this part 12 socio-cultural variables are selected. Simple sociocultural background 
variables are discussed first and then these variable relationships with dichotomous variable 
is observed. Finally, binary logistic regression analysis has used to identify the factors 
differentiate health status of elderly people of Nepal.

Socio-cultural Perspective of Senior Citizens’ Health Status in Nepal
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The socio-cultural variables of this study are literacy status, completed education level, 
religion, marriage and similar ceremonies participation status, decision maker to spend 
money, status of raising senior citizen issues, evaluation of life, acceptance of advice by 
household members, knowledge about security allowance and voting status, which are our 
predictor variables. Our dependent variable is health condition which is represented by 
values - Good as 1 and Bad as 0.

Condition of Health by Literacy Status

Out of the total survey population, 63 percent are illiterate and 37 percent are literate. 
67.3 percent of literate population has good health conditions, whereas only 55rcentep of 
illiterate have good health condition. Also, 59.8 percent of the total survey population has 
good health conditions. This suggests that Literate ageing people have good health status 
among the ageing people.

Table 4.1 Condition of Health by Literacy Status

Literacy 
Status

Good
(%)

Bad
(%)

Total Total 
(%)

Literate 67.3 32.7 1812 37.0
Illiterate 55.4 44.6 3077 63.0
Total 59.8 40.2 4889 100.0
χ2(1) = 66.407, p = 0.000

Source: Nepal Ageing Survey 2014 

Pearson Chi-Square for the above table, χ2 (1) = 66.407, p = 0.000 < 0.05 represents that 
we are able to reject the null hypothesis, suggesting that the test is statistically significant. 
Thus, there is some association/relationship between health condition and literacy status. 

Condition of Health by Completed Education Level

Health conditions of ageing people among completed education levels are categorized 
into 7 groups - Pre-School / Kindergarten, Primary School, Middle School, High School, 
Bachelors’ and Above, Literate but no formal education and Illiterate. Category with the 
least good health population appears among Illiterate population which is 55.4 percent 
which also resembles 63.0 percent of the total survey population. Ageing population who 
are literate but have no formal education has second low good health condition count (67.3 
percent). All other categories who have at least some education status ranging from primary 
level to bachelors’ and above have better good health populations with all of them being 
around and above 73.2 percent, 71.4 percent, 69.9 percent and 79.1 percent.
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Pearson Chi-Square, χ2(6) = 82.901, p = 0.000 < 0.05 represents that we are able to reject 
the null hypothesis, suggesting that the test is statistically significant. Thus, there is some 
association/relationship between health condition and completed education status.

Condition of Health by Religion

There are 84.4 percent Hindu, 6.4 percent Buddha, 4.0 percent Islam, 3.6 percent Kirat, 
1.1 percent Cristian followed by Prakriti, Bon, Jain, Bahai, Sikh and other religion with 
a very low numbers among total survey population. Though the population of Kirat is 
low, the good health condition is the best 71.9 percent among them, with the following 
Buddha religion having 66.1percent. Hindu, Islam and Christian has comparatively less 
and similar good health condition percentage around 60 percent (58.9 percent, 57.6 percent 
and 60.0 percent respectively). Though Hindu are highest, only 58.9 percent are in good 
health condition, followed by Islam (57.6 percent) which is least in compare to Buddha, 
Islam and Others. This might be suggesting that the religious belief, devotion and lifestyle 
of Hindu have a greater impact on their health condition in comparison to other religions.

Table 4.2 Condition of Health by Religion

Religion Good (%) Bad (%) Total
Hindu 58.9 41.1 4125
Buddha 66.1 33.9 313
Islam 57.6 42.4 198
Kirat 71.9 28.1 178
Christian 60.0 40.0 55
Prakriti 54.5 45.5 11
Bon 57.1 42.9 7
Jain 100.0 0.0 2
Total 59.8 40.2 4889
χ2(7) = 19.274, p = 0.007

Source: Nepal Ageing Survey 2014 

The table shows that among the different religion groups Kirati have highest good status 
compare to others. Buddha have second position having good health. Other religions have 
found little variation. 

Condition of Health by Marriage and Other Ceremonies Participation Status

Engagement in Activities like Marriage and other ceremonies, functions are also seen as 
factors that bring joy, happiness, respect from the celebration, gathering to ageing people. 
As 85.1 percent of the total population are seen to be participating in these types of 
activities, among which a huge 67.5 percent are found to be in good health condition. Also, 
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66.9 percent of the ageing people who are not actively participating are found to have bad 
health conditions, which may or may not be significant due to low count. This shows that 
regular participation in these activities has a positive impact on the health of ageing people.

Pearson Chi-Square, χ2(1) = 270.276, p = 0.000 < 0.05 represents that we are able to 
reject the null hypothesis, suggesting that the test is statistically significant. Thus, there is 
some association/relationship between health condition and Marriage and other ceremonies 
participation. 

Condition of Health by Public Discussion Participation Status

Ageing people often feel alone as other active populations may be busy in their own 
schedules and own. Also, due to their age, they always seek someone whom they could 
share their experience and feelings with, often friends and relatives of the same age group. 
As 85.6 percent of the total population are seen to be participating in some types of public 
discussion, among which a huge 72.3 percent are found to be in good health condition. 
Also, 55.9 percent of those who are not involved in these activities seem to be in good 
health condition where remaining 44.1 percent seem to have bad health condition. This also 
suggests that activities like this, public discussions along with participation in ceremonies 
have good impact on health conditions of ageing people.

Pearson Chi-Square, χ2(1) = 23.170, p = 0.000 < 0.05 represents that we are able to reject 
the null hypothesis, suggesting that the test is statistically significant. Thus, there is some 
association/relationship between health condition and public discussion participation status.  

Condition of Health by Decision Maker in Family to Spend Money

Who makes the decision to spend money in a family for different purposes in a family 
may also have some relation with the condition of health in the ageing people.  For this, 
the decision makers are categorized into - Myself, Jointly, Spouse, Son, Daughter-in-law, 
Daughter, Son-in-law and Other family members. 63.9 percent of total ageing population 
are found to be the main decision maker for spending money by themselves, followed by 
Jointly decision in family (13.1percent), Spouse or better half (11.0 percent), Son (9.5 
percent) and very few were found to have Daughter-in-law, Daughter, Son-in-law, Other 
family members as decision maker for expenditure. It can be observed respectively 62.3 
percent, 60.6 percent, 58.5 percent, 47.9 percent, 46.7 percent, 42.1 percent, 16.7 percent, 
39.1 percent good health conditions are found while we move from decision making by 
the ageing people themselves to others making the decision. This suggests that when the 
decision is made by elderly people themselves or jointly by family or spouse, their health 
condition is better in comparison to other decision makers.
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Pearson Chi-Square, χ2(7) = 53.720, p = 0.000 < 0.05 represents that we are able to reject 
the null hypothesis, suggesting that the test is statistically significant. Thus, there is some 
association/relationship between health condition and decision maker to expend money.

Condition of Health by Status of Raising Senior Citizen Issues

Based on how often the elderly people raise the senior citizen issues by themselves, they 
are categorized into three groups: Never raised, little raised and More raised. 82.5 percent 
of the total survey population has never raised the issues whereas 13.4 percent have raised 
a little and 4.2 percent have raised more issues. The group who never raise senior citizen 
issues have the mostly bad health condition percentage (40.8 percent) among the 3 groups. 
While we look into the ones who raised a little or more senior citizens, issues have a higher 
percentage of good health conditions, 61.7 percent and 65.9 percent respectively. From 
this, it can be said that the ageing people who raise at least some of their issues have been 
responded by state government or central government with some good proper response 
i.e., increment in allowance, free medicines, providing proper shelters, elderly health care 
packages, etc. which may have impacted positively on their health.

Pearson Chi-Square, χ2(2) = 4.693, p = 0.096 > 0.05 represents that we are not able to reject 
the null hypothesis, suggesting that the test is statistically non-significant, also frequency 
distribution not being uniform (Never raised category has 82.5 percent of total participants). 
Thus, it cannot be said that there is some association/relationship between health condition 
and Status of raising senior citizen issues by themselves.

Condition of Health by Evaluation of Life

How successful was the overall life of an ageing person based on what they said themselves, 
is categorized into five groups - Much Unsuccessful, Unsuccessful, Normal, Successful 
and Much Successful. It can be seen that most of the people have lived either normal 
and success lives with 46.8 percent and 38.0percent of the total survey population. Also, 
as we move from much unsuccessful to much successful, the percentage of the health 
condition is increasingly improving continuously with Much Unsuccessful (24.3 percent), 
Unsuccessful (34.3 percent), Normal (57.1 percent), Successful (70.8 percent) and Much 
Successful (78.7 percent) good health condition.  This suggests that the health condition of 
the ageing people is good who evaluated their lives to be successful or much successful in 
comparison to others.

Socio-cultural Perspective of Senior Citizens’ Health Status in Nepal
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Table 4.3 Condition of Health by Evaluation of life

Evaluation of life Good (%) Bad (%) Total
Much unsuccessful 24.3 75.7 136
Unsuccessful 34.3 65.7 472
Normal 57.1 42.9 2286
Success 70.8 29.2 1859
Much success 78.7 21.3 136
Total 59.8 40.2 4889
χ2(4) = 320.227, p = 0.000

Source: Nepal Ageing Survey 2014

Pearson Chi-Square in table, χ2(4) = 320.227, p = 0.000 < 0.05 represents that we are able 
to reject the null hypothesis, suggesting that the test is statistically significant. Thus, there 
is some association/relationship between health condition and ever raising senior citizen 
issues by themselves.

Condition of Health by Voting Status

Right to vote is a constitutional provision. Majority of the survey population (88.9 percent) 
has given the vote in major elections or some other sort of vote. Though voted or not voted, 
the status might not strongly be related with the health condition of the ageing as 62.5 
percent of the people who have at least voted once have good health conditions. Also, 61.1 
percent who have not voted once in their lifetime are in bad health. Thus those who caste 
vote has more good health compare to those who did not caste vote.

Pearson Chi-Square, χ2(1) = 111.789, p = 0.000 < 0.05 represents that we are able to reject 
the null hypothesis, suggesting that the test is statistically significant. Thus, there is some 
relationship between health condition and voting status.

Condition of Health by Acceptance of Advice by Household Members

Elderly people have a lifetime of different types of experiences. They are a great source 
of advice for younger ones. Among the total survey population, 82.6 percent said that 
household members accept their advice. 63.8 percent of these are found to have a good 
health condition. While only 41.3 percent whose advice are not accepted by family 
members are in good health conditions. This may be suggesting that ageing people feel 
satisfaction, sense of respect, and happiness when their advice is accepted by household 
members, which leads to good health. 
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Table 4. 5 Condition of Health by Acceptance of advice by household members

Acceptance of advice by 
household members

Good
(%)

Bad
(%)

Total

No 41.3 58.7 853
Yes 63.8 36.2 4036
Total 59.8 40.2 4889
χ2(1) = 148.130, p = 0.000

Source: Nepal Ageing Survey 201

Pearson Chi-Square, χ2(1) = 148.130, p = 0.000 < 0.05 represents that we are able to reject 
the null hypothesis, suggesting that the test is statistically significant. Thus, there is some 
association/relationship between health condition and acceptance of advice by household 
members.

Condition of Health by Knowledge of Social Security Allowance

Several types of allowances and benefits are provided to ageing people. Social security 
allowance is one of the major. 96.4 percent of the total survey population seems to have 
some knowledge about this allowance whereas 3.6 percent don’t have any knowledge about 
this. Among those who have some knowledge about this allowance, 59 percent are in good 
health condition and 40.4 percent in bad condition. As most of the people are aware about 
the allowance, they seem to be somehow benefitting from the allowance which may have 
contributed to good health.

Pearson Chi-Square for the above table, χ2 (1) = 3.573, p = 0.059 > 0.05 represents that 
we are not able to reject the null hypothesis, suggesting that the test is statistically non-
significant, with 97 percent of survey population belonging to category of Knowledge 
of Social Security Allowance – Yes category. Thus, it cannot be said that there is some 
association/relationship between health condition and knowledge of social security 
allowance.

Condition of Health by Widowhood

There are two distinct categories of widowed people - Widow and Widower. 70.1 percent 
are Widows (Female) while only 29.9 percent are Widowers (Male) among the total survey 
population. Only 49.7 percent of Widows are in good health, whereas this percentage is 
higher, 56.5 percent in case of Widowers. This shows that, after the demise of the spouse, 
widows have much bad conditions compared to widowers. Society’s response, religious 
beliefs, behavior towards these widowed ageing people might also be one of the key factors 
in this.

Socio-cultural Perspective of Senior Citizens’ Health Status in Nepal
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Table 4.7 Condition of Health by Widowhood

Widowhood Good (%) Bad (%) Total
Widow 49.7 50.3 1256
Widower 56.5 43.5 536
Total 51.7 48.3 1792
χ2(1) = 7.056, p = 0.008

Source: Nepal Ageing Survey 2014

Pearson Chi-Square for the table below, χ2 (1) = 7.056, p = 0.008 < 0.05 represents that 
we are able to reject the null hypothesis, suggesting that the test is statistically significant. 
Thus, there is some association/relationship between health condition and widowhood.

Discussion  

To determine the health status of ageing people of Nepal by differentiating socio-cultural 
factors can be utilized to assess the strength of the relationship between variables. Health 
status analysis using statistical methods for the estimation of relationship between a 
dependent variable and one or more independent variables. The socio-cultural variables of 
our concern are literacy status, completed education level, religion, marriage and similar 
ceremonies participation status, decision maker to spend money, status of raising senior 
citizen issues, evaluation of life, acceptance of advice by household members, knowledge 
about security allowance and voting status, which are our predictor variables. Among these 
socio-cultural variables, literacy status, marriage and similar ceremonies participation 
status, evaluation of life, voting status and acceptance of advice by household members 
are the most significant predictor variables. While taking Hindu religion as reference 
category, Buddha and Kirat are more likely to be in good health condition than Hindu 
religion elderly, while difference with other religions are found non-significant. Literacy 
among the elderly people is found to be not so differentially important aspect for good 
health condition among elderly, as literate elderly is just a little more likely to be in good 
health condition than illiterate ones. Elderly who are participating in different activities like 
marriage and other ceremonies are found to be very likely to be in good health condition in 
compare to those who don’t. Also, when decision maker in family to spend money is son, 
elderly is less likely to be in good health condition whereas other decision maker difference 
is not significant. Elderly who evaluate their life as successful are seen to be in good health 
condition than those who evaluate life as unsuccessful. The elderly who give vote & whose 
advice is heard in family are found to be more likely to be in good health condition. Detail 
analysis and explanation are mentioned in Appendix table 1 and 2.
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Conclusions

Among socio-cultural variables, the literary status has distinct characteristics. Most of the 
elderly are illiterate while only 36.5 percent are literate. While literacy status is separated 
into complete education only 15.2 percent elderly are found primary and above education. 
There is 85.6 percent Hindu religion, Buddha have 6.64 percent, Islam 3.33 percent, 2.84 
percent Kirat and 1.16 percent Christian and other are very few. There is 86 percent elderly 
who participate in marriage and other ceremony but only 29 percent have participated in 
public discussion. Nearly 64 percent elderly expend money by their own hand by their own 
interest, 14 percent jointly, 11 percent through spouse, 9 percent by son and remaining by 
others. There are 83 percent elderly who never raise senior citizen issues.  Only 2 percent 
elderly have said they have much successful and 2 percent also have unsuccessful in their 
life. There are 89 percent elderly who caste vote. Similarly, there are 82.9 percent elderly 
who said their advice is acceptable in their family. 

Similarly, among socio-cultural variables-  literacy status, completed educational level, 
religion, marriage participation and other ceremonies participation status, public discussion 
participation status, decision maker to expend money, voting status, acceptance of advice 
by household members, and widowhood have significant relationship with health status. 
But again regarding to the health status of elderly people by differentiating with most 
significant socio-cultural variables the binary logistic regression analysis is used where 
literacy status, acceptance of advice by household members and religion are concluded in 
refined significant variables. 

In family, where advice of elderly is heard, elderly is found to be more likely to be in good 
health condition. It helps to increase the self-esteem of elderly and lead it to live healthier 
life. Only Kirat religion elderly are found to be in good health condition than Hindu 
religion. So other religions of Nepal have not significant impact on health status of elderly 
compare to Hindu religion. Illiterate elderly is found more in good health condition than 
literate ones but just by small proportion increment means that among elderly in Nepal it is 
concluding that there is no role of literacy to contribute variation in health status. It is also 
being very small proportion of higher level literate education degree compare to illiterate 
among elderly. General literacy status does not impact the elderly health situation in Nepal 
so level of education of elderly is necessary to improve health status of future elderly.

Highly appreciating and follow up elderly advices help to increase health status of elderly, 
so it should be utilized mostly in the societies of Nepal.

Socio-cultural Perspective of Senior Citizens’ Health Status in Nepal
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Appendix 

Table .1 Socio-cultural variables with categorical predictor variables

Number Parameter coding
 (1) (2) (3) (4) (5) (6) (7)
Decision maker to expend money Myself 2733 .000 .000 .000 .000 .000  
 .000 .000
 Jointly 570 1.000 .000 .000 .000 .000 .000 .000
 Spouse 460 .000 1.000 .000 .000 .000 .000 .000
 Son 353 .000 .000 1.000 .000 .000 .000 .000
 Daughter-in-law 45 .000 .000 .000 1.000 .000 .000 .000
 Daughter 28 .000 .000 .000 .000 1.000 .000 .000
 Son-in-law 5 .000 .000 .000 .000 .000 1.000 .000
 Other family member 14 .000 .000 .000 .000 .000 .000 
1.000
Evaluation of life Much unsuccess 99 .000 .000 .000 .000   
 Unsuccess 384 1.000 .000 .000 .000   
 Normal 1981 .000 1.000 .000 .000   
 Success 1615 .000 .000 1.000 .000   
 Much success 129 .000 .000 .000 1.000   
Religion Hindu 3549 .000 .000 .000 .000   
 Buddha 270 1.000 .000 .000 .000   
 Islam 169 .000 1.000 .000 .000   
 Kirat 166 .000 .000 1.000 .000   
 Others 54 .000 .000 .000 1.000   
Status of raising senior citizen issues Never raised 3416 .000 .000 
 Little raised 600 1.000 .000    
 More raised 192 .000 1.000    

Socio-cultural Perspective of Senior Citizens’ Health Status in Nepal
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Table .2 Statistical significance of individual independent variables

 B S.E. Wald Df Sig. Exp(B) 95 percent C.I.for EXP(B
       Lower Upper
LS .169 .074 5.262 1 .022 1.185 1.025 1.369
Religion   16.221 4 .003   
Buddha and Hindu .380 .148 6.582 1 .010 1.462 1.094 1.955
Islam and Hindu -.141 .173 .664 1 .415 .869 .620 1.218
Kirat and Hindu .589 .194 9.233 1 .002 1.803 1.233 2.636
Others and Hindu .099 .312 .101 1 .751 1.104 .599 2.036
Marriage and similar ceremonies participation status 1.303 .097       178.822    1 .000     3.682   3.042    4.457
Decision maker to expend money has 8 categories –    9.326 7 .230  
Jointly  and Myself -.111 .103 1.163 1 .281 .895 .732 1.095
Spouse and Myself -.087 .112 .603 1 .437 .917 .736 1.142
Son and Myself -.298 .124 5.775 1 .016 .742 .582 .947
Daughter-in-law and Myself -.279 .325 .740 1 .390 .756 .400 1.429
Daughter and Myself -.492 .414 1.408 1 .235 .612 .272 1.377
Son-in-law and Myself -1.295 1.189 1.186 1 .276 .274 .027 2.817
Other family member and Myself -.338 .581 .338 1 .561 .713 .228 2.228
Status of raising senior citizen issues   .886 2 .642   
Little raised  and Never raised -.090 .100 .815 1 .367 .914 .751 1.112
More raised and Never raised -.062 .170 .135 1 .714 .940 .674 1.310
Evaluation of life   155.246 4 .000   
Unsuccessful and Much unsuccessful .429 .268 2.553 1  .110 1.535 .907 2.598
Normal and Much unsuccessful 1.211 .250 23.382 1 .000 3.356 2.055 5.483
Successful and Much unsuccessful 1.751 .253 47.895 1 .000 5.760 3.508 9.458
Much Successful and Much unsuccessful 1.886 .331 32.461 1 .000 6.593 3.446 12.614
Voting status .505 .118 18.341 1 .000 1.658 1.315 2.089
No .580 .095 37.138 1 .000 1.786 1.482 2.152
Yes -.250 .197 1.623 1 .203 .779 .530 1.144
Constant -2.644 .336 61.825 1 .000 .071  
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NGO Regulation: Themes and Debates with Reference to 
Nepal

Mukesh Kumar Bastola*

Abstract 

Since the 1980s, due to the failure of previous development strategies, 
nongovernmental organizations have emerged as major actors in development, 
particularly in developing countries like Nepal. However, in recent years, most 
countries have perceived that NGOs are not operating genuinely to fulfill their 
expected goals.  In this context, this paper set out to answer two questions: why 
NGOs tend to represent donors’ preferences and why developing countries like 
Nepal become unable to adopt strict NGO regulations. It is based on the analysis of 
archival documents and review of previous study findings and draws insights from 
resource dependence theory. It concludes that when NGOs depend on external donors 
for financial resources, they are compelled to represent donor’s interests. Similarly, 
aid-dependent developing countries like Nepal often hesitate to adopt strict NGO 
regulations because of the fear of external pressure from their donor agencies. Thus, 
resource dependency makes both NGOs and the governments unable to resist the 
pressure of donor agencies. Its conclusions can be useful to adopt an appropriate 
framework to regulate NGOs in Nepal. 

Keywords: Nongovernmental organizations, NGO regulations, resource dependence, 
donor agencies, Nepal

Introduction

Nongovernmental organizations (NGOs) are various private voluntary organizations 
operating outside the formal realms of government and private business  (Haque, 2011). 
Since the late 1980s, NGOs have emerged as principal actors in development (Keese & 
Argudo, 2006). In the mid-1990s, while government development efforts were perceived 
to have failed to deliver development outcomes to the poor in the developing world, NGOs’ 
efforts were perceived to be successful (Barr, Fafchamps, & Owens 2005). However, in 
recent years the growth of NGO activities have created regulatory challenges particularly 
for developing countries (Gugerty, 2008). Thus, both democratic and authoritarian regimes 
have adopted restrictive regulations to impose barriers to NGOs (Glasius, Schalk, & De 
Lange, 2020). 
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In Nepal, the rapid growth of the I/NGOs and their activities dates back to the early 1990s. 
The NGO movement was fueled by liberal policy and donor agencies to channel their 
development assistance though NGOs. Since the Eighth Plan (1992-1997), the government 
recognized NGOs as partners in national development and regarded them as a means of 
channeling development aid in the priority areas of the government (Ministry of Finance, 
2019). Now, there is widespread suspicion regarding whether NGOs are genuinely operating 
their activities as expected by the government. So, the government has intended to adopt 
strict regulations to scrutinize NGOs. For instance, in 2017, the Ministry of Home Affairs 
(MoHA) issued a circular to District Administration Offices (DAOs) and Social Welfare 
Council (SWC) to seek details of the property of the executives and officials of NGOs and 
INGOs (Shrestha, 2019).

In April 2018, the government proposed a new policy titled “National Integrity Policy” to 
introduce strict measures to monitor NGOs. These measures created fears and controversy in 
the NGO sector. NGO practitioners and stakeholders opposed the move of the government 
(Shrestha, 2019). In 2018, the MoHA and the Ministry of Women and Social Welfare 
proposed to scrap the registration of NGOs and INGOs preaching religious beliefs and 
engaging in political activities and corruption (Giri, 2018). However, the government halted 
its proposed policy, and the MoHA backtracked from its previous directions to DAOs due 
to strong internal and external pressures, and lobbying from I/NGOs and activists.

The debate over NGO regulations still exists. The government authorities accuse NGOs 
of working against the national interests and threaten  to take strong actions against 
them (Himalayan News Service, 2019).  In contrast, I/NGOs, activists, and donors 
advocate for independence of NGOs to hold the government accountable to the society 
and to advocate alternative ideas. They view that the government should not control 
NGOs; instead should facilitate them (Human Rights Watch, 2019). They claim that if the 
government takes strict measures to prevent I/NGOs, it amounts to attacks on civil society 
and freedom of expression (Regmi, 2018). Recent skepticism and debate over NGOs has 
attracted genuine concerns over NGO regulations in Nepal. 

Only few previous studies have explored the issues of NGO regulations and their impact 
on the NGO sector.  A study by Barr, Fafchamps, and Owens (2005) in Uganda found that 
most NGOs were monitored by their grant agencies, some by members, and limited by the 
government. 

Based on their study in Rwanda, Uganda, Kazakhstan, and Belarus,  Christensen and 
Weinstein (2013) concluded that governments could adopt strategies to restrict the ability 
of NGOs to engage in political advocacy and mobilize foreign financial resources. The 
Ethiopia case study   (Dietrich & Wright, 2015) showed that NGOs operating in developing 
countries largely depended on external funding leading to the proliferation of sham NGOs 
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serving as foreign agents. Similarly, Glasius, Schalk, and De Lange (2020) found that a 
country’s willingness to adopt NGO restrictive legislation depends on authoritarian learning, 
perception of government authorities, potential pressures to the government, and domestic 
and international factors. Burger (2012) argues that government oversight mechanisms 
may be ineffective due to poor design, lack of adequate resources, and political motivation. 
If regulatory agencies are not motivated by social interests and oriented to make their 
stakeholders happy,  NGO regulators serve particular interest groups.

Nepal is one of the aid-dependent countries, and INGOs are regarded as the primary funding 
sources for most Nepalese NGOs becasue 80 percent of NGOs operating in Nepal are 
funded by INGOs. In the fiscal year 2017/018, 140 INGOs affiliated with Association of 
International NGOs (AIN) brought US$ 410 million to Nepal (Regmi, 2018). It is said that 
present NGO activities favor donors and INGOs, and such alleged skeptical NGO activities 
are primarily associated with the misuse of foreign financial resources. However, there is 
a dearth of studies to answer questions: why NGOs are loyal to donor agencies and are 
oriented to represent their interests, and why countries become unable to adopt strict NGO 
regulations. This paper draws on the theoretical perspective from resource dependence 
theory (Pfeffer & Salancik, 2003) to address these questions. 

Conceptualization and Theoretical Framework

Conceptualization of NGOs 

NGOs are self-organized and self-regulated organizations independent of government 
and the private sphere (El-Gack, 2016). Although NGOs are nonprofit oriented social 
organizations (Martens, 2002), they often employ paid staff, serve the community at large, 
perform uncharitable functions, are affiliated to government agencies, and are regulated 
by a formal law of the state (Haque, 2011). They seek to provide services to marginalized 
groups (Dupuy, Ron, & Prakash, 2015). They work at international, national, provincial, 
districts, and village levels (Heyzer, 1995). Domestic or local NGOs operate in a single 
country (Dupuy, Ron, & Prakash, 2016). NGOs operating in several countries are known 
as INGOs (Karkee & Comfort, 2016).

INGOs have the same mission as NGOs but they have an international scope (Ministry of 
Finance, 2018). INGOs have many professional staff, field offices in many countries (Bratton, 
1989), and have a close link with national-level NGOs as local partners to implement their 
projects (Khieng, 2014). The conceptualization of NGOs depends on national contexts 
(Haque, 2011). The National Planning Commission [NPC] (1992)  and the Association 
Registration Act [ARA] (1977) illustrate the attributes of NGOs as legal entities, voluntary 
or nonprofit making, autonomous, politically neutral, liberal in conducting programs, and 
oriented towards uplifting the poor and needy people (Ministry of Law, 1977). Since the 
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understanding of NGOs is a contextual phenomenon, the definition by NPC (1992) and 
ARA (1977) seems more persuasive in the Nepalese context.

Theoretical Framework 

The Resource dependence theory (RDT) propounded by Pfeffer and Salancik in 1970s 
, is one of the theoretical perspectives to explain how organizations operate, react to 
interdependence, and uncertainty in the environment (Hillman, Withers, & Collins, 2009). 
The theory explains the relationship between organizations and their resource providers 
(Ebrahim, 2003). Based on their previous seminal work (1978), Pfeffer and Salancik 
(2003) postulate three themes of RDT. First, if we want to understand the organizational 
actions, it is necessary to focus on external situations and pressures instead of their internal 
dynamics. Second, when organizations alter their environment, they are subject to different 
constraints leading to further negotiation. Third, power is essential for understanding 
organizations. Some organizations are more powerful than others due to their peculiarities 
of interdependence and location. 

According to RDT, similar to other organizations, NGOs are also subject to external control 
due to resource dependency. In such cases, NGOs are compelled to adopt business-oriented 
activities, modify their goals, and manipulate their programs to satisfy donor agencies 
leading to organizational goal displacement (Khieng, 2014). When NGOs depend on 
external financial sources for their survival, their choices and operations are bound by 
external pressures (Verbruggen, Christiaens, & Milis, 2011). The dependency on donor 
agencies for funding ultimately threatens the identity, autonomy, and legitimacy of NGOs. 
Resource asymmetry between donors and dependent NGOs results in organizational 
subservience and makes them vulnerable to external control (Mitchell, 2014). 

The RDT also provides a theoretical perspective to explain the behaviors of the government 
towards NGOs and NGOs’ behaviors towards donors (Verbruggen, Christiaens, & Milis, 
2011). Its central argument is that if we want to understand organizational activities, we 
must understand their surroundings (Hillman, Withers, & Collins, 2009) because the 
survival of organizations becomes problematic due to uncertain environmental situations, 
particularly lack of adequate and stable resources (Froelich, 1999). Thus, this paper assumes 
that resource dependence makes both the government and NGOs unable to resist pressures 
from their resource providers. 
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Methods

This paper employs content analysis of secondary souces including archival documents 
(Brown & Hale, 2014) historical documents, publications of government agencies and 
NGOs, and newspaper and media records. It also draws insights form the review of relavant 
literatureto gain the broader understanding of the phenomena under study. Based on the 
analysis and review, themes are derived to answer the researh questions.

Analysis and Results

Research Question 1: Why do NGOs tend to represent donors’ preferences instead of their 
beneficiaries? 

International Funding and NGOs

In the 1970s, development aid agencies realized the failure of traditional development 
strategies to deal with social problems in developing countries (Midgley, 2003). Donor 
agencies realized the resource constraints in developing countries. They regarded NGOs 
as a new policy option to channel their financial resources to assist developing countries 
instead of government agencies (Burger, Dasgupta, & Owens, 2015; Dupuy, Ron, & 
Prakash, 2016). Foreign development assistance is the primary source of funding for 
developing countries, contributing about 10 percent of their GDP. One-fifth of total bilateral 
development aid from developed countries to developing countries is channeled through 
NGOs (K. Dupuy & Prakash, 2018).

NGOs operating in developing countries primarily seek to obtain financial resources from 
foreign donors and INGOs (Dupuy, Ron, & Prakash, 2016). For instance, in Uganda, 
about 71 percent of total funding for NGOs was granted from bilateral donors and 
INGOs (Barr, Fafchamps, & Owens, 2005). In Cambodia, foreign grants and donations 
were the dominant sources of funding for NGOs and only one-fifth of the NGOs were 
engaged in income-generating activities (Khieng, 2014). It is worth noting that there is an 
interdependence between donors and domestic NGOs. Donors are dependent on domestic 
NGOs to implement their programs, and domestic NGOs depend on donors for financial 
and technical support for their operations (Khieng, 2014). They regard NGOs as a pillar of 
democracy and promote them in developing countries (Dupuy & Prakash, 2018). Donor 
agencies often provide two types of assistance: “economic aid and democracy assistance” 
(Dietrich & Wright, 2015, p. 217). The former is intended for political reform and the latter 
aims to strengthen civil society. Donor agencies mostly tend to link their development 
assistance to democracy in developing countries. 

Foreign development assistance have different implications to aid recipient countries. 
External funding usually comes with specific terms and conditions, which often negatively 
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impacts the mission and goals of beneficiary NGOs (Khieng, 2014). Although foreign-
funded NGOs may not directly challenge government political matters, their resources are 
accused of gradually empowering NGOs as political opponents (Dupuy, Ron, & Prakash, 
2016). Sometimes, donor agencies may use their financial aid to political reform as the 
condition of their aid package (Dietrich & Wright, 2015). In this regard, Dietrich (2013) 
argues that if aid recipient countries’ governance quality is poor, donor agencies bypass 
government and channel development aid through NGOs. 

NGOs, like other organizations, are not entirely independent, and their success depends 
on their ability to acquire and maintain resources (Pfeffer & Salancik, 2003). Most of 
the NGO projects in developing countries like Nepal are the projects of external donors 
and  INGOs. However, when NGOs are heavily dependent on external donor agencies for 
financial resources to implement their programs, their survival becomes problematic when 
resource providers do not support them (Khieng, 2014). Their choices and operations are 
bound by external pressures (Verbruggen, Christiaens, & Milis, 2011). More precisely, the 
need for physical, financial, and other resources from the environment make organizations 
depend on the resource providers (Pfeffer & Salancik, 2003). As a result, NGOs’ financial 
dependency on external funding agencies leads NGOs to detach themselves from their local 
constituencies and beneficiaries and tend to serve the preferences of resource providers 
(Dupuy, Ron, & Prakash, 2014). Studies on NGOs and their resource dependence reveal 
their contracting relationships with donors, high resource asymmetry, and external control 
(Mitchell, 2014). From resource dependence literature, NGOs become vulnerable to resist 
the donors’ terms and conditions and show their loyalty towards them. 

Research Question 2: Why do developing countries like Nepal become unable to adopt 
strict NGO regulations?

A Framework for NGO Regulation

Regulation of NGOs in both developed and developing counties become problematic 
because NGOs typically do not charge total cost of their services to the beneficiaries 
(Barr, Fafchamps, & Owens, 2005). Due to the voluntary nature, enforcement of rules 
becomes more complex, impeding the effectiveness of regulating NGOs (Burger, 2012; 
Burger, Dasgupta, & Owens, 2015). Besides, the engagement of NGOs in political 
matters in developing countries may enable them to engage in corruption and misuse of 
financial resources (Islam & Morgan 2012). When regulatoy mechanisms and government 
oversights are weak; and foreign funds are readily available, it opens the door for corrupt 
NGO activities, destroys the NGO sector (Clark, 1995), and proliferates fake and briefcase 
NGOs (Dupuy, Ron, & Prakash, 2015). Nevertheless, NGO regulation is vital to ensure 
public confidence and contribute to the robust NGO sector (Barr, Fafchamps, & Owens, 
2005) by encouraging wise behaviors, discouraging corruption, and minimizing the negative 
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externalities (Burger, 2012). Gugerty, Sidel, and Bies (2010) classify NGO regulations into 
two categories: voluntary and non-voluntary regulations. Specifically, there are four forms 
of NGO regulation documented in the literature: government regulation, self-regulation, 
donor monitoring, and community participation (Burger, 2012). 

Government Regulation

Government regulation over NGOs has been a global phenomenon. Although government 
agencies have primary roles in regulating NGOs, they face difficulties in adopting appropriate 
mechanisms to handle them (Gugerty, Sidel, & Bies, 2010). Government regulation 
has been criticized becasue strict government scrutiny may force NGOs to divert their 
productive financial resources from development to unproductive administrative activities 
(Burger, Dasgupta, & Owens, 2015). Likewise, the regulatory power with politicians 
and bureaucrats allows NGOs to engage in corruption and politics (Burger, Dasgupta, & 
Owens, 2015). Government regulations may be ineffective due to the lack of proper design, 
adequate resources, capacity of the state, and political motivation (Burger, 2012).  

Self-Regulation 

The failure of governments to exercise their regulations over NGOs has led states to allow 
self-regulation (Gugerty, 2008). NGO self-regulation is a set of informal arrangements that 
serve as regulatory mechanisms to regulate NGOs (Gugerty, Sidel, & Bies, 2010). African 
countries have adopted three types of NGO self-regulation: national self-regulatory guild, 
voluntary clubs, and voluntary codes of conduct (Gugerty, 2008). According to Gugerty 
(2008), under the national self-regulatory guild, the government delegates some regulatory 
authority to NGOs’ umbrella organizations. The voluntary clubs consist of a collective of 
NGOs who adopt standards and mechanisms to regulate NGOs. The voluntary codes consist 
of national-level codes of conduct adopted by NGOs. Umbrella organizations of NGOs 
seek self-regulation (Gugerty, Sidel, & Bies, 2010) through codes of conduct that offer 
several opportunities for NGOs to strengthen their better public image and accountability 
towards funding agencies and beneficiaries (Ebrahim, 2003). Self-regulation can serve as a 
complementary mechanism to government regulations. 

Donor Regulation 

Donor agencies often sponsor their programs through a set of standards required to comply 
with funding conditions (Gugerty, Sidel, & Bies, 2010). They can either directly visit 
NGOs or screen their activities using various mechanisms (Barr, Fafchamps, & Owens, 
2005). They primarily focus on short-term and more measurable quantifiable results of 
NGO programs (Ebrahim, 2003) while utilizing their resources and results of development 
projects (Burger, 2012). It is assumed that donor agencies provide rewards for better-
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performing NGOs with more funds and they blacklist and cut funds to underperforming 
NGOs (Barr, Fafchamps, & Owens, 2005). 

Donor agencies typically conduct an external evaluation of NGO programs, particularly 
at the end of their projects, to gauge whether NGOs have achieved their expected goals 
(Ebrahim, 2003). Thus, they monitor the performance of the NGOs in terms of their 
accountability and effectiveness (Barr, Fafchamps, & Owens, 2005). However, donors 
often face difficulties in obtaining reliable information to regulate NGOs. Due to lack of 
reliable information, they might not able to identify underperforming NGOs and continue 
to provide funds to them (Barr, Fafchamps, & Owens, 2005). Donors’ regulations, in many 
cases, may neglect the robustness of the NGO sector (Burger, 2012) and actual impacts of 
the NGO programs in society.

Community Regulation

Community regulation involves public meetings, hearings, surveys, social auditing, formal 
dialogues, and consultation of NGOs with community members in project-related activities 
(Ebrahim, 2003). Community members serve as the owner of development projects. So, 
they have incentives to monitor NGOs to fulfill their needs (Burger, 2012). The basic 
assumption is that community members are familiar with the local issues and have direct 
access to NGOs and their oversight over NGOs to promote their accountability towards 
beneficiaries (Ebrahim, 2003). However, since community members are just the recipients 
of NGO services, they are not empowered to regulate NGOs (Burger, 2012). They may 
have limited capacity to control NGOs and to hold them accountable to the society.

The NGO Landscape and Regulation in Nepal

Historically, traditional voluntary organizations’ activities were part of Nepalese culture 
and were guided by social, cultural, and religious factors (Thapa & Malla, 2002). 
Traditional voluntary activities were an essential component of development practices in 
Nepal (Neupane, 2002). The Rana regime (1846-1951) and the Panchayat system (1961-
1990) did not allow the operation of social organizations. During the Panchayat period, 
only a few independent voluntary organizations and development-oriented NGOs were 
allowed to operate under strict government supervision and control (Bhatta, 2009). In the 
1970s, the government introduced two important legal mechanisms: the Social Service 
National Coordination Council Act- 1977 (2034 BS) and the Associations Registration Act 
(ARA), 1977. In the early 1990s, it enacted the Social Welfare Act and established the 
Social Welfare Council in 1992 (2049 BS). Thus, the first democratic constitution (1990) 
paved the way for the mobilization of NGOs to fulfill the state’s guiding principles, which, 
in turn, led to the liberalization of NGO legislation in Nepal (Bhattachan, 2004). 
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The liberal policies and donors’ interest to channel their development assistance contributed 
to an increase in the number of NGOs in the early 1990s significantly in line with the global 
trend ( Heaton⁕Shrestha 2004; Neupane 2002; Thapa & Malla, 2002 ). As a result, the 
number of 250 NGOs before 1990 increased to 5976 in 1997 (Heaton⁕Shrestha, 2004). 
From 1977 to 2014, 39,759 NGOs and 189 INGOs were registered in Nepal (Karkee & 
Comfort, 2016). As of June 2020, 50,398 NGOs are affiliated to the SWC (SWC, 2021). 
The government regulatory agencies in Nepal adopt a range of legal instruments to govern 
the NGOs. NGOs that seek to operate in Nepal are required to register at DAOs with the 
necessary information. They need to be affiliated to the SWC to approve their programs 
and mobilize foreign resources (Ministry of Law, 1992). At the local level, DAOs are 
the designated local government authorities to register, regulate, and monitor financial 
transactions and operational activities of NGOs. If any NGO embezzles resources and 
abuses authority, DAOs take legal actions against such NGOs (World Bank, 2003). Under 
ARA (1977), DAOs have the authority to suspend NGOs if their activities are against 
NGOs’ objectives. 

NGOs and INGOs seeking to carry out programs should submit project proposals to SWC 
with details of partners, plans, programs, and funding arrangements (Ministry of Law, 
1992). After adopting the federal structure in 2015, the government enacted the ‘Local 
Government Operation Act’ in 2016, which provides authority to municipalities to mobilize 
NGOs at the local level. The development cooperation policy clearly states that N/INGOs 
cannot mobilize external development funds religious and political purposes and against 
national needs, interests, and priorities (Ministry of Finance, 2019).Similarly, government 
NGO regulations recognize local NGOs as distinct from INGOs and treat them differently 
under the same legal framework. 

Nepal has largely depended on foreign aid agencies and INGOs for its development for 
more than six decades (Karkee & Comfort, 2016). INGOs are significantly contributing to 
virtually all sectors and are engaged in almost all districts of the country. The figure shows 
that while in the fiscal year 2017/18, INGOs disbursed US$ 81 million in the social welfare 
programs, the figure rose to US$ 215 in  the fiscal year 2018/2019 (Ministry of Finance, 
2018). The share of INGOs in official development assistance stands at 12 percent (Ministry 
of Finance, 2019). It is believed that international development assistance may influence 
political matters if resources are channeled through NGOs (Dupuy, Ron, & Prakash, 
2016). However, donor agencies prefer to to provide their assistance through NGOs than 
government (Christensen & Weinstein, 2013) unless the government demonstrates its 
credibility, capacity, and willingness to utilize aid effectively (Dietrich, 2013). 

The debates over NGO activities and government regulations have been genuine issues 
in Nepal. Mainly, aid-dependent countries like Nepal can be unable or reluctant to adopt 
strict NGO regulations. For instance, when the government prepared a draft for NGO 
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in Cambodia, major INGOs put pressure on donors to rethink their development aid to 
Cambodia. Further, donors also urged the Cambodian government to reconsider its new 
law and threatened to halt their support which was the significant share of funding for the 
Cambodian government (Christensen & Weinstein, 2013). Restrictions on foreign funding 
for NGOs can certainly be problematic for donors because it significantly undermines their 
strategies to channel development aid to developing countries (Dupuy & Prakash, 2018). 
There is little empirical evidence that NGOs always operate altruistically and honestly 
because their interests may not necessarily be aligned with that of beneficiaries (Burger, 
2012). 

Contemporary Trends 

Most countries adopted liberal policies to regulate NGOs until the mid-1990s. However, 
with the growth of NGOs, governments experienced deterioration in their regulatory 
capacities (Gugerty, 2008). There are growing pressures on governments and NGOs to 
develop a comprehensive regulatory framework in those countries where the NGO sector 
is growing and the government regulatory system is weak (Gugerty, Sidel, & Bies, 2010). 
As a result, restrictive government regulation came into practice. Restrictive government 
regulations involve complex registration procedures, strict government oversights, 
restrictions in obtaining foreign funding, and government interventions in their operational 
activities (Gilbert, 2020). Since the mid-1990s, developing countries have also adopted 
strict regulations to control the capacity of NGOs to access foreign financial resources 
(Dupuy, Ron, & Prakash, 2016). Restrictive NGO regulations got momentum gradually 
since the early 2000s (Glasius, Schalk & De Lange, 2020), and most of the countries, 
even liberal democracies, are also adopting restrictive laws to control the operations and 
financial flows of INGOs (Dupuy, Ron, & Prakash, 2015). At present, there is a growing 
trend to adopt restrictive measures against both NGOs and INGOs worldwide (Dupuy & 
Prakash, 2018; Glasius, Schalk & De Lange, 2020). 

In this regard, a fundamental question has emerged: why do countries adopt restrictive 
NGO regulations? The extant literature presents two reasons underlying such restrictive 
regulations: domestic politics and international environment (Christensen & Weinstein, 
2013). First, governments adopt legal restrictions to respond to the threats observed in 
their political environment, and second, other states inspire them to adopt legal regulations 
against NGOs (Glasius, Schalk & De Lange, 2020). When state authorities perceive NGOs 
as political agents posing a threat to the political system, they adopt strict regulatory 
mechanisms to control their activities, particularly activities of NGOs that mobilize external 
funds (Gilbert, 2020).

Various studies have indicated the growing trend of restrictive government regulation of 
NGOs throughout the world, although their data seem to suggest variations. For example,  



117

based on data from 98 countries, Christensen and Weinstein (2013) found that 20 countries 
have adopted restrictive regulations since 2002, and 51 countries either prohibited or 
restricted external funding for NGOs. A study by Dupuy, Ron, and Prakash (2015) showed 
that before 1994, 17 countries adopted restrictive laws to restrict INGOs’ financial flows 
and operations.  From 1995 to 2012, 69 countries adopted strict NGO regulations. By 2012, 
nearly 44 percent of countries in the world have adopted restrictive rules. 

States primarily adopt strong regulatory mechanisms to restrict the availability of foreign 
financial resources to NGOs. For instance, since the mid-1990s, 39 countries have adopted 
restrictive laws to control foreign financial resources to NGOs (Dupuy & Prakash, 2018). 
In 2011, government authorities in Egypt seized NGO offices. They were charged with 
receiving “unauthorized foreign funds and engaging in political activity” (Christensen & 
Weinstein, 2013, p. 77). NGO regulation adopted in Russia in 2006 also created a variety of 
legal restrictions to NGOs (Gilbert, 2020). The law granted significant power to government 
authorities to scrutinize NGO activities. In 2012, Russia adopted new strict regulations 
targeting politically active NGOs receiving funds from foreign sources (Christensen & 
Weinstein, 2013). Belarus enacted regulatory barriers to foreign-funded NGOs (Gilbert, 
2020). African countries have also introduced legislation providing more authority to 
government agencies to monitor NGOs (Burger, 2012). The United Arab Emirates, Ecuador, 
and Zimbabwe have also adopted restrictive NGO regulations such as canceling licenses 
of INGOs working in democracy in UAE, banding foreign-funded programs in Ecuador 
and outlawing foreign-funded voter education programs in Zimbabwe (Christensen & 
Weinstein, 2013). The evidence shows that restrictive NGO legislation is being targeted to 
those NGOs that operate against the national interests by mobilizing foreign funds. 

The government is the critical institution to control the sources of funding, resource 
providers, and enforce rules (Verbruggen, Christiaens, & Milis, 2011). For instance, Dupuy 
and Prakash (2018) analyzed the cases of 134 countries receiving aid from 1993 to 2012. 
They found that due to the adoption of restrictive regulations, there was a 32 percent decline 
in bilateral aid flows in such countries. Christensen and Scholars (2013) also claim that 
concerns over their aid effectiveness do not drive donors’ aid policy because they do not 
usually pursue effective development strategies. Instead, aid tends to be used as a means to 
influence aid recipient countries to achieve their goals. Dietrich and Wright (2015) assert 
that donor agencies intend to promote democratic values and human rights norms through 
strengthening NGOs. Donor agencies take crackdown on NGOs negatively because they 
regard aid recipient countries as turning their backs on democracy. In this regard, the 
regulation of the NGO sector depends on the forms and sensitivity of the government. If 
the government is democratic, it provides incentives to NGOs to operate in the country and 
vice versa (Burger, 2012). Similarly, when the governments fear the potential pressure from 
donor agencies, they hesitate to adopt strict NGO regulations (Christensen & Weinstein, 
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2013). However, the effectiveness of international pressure depends on states’ capacity to 
restrict pressure and relationships with donors. 

Concluding Remarks 

The purpose of this paper was to explain why NGOs tend to be loyal towards donors’ 
preferences and why governments in developing countries can be reluctant to adopt strict 
NGO regulations. NGOs operating in developing countries like Nepal are primarily 
dependent on external donors agencies for their financial resources. Donors have their 
own interests which they want the beneficiary NGOs to comply with and even set explicit 
conditions for the same. External funding matters for NGOs for their survival. So, NGOs 
tend to represent the donors’ interests in their programs and operations. Developing 
countries are also largely dependent on external donor agencies for development aid for 
their overall development. Governments adopt strict NGO regulations if they perceive 
that NGOs mobilize foreign funds against their national interests. However, aid dependent 
countries like Nepal may not adopt strict NGO regulations if they feel that donor agencies 
impose restrictions against them by cutting financial aid. Thus, if governments fear from 
the potential pressure from donor agencies, they hesitate to adopt strict NGO regulations. 

In this situation, NGOs need to understand that resource dependence threatens their 
institutional identity. So they need to maintain operational independence with donors 
upon which they depend on funding. Similarly, NGO practitioners can mitigate resource 
dependence when they diversify in funding to sustain their organizations (Mitchell, 2014). 
Similarly,  government legal restrictions need to be targeted to those NGOs operating 
against the national interests leaving others unaffected (Glasius, Schalk & De Lange, 2020). 
Governments should protect and promote legitimate activities of genuine NGOs to achieve 
national development goals. Ethiopia’s evidence also shows that the government enacted 
‘Charities and Societies Proclamation in 2009 that reshaped the number of NGOs. Due to 
restrictive regulation, NGOs heavily dependent on external funding disappeared, domestic 
NGOs were rebranded their activities and NGOs engaged in social welfare activities 
survived even after adopting the regulatory crackdown (Dupuy, Ron, & Prakash, 2015).

Similarly, developing countries like Nepal should consider what Dietrich and Wright 
(2015, pp. 228-229) found in African countries over 20 years: “economic aid increases 
the chances of transition to multiparty politics but has little influence on the survival of 
multiparty politics.” In a nutshell, this paper concludes that NGOs’ dependency on donors 
compels them to be loyal towards donors’ preferences and dependence of the government 
on external development assistance result in fear, vulnerability, and hesitation to adopt 
restrictive NGO regulations.  This paper suggests developing a collaborative regulatory 
mechanism to tradeoff between four regulatory mechanisms typical to the Nepalese context 
to regulate NGOs and utilize their strengths to achieve national development goals. 
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Measuring Effectiveness of Project Communication 
Channels in Affected Communities in Nepal

Prabhakar Ghimire*

Abstract

This study is identifying the most appropriate communication medium to communicate 
with local people by Arun-3 Hydropower Project (AHPP) especially focusing on the 
project construction phase.  Since, the study is focused on the construction period 
when chances of misunderstanding, miscommunication, and other conflicts between 
project-affected people and the project, will be high due to higher incidences of 
social and environmental issues.  This study was completed by applying mix method 
of research where quantitative research was conducted through a survey among 
local people of Makalu Rural Municipality (MRM) of Sankhuwasabha and a case 
interview was done with the chairman of the same Rural Municipality. The study 
has revealed that local radios and public meetings are the most recommended 
mediums that participants expected to support the project in properly disseminating 
project-related information to local people. This article suggests that AHPP should 
disseminate information about project activities mainly through local radios and 
public meetings. This study also concludes that the project developer is not providing 
sufficient information about project activities to local people, which is also a source 
of misunderstanding between the two sides. 

Keywords: Stakeholders, Communication, Channels, AHPP, Projects

Background of the Study

Host of infrastructure projects in Nepal have been confronting bitter relations with their 
stakeholders especially local communities.  But such projects are found to not have spent 
much time to strengthen communication with the stakeholders. Most of the projects are 
mainly focused on implementation activities engagement with host communities that have 
the power to make or break a project and hold rights to know about the project activities 
(Ghimire, 2021).  The absence of proper research about the effectiveness of communication 
tools used by the project developers leads to miscommunication and sometimes conflict 
with the local communities. If the project manager possesses poor communication skills, 
the project is more likely to fail not being able to influence individuals and groups outside 
the project (Lester & and Lester, 2007).
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Similar cases are found in Nepal’s largest hydropower project -900 MW Arun-3 Hydropower 
Project (AHPP) being implemented in the Sankhuwasabha district.  This research has been 
chosen AHPP for a case study to identify the most preferred communication channels that 
can support effective communication between project and local communities. The study 
chose Makalu Rural Municipality, which the most affected area from the AHPP, and the 
study was focus on the construction period keeping in view the higher number of social, 
environmental, and other issues that may emerge during the time. Projects face the highest 
numbers of social and environmental problems as well as and different incidents during 
the construction period. Communication is an important topic in the construction industry 
(Hoezen, Reymen, & Dewulf, 2006, July). For properly communicating with relevant 
stakeholders, organizations need to provide information through appropriate means. 

Identification of best channels, appropriate platforms, and communication needs of 
audiences is the principle of communication to make information accessible to targeted 
audiences (WHO, 2017). The project manager is responsible to use the right mediums to 
share information with the right audiences (Rodriguez, 2017). In Nepal, there are several 
cases where the project-affected people protest against the project complaining that the 
project ignores them by not informing them properly about the project activities. Such 
hostile relations may lead to disruption of project activities by locals for days, sometimes 
months (Ghimire, 2021). Numbers of studies show more than half of management problems 
in projects are caused by poorly looked-after communication (Ruuska, 1996). 

This research article identifies the most effective tools to be used by the project developer 
of AHPP to effectively communicate with affected people in MRM. Notifying local 
stakeholders of construction activities, getting community liaison staff on the ground 
quickly, and aiming for rapid response times is necessary for resolving grievances because 
stakeholder communication during construction phases may affect relationships with 
stakeholders in later phases also (IFC, 2007).  

Arun-3 Hydro Power Project 

Located in Sankhuwasabha district of Province 1, the AHPP is a 900-MW Peaking Run of 
the River (PRoR) project with diurnal peaking capacity (IBN, 2018). the AHPP is being 
developed by the SJVN-Arun-3 Power Development Company (SAPDC) registered in 
Nepal. According to ‘A Glimpse of Arun-3 Hydropower Project’ published by Investment 
Board Nepal in 2015, a Memorandum of Understanding (MOU) and Project Development 
Agreement (PDA) in this regard were signed on 2nd February 2008 and 25th November 
2014 respectively.  A total of 217 km long Transmission Line for the project will cover 
Sankhuwasabha, Khotang, Bhojpur, Udaypur, Mahottari, Siraha, and Dhanusa districts. 
The construction works in the project is going in a full swing since May 2018.
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Research Objectives

The objective of the research is to identify the most suitable communication channel to 
communicate with the local project-affected people by Arun-3 Hydropower Project. The 
study aims at finding out the mediums through which local project-affected stakeholders 
are getting project-related information. The study would recommend the most effective 
communication channel for communicating with people living in the project host 
communities in rural areas.

Research Questions

The research is responding to the following questions: 

1.  What are the most widely used sources to get project information by locals and how is 
the flow of information from the project to local communities?

2.  Which communication channels are the best for disseminating the related information 
to local people?

Theoretical Framework

This study is mainly based on the Media Richness Theory (1984 ) introduced by Richard 
L. Daft and Robert H. Lengel, who made four indicators to judge media effectiveness or 
richness which are speed of feedback, ability to communicate multiple cues, ability to 
present individually tailored message and capability of the channel to use natural language 
to convey subtleties. The theory was designed to improve information flow by prescribing 
a channel selection procedure for managers to make effective use of communication (Daft 
& Legel, 1986). The theory also states that the richness of a communication channel is 
determined by its ability to offer rapid feedback, multiple cues, natural language, and 
personal focus. In line with the richness criteria, face-to-face communication was identified 
as the richest channel, and the telephone was considered the second-richest channel, while 
computer reports (e.g., spreadsheets) and memos were considered to be the least rich, or 
leanest, channels (Daft & Legel, 1986). In addition, the Media Richness Theory has been 
extended to incorporate electronic media, which are seen to be less rich than the telephone, 
but richer than written documents (Daft & Lengel, 1987).  In Media Richness Theory (MRT) 
Richard Daft and Robert Lengel ( 1984) assume that mediums of communication’s features 
influence the effectiveness of communication and suggest that appropriate communication 
channels be used for proper dissemination of messages to intended groups.  The medium or 
how a message is conveyed is more important than its content because the characteristics of 
the medium influence the meaning as well as the outcome of the communication (McLuhan 
& Fiore, 1967).  

Measuring Effectiveness of Project Communication Channels in Affected Communities...
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However, MRT is criticized for not explaining the richness of email communication, leading 
to the assumption that richness is not a feature of the medium but an evolving property of 
the interaction between the medium and the members of the organization (Lee, 1994). 
MRT envisages four indicators to judges media effectiveness or richness which are speed 
of feedback, ability to communicate multiple cues, ability to present individually tailored 
messages, and capability of the channel to use natural language to convey subtleties. to 
incorporate electronic media, which are seen to be less rich than the telephone, but richer 
than written documents (Daft & Lengel, 1987).  

The ‘Medium is the Message ‘ as coined by Marshal McLuhan, in his book ‘Understanding 
Media: Extension of Man’ (McLuhan M. , 1964) should be taken into consideration by the 
projects or organizations. McLuhan (1964) emphasizes the importance of tools rather than 
a message to disseminate information among the people. McLuhan developed his notion 
of “the medium is the message” through his consideration of the effects of technology 
and different forms of media on human communication and behaviour (Logan, 2008). As 
McLuhan (1964 ) states ‘Medium is the Message’ in his book legendry book ‘Guttenberg 
Galaxy’ that communicators should know which mediums are influential among audiences. 
The access/quality theory postulates that information should possess features such as 
“relevancy, accuracy, reliability, and timeliness” (Zmud, Lind, & Young, 1990). The 
accessibility characteristics of mediums are described using attributes such as “convenient, 
dependable, easy to use, reliable, the technique of use (command language) and experience 
in using the system” (Culnan, 1984 pg 146). The goal of MRT is to provide managers a 
means of describing and later explaining communication challenges facing organizations 
such as the lack of information required to perform the task at an expected level of 
performance. A medium enhances or distorts the intended message, and the explosion in 
electronic technology is making media selection an even more critical issue. Each channel 
of communication- has characteristics that make it appropriate in some situations and not 
in others. (Lengel & Daft, 1988). 

Richard Edward Freeman’s Stakeholder Theory (1984 ) highlights the value of external 
stakeholders who are affected by the projects or have a capacity to influence the project 
activities and they should be given high value for the success of the project (Freeman, 
1984).  Stakeholders are those who are impacted or going to be impacted or who have the 
power to influence the project activities. Stakeholders are ‘any group or individual who can 
affect or is affected by the achievement of the organization’s objectives (Freeman, 1984).  
However, people living in the project area are the primary stakeholders who can influence 
the project or be influenced by the project. 

In this age of digital convergence, specific media tools acquire new capabilities rapidly 
so that it is no longer appropriate to refer to a specific digital medium but rather the set of 
features that medium offers (Dennis, Fuller, & Valacich, 2008). The physical characteristics 
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of a medium may be fixed, users’ perceptions of a medium depend upon their characteristics 
and experiences, which may change over time. This theory has been applied primarily to 
media choice research (Dennis, Fuller, & Valacich, 2008). Denis McQuail (2005) in his 
book ‘McQuail’s Mass Communication Theory’ states that the idea that media use depends 
on the perceived satisfaction, needs, wishes, or motives of the prospective audience 
numbers is almost as old as media research itself. Audiences are often formed based on 
similarities of individual’s needs, interests, and tastes. Typical of such ‘needs’ are those for 
information, relaxation, companionship, diversion, or ‘escape’. Audiences for media and 
kinds of media contents can often be typified according to such broad motivational types 
(McQuail, 2005). Brazilian educator Paulo Freire who is a proponent of the Participatory 
Approach of Communication introducing the Dialogical Method of Communication also 
emphasized letting the stakeholders get involved in the development process and determine 
the outcome rather than the pre-established outcome, which is already decided by external 
actors. Highlighting the necessity of two-way communication between teachers and 
students in the education process, leaders, and people in revolution Freire (2005 ) further 
emphasized in his legendry book ‘Pedagogy of the Oppressed’ on ‘committed involvement’ 
of stakeholders rather than ‘pseudo-participation’ (Freire, 2005). Another scholar Joep 
Cornelissen considers stakeholders as crucial forces in an organization’s environment, and 
appropriate strategies are needed for dealing with them (Cornelissen, 2004). 

In this way mainly the Media Richness Theory, Medium is the Messages Approach, 
Stakeholder Theory and Mass Communication Theory are supporting each other to make 
theoretical based for this research by emphasizing the importance of proper communication 
with relevant recipients of the message. As per the research questions, the study is identifying 
the most effective channel to be used by the AHPP to disseminate information about 
the project activities based on MRT, Stakeholder Theory, and ‘Medium is the Message’ 
approaches. These theories have been applied to study the communication of the Arun-3 
Project with its local stakeholders. Given the floods of the medium of communication, the 
local community has an abundance of communication means from traditional mediums 
to the latest internet-based media. They use the media to satisfy their needs including 
information need from the developer of the project.  The project developer needs to 
know the proper medium in which local stakeholders can get project-related information 
effectively.  . In this research, communication between AHPP and its local stakeholders, is 
studied to find out the most effective communication channel to be used by the project for 
communicating about project activities. 

Methods and Procedures

The study is focused on exploring the best tools to communicate by development project ( 
a case of AHPP) during the construction period. The research is based on mix method with 
quantitative ( survey ) and quantitative ( a case interview ) tools. 

Measuring Effectiveness of Project Communication Channels in Affected Communities...
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Determination of Research Participants 

Under the study a survey was conducted among the residents in the two most affected wards 
number 3, 5 ) of MRM which is the most affected among four affected Rural Municipalities 
from the AHPP.  For a case interview, the chairman of MRM (Tej Bahadur Pokharel) was 
selected as a view of a people representative, which can reflect the sentiments of local people. 
Pokharel’s interview was taken in-person in MRM’s Office Num Bazaar, Sankhuwasabha.

A total of 100 participants was selected for the survey. Random sampling was made to 
select respondents in line with the share of various caste and sex ratios in the designated 
area’s population. After collection of the responses, data were tabulated and analyzed to 
conclude with the finding in line with the research questions.  of the most effective source 
of information for local people during May 2018-May 2020. 

Data Analysis Procedures

The information extracted from the data was presented as heading and sub-heading of data 
analysis and was discussed through different perspectives. The data analysis was based 
on the research objectives and questions which lead to the way of finding the research. 
Similarly, the case interview was formally transcribed in detail by reflecting the intended 
meaning of responses to questions from the interviewee. Research objectives and questions 
were the foundation for analyzing the data. 

Results

Results are interpreted here with a concentration on topics regarding widely used 
communication tools in the local area, the flow of information from the project to the local 
community, communication channels preferred by the locals for receiving information 
regarding the project.

Sources of getting project information

Local people are found to have used radio, interpersonal communication, public meetings, 
TV, newspapers, social media as the online news portals as the sources of information 
about AHPP activities.
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Table 1 Sources of Information about Arun-3 Project for Respondents

Medium / Sources Frequency Percentage

Social Media 2 2%

Radio 33 33%

Online news portal 4 4%

 Interpersonal 27 27%

Public Meetings 23 23%

TV 9 9%

Newspapers 2 2%

Total 100 100%

Source: Field Survey / (Ghimire, 2021) 

Table 1 shows how local people are currently getting information regarding the project 
activities. Radio is the most widely used channel at project affected areas to get project 
information, followed by interpersonal communication and public meetings respectively. 
However, TV, online news portals, social media, and newspapers are found less significant 
sources of information.  

Project information is difficult to access 

For the overwhelming majority of respondents, getting project-related information from 
the developer is very difficult.

Table 2 Access to Project Information by Local people 

Condition Frequency Percentage

Difficult to Get 99 99%

Satisfactory (easy) 1 1%

Total 100 100%

Source: Field Survey / (Ghimire, 2021) 

Table 2 shows the status of the access level of local people to get project-related information. 
Locals are found feeling difficulties to get project information which highlighted the lack 
of transparency of the project. Messages are not found to have flown smooth way to the 
affected community which made locals dissatisfied.  

Measuring Effectiveness of Project Communication Channels in Affected Communities...
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Insufficient information flow from the project

Whatever information is provided to local stakeholders by AHPP is not enough. Though 
the requirement of project-related information about social and environmental issues is 
high, the project is found to have provided a significantly lower amount of information. 

Table 3 Amount of Information Flow from Project to Affected Community

Amount Frequency Percentage

Not Sufficient 91 91%

Sufficient 9 9%

Total 100 100%

Source: Field Survey / (Ghimire, 2021) 

Table 3 demonstrates the satisfaction level of local people regarding the amount of 
information being flowed to them from the project. An overwhelming majority of local 
people are dissatisfied with the amount of project information being provided by the project 
to them. 

The Nepali language most preferred

Though the affected area is dominated by the indigenous Rai community, a significant 
majority of respondents said they are fine with Nepali language showing less preference 
for their dialects. 

Table 4 Language Preferred by Respondents

Languages Frequency Percentage

Nepali  87 12%

Local Dialects 1 1%

Nepali + Local Dialects 12 87%

Total 100 100%

Source: Field Survey / (Ghimire, 2021) 

Table 4 shows the preferences of languages as a medium to communicate messages by 
the project. Though the community is dominated by ethnic nationality or indigenous, the 
overwhelming majority of locals wanted the project to communicate with them with mainly 
Nepali language showing less preference in their dialects.  



131

Local radios are dominant 

Out of the radio listeners, the overwhelming majority of them preferred to listen to local 
radios which are found airing project-related information and other local issues with high 
priority.

Table 5 Type of Radio Used by Respondents 

Types Frequency Percentage

Local 70 97%

Local + National 2 3%

Total 72 100%

Source: Field Survey / (Ghimire, 2021) 

Table 5 shows the preference among radios – local and national radios by stakeholders. 
A remarkable majority of locals preferred local radios to national radio. Local FM radios 
such as Shangrila FM, Khadbari FM, Sunakari FM, Arun FM, Sankhuwasabha FM, Naya 
Abhiyan FM are widely popular. Local radios were preferred because they give high 
priority to local issues in news and programs. 

No significant changes in sources of information over a decade

The pattern of using mediums of sources for information has not changed remarkably over 
the decade, with interpersonal communication is still the dominant source.

Table 6 Medium Used by Respondents 10 years back

Medium Frequency Percentage

Interpersonal 42 42%

Public Meetings 18 18%

Radio 32 32%

Others 8 8%

Total 100 100 %

Source: Field Survey / (Ghimire, 2021) 

Table 6 shows the status and pattern of use of different media 10 years back by local 
by project-affected people.  Interpersonal communication ( dialogues, conversation) was 
the dominant source followed by radio, public meetings, and others ten years back. Local 
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people are found to prefer to share information in person also ten years back as practiced 
currently. 

Radio, public meetings the most recommended mediums 

Most of the survey participants and interviewees of case interviews suggested that radios 
( mainly local radios ) and public meetings as a medium to communicate messages by the 
project to locals to make communication more effective. 

Table 7 Suggested Medium to Communicate with Local Community by Project

Medium Frequency Percentage

Local Notices  4 4%

Public Meetings 22 22%

TV 2 2%

Radio (local ) 45 45%

Local Government 8 8%

Information Desk 13 13%

Social Media 6 6%

Total 100 100%

Source: Field Survey / (Ghimire, 2021) 

Table 7 shows which are the medium that local people want the project to use for 
communicating a project-related message with them. The radios are found to be the most 
wanted medium as respondents preferred to get information from radios, especially local 
radios followed by public meetings and information desk of the project. Local people, 
people preferred local radios as they covered local issues with high importance than national 
radios. Similarly, public meetings are also highly preferred because people can directly 
meet project officials to communicate with each other on such occasions. Information 
through local government, social media, and public notices are found moderately preferred.  
TV is found the least preferred medium to get project information. 

Discussion

The result of this study is discussed here with sub-headline of radio as the most widely 
used source, the flow of information to local from the project, Nepali the most preferred 
language, no significant changes in the use of the medium of communication over a decade, 
radios are the most suggested medium by project host local communities. Mediums to 
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communicate with stakeholders by projects are crucial for infrastructure projects 
because the means to deliver a message is equally important as the message itself 
and the message may not reach receivers or may be misunderstood if appropriate 
mediums are selected  (www.project-management-skills.com, n.d.).The composition 
of diverse communication channels is necessary to achieve the most efficient results and 
faster responses from audiences (Sania, Rubtcova, Balashov, & Satinsky, 2017). Informed 
and meaningful participation cannot be achieved without employing the most effective 
communication channels keeping in view the cultural environment of the targeted area. 
The National Reconstruction Authority (NRA) of Nepal government recognizes broadcast, 
electronic, and print media, mobile, digital and social media, direct, person-to-person, 
direct community meeting and town halls, collateral (pamphlets and poster), telephone 
information lines ( live and automated ), third-party validators and communicators as a 
medium to communicate with relevant stakeholders (NRA, 2017).  

Encyclopaedia.com (2020) also stressed the need to choose an appropriate channel to 
communicate with the audiences and states that the appropriate choice of communication 
channel contributes to the success of a message. Appropriate choice of a communication 
channel leads to productivity increase, positive social effects, and success of message 
(Encyclopaedia.com, 2020). Appropriate communication mediums are used to fit the 
message content results in communications efficiency and effectiveness while inappropriate 
communication mediums lead to communication breakdowns, mistakes, loss of trust and 
integrity, and inefficiencies (ECT Services, Inc., n.d.).

 Not a single media can be appropriate to all recipients of all time (Ghimire, 2021).  The 
effectiveness of media can defer depending on the objectives of the messages and recipients 
or audience. For effective messaging, communication channels must be chosen to capture 
the target audiences’ attention frequently and precisely” ((https://www.endvawnow.
org, 2012 a). Communication is a vital element of a well-managed project. Depending 
on their academic background and technical capability or availability of medium, some 
prefer radio, some TV, some social media and online, and some will prefer newspapers. 
The project should bear in mind the purpose of communication, the receivers of the 
message, and the type of information to be communicated by determining the best 
medium for sharing the message (www.project-management-skills.com). Even if our 
medium is strong and of wider access, that may not fit to disseminate our desired messages 
to the stakeholders (Abudi, 2013).  

Radio, Public Meeting is the Most Widely Used Sources of Information about Project 

Though there are several communication mediums available in the project host villages, 
radio is found to be the most widely used channel to get information about the project. Due 
to some positive virtues, radio is still popular among rural folks. Message sent on the radio 
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could reach a large population as many people listen to the radio on their mobile, and the 
reach of mobile phones is high and increasing even in rural areas (Ganju, Bhatnagar, Hazra, 
& Khan, 2010). 

Among the radios in the studied area, local FM radios such as Shangrila FM, Khadbari FM, 
Sunakari FM, Arun FM, Sankhuwasabha FM, Naya Abhiyan FM the most popular among 
the community people, though national radios including Radio Kantipur can listen there. 
Local community radio can be effective in sensitizing and informing the community about 
local knowledge, raising local issues, using the local language, and serving the interests of 
the local community (Ganju, Bhatnagar, Hazra, & Khan, 2010).  FM radio is considered 
an effective communication medium in Nepal, especially in rural areas (GM Media, 2016).  
GM Media ( 2016 ) report found that newspapers are hard to reach remote areas, village 
folks are not economically sound to buy newspapers daily, and watching TV is difficult 
in the absence of electricity in such area and concludes FM radio is the only option for 
the mass communication. Mass media channels, such as radio, community billboards, and 
posters on public transportation, have broad reach and can increase issue awareness while 
local radio can be a good channel for disseminating urgent public health information in 
specific locations (WHO, 2017). The use of radio broadcast programs to secure support for 
a farm-related project in the Philippines was proven to be effective (ADB, 2011). During 
this study, people were found getting information about the project activities through public 
meetings organized by the project developer company. Public meetings are also serving as 
an effective tool to share the information physically among project-affected communities 
themselves and the project (Ghimire, 2021). Generally, briefings, community mailings, 
exhibits, factsheets, newsletters, open houses, presentations, public meetings, focus group 
meetings, and telephone contacts are used while communicating messages by the project 
developers to their stakeholders (https://www.orau.gov, n.d.).

Insufficient Flow of Project Information to Locals

An overwhelming majority of local people are found not satisfied with the volume 
of information disseminated by the project because the project provided insufficient 
information to them. During the construction period, people need more and more 
information about social and environmental issues. People want to know the employment 
and business opportunities in the project during the construction period.

“Amount of project information flowed to local communities is insufficient and we 
are not satisfied with whatever information provided to us and access to information is 
also very difficult for us” (Pokharel, 2020).  More focused summary reports should be 
disclosed so that local people can readily digest and understand, rather than the voluminous 
technical documents that have been prepared by the development projects (IFC, 2006).  For 
functioning communication, information must flow in all directions; upward, sideways, 
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and downward (Rodriguez, 2017). The project manager must develop a communication 
plan on whom to communicate when to communicate, what to communicate, where to 
communicate and why to communicate and through the channel to communicate.  

Nepali the Most Preferred Language 

Despite the fact, the local communities are dominated by indigenous Rai people who 
widely speak local dialects, an overwhelming majority of them prefer getting information 
from the Nepali language.  “Though local Rai people prefer speaking their dialects within 
themselves, they are fine with messages in the Nepali language from the project” (Pokharel, 
2020). 

No Significant Changes in Use of Communication Medium Over a Decade, 

A few decades ago, interpersonal communication was the most widely used source to get 
new information in the researched area. Over a decade, mediums of communication in 
that area increased with the availability of TV, Radio, Online, and social media. However, 
interpersonal communication is also still the second most used source of information 
regarding project activities. “People are still relying on interpersonal sources. Though the 
media landscape is changing in our locality, people feel comfortable talking in person” 
(Pokharel, 2020). Interpersonal discussions are always the most trusted channels for 
health information for influencing attitudes and behavior (WHO, 2017). Interpersonal 
communication may be particularly effective in the case of poor and disadvantaged groups 
living in remote villages where exposure to mass media is limited (Ganju, Bhatnagar, Hazra, 
& Khan, 2010). Friends and marketplaces are the major sources of communication for the 
rural poor community (Pandey, Pandey, & Pandey, 2012).  Interpersonal communication 
is still popular at the village level as messages were found to be spread through words of 
mouth. Encyclopedia of Business recognizes face-to-face communication as the richest 
communication medium. Despite the development of many mediums of communication 
with the development of ICT. Face-to-face communication also allows for instant 
feedback, unlike communication mediums like letters and emails (Fenell, 2017).  
Face-to-face communication may be necessary for the engagement of citizens in policy 
debates, mass media channels can be used as lower-cost options to create opportunities 
for the public to participate in a dialog with scientists (Strekalova, Krienger, Damiani, 
Kalyanaraman, & Wang, 2018). Personal or face-to-face communication is the best to share 
project updates and identifies other tools such as telephone, video conferencing, email, and 
faxes (Sivasankari, 2010). Social Presence Theory of communication assumes that human 
beings are intuitively tuned towards understanding the physical location of the person with 
whom they are communicating and that they feel most comfortable during face-to-face 
communication (Short, Williams, & Christie, 1976). 
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Radio the Most Recommended Medium 

During the study, participants suggested local notices, public meetings, TV, radios, 
local government, information desk, social mobilizer, social media, electric display to 
disseminate information regarding project activities as their preferred sources. However, 
radios are found the most demanded by them especially local radios stations are highly 
preferred to national radios due to local radios localized contents in news and programs. 
“Project must use radio as one of the tools to disseminate project information to local 
project affected people because local radio gives high priority on local issues and cover 
in details about those issues” (Pokharel, 2020). Similarly, local people are found to 
prefer public meetings on behalf of the projects to disseminate information to them as 
the second most preferred channel. Local/community radio provides community members 
access to required information prioritizing important local issues (Timalsina & Pradhan, 
2019). Public meetings also received a high score which shows that in small communities, 
physical contact is deemed important for dialogue (Johannessen, Flak, & Sæbø, 2012).  
Local people are interested to get information about local development and concludes that 
overall radio is an effective medium with great influence in rural areas (GM Media, 2016). 
The study found that FM radios are the most effective medium of mass communication to 
disseminate information to rural people (GM Media, 2016). 

Conclusions

The purpose of the study is to identify the most effective and suitable means of communication 
for AHPP-affected people living in MRM during the project construction period. It is 
concluded that radios, especially local radios, and regular public meetings can be utilized by 
AHPP to disseminate information effectively to the local people. As Daft & Lengel (1987 
) puts information richness depends on medium meaning that all mediums don’t provide 
same strengthen and influence in message.  Though several communication channels are 
available in the area, radio is still a powerful medium for communication in rural areas 
like MRM.  Currently, radios and public meetings, and interpersonal conversations are 
also major sources to get information about the project in project-affected areas. The study 
concludes that radio (local radios) and public meetings can serve as the most effective 
communication channel to share information regarding project activities. However, TV, 
social media, and public notices are still not preferred sources among the local people. The 
mismatch between communication mediums appropriate for and preferred by local people, 
and those used by AHPP is the principal factor that creates misunderstanding between 
both sides. As McLuhan coined ‘Medium is the Message’ effectiveness of the message 
depends on the medium. Keeping in view the preference of local people, the project needs 
to disseminate information most preferably through local radios and public meetings. The 
project is found to have not providing sufficient information using the appropriate channel 
which is substantiated by the responses from the survey participants. As the overwhelming 
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majority of local people said getting information from the project is difficult, it is concluded 
that the project is not providing the required information to locals.  The project should 
enhance engagements with local preferred by the local people and the Nepali language is the 
most appropriate language to communicate with the stakeholders. This research concludes 
that the project should disseminate information through Nepali languages mostly through 
local radios and public meetings for effective communication between project affected 
people and the project. The project is necessary to review its communication tools keeping 
in view the public preferences and appropriateness of the mediums in line with the local 
context.   
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Annex I

A Case Interview 

Tej Bahadur Pokharel, Chairman of Makalu Rural Municipality, Sankhuwasabha district, 
Province 1

Date: Chait 7, 2076 (March 20, 2020)

Interview: In-person 

Venue: Makalu Rural Municipality-5, Num Bazaar, Sankhuwasabha

Makalu Rural Municipality is the most affected area of the Arun-3 Hydropower Project. 
Mr. Tej Bahadur Pokharel is the chairman of this Rural Municipality. During the research, 
an in-person interview of Mr. Pokharel was taken because he represents the voice of the 
local people as an elected representative.  Excerpts of the interview:

How are you getting information about project activities?

People are still relying on interpersonal sources. The media landscape is changing in our 
locality because people feel comfortable talking in person.

We are getting project-related information through inter-personal communication among 
local people. Project organize very limited local engagement programs such as public 
meetings or discussions. There is no formal channel to get information about the project 
and its activities going in our locality. Getting project-related information is very hard for 
even people’s representatives. The project is operating in our area, but we are not fully 
aware of what is going on in the project. There are environmental, social, and economic 
issues to be taken care of by the project. The project has a responsibility to engage local 
people regularly by setting up a special engagement mechanism and update the local 
people. Moreover, the project should be more accountable to the local government. We 
got the project-related information informally through its local staff. The project is not 
coordinating with the local government. Sometimes, I call the senior officials of the project 
in case of an emergency. Sometimes, I also visit to project site to have an onsite inspection 
without the invitation from the project.  Otherwise, we will be fully unaware of the project 
activities which are happening within our Rural Municipality. 

How is the flow of project-related information to local people from the project office?

The amount of project information flowed to local communities is insufficient and we are 
not satisfied with whatever information provided to us and access to information is also 
very difficult for us”We are not satisfied with the information being provided by the project 
because it is not sufficient. They are using national channels such as newspapers, national 
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TV, and other channels to share project information, but local people are not aware of that. 
The project is not transparent in terms of sharing information. 

For better communication with people in this hilly area, which medium is appropriate 
for the project? 

In my view, the project should give high priority to interpersonal communication and regular 
public meetings with local people to update the project implementation activities and for 
greater interaction with the people. The project should listen to the local people and note 
down their grievances as well as make attempt to settle the grievances. I would say, such 
public meetings will be instrumental for effective communication with local people. The 
project should also set up an information center maned with regular staff or public relations 
staff to share project-related information with local people and collect their concerns and 
grievances. We are ready to cooperate with the project to share their information through 
the channel of local government such as ward offices and other government units. 

Hence, the project should coordinate with the local government, which is the first point 
of contact of local people to vent grievances. Project officials are found communicating 
with local people in Hindi, which is not appropriate. They should communicate with the 
Nepali language, which can be understood by all local people.  For immediate release of 
information, local FM radio is most appropriate here. 

Project must use radio as one of the tools to disseminate project information to local project 
affected people because local radio gives high priority on local issues and cover in detail 
those issues. However, the project has been using national media for publicity of project-
related information which is not accessible to local people. On the other side, local people 
should also be vigilant about the project activities, their social and environmental impact. 

In your opinion how should communication between the project and local stakeholders 
strengthen?

Effective communication between the project and the local community can help smooth the 
implementation of the project and strengthen the relationship between them. The project 
should be always transparent and be ready to share anything with local people or at least 
local government. Without proper support from the local stakeholders, no project can 
be successful. The local government is always ready to support project implementation 
smoothly. The project should be transparent in sharing project-related activities through 
a medium that is comfortable for local people. Frequent engagement activities such as 
interactions, public meetings can help effective communication with local people.

Which language of communication is preferable to locals?

Though local indigenous Rai people prefer speaking their dialects within themselves, most 
of them are fine with messages in Nepali language from the project.
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Use of Short Stories in Language Learning

Purna Bahadur Kandel*

Abstract

This study is an attempt to explore the understanding of English teachers on the 
use of traditional short stories in language learning and find out the impacts of 
extensive reading of culturally embedded short stories in consolidating students’ 
language learning. Phenomenological research design was adopted to carry out this 
study in which 8 English teachers represented 4 from public and 4 from institutional 
secondary schools were selected from Kirtipur Municipality of Kathmandu district 
through purposive non-random sampling procedure. In-depth-interview and 
classroom observation were used to collect data for this study. The findings of this 
study show that the language functions and vocabulary could be improved through 
short stories; language skills could be cultivated with the help of reading short 
stories; higher order thinking skills are developed reading short stories; and they 
would get entertainment, motivation and refreshment. 

Keywords: Traditional short stories, culturally embedded, phenomenological, 
language functions, and extensive reading

Introduction

Traditional short stories are the main resources for English as second/foreign language 
(ESL/EFL) learners to improve their all-round language learning. Traditional short stories 
are defined as a brief prose narrative regarding the adventurous stories of men, gods, 
demons, accounts of daily events, the jokes and gossips with an intense episodic anecdotal 
effect (Azhikode, 1977). It is argued that children who have read short stories can develop 
more sophisticated language structures, accumulate more background information and have 
more interests in learning to read (Bower, 1976; Chomsky, 197; Cohen, 1968; Durkin, 1966 
as cited in Morrow, 1985). Young learners are to be provided with reading materials to read 
pleasurably at their own level as many books as they can without the pressure of testing 
and marking. High interest story books provide a foundation for language learning which 
goes a long way to bridge the gap between L1 and L2 learning contexts. Green and Brook 
(2000, as cited in Melissa et al. 2016) argue that “stories are encoded through a cognitive 
pathway that often leads to different outcomes than argument or environ” (p. 239). The 
plots of the short story help young children to be very critical and creative. Rocha (2005) 
argues that use of short stories in language teaching help the learners develop their higher 
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order thinking skills, such as application, analysis, and evaluation. They can grasp content 
knowledge, vocabulary, and grammatical pattern very smoothly if they keep on reading 
a massive number of short stories. According to Bloom’s taxonomy (1956) there are six 
dimensions of cognitive process, viz. remembering, understanding, applying, analyzing, 
evaluating, and creating. Bloom’s taxonomy can be categorized into higher order thinking 
skills and lower order thinking skills. Analyzing, evaluating and creating are known as 
higher order thinking skills whereas remembering, understanding and applying are called 
lower order thinking skills. 

In course of reading each of the characterization, they imagine as if they are themselves 
playing the roles of the character in the story. More importantly, the faculty of wonder will 
be advanced by reading highly detective and suspicious short stories. Good story books 
provide strong intrinsic motivation for children. These types of books with fascinating 
stories put emphasis on meaning rather than form (Elley & Mangubhai, 1983). 

In fact, young learners are socialized through the reading of the different types of 
traditional and modern short stories. Children can be socialized through extensive reading 
of traditional short stories (Bell, 2001). Some of the allegorical short stories help them 
to be socialized through the personified characters. The young learners prefer reading 
such allegorical short stories which are full of fun, humor, and tricky episodes. The young 
learners are those children who have been studying at school level. In extensive reading, 
the learners are given sufficient time to read as many books as they can without caring 
for the contents and aspects of language, such as vocabulary, pronunciation and grammar. 
Second language learning can be more effective if the learners are motivated to read short 
stories since they are easy, short and interesting with a few characters and single plot. 
Furthermore, they can read a short story in a single sitting. They can read not only for 
information and knowledge, but also for entertainment. The nature of extensive reading 
will vary with students’ motivation and institutional resources in which they can read a 
large quantity of materials either short stories or novels, newspaper and magazine articles 
or other professional reading. The culture of reading refers to students’ engagement on 
reading individually and independently (Akindele, 2012). Reading culture of short stories 
helps the learners become competent in using English language to share their ideas with 
their friends and teachers in the class. One of the fundamental conditions of the successful 
extensive reading is that students should understand the reading materials comfortably and 
delightfully.

The students do not pick up all of the information and data that are available in the 
short stories; however they subconsciously internalize vocabulary, spelling, mechanics, 
grammatical patterns and meaning. Therefore, the subject matter of reading materials 
should be highly fascinating and relevant for the young readers since they are pleasure 
seekers rather than reality oriented.  The interests and background knowledge of the readers 
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play a vital role to comprehend at a reasonable rate and keep on involving them in the 
reading materials. 

Extensive reading of short fictions either traditional or modern ones provides the young 
readers with required input for good writing (Kadel, 2020).  Reading and writing skills are 
complementary. If the learners are exposed to relevant ample reading materials, they will 
internalize vocabulary, language functions, and aspect of grammar subconsciously along 
with the contents of the text thereby enhancing mechanics, aspect of grammar, coherence, 
cohesion, topic sentences and supporting sentences which are the components of writing 
skills. These inputs should be contextually meaningful and comprehensive so as to embrace 
them in their writing skills. The reading inputs should be relevant and interesting to their 
everyday activities. Furthermore, extensive reading helps the L1 and L2 learners in 
developing language skills and language functions. Rao (2008 as cited in Kadel, 2020) 
argues that the principles of extensive reading are improvement of the features of writing, 
developing vocabulary, and grammatical structures. Reading short stories help the second 
language learners increase vocabulary which is deemed as “building block” of a language 
(Amirian & Heshmatifar, 2013 as cited in Ge, 2015). In fact, extensive reading of short 
stories facilitates the young learners to internalize new vocabularies and new syntactic 
patterns of the target language unconsciously. English as a second language (ESL) and 
English as a foreign language (EFL), learners need a certain amount of vocabulary in the 
target language in order to learn language skills and aspects of language effectively (Nation, 
2001, as cited in Ge, 2015). Vocabulary is regarded as the flesh of any language without 
which language cannot be acquired. Reading the traditional and modern short stories can 
provide them with adequate number of new vocabularies of the target language. 

There are four genres of literary text, viz. poem, drama, fiction, and essay. A literary text 
can stimulate the ESL/EFL learners in the language acquisition process by providing them 
authentic context. In addition, it provides them the real world experiences through the 
relationships between people and society (Kirkgoz, 2012). A fiction includes novels and 
short stories. Short stories can be used as a source of input, a powerful foundation for 
developing creative writing for ESL/EFL learners since short stories provide them insight 
and make them think in a more imaginative way. Broadly speaking a short story can be read 
in a single sitting within from half an hour to 3 hours with approximately less than half 
dozen of characters. 

There are two types of short stories, viz. modern short stories and traditional short stories. 
Abrams (2000) argues that traditional short stories comprise myths, legends, fables, 
parables, fairy tales and folk tales. Asia is the home of innumerable short stories right from 
days of Vedic and earlier civilizations like Hebrews, the Chinese, the Hindus, the Greeks 
and Arabs who have rich culture of storytelling (Azhikode, 1977). Upanishads, Itihasas, 
Purans, Buddhist Jatakas, Panchatantra of BishnuSarma, Brihatkatha of Gunadhya, 
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Kathsaritsagara of Somadeva and Dasakumaricharitha of Dandin are to be considered as 
the great repositories and reservoirs of tales (Azhikode, 1977). According to Lazar (1993), 
the main reasons of including short stories in the second and foreign language learning 
syllabus are: as follows:

• They are very motivating.
• They are authentic materials.
• They have general educational values.
• They are found in many syllabuses. 
• They help students to understand another culture. 
• They are stimulus for language acquisition. 
• They develop students’ interpretative abilities. 
• Students enjoy them and they are fun. 
• They are highly valued and have a high status. 
• They expand students’ language awareness. 
• They encourage students to talk about their opinions and feelings. 

Short stories are the powerful sources to help the ESL/EFL learners consolidate and 
practice grammar, vocabulary, values and beliefs (King, 2001). The student-centered 
technique can be employed in course of unfolding the series of activities, such as setting, 
plot, and characterization while teaching and learning short stories. The miraculous and 
magical advancement of ICT brings ample opportunities to share the teaching and learning 
materials for the learners. The young learners can have access of any type of digitalized 
short stories if they are online at home. They can share hard copy of short stories, and 
animated form through the digital engines, such as YouTube, Google scholar, Science hub, 
etc. ICT is a diverse set of technological tools and resources used to communicate, to 
create, disseminate, store, and manage information (Alkamel & Chouthaiwale, 2018). The 
learners can use ICT in exploring, collecting and downloading, sharing the short stories for 
their learning.  

Objectives of the Study

The objectives of this study were as follows:

1. To explore the understanding of English teachers regarding the use of traditional short 
stories for language learning.

2. To find out the impact of extensive reading of culturally embedded traditional short 
stories in consolidating students’ language learning. 
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Methodology

This study is based on phenomenological research design. Critical perspective is introduced 
to stimulate teachers’ perceptions on the language learning through reading short stories. 
Eight English teachers who have been teaching in secondary level were selected from 
4 community and 4 institutional secondary schools located in Kirtipur municipality 
of Kathmandu district since they are pretty convenient for data collection. The rules 
and regulations as well as mode of teaching and learning are different in the public and 
institutional schools. Moreover, 8 English teachers at least one English teacher from each 
public and institutional school were selected through purposive non-random sampling 
procedure as a sample for this study. In-depth-interview and classroom observation were 
used as tools to collect data. 

In order to maintain the confidentiality and anonymity, respondents were given pseudonyms 
as T1, T2, T3, T4, T5, T6, T7, and T8. The interviews were recorded and transcribed in 
English. The guideline questions were prepared for administering in-depth- interview to the 
respondents. The recorded interviews were transcribed into written text. To maintain the 
trustworthiness and authenticity of the raw data, member check was used (Cohen, Manion, 
& Morrison, 2018). The human rights of each respondent were respected and appreciated 
in course of conducting the in-depth-interviews with the respondents. The confidentiality 
and anonymity were maintained in this study.

Results and Discussion

Five themes were developed based on elicited data from the respondents in this study. 

Improve Language Function through Short Stories

It is very advantageous to incorporate simple short stories like fables, folk tales, and fairy 
tales in English curricula of basic level in order to help the students acquire English language 
for the children. If the learners of this level are prescribed a substantial number of such 
short stories in their syllabuses, they can acquire English effectively and naturally as their 
L1. I have observed eight classes of English teachers regarding English Language Teaching 
(ELT) situation in Kirtipur Municipality. I found that majority of English teachers followed 
Grammar Translation (GT) method and structural approach while teaching English as EFL. 
One of the respondents T2 argued that 

the existing English curricula of basic level should be revamped in such a way that 
even the learners can be motivated to read the prescribed course books; but they are 
to be pressurized to read each topic every day due to the lack of appropriate contents 
in the syllabus. If the prescribed contents of course syllabuses are available in the 
internet, they can read on line as well as off-line by downloading them. 

Use of Short Stories in Language Learning
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It is argued that short stories are self-motivating with full of pleasure and fun to study (Lazar, 
1993).  This is the age of Information Communication Technology (ICT), so learners should 
not be deprived from ICT. They should be allowed to play with ICT in order to develop the 
language functions through simple short stories. The roles of characters in the short stories 
help them familiarize with the language functions. Even the subject teacher can provide 
them such stories as much as possible to develop language functions like request, order, 
suggestion, make offer, describe, etc. The EFL learners cannot acquire language functions 
through the GT methods and other methods which were developed in Europe and America. 

In this regard, one of the respondents T4 claimed that “if the learners are provided electronic 
version as well as hard copy of such short stories which resemble their cultures, they can 
learn language functions as they acquired their home language”. The culturally embedded 
short stories provide the young learners with the real world experiences through the 
relationships between people and society (Kirkgoz, 2012). The curriculum designers should 
take into account that culturally integrated teaching items are very facilitating to acquire 
the language functions for ESL and EFL learners. In this regard, reading short stories can 
help the young learners develop more sophisticated language structures, accumulate more 
background information of the target language and ignite more interest in learning to read 
(Bower, 1976; Chomsky, 197; Cohen, 1968; Durkin, 1966 as cited in Morrow, 1985).

Cultivate Language Skills through Short Stories

Culturally embedded traditional short stories facilitate the young EFL learners to develop 
their language skills. In this regard, one of the respondents T6 asserted that “extensive 
reading of short stories helps the young learners develop their four language skills, viz. 
listening, speaking, reading and writing skills”. Particularly, reading of short stores assists 
them in developing writing skills. Having read huge number of short stories, they would 
be familiar with using mechanics, such as colon, semi-colon, comma, quotation marks, 
and signs of exclamation and interrogation appropriately. If the learners get substantial 
exposure to reading of short stories through electronic as well as written versions, they can 
develop language skills, viz. listening, speaking, reading and writing skills. 

In the similar vein, T3 argued that “readings of short stories really make the students exciting 
and refreshed. In addition, they prefer to share their own feelings and experiences to each 
other like the characters in the stories which promote their language skills intuitively”. 
The animated short stories help them consolidate their listening and reading skills. More 
importantly, reading of short stories really benefits the young ESL learners to develop their 
writing skills. 
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Enhancing Higher Order Thinking Skills through Short Stories

Short stories are essential for the young children to develop their metacognitive and 
cognitive abilities. According to Bloom’s taxonomy (1956), analysis, evaluation and 
creation are the higher order thinking skills which are the main objectives of prescribing 
the curricula of basic levels. Young children can have ample opportunities to develop their 
higher order thinking skills through readings of simple short stories. In this regard, one of 
the respondents T5 stated 

If the young children are prescribed appropriate short stories in their courses, their 
analysis, application and evaluation abilities can be developed through reading 
of fairy tales, folk tales, fables etc. Sometimes, mythological short stories are 
very useful for their cognitive development. They can apply the tricks, ideas, and 
intelligences in their day to day lives as the character applies in the critical situation 
in the short stories. 

In fact, young children are very smart enough to copy and apply any behavior and action 
which they have read and viewed in the movies and books in their practical life. The next 
participant T7 stated 

I think the subject teacher should provide the locally available short stories for the 
children to read during leisure period at school. They are found in the form of oral 
but not in written version. If such oral short stories are to be shared among them, 
they are very useful to develop their higher order thinking skills. 

The traditional ELT methods and techniques emphasized to develop only the lower order 
thinking skills, such as, memorization and synthesizing the contents. Extensive reading 
of short stories help the learners develop their critical and creative thinking skills. In this 
regard, Lazar (1993) asserts that the short stories help the young learners in developing 
their interpretative abilities. 

Provide Entertainment, Motivation and Refreshment

The young learners prefer to learn through pleasure and entertainment. Particularly, 
animated short stories are narrated humorously and artistically. The inanimate characters 
are given the human attributes in the allegorical short stories which are full of pleasure and 
exciting. In this regard, T4 argued :

The learners of basic level are spellbound while watching animated short stories and 
they are more excited to read simple comprehensive folk tales which are familiar to 
their culture and tradition. The short stories are to be made one of the important parts 
and parcels of the English curricula of the basic level. Even the rowdy and naughty 
students pay attention towards the plot and roles of each character in the story. 

Use of Short Stories in Language Learning



150 Curriculum Development Journal

It can be inferred that short stories are the main resources for refreshment and pleasure to 
the ESL EFL learners. There are a considerable numbers of oral folk and fairy tales of each 
indigenous language and culture. In this vein, one of the participants T8 stated :

The syllabus designers should take into account of incorporation of locally 
available short stories in the syllabuses of basic level to help the learners acquire 
target language smoothly. The locally available short stories can be translated into 
English focusing on the proficiency levels of the learners. 

Short stories are full of motivating and interesting to read. The students feel enthusiastic to 
read the each incident in the story. In this regard, Lazar argues (1993) that learners are full 
of fun and humor while reading the short stores. 

Improve Vocabulary and Language Aspect 

Teaching and learning of any short fiction facilitates the ESL/EFL learners so as to acquire 
target language as their L1. Furthermore, reading of short stories helps young learners 
familiarize the various aspect of socialization as well as social phenomena of different 
places of different ages. In this regard, one of the respondents T5 claimed:

If the ESL/EFL learners are provided with latest traditional and modern short 
stories, they can read and watch through search engines of internet, such as Google, 
Google scholar, Wikipedia, libgen electronic library genesis etc. thereby acquiring 
substantial amount of vocabulary items since they are used and exposed to them 
contextual situation in the stories. 

Literary texts are the best way to teach and learn language particularly vocabulary items of 
target language to ESL/EFL learners since vocabulary items are flesh of any language.  In 
fact, Reading short stories help the second language learners to increase vocabulary which 
is deemed as “building block” of a language (Amirian & Heshmatifar, 2013 as cited in Ge, 
2015).

Grammar of English language can be developed through short stories in the curricula of 
the basic level specifically from four to eight grades since some of indigenous learners are 
taught through their mother-tongues up to grade three in mother tongued based multilingual 
education. Short stories are the powerful resources to help the ESL/EFL learners to 
consolidate and practice grammar, vocabulary, values and beliefs (King, 2001).

Conclusion

Traditional short stories are self-motivating materials which provide the young ESL/EFL 
learners with fun and pleasure while reading them. If the young learners develop extensive 
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reading culture through culturally embedded short stories, such as fables fairy tales, folk 
tales, and parables which help them develop their cognition and metacognition. Learners’ 
higher order thinking skills can be developed through the reading culture of supernatural 
and allegorical short fiction during their leisure time. ESL/EFL learners can develop all 
the language skills, vocabulary, grammar and language functions of the target language 
effectively. 
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Double Consciousness in Hanif Kureishi’s  
The Black Album
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Abstract

This article throws light on the issue of identity and Double Consciousness which 
creates traumatic effects on the psyche, identity and culture of Shahid, the representative 
of South Asian Immigrants depicted in Hanif Kureishi’s The Black Album in Britain. 
In The Black Album, Shahid is depicted as a South Asian British Muslim who looks 
at himself from the eyes of the White British and he finds two-ness in himself, which 
is similar to W. E. B. Du Bois’ theory of Double Consciousness that “is the sense 
of always looking at one’s self from the eyes of others” (2). So, the article reveals 
the double consciousness of Shahid, the protagonist who carries hybrid identity for 
having British White mother and Pakistani Muslim father. Because of being a South 
Asian Muslim immigrant living under the hegemony of White Supremacy in Britain, 
he experiences Double Consciousness, which causes his inferiority complex, lack of 
self-esteem, rootlessness, in-betweenness and fragmentation of identity. Thus, the 
article deals with the Double Consciousness within the binary opposition between 
the East and West, Islamic Fundamentalist and Western Liberalism, and Pakistani 
Identity and British Identity. According to the theorists Homi Bhabha, Edward Said 
and Frantz Fanon, the colonized people who become immigrants in the postcolonial 
era suffer from identity crisis and double consciousness as they face segregation, 
racism, discrimination and various other forms of Othering.

Keywords: Double consciousness, Fundamentalism, Liberalism, Hybrid identity, 
Rootlessness, In-betweenness, Othering

Along with the migration of the South Asian Muslims to the UK in the post-war era, 
they lose their national identity they had at the home land and carry different identities 
such as being Muslims, immigrants, South Asians, colonized, being racially inferior to 
the Whites and having the sense of Double Consciousness while living in the diaspora. 
This article deals with the causes of  the protagonist, Shahid’s Double Consciousness 
such as racism, being immigrant, being South Asian Muslim  and being the colonized 
one and its consequences such as lack of self-esteem, inferiority complex, dual identity, 
rootlessness, in-betweenness and fragmentation of identity that weaken Shahid’s identity 
in Hanif Kureishi’s novel The Black Album. On the one hand, the article shows how the 
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novel deals with the binary oppositions East Vs West, Islamic Fundamentalism Vs Western 
Liberalism, White Europeans Vs Brown South Asians and the Colonized Vs the Colonizer. 
On the other hand, the article mainly focuses on Shahid’s identity crisis because of Double 
Consciousness and his attempts for negotiation. The article revolves round the concept of 
Double Consciousness, a postcolonial theory which was first coined by W.E.B. Du Bois 
who has used it to show inequality and injustice shown to the Blacks in America and which 
becomes suitable to show how South Asians are also discriminated in Britain. In his book, 
The Souls of Black Folk, Du Bois writes his theory, “It is a peculiar sensation, this double 
consciousness, this sense of always looking at one‘s self through the eyes of others, of 
measuring one‘s soul by the tape of a world that looks on in amused contempt and pity” 
(8). It means the condition of the Blacks being both the African and the American, which 
indicates the marginalization of the Blacks by the Whites. However, this article shows how 
Double Consciousness weakens the South Asians’ identity in Britain. 

The Black Album, Hanif Kureishi’s second novel, which was written in 1989 and was 
published in 1995, revolves round Shahid, a British Muslim of Pakistani descent whose 
sense of Double Consciousness is caused by growing racism in Britain. He is depicted as a 
second generation immigrant who is brought up in a multicultural and liberal environment 
in Britain. Since he belongs to a middle class British family having Pakistani Muslim 
father and White British mother, biologically and culturally he carries a hybrid identity. 
However, he faces lots of humiliation throughout his life for being a hybrid and knowing 
the importance of being a White. In The Black Album, Kureishi writes what Shahid says:

Everywhere I went, I was the only dark-skinned person. How did this
make people see me? I began to be scared of going into certain places. I
didn’t know what they were thinking. I was convinced that they were full
of sneering and disgust and hatred. And if they were pleasant I imagined
they were hypocrites. I became paranoid. I couldn’t go out. I knew I was
confused and … fucked up. But I didn’t know what to do. (10)

It indicates how as racism victimizes non-whites in Britain, he has been humiliated since 
his childhood because of his ethnicity. Such racial prejudices give birth to the rise of Islamic 
Fundamentalism which is represented by Riaz, his Muslim friend in the novel. Likewise, 
the novel depicts another character Deedee Osgood, a White liberal who is Shahid’s young 
Cultural Sudies lecturer in his college. Shahid’s life is influenced by Riaz, the representative 
of Islamic Fundamentalism and Deedee, the representative of Western Liberalism. So, the 
binary between Islamic Fundamentalism and Western Liberalism is caused by racism, 
which the novel reflects. Kureishi shows his hatred towards racism, which is supported by 
Jago Morrison’s statement “ Clearly The Black Album is written as a text against racism, 
which shows both racism’s causal violence and the conditions of ignorance and material 
resentment out of which it arises” (190) in Contemporary Fiction. Anthony Mills’ comment 
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“In some ways The Black Album portrays fundamentalism as a means of fighting against 
the racism that is inherent in British society” (32) is relevant here. The problem that racism 
is inherent in the British liberal society is not only pointed out by Kureishi in his novel but 
also by different critics and theorists as the idea worth remembering and mentioning, so 
they raise the issue of racism and deal with it. DuBois’s idea “The Problem of the twentieth 
century is the problem of the color-line,- the relation of the darker to the lighter races of men 
in Asia and Africa, in America and the islands of the sea” (15) apparently shows growing 
racial conflicts between Asians and Americans, and Africans and Americans, but in totality 
such racial conflicts are observed throughout the World. Wherever and whenever racism is 
observed, racial equality and justice can’t be experienced and observed. In SOCIOLOGY 
AND THE THEORY OF DOUBLE CONSCIOUSNESS, karida Brown writes:

Du Bois’s theory of Double Consciousness—the phenomenological description of the 
self-formation of racialized subjects—shows that in a racialized society there is no true 
communication or recognition between racialized and racializing subjects. The racialized 
is forced to see him or herself through the eyes of the racializing, a group that does not 
recognize the racialized’s humanity, while the racializing are blind to their own position 
and participation in the racializing system. (245)

Because of Double Consciousness, the Whites develop superiority complex, whereas 
Africans or Asians develop inferiority complex, which gets reflected in The Black Album. 
Chill, Shahid’s elder brother who embraces Whiteness and has fully adopted western 
values shows disgust towards Pakistani society. Kureishi shows how Chill resents Pakistani 
traditions in the following lines:

You see them, our people, the Pakis, in their dirty shops, surly, humorless, their fat sons and 
ugly daughters watching you, taking the money. The prices are extortionate, because they 
open all hours. The new Jews everyone hates them. In a few years the kids will kick their 
parents in their teeth. Sitting in some crummy shops, it won’t be enough for them. (201)

Chill’s hatred towards Pakistanis despite being a descent from Pakistan is because of White 
Supremacy which is caused by racism. 

One powerful reason why Shahid has Double Consciousness is because he is a South Asian 
Muslim or a Pakistani who represents the colonized ones. The migration of the colonized 
to the land of colonizers is mainly observed as a trend of migration in search of better 
education, job opportunities, social security, quality life and other benefits in the post-war 
era. The Whites represent the colonizers, whereas the South Asians and Africans represent 
the colonized. As a result, the conflict between the colonizers and the colonized which has 
been taking place even after decolonization is reflected through the Postcolonial novels 
such as The Black Album, The Reluctant Fundamentalist, The Mimic Men, etc. In Critical 
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Theory Today, Lois Tyson writes, “ Postcolonial theorists often describe the colonial 
subject as having a double consciousness or double vision, in other words, a consciousness 
or a way of perceiving the world that is divided between two antagonistic cultures: that of 
the colonizer and that of the indigenous community” (368). Tyson further says, “Double 
consciousness often produced an unstable sense of self, which was heightened by the forced 
migration colonialism frequently caused...” (368). Tyson’s views on Double Consciousness 
clearly indicate a sense of insecurity of the self or the identity of the colonized, which 
becomes clear from the characters such as Shahid, Riaz etc. in The Black Album. In order 
to explain the conflict of postcolonial identity in the colonized people, Homi K. Bhabha 
uses hybrid identity, which also causes Double Consciousness. According to Bhabha, the 
colonizers dominate the colonized ones by imposing their culture upon the colonized ones.  
In his book The Location of Culture, Bhabha expresses his views on hybrid identity:

Colonial hybridity is not a problem of genealogy or identity between two different cultures 
which can then be resolved as an issue of cultural relativism. Hybridity is a problematic 
of colonial representation and individuation that reverses the effects of the colonialist 
disavowal, so that other denied knowledge enter upon the dominant discourse and estrange 
the basis of its authority-its rules of recognition. (114)

Bhabha’s idea of hybridity suggests that cultures, which are a part of an ongoing process, 
come through the hybridizing processes. Hence, he suggests that liberal western cultures 
must view themselves through the postcolonial perspectives as Shahid and Deedee do in 
The Black Album.  According to Marc Black, “There is a connection between Frantz Fanon’s 
work and W. E. B. Du Bois’ concept of double consciousness” (393). In his book The Black 
Skins, White Masks, Fanon says the colonialism dehumanizes the natives. So, the Blacks 
put the White Masks on their black bodies due to their Double Consciousness. Double 
Consciousness should be taken as a positive force too for the strong survival negotiating 
with the host culture in the third space as Kureishi shows through his protagonist, Shahid in 
The Black Album ultimately. According to Rutlegde Dennis, Paul Gilroy considers Double 
Consciousness as a positive force.  Dennis writes about Gilroy’s The Black Atlantic (1993), 
“Modernity and the double consciousness have joined to produce something revolutionary 
in Western ideological, political, and philosophical thought: the formation of racial mutation 
and hybridity” (22). It even shows that Gilroy differs from Du Bois since Du Bois regards 
Double Consciousness as a destructive force to weaken and destroy the identity of the 
Blacks or the colonized ones, whereas Gilroy regards it as a creative force which can help 
the Blacks/colonized/the immigrants for revolutionizing in Western philosophy, education, 
and politics for strengthening their identity.

On the one hand, colonialism causes Double Consciousness in the immigrants like Shahid. 
On the other hand, Double Consciousness causes the state of in-betweenness in the 
immigrants. Shahid’s mental dilemma gets reflected in his saying “I knew I was confused, 
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and ...fucked up. But, I didn’t know what to do” (10). Shahid can neither abandon his 
Muslim friends such as Riaz, Chad and others nor his White beloved, Deedee who is 
his college lecturer as well. Riaz convinces Shahid to fight for Islam reminding him the 
importance of being a true Muslim, whereas Deedee tries to convince him to be liberal 
escaping from the influence of the Muslims or Fundamentalists. So, Shahid is between 
Riaz, the representative of the Islam Fundamentalism and Deedee, the representative of 
Western Liberalism. Mills comments on the novel showing Shahid’s in-betweenness as:

However, Shahid also meets the persuasive and convincing Riaz, the leader of a militant 
Islamic group who lives in the same building as him. Riaz preaches that the West, with 
its decadent philosophies and its corruption is destroying the purity of Islam, and Islamic 
youth in particular. He insists that the western world is sinking into a morass of evil and 
that it is the duty of all Muslims to resist this and follow the teachings of the Koran. The 
conflicting attractions of these two influences create the main tension in the novel. Deedee 
wants to turn Shahid away from the influence of the Muslims. She is more interested in the 
hedonistic pursuit of pleasure and she has little time for the constraints of a strict religious 
life or belief. Riaz, on the other hand, demands that Shahid should focus on the insult that 
he feels Islam has received “from the author of Midnight’s Children.” (Salman Rushdie’s 
name is never actually mentioned and neither is the title of The Satanic Verses.) (34)

Thus his dual identity of being a Muslim and a Liberal Westerner; a Britisher and a Pakistani; 
and a South Asian and a European confounds him and he is between his two identities. 
However, he fails to embrace either one throughout the novel till the last part of the novel 
when he negotiates with the Liberalism. Sahel MdDelabul Houssain and Rajni Singh agree 
to other critics’ view of showing Shahid’s dual identity and write, “He is a constant juggle 
between two tropes pulled in complete opposite directions, the clique of radical Islamic 
fundamentalism, led by Riaz and company, and on the other, the hedonistic pursuit of life 
engrossed in love, sex, drug and rave by his liberal minded teacher and lover Deede” (127). 
Kureishi writes how Shahid’s self is divided:

His own self confounded him. One day he could passionately feel one thing, the next day 
the opposite. Other times provisional states would alternate from hour to hour; sometimes 
all crashed into chaos. He would wake up with this feeling: who would he turn out to be on 
this day? How many warring selves were there within him? Which was his real self? (147)

Shahid’s division of self can be supported by Salman Rushdie, too who writes in Immaginary 
Homelands, “sometimes we feel that we straddle two cultures; at other times, we fall 
between two stools” (15). M. Mohankumar regards it as Shahid’s state of oscilation as “In 
The Black Album, Kureishi maintains the neutral stance of Shahid, who straddles between 
fundamentalism and liberalism” (152).

Double Consciousness in Hanif Kureishi’s The Black Album
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The concept of Eurocentrism is also a cause that creates Double Consciousness in Asian or 
African immigrants in Europe or America. According to Eurocentrism, European culture or 
American culture is the standard or universal culture which is used to judge other cultures 
in literary works. Tyson, argues, “Today, this attitude- the use of European culture as the 
standard to which all other cultures are negatively contrasted- is called Eurocentrism” 
(367). Because of this reason, non-European culture is regarded as inferior to the European 
or British or America culture. Hence, the colonizers are regarded as superior, whereas the 
colonized are regarded as inferior, which is a form of othering. Tyson writes, “Another 
example of Eurocentricism is a specific form of othering called orientalism, analysed by 
Edward Said, which has been practiced in Europe, Britain, and America” (367). According 
to Said, the Western invention of Orientalism is to show their hegemony upon the East. 
Said’s definition of Orientalism is : “Orientalism is a style of thought based upon an 
ontological and epistemological distinction made between the Orient and ( most of the 
time) the Occident” (2). Said’s this theory is used in different sectors to show the distinction 
between the East and the West. Unlike Shahid, Chad is a strict Muslim like Riaz. Chad who 
is aware of Eurocentricism and Orientalilsm knows the identity crisis of British Muslims. 
Therefore, he tries to convince Shahid to work for the empowerment of them in place of 
merely reading books. Chad’s views are expressed by Kureishi as: “It’s true, people in the 
West, they think they’re so civilized an’ educated an’ superior, and ninety percent of them 
read stuff you wouldn’t wipe your arse on” (21). Western liberalism in the sense of sexual 
freedom and taking drugs is unlike Asian culture. Despite the fact Deedee is an adultress 
and drug-addict unlike a cultured Muslim lady, Shahid not only falls in love with her but 
also gets influenced by her to embrace Western culture, which reflects the influence of 
Eurocentrism. When people have inferior complex and Double Conscious, they are in a 
mental dilemma. Mohan kumar critiques Shahid’s in-between state like this:

Deedee is as enchanting as a sorceress and she speaks of drugs, Pop music and wine which 
Shahid’s mother considers as “wrong things” (56). The friendship of Deedee and the life 
of London make him transformed into a Londoner. At the same time, he believes that he 
is strongly indebted to the doctrines of God’s work. He often oscillates between morality 
and immorality, fundamentalism and liberalism. He is unhappy that he loses the life of 
spirituality, due to the sorcery of Deedee. Deedee regrets for taking Shahid where there are 
only whites. She is sad that she does not have children while her friends have. She reasons 
out her adultery. (151)

Eurocentrism or White supremacy creates the binary between the colonizers and the 
colonized; the superiority complex and inferiority complex; the West and the East/Rest; 
the Whites and the Non-whites; the cultured and the uncultured in such a way that the 
immigrants in the West from the East/Rest develop Double Consciousness and face 
different problems of identity crisis as postcolonial writers such as Hanif Kureishi, Anita 
Deshai, Kiran Deshai, Monica Ali, Mohsin Hamid, Manjushree Thapa, Buchi Emecheta, 
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Salman Rushdie, W. E. B. Du Bois, Tony Morrison, Maxine Hong Kingston and many 
more show in their writings. 

According to Ashcroft, Bill, Gareth Griffiths and Helen Tiffin, the clash between the 
indigenous people is because of the dominance of Western culture upon the native 
culture. The Black Album shows the clash between the Muslims such as Shahid and his 
Muslim friends rather than Deedee and other Whites. Although Shahid is between Islamic 
Fundamentalism and Western Liberalism throughout the novel, his Muslim friends’ act 
of burning the book (the name not mentioned but Salman Rushdies’ The Satanic Verses) 
irritates him in such a way that he happens to embrace the White Supremacy or Western 
culture as Nazneen, the protagonist of Monica Ali’s The Brick Lane does. Shahid’s question 
to Riaz  “Would you kill a man for writing a book?” indicates his being a liberal like his 
beloved White Deedee. Shahid’s negotiation with Western Liberalism is similar to Samir 
Dayal’s view on Double Consciousness: “Double consciousness need not be conceived in 
the restricted sense in which W. E. B. Du Bois casts it” (48).

Akram Salma et al. point out the fatal consequences of Double Consciousness in the 
formation of identity of colonized immigrants  in the West. They claim, “It is creating 
dangerous effects on the psyche, culture and identity of colonized people. The blending of 
two entirely different cultures has given birth to serious identity crisis and fragmentation 
in the present time” (23).  Thus, the blending of host culture and foreign culture causes 
Double Consciousness in the immigrants, which ultimately degrades and destroys their 
identity in the host country.

Thus, on the one hand this article explores Double Consciousness in Shahid, a Pakistani 
Muslim immigrant in Britain who represents not only Pakistani Muslims but also South 
Asians or Orients, which reflects his identity crisis. On the other hand, the article deals with 
the issue of identity crisis showing the dangers of British Muslim violence. Kureishi who 
is highly influenced by Western Liberalization makes The Black Album very didactic. So, 
his novel seems to remind his fellow British Muslims the importance of racial solidarity 
and the dangers of religious fundamentalism giving the instance of book burning issue of 
Salman Rushdie’s The Satanic Verses. The idea that literature is a mirror of human life is 
clear from the novel as it unveils the inherent identity conflicts between the South Asian 
Muslims and Whites in Britain. The novel revolves round the state of in-betweenness of 
Shahid, which is caused by his  Double Consciousness. 
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Magical and Mystical Aspects in Nepali Manuscript 
Illuminations
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Abstract

Nepali Manuscript illuminations are traditional miniature paintings found in religious 
manuscripts, including Prajnaparamita, Pancaraksa, Shivadharma, Visnudharma, 
and Devimahatmya. The religious manuscripts narrate mythical events in verbal 
texts and illustrate mythical characters and their actions simultaneously. The forms, 
figures and activities of the characters are symbolic, magical and mystical. The 
paintings present divine and supernatural characters in their spectacular feats of real 
life. The artworks represent the characters and events of Hindu and Buddhist myths. 
Despite the presence of magical and mystical elements, the visual narratives teach 
moral lessons to the real people of the real world. The symbols signify something 
else beyond the represented visuals. The miniature paintings motivate the readers 
and viewers for reading and learning by telling interesting stories. Presentation of 
strange and unusual characters and events renews viewers’ perception providing 
delight while suggesting ethical values of the society. The presentation through 
magical and mystical characters and actions conveys moral lessons in aesthetic 
manner. This article traces the magical and mystical features of Nepali manuscript 
illuminations and attempts to throw light on their significance.

Keywords: Manuscript illuminations, symbolic characters, myth, religious harmony 

Introduction 

Paintings have been a part of our culture ever since humans initiated celebrating festivals and 
ceremonies in their primitive communities. But the earliest Nepali painting ever found is in the 
Prajnaparamita manuscript dated 1015 A. D. (Pal 1978, p.12). Manuscripts are handwritten 
religious texts which the artists, writers or priests copied and illustrated with drawings and 
paintings related to the myths in the texts. They wrote manuscripts on palm leaves. Later, the 
paper took place of palm leaves after the thirteenth century. Pictures are at the center of the 
page, and the verbal texts are on both of sides of the visual composition. There are decorative 
patterns and floral designs along the borders (Pal 1978, p.65). In some manuscripts, the text is 
at the center and the pictures are at the sides of the page. Few manuscripts present paintings 
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on one page and text on the next. Miniature pictures are also found on the covers of the 
manuscripts. The paintings appear in both Buddhist and Hindu manuscripts. 

Prajnaparamita, Pancaraksa, Dharanisamgraha and Gandavyuha are Buddhist manuscripts 
that have been illustrated with miniature paintings. Buddhist manuscripts narrate the life 
of Buddha and present the portraits of Bodhisattva. Hindu manuscript illuminations are in 
Visnudharma, Bhagavata Mahapurana, Shivadharma, the Ramayana and Devimahatmya 
manuscripts. These manuscripts represent Hindu gods and goddesses like Shiva, Vishnu, 
Durga and associated narratives from the myths (Dwivedi 1982, p.30).

These compositions are magical in the sense that there are supernatural characters, and 
some strange events take place in the picture that we cannot see in real life (Pal 1975, p.49). 
For example, Lord Vishnu takes the incarnation of fish. Here the fish is the god. These 
works are symbolic, that is, in the composition, we can see a figure that signifies something 
else beyond the visible image ((Kramrisch 1964, p.46). In some cases, the significances are 
not presented overtly. Such images are the symbols. For example, the fish symbolizes Lord 
Vishnu. The painting presents the picture of fish, but the figure of the god is not there. We 
must guess the significance of the symbols. 

The compositions in the manuscript are didactic, that is, they teach moral lessons to 
the viewers (Pal 1985, p.50). The artworks, for instance, explore the theme of sin and 
punishment. Viewing these works, we learn the lesson that we should not commit sin; we 
try to correct ourselves. Some of the paintings are anthropomorphic, that is, the nonliving 
things or animals appear, act or behave like human beings. The tortoise, for instance, 
behaves like a human being at the time of churning the ocean for nectar in Visnudharma 
manuscript painting.  

Research Methodology

The research area is Nepali manuscript illumination that has been explored emphasizing 
magical and mystical aspects and their significance in the artworks. This research is 
qualitative, for it analyzes and interprets the artworks to support the thesis statement of 
the study. Since the study derives the thesis statement based on available evidences and 
examples, it uses an inductive method for supporting the argument. The same artwork may 
have multiple interpretations. The researcher has used secondary sources like books and 
articles to create the background of the study. The manuscripts paintings are the primary 
sources under scrutiny in this research. 
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Analysis and Interpretation of Manuscript Paintings

Nepali religious manuscript illuminations are magical, didactic and anthropomorphic.  
The paintings impart ethical values through the visual narration of mythical texts. The 
copresence of Buddhist and Hindu characters, figures and images in the compositions 
presents the religious harmony between these two different faiths. This section of the 
paper attempts to trace these contents in the visual compositions and tries to throw light 
on their significances. Visnudharma manuscript paintings dated 1047 present Lord Visnu’s 
ten incarnations. According to Hindu myths, the deity takes incarnation to save innocent 
individuals and minor gods to restore order in the universe destroying evils and demonic 
nature. The concept of taking incarnation itself is magical and mystical. It is difficult to 
see and experience. This demands faith and imagination for acceptance. Nevertheless, the 
interpretation of the magical features in the metaphors and analogies reveals the pragmatic 
values of the artworks. The visual compositions of the ten incarnations present the moral 
lesson about the consequences of the sin. The artworks make viewers aware of these ideas. 

The fish represents the incarnation of Lord Vishnu as a fish that protects the world from 
floods and drowning. The fish is the personification of the god. Because of this picture and 
myth, people worship the fish as the lord Vishnu and an auspicious symbol in ritual. The 
respect for the fish represents respect for life, water and nature. The tortoise is the second 
incarnation of the god that saves the mountain from drowning while gods and devils are 
churning the ocean for nectar. The anthropomorphic behavior of the tortoise is magical. 
The tortoise understands the critical situation and acts on time. The incarnation of the god 
in the form of boar saves the earth which has been drowned in the sea due to the excessive 
sins of demons. The powerful and heroic posture of the boar takes out the earth in the image 
of a female deity. These compositions have anthropomorphic features in the sense that the 
artist personifies the figures of earth, fish, tortoise and boar giving human characters. The 
boar acts like the divine figure. The earth or the land appears in female human form. In 
this sense, characters and events are mystical and magical (Sharma 2014, p.37). This also 
suggests that divinity may appear in any form for the protection of moral and spiritual 
values. 

The incarnation in the form of half lion and half man (Narasingh) destroys Hiranyakasyapu, 
the demon king, to protect Prahlada, his devotee. Hiranyakasyapu has the boon that neither 
man nor animal can kill him. The demon tortures his own son for believing in the god. 
Hiranyakasyapu thinks himself as the most powerful person in the universe. So, the god 
takes the incarnation in the form of a lion and man in the same body and destroys the 
demon. The existence of the hybrid body of man and animal is mystical and unusual. The 
incarnation in the form of a dwarf (Baman) ended the pride of Bali, the demon king. The 
god disguises himself in the form of a Brahmin and requests the king for the land that he 
can take in three steps so that he can meditate sitting there. Bali agrees to provide the land. 

Magical and Mystical Aspects in Nepali Manuscript Illuminations
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Then, Vishnu stretches his leg up and covers the entire heaven in the first stride. In the 
second stride, he takes the Earth. There is no place for the third stride. So, the king offers 
his own head. Then, Vishnu lands his foot on the head of the proud and generous king 
forcing him down to the pandemonium. This picture is also mystical and magical. 

Incarnation in the form of Parasurama kills all the corrupt Kshatriyas, the warriors, of the 
earth with his axe.  Rama, the protagonist of the epic Ramayana, Laxman, his brother, and 
the monkeys kill Ravana, the king of Lanka. The incarnation in the form Krishna destroys 
Kansa, the demon King, and Kauravas, the sinful rulers. The epic Mahabharata narrates 
this story in detail. 

The painting also includes Buddha as the incarnation of Visnu. The presentation of Buddha 
and Hindu gods in the visual composition suggests the existence of religious tolerance 
in the then Nepali society. Hinduism integrates new and useful ideas and thoughts into 
its own philosophical system. Kalki Avatar, the last incarnation in a human form with a 
sword is on the horseback. People believe that the god will come in the future to protect 
the innocents of being destroyed by the evils. The compositions are the visual narrations 
of ten incarnations based on mythology that teach moral lessons to ordinary people. The 
symbols signify beyond themselves. The non-humans act like humans and divinities. This 
is the mystical and magical feature of the paintings. 

Some compositions in Visnudharma manuscripts present the figure of Visnu with four 
hands holding a conch shell, wheel, mace and lotus. The god is moving up in the air on his 
vehicle Garuda (large bird). The god is anthropomorphic but the presence of four hands 
and the bird as a vehicle makes the painting magical. Few works present Vishnu with 
Laxmi, his Shakti or the female principle. 

The Ramayan manuscript illuminations (15th century) present the portraits of Rama, the 
protagonist of the epic poem, Sita, his wife, Laxman, his brother, and his devotees and 
Hanumana (monkey), his friend and devotee (Sharma 2014, p.39). The devotion of the 
monkey toward Rama is a magical feature of the composition. 

Devimahatmya manuscript illuminations (14th century) present different forms of goddess 
Durga destroying the demon in the form of buffalo and his army.  Durga disguises herself in 
the form of a beautiful girl to lure the demon. The demon comes with a marriage proposal, 
meanwhile, goddess Durga from the lion’s back (her vehicle) with different weapons in her 
multiple hands attacks the buffalo demon and his companions, and gets victory destroying 
them. The artwork presents the magical power of the goddess Durga. 
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The thirteenth-century Shivadharma manuscript paintings present Lord Shiva with his 
consort Parbati at the center of the composition.  Parbati is sitting on the lap of Lord Shiva. 
Trident, the weapon of the god, symbolizes three duties of the god creation of the universe, 
preservation and nourishment of living beings, and destruction of devils and sins (Shakya 
2000, p. 31). The Ganga river, in female form, pours water over the vast hair of the Shiva. 
The position of the river on the head is a mystical feature. The river looks like a human 
being. Sivadharma manuscript paintings dated 1450 depict Shivalinga, (Fig.1) the union of 
the Lingum (Phallus) and Yoni (vagina), Shiva and Parvati, Uma and Mahesvara, the male 
and the female principles, the source of all creations.

Ashtasahasrika Prajnaparamita Manuscript paintings dated 1054 A.D. present goddess 
Prajnaparamita, pictures from the Buddha’s life, Bodhisattvas and Panchabuddhas (five 
transcendental Buddhas) from the Buddhist myths. The painting presents Buddha’s birth. 
Siddhartha Buddha comes down from Maya Devi’s hip, walks seven steps and stands on the 
lotus flower, the symbol of nirvana (Fig.2). The seven steps of the young god immediately 
after the birth is a mystical feature that suggests the divine qualities in the figure. Hindu 
deity Brahma with rice grain welcomes the new god. Similarly, Indra is present there with 
a fish in his hand. Rice grain and fish are auspicious signs. The respect of the Hindu gods 
toward Buddha suggests the religious harmony in the then-contemporary society. 

Magical and Mystical Aspects in Nepali Manuscript Illuminations
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The twelfth-century Prajnaparamita manuscript illustrations present goddess Prajnaparamita 
with other six deities. Prajnaparamita with four hands is on the lotus flower. Her two hands 
make Dharmachakra mudra. This mudra is the gesture of turning the wheel of law in 
Buddhist mythology. Her upper right hand has a string of beads She holds a manuscript 
in her upper left hand. The manuscript is the symbol of wisdom. The presentation of four 
hands of the divine figure is the magical aspect of the goddess. This suggests her power.  

The conch shell, vase, flower, and lamp in the painting are cohesive to the theme of wisdom. 
The vase full of water is an auspicious sign that symbolizes abundance (Aran 1978, p. 230). 
The lamp is the symbol of enlightenment. The concept of moksha and enlightenment is 
also a mystical aspect. The conch shell symbolizes Buddha’s speech and teaching (Shakya 
2000, p. 29). One deity holds a sword which “cuts through the darkness of the ignorance” 
(Shakya 2000, p. 25). The representation of four hands of the deity Prajnaparamita and the 
symbolic significances of the images are magical, for we cannot see such visuals in real 
life.

Other paintings in the same Prajnaparamita manuscript represent Bodhisattvas around the 
meditative figure of Buddha. Bodhisattva is a concept of Mahayana Buddhism.  Mahayana 
means ‘the great vehicle’ to achieve nirvana. Mahayana Buddhism exists in sharp contrast 
to Hinayana, the small vehicle. Hinayana is called Theravada, the teaching of elders.  

Hinayana, states that Buddha is not a god but a great teacher. His success to enlightenment 
is great, and it is possible for other human beings as well if they put the effort in the right 
manner like the Buddha (Aran 1978, p. 47). According to Mahayana Buddhism, nirvana 
is possible for individuals “not only by their own endeavor but also through the vicarious 
suffering of a new deity, the Bodhisattva, an intermediary between the passive Buddha and 
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the suffering humans” (Aran 1978, p. 49). Ernst and Rose Leonore Waldschmidt (1967) 
state about Bodhisattavas: 

Enthroned beside the Dhyani Buddhas in their worlds are so-called Bodhisattvas, ‘Being 
of Enlightenment’, who are potential Buddhas or Buddhas designate. These blessed beings 
have come within reach of their goal, the rank of a Buddha, having traveled the way that 
leads through the ten stages (bhumi) of supreme virtue and perfection; they have, however, 
abstained from taking the final step to deliverance and extinction in order to stand by those 
who have remained behind on earth, their former companions in suffering, to help them 
in their troubles and guide to them along the right path. These Bodhisattvas thus have the 
function of helpers to those who belong to this branch of the Buddhist religion-like the 
saints in the western churches. (p.29) 

In Mahayana Buddhism, Bodhisattvas remain between ordinary human beings and the state 
of Nirvana. They have the ability to rise to Nirvana but willingly do not rise so that they can 
help and lead their fellow beings to Nirvana. This view conveys the concept that helping 
others is more important than one’s achievement of greater status.  Bodhisattvas are the 
enlightened ones and the bridge between the Buddha and the ordinary persons who try 
to achieve Nirvana. They have the potential to discard the mundane world and achieve 
the divine state but they deliberately choose not to take the final step toward nirvana for 
helping their suffering friends in this world.  

The twelfth-century Prajnaparamita manuscript paintings present the figure of Buddha 
in Dharmachakra Mudra (the gesture of teaching the law). Ratnapani, Samantabhadra, 
Manjusri, Vajrapani, Avalokitesvara and Visvapani, the Bodhisattvas, seated in 
Dharmachakra Mudra, hold a lotus. People believe that Bodhisattvas spread Buddha’s 
teachings to common folks. They work as mediators between Buddha and ordinary people. 
This work shares the idea of Mahayana Buddhism. 

The twelfth-century Vessantara Jataka manuscript paintings teach moral lessons about 
kindness, generosity and religious harmony through a visual narration of a Buddhist story. 
Vessantara, a kind prince, gives the white elephant to another kingdom nearby that has 
suffered from drought. There is a belief that the white elephant brings rain. This is the 
magical aspect of the painting. When he has given the elephant, his own nation suffers later 
due to the lack of rain. The prince considers other country’s problem more important. The 
monarch forces the prince to exile due to the demand of the people. 

Vessantara took refuse in jungle taking his wife, son and daughter. While Vessantara is 
meditating in the forest, Lord Indra, the king of heaven, comes in the disguise of a Brahmin 
and begs for the son and daughter to take away with him. The change of appearance, form 
and figure of the god is also a mystical feature. The prince happily provides his kids to the 
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Brahmin. He renounces the bond of attachment for his family members. The Brahmin takes 
the children and drives them ahead using his stick and scolds them. Actually, Indra has 
taken a test of the prince’s kindness and generosity.  The prince has passed the test taken by 
the deity. Finally, the god throws his disguise and reveals the secret of the test. Then, all the 
family members go for the reunion in the king’s palace. The visual narrative emphasizes 
the significance of kindness and sacrifice. This is the Buddhist manuscript but integrates 
the figure Indra, the Hindu deity, implying religious tolerance between Buddhism and 
Hinduism in the then-contemporary Nepali society. 

Pancaraksa manuscript illuminations dated 1250 present mystical characters and narrate 
magical events (Fig.3).  These compositions depict five goddesses, the symbols of five 
charms, used to protect devotees from diseases, disasters and other problems like snakebite 
and smallpox. The artist animates and personifies the concept of protective charms like human 
figures and divine characters. One of the paintings presents Buddha and Mahapratisara, the 
goddess, with whom devotees consult about their sickness. The animated figure of sickness 
runs away when the religious manuscript of Pancaraksa opens. The painting presents the 
magical power of the manuscript. The figure of the disease behaves like a human being. 
In this sense, the picture is mystical. This visual narrative tells the story of deities and 
disease. The shining yellow, indigo, red and green colors make the composition vivacious 
and lively. The borders present the decorative pattern with geometric shapes floral designs 
(Sharma 2010, p.59). The ideas in Pancaraksa are still in practice in contemporary Nepali 
society in the sense that religious people keep religious books like the Ramayana, the 
Mahabharata, Chandi, Devi Bhagavata and Vedas, and worship them so that the religious 
scriptures will protect them from diseases, demons and other problems.

Gandavyuha manuscript illuminations (12th century) present the spiritual transformation 
of Sudhana, his dialogue with the Bodhisattva Manjushri, and the achievement of nirvana. 
The halo at the back of Manjusri symbolizes his spiritual power and divine status.
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The pictures in these Buddhist manuscripts have flowing lines and curves suggesting 
visual melody. The figures are flexible and sinuous with luminous texture. This makes 
the characters youthful and lively. Rajatananda Das Gupta (1968) points out the stylistic 
aspects of these magical compositions in the manuscripts:

The lines move in continuous flowing cures and successfully model the masses and volumes 
within the given contour. Human figures are full, sinuous and rounded while draughts-
man-ship attains the height in the decorative motifs. Some landscape is also attempted by 
arranging stylized trees at uniform distances. (p.10)

Flowing curves and sinuous figures provide a sense of rhythm in the visuals. The decorative 
motifs embellish the artworks. Amita Ray (1973) states that the lines in these paintings are 
“rounded and sweeping and color has almost a modeling effect” (p.49). Buddhist manuscript 
paintings depict the influence of Ajanta wall painting (5th century) and manuscript paintings 
of the period of the Pala dynasty (5th -12th century) in India.  These murals in Ajanta caves 
present the birth of Buddha and other events of his life until Mahapari-nirvana, the great 
departure (Aran 1978, p.127). These influences came through visiting merchants, monks 
and pilgrims. The magical and mystical characters and mythical events suggest the 
unlimited power of the divinities. 

Conclusion

Nepali paintings in religious manuscripts present ethical values using mystical characters, 
narrating magical events and integrating symbolic figures. The images suggest something 
else beyond themselves. The supernatural characters seem to be performing in a magical 
manner. The nonhuman characters act and behave like human beings. The artists animated 
and personified animals. The visual narratives attempt to teach moral lessons to the readers 
and viewers. The characters and events refer to myths. The artworks also depict the religious 
tolerance between Buddhism and Hinduism in ancient Nepali society. The manuscripts 
with visual and verbal texts not only teach valuable lessons to the readers but also provide 
aesthetic pleasure presenting strange characters and events.
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kl/eflift k|]d syfdf ;dfVofgfTds sfn

cg'kdf /]UdL*

n]v;f/

k|:t't n]vdf a]Gh' zdf{åf/f lnlvt kl/eflift k|]d syfdf k|of]u ePsf] ;dfVofgfTds sfnsf] 
vf]hL u/L To;sf] syfut k|efjsfl/tf klxNofOPsf] 5 . ;flxlTos s[ltaf6 tYosf] vf]hL 
u/L ;dfVofgfTds sfnsf] ;}4flGts cfwf/df ljZn]if0f ul/Psfn] cWoog u'0ffTds k|s[ltsf] 
5 ;fy} cWoogdf ljZn]if0ffTds ljlwsf] k|of]u ul/Psf] 5 . ;dfVofgdf k|:t'tLs/0fsf]  
-l/k|]h]G6];gn_ sfn / k|:t't ePsf] -l/k|]h]G6]8_ sfn cyf{t\ ;°]ts sfn / ;°]ltt sfn 
u/L b'O{ lsl;dn] sfnsf] k|:t'lt ePsf] x'G5 . cfVofgdf k|:t't 36gfsf] ;do, 36gfsf] 
j|md, kfqsf dgf]bzf, ljrf/ pTkGg x'Fbfsf] ;do, 36gfsf] cfj[lQ / 36gf k|:t't ubf{ 
n]vsn] k|of]u u/]sf] sfn -6]G;_ sf cfwf/df ;dfVofg sfnaf/] cWoog ug{ ;lsG5 . 
…kl/eflift k|]dÚ syfdf 36gf sfn cyf{t\ k|:t'tLs/0fsf] sfn / ;dfVoflot sfn cyf{t\ 
k|:t't ePsf] sfn leGgfleGg} 5 . o; syfdf 36gf sfn b'O{ lbgsf] eP klg ;dfVoflot 
sfn rfln; jif{sf] 5 . syfdf k"0f{ jt{dfg sfnsf] k|of]un] syfdf cu|e"dLs/0f u/]sf] 5 
eg] kfqsf] dgsf] lglZrttf b]vfpg eljiot\sfnsf] k|of]u ul/Psf] 5 . e"tsflns k|of]un] 
kfqsf] l:yltaf]w u/fPsf 5g\ eg] jt{dfg sfndf ;dfVofgfTds j|mdsf] k|:t'lt ePsf] 5 . 
o; syfdf k|:t't ;dfVoflot sfnsf] ljifo d"n kfqsf] ljutsf] ;‹if{ / l:ylt xf] . 
n]vdf ljj]lrt syfsf] ;dfVofgfTds j|md cl3 a9\bf jt{dfg sfnsf] k|of]u ePsfn] 
syfdf b[ZofTdstf / k|efjsfl/tfdf j[l4 ePsf], kf7sdf sf}t'xn l;h{gf ug{df 36gf 
sfnn] / sf}t'xntfsf] zdg u/L kf7sdf cfTd;Gt'li6 k|bfg ug{df ;dfVoflot sfnn] 
e"ldsf v]n]sf], …kl/eflift k|]dÚ syfsf] ;+/rgf ldl>t x'g'df ;dfVofgfTds sfnsf] e"ldsf 
/x]sf] lgisif{ k|fKt ePsf] 5 . 

d'Vo zAb M c;Ëlt, 36gf sfn, ;dfVofgfTds j|md, ;dfVoflot sfn, ;fdlos cfofd  

!= ljifo kl/ro

…kl/eflift k|]dÚ syf a]Gh' zdf{n] n]v]sL x'g\ . of] syf a]Gh' zdf{sf syfx? syf;ª\u|xdf 
;ª\u[xLt 5 . a]Gh' zdf{ -@))#_ g]kfnL ;flxTodf sljtf / cfVofg ljwfdf snd rnfpg] 
:yflkt ;|i6f x'g\ . pgsf b]xd'Qm -;+o'Qm syf;ª\u|x_, lj;Ët, cfGbf]ngk"j{sf aGb 

* /]UdL, kßdsGof ax'd'vL SofDk;df pkk|fWofks x'g'x'G5 .
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cleJolQm, ;DaGw k|b"if0f, Ot/ lsgf/fsf] jfl/kfl/, skm\o'{ cflb sljtf;ª\u|x / a]Gh' zdf{sf 
syfx? syf;ª\u|x s[ltx? k|sflzt 5g\ . a]Gh' zdf{sf syfx?df cfly{s cefjn] si6s/ 
ag]sf] hLjg, n}lËs c;dfgtf / k|]dsf lj;Ët cj:yfsf] lrq0f ePsf] kfOG5 . …kl/eflift 
k|]dÚ syf Pp6L 5f]/LsL cfdf t/ cfsfª\Iff / pd]/sf] ;flGgWodf /x]/ afFlr/x]sL Ps :qLsf] 
hLjgdf cfPsf] crfgssf] df]8n] pTkGg åGåsf] l;h{gfdf cfwfl/t 5 -uf}td, e"ldsf_ . 
zdf{sf syfdf k|o'Qm ;dfVofgzf:qsf ljleGg cfofdsf] cWoog ljZn]if0f u/L tL syfsf] 
d"Nof°g ug{ ;lsG5 . 

;dfVofgzf:q ;+/rgfjfbL ;dfnf]rgf k|0ffnLsf] Pp6f cË xf] . o;df cfVofgsf] ;+/rgfaf/] 
cWoog ul/G5 . o;n] cfVofgsf] ;+/rs 36ssf ?kdf cfpg] ljleGg 36sx?sf] cWoog 
ljZn]if0f u/L ;dfVofg s;/L lgld{t ePsf] 5 / To;sf] ;f/ s] xf] eGg]af/] cWoog u5{ . 
;dfVofgzf:q l;4fGt / ljlw b'j} xf] . ;dfVofgsf ljleGg pks/0fdWo] ;dfVofgfTds sfn 
klg dxÎjk"0f{ pks/0f xf] . cfVofgdf k|o'Qm sfnnfO{ ;dfVofgfTds sfn elgG5 . of] syfsf] 
;do ljZn]if0fl;t ;Da4 5 . ;dfVofgdf k|:t'tLs/0fsf] -l/k|]h]G6];gn_ sfn / k|:t't ePsf] 
-l/k|]h]G6]8_ sfn cyf{t\ ;°]ltt sfn / ;°]ts sfn u/L b'O{ lsl;dn] sfnsf] k|:t'lt ePsf] x'G5 . 
cfVofgdf k|:t't 36gfsf] ;do, 36gfsf] j|md, kfqsf dgf]bzf, ljrf/ pTkGg x'Fbfsf 
;do, 36gfsf] cfj[lQ / 36gf k|:t't ubf{ n]vsn] k|of]u u/]sf] sfn -6]G;_ sf cfwf/df 
;dfVofgfTds sfnaf/] cWoog ug{ ;lsG5 . ;dfVofgfTds sfnsf] cWoogaf6 syfsf] 
z}nLut ;+/rgf kQf nufpg ;lsg], kf7sdf sf}t'xntf / k|efjf]Tkfbstf a9fpg n]vsn] 
u/]sf sfo{ kQf nfUg], syfdfk{mt\ n]vsn] k|:t't ug{ vf]h]sf s'/fx? phfu/ x'g] ePsfn] 
s'g} klg cfVofgsf] ;dfVofgfTds sfnsf] cWoog ug'{ k|fl1s sfo{ xf] . o; ;Gbe{df g]kfnL 
cfVofg ;flxTodf :yflkt eO;s]sL a]Gh' zdf{sf cfVofgsf] ;dfVofgzf:qLo cWoog ug'{ 
klg k|fl1s sfo{ 7x5{ . zdf{n] n]v]sf cfVofgsf] xfn;Dd ;dfVofgfTds sfnsf cfwf/df 
cWoog gePsfn] o; If]qdf k|fl1s l/Qmtf b]lvG5 . o;} l/Qmtfsf] kl/k"lt{sf nflu of] 
cg';GwfgfTds n]v tof/ kfl/Psf] xf] . pSt n]vdf a]Gh' zdf{åf/f lnlvt …kl/eflift k|]dÚ 
syfdf ;dfVofgfTds sfnsf] cWoog ul/Psf] 5 . 

@= ;d:ofsyg / p2]Zo

k|:t't n]vdf …kl/eflift k|]dÚ syfdf k|o'Qm ;dfVofgfTds sfn Joj:yfsf] cWoog;Fu ;Da4 
;d:ofsf] ;dfwfgsf lglDt lgDglnlvt zf]wk|Zgx? lgwf{/0f ul/Psf] 5 .

s= kl/eflift k|]d syfdf 36gf sfn / ;dfVoflot sfn s] s;/L k|:t't ePsf 5g\ <
v= kl/eflift k|]ddf k|:t't ;dfVofgfTds j|mdeËtf -Pgfj|mf]lgS;_ n] syfsf] k|efjsfl/tfdf 

s] s:tf] e"ldsf lgjf{x u/]sf] 5 <
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#= cWoogljlw

k|:t't n]v a]Gh' zdf{åf/f lnlvt …kl/eflift k|]dÚ syfsf] ;dfVofgfTds sfnsf] cWoogdf 
s]lGb|t ePsfn] h]/f8{ h]g]6sf] Gof/]l6e l8:sf];{ M Pg P:;] cg d]y8df k|:t't ;dfVofgfTds 
sfn;DaGwL c+z, h]g]6sf] ;dfVofgfTds sfn;DaGwL dtsf JofVoftf hf]; PGh]n ufl;{of 
NofG8fsf] …6fOd :6«Sr/ Og b :6f]/LÚ n]v, b]jL uf}tdsf] …cfVofgdf sfn Joj:yfÚ n]v, 
;dfVofgfTds sfn;DaGwL s]xL cgnfOg ;fO6af6 ;dfVofgfTds sfn;DaGwL ;}4flGts 
cfwf/sf c+zx? / a]Gh' zdf{n] n]v]sf] …kfl/eflifs k|]dÚ syfnfO{ ;fdu|Lsf ?kdf pkof]u 
ul/Psf] 5 . oLdWo] …kfl/eflifs k|]dÚ syf k|fylds ;fdu|L xf] eg] cGo ;fdu|Lx? låtLos x'g\ . 
oL ;a} ;fdu|L k':tsfnoaf6 ;ª\sng ul/Psf] 5 . ;"Id kf7ljZn]if0f ljlwsf] k|of]u u/L 
k|fKt ;fdu|Lsf] cWoog ul/Psf] 5 . 

$= s[lt ljZn]if0fsf] ;}4flGts cfwf/ 

k|:t't n]vdf s[lt ljZn]if0fsf] ;}4flGts cfwf/ ;dfVofgzf:qcGtu{tsf] ;dfVofgdf sfn 
Joj:yf;DaGwL ;}4flGts dfGotf xf] . ;flxTo efiffdf JoQm x'g] / efiffdf x'g] sfnJoj:yfn] 
s'g} ;dosf] hgfp lbg] x'Fbf ;dfVofgdf klg :jtM sfn Joj:yf /x]sf] x'G5 . ;dfVofgdf 
bf]xf]/f] lsl;dn] sflns j|md /x]sf] x'G5 . Pp6f 36gf sfn / csf]{ ;dfVoflot sfn . o; 
å}wtfnfO{ hd{g]nLx?n] syfsfn -:6f]/L 6fOd_ / ;dfVofg sfn -Gof/]l6e 6fOd_ eg]sf 5g\ 
-h]g]6, ;g\ !(*), k[=@%_ . 

$=! 36gf sfn -:6f]/L 6fOd_

;dfVofgdf cfpg] 36gf z[Înfn] syfdf kf/ u/]sf] ;dosf] nDafO jf 36gf z[Înfn] 
;d]6]sf] d'Vo ;dofjlw 36gf sfn xf] . ;dfVofgdf d'Vo u/L 36gfsf] k|:t'lt x'G5 . 
tL 36gfsf] ;d'Rro g} km]a'nf xf] . o;y{ 36gf sfnnfO{ km]a'nf sfn -km]a'nf 6fOd_ klg 
elgG5 -ufl;{of NofG8f, ;g\ @)!&, k[=#_ . 36gf sfn ;dfVofgdf cfpg] 36gf, kfq, kl/j]z 
cflbsf] sfnl;tsf] ;Da4tfsf] ;d'Rro xf] . hd{g]]nL l;4fGtsf/n] o;nfO{ g} syf sfn 
-:6f]/L 6fOd_ eg]sf 5g\ . km]a'nf ax'cfoflds x'G5 . o;df ljifout sfn -;Ah]lS6e jf 
l/on 6fOd_ / j:t'ut -cA6]lS6e 6fOd_ . ljifout sfn kfqsf dl:tisdf 36\g] 36gfl;t 
;DalGwt 5g\ . kfqsf cg'e"lt, cGtå{Gå, ;f]rfO, ljrf/, k"jf{g'dfg cflb hlta]nf cfPsf] 
cfVofgdf b]vfOG5, tL dl:tisdf cfpg] ;do g} ljifout sfn xf] . j:t'ut sfn syfgsdf 
cfpg] 36gfsf] sfnj|mlds k"jf{k/ ;DaGwo'Qm z[ª\vnf xf] . oL b'j}sf] ld>0f 36gf sfn xf] 
-ufl;{of NofG8f, ;g\ @)!&, k[=#_ . To;}n] of] k|:t't eO;s]sf] ;do xf] . cj:yf / cjlw 
h:tf ;fdlos cfofdaf6 of] 1ft x'G5 . To;}n] o;nfO{ k|:t't ePsf] -l/k|]h]G6]8_ sfn 
cyf{t\ ;ª\s]ts sfn klg elgG5 . cfVofgdf cfpg] 36gf sfnn] cfVofgsf] nDafO slt 
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x'g] eGg] ;DaGwdf e"ldsf v]N5 . cfVofgsf] z}nLut ;+/rgf s:tf] x'g] eGg] ;Gbe{df klg 
36gf sfnsf] dxTTj /xG5 .

$=@ ;dfVoflot sfn -Gof/]6]8 6fOd_

;dfVoflot sfn kf7 k7gsf j|mddf kf7sn] cg'ej ug]{ ;do xf] . of] ;dfVoftfsf sfo{l;t 
a9L lgs6 x'G5 . o;nfO{ ;°yg sfn -l8:sf];{ 6fOd_, syf sfn -:6f]/L 6fOd_, ;dfVofg 
sfn -Gof/]l6e 6fOd_ klg eg]sf] kfOG5 . of] ;°ygsf txdf km}n]sf] x'G5 . o;}n] ;fdfGotof 
36gf sfneGbf Jofks x'G5 . ;dfVoflot sfn kf7df eflifs lrXgnfO{ ;fwg agfP/ k|:t't 
x'G5 cyf{t\ cfVofgdf jfSosf] sfn -6]G;_ hgfpg] zAbåf/f 1ft x'G5 . k7gsf j|mddf 
cg'e"t x'g] ;dosf] nDafOaf6 klg x'G5 . To;}n] o;nfO{ k|:t'tLs/0fsf] -l/k|]h]G6];gn_ 
cyf{t\ ;°]ltt sfn klg elgG5 . o;n] cfVofgdf cfpg] d'Vo 36gfafx]ssf ;+:d/0f, ljut, 
cflbl;t hf]l8Psf] cjlwnfO{ ;d]t ;d]6\5 . ;dfVofgfTds sfn b'O{ 5g\ M ;dfVofgfTds 
e"t / ;dfVofgfTds ce"t  . 36gfaf]ws lj|mof e"tsfndf 5 eg] ;dfVofgfTds sfn e"t 
/ ce"t sfndf 5 eg] ;dfVofgfTds sfn ce"t g} x'G5 -uf}td, @)^^_ . ;dfVofgdf ;do 
tLg lsl;dn] k|:t't ePsf x'G5g\ M ;'lglZrt / ;fk]lIfs -h:t} Ps jif{, Ps jif{kl5 cflb_, 
;dofjlwsf] ls6fg ul/Psf -h:t} M xfdLn] kfFr ldg]6 s'/f u¥of}F_ / s'g} ;dosf] hgfp 
gePsf t/ 36gfsf] cj:yf k|s[ltcg';f/ yfxf kfOg] u/L . 

s'g} syfdf oL b'O{ sfn 5'6\ofpg} g;lsg] u/L k|:t't ePsf x'G5g\ . s'g} syfdf 36gf 
sfnn] eGbf ;dfVofgfTds sfnn] Hofbf ;dofjlw ;d]6]sf] x'G5 . slxn] ;dfVofg sfn 
cl3 al9/xFbf 36gf sfnn] To;nfO{ cltj|md0f u/]/ cfk\mgf] pkl:ylt hgfPsf] x'g ;S5 . 
o:tf sfnut cj:yfn] syfsf] ;+/rgfdf dxÎjk"0f{ e"ldsf v]n]sf x'G5g\ . s'g} syf /}lvs, 
j[Qfsf/Lo jf ldl>tdWo] s:tf] ;+/rgfsf] x'g] eGg] s'/f ;dfVofgfTds sfndf e/ k5{ .

;dfVofgdf 36gfj|md j|mlds ?kn] cl3 a9]sf x'g ;S5g\ / j|mlds ?kdf cl3 ga9]sf klg 
x'g ;S5g\ . 36gfx? j|mlds ?kdf cl3 a9]sf 5g\ eg] To;nfO{ k|fs[lts j|md elgG5 . 
;flxlTos kf7df k|fs[lts j|mddf dfq 36gfx? k|:t't ePsf x'Fb}gg\ . ToxfF kfqx?sf ljutsf 
k"j{:d/0f klg cfpg ;S5g\ cyjf kfqx?n] kl5 x'g ;Sg] -;Defljt_ 36gfsf] k"j{sNkgf 
klg u/]sf x'g ;S5g\ . o:tf] cj:yfdf 36gfsf] k|fs[lts j|md eË x'G5 . k|fs[lts j|md 
eË eO{ syfdf k|:t't 36gfsf] j|md -c8{/ ckm Oe]G6 Og :6f]/L_ / syfgsdf tL 36gfsf] 
k|:t'ltsf] j|mdsf aLr tfnd]n gx'g'nfO{ c;Ëlt -Pgfj|mf]lgS;_ elgG5 . ;flxTodf c;Ëlt 
-j|mdeËtf_ ;fdfGo dflgG5 . c;Ëltn] kf7df ljlzi6 ;flxlTostf k|bfg u/]sf] x'G5 . To:tf 
c;Ëltx? ls t k"j{:d[lt ls t kZr:d[lt x'G5g\ . k|fs[lts j|md ePsf cfVofgdf 36gf sfn 
/ ;dfVoflot sfn ;Fu;Fu} cl3 a9]sf x'G5g\ t/ c;Ëlt -j|mdeË_ ePsf cfVofgdf 36gf 
sfn / ;dfVoflot sfn 5'§f5'§} b]vfk5{g\ . k|fs[lts j|md ePsf cfVofgsf] k7gdf kf7sdf 
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o;kl5 s] xf]nf eGg] sf}t'xntf hfUb} / To;sf] zdg x'Fb} kf7 cl3 a9\5 . To;}n] To:tf 
syfsf] z}nLut ;+/rgf /}lvs x'G5 eg] c;Ëlt ePsf cfVofgdf kf7sn] sf}t'xntf;Fu} 
k"j{plNnlvt 36gfsf k|efjlt/ klg ;f]Rg'kg]{ x'G5 . o:tf cfVofgsf] ;°ygn] ;d]6\g] If]q 
lj:t[t x'G5 . To:tf cfVofgdf c;Ëltsf dfWodaf6 kfq / ;dfVoftfsf ljrf/, 36gfsf 
sf/s, kl/j]z cflbaf/] kf7sn] hfgsf/L k|fKt ub{5 . o;n] syfnfO{ j[Qfsf/Lo z}nL k|bfg 
ub{5 .

s'g} ;dfVofgdf 36gf sfn s;/L k|:t't ePsf] 5 < ;dfVoflot sfn s;/L k|:t't ePsf]  
5 < s'g} 36gf slxn] ePsf] xf] < slt ;do;Dd ePsf] xf] < sltkN6 ePsf] xf] < 
;dfVofgdf j|mdsf] cj:yf s] 5 < cfVofgdf k"j{:d[lt / kZr:d[lt cfPsf 5g\ ls < eGg] 
s'/faf6 ;dfVofgfTds sfn kQf nufpg ;lsg] / pQm ;dfVofgdf sfnsf] e"ldsfaf/] lgisif{ 
lbg ;lsg] x'gfn] ;dfVofgfTds sfnsf] cWoogdf log} s'/fnfO{ s]Gb|df /flvG5 . cfVofgdf 
k|o'Qm sfnn] g} syfnfO{ /}lvs, j[Qfsf/Lo jf ldl>tdWo] s'g} Ps ;+/rgf k|bfg ub{5 ;fy} 
syfsf] cfofd lgSof}{n ub{5 . kf7sLo sf}t'xntf, pTk|]/0ff, k|efjf]Tkfbstf, cf:jfbg klg 
o;d} e/ kg]{ x'gfn] ;dfVofgfTds sfnsf] cWoog ug'{ cfjZos 5 . k|:t't cWoogkqdf klg 
…kl/eflift k|]dÚ syfsf] ;dfVofgfTds sfn kQf nufpg log} s'/fnfO{ cfwf/ agfOPsf] 5 . 

%= kl/eflift k|]d syfdf ;dfVofgfTds sfn

kl/eflift k|]d syf hDdf Ps ;o b; cg'R5]bdf ;+/lrt 5 . sltko cg'R5]b ;+jfbfTds 
5g\ tfklg k|To]s ;+jfbnfO{ Ps cg'R5]bsf ?kdf oxfF u0fgf ul/Psf] 5 . syfdf k|:t't 
;dfVofgfTds sfnaf/] cWoog ug{ 36gf sfn / ;dfVoflot sfnsf] cWoog ul/Psf] 5 .

%=! kl/eflift k|]d syfdf 36gf sfn -km]a'nf 6fOd_

kl/eflift k|]d syfdf k|:t't 36gfsf] ;'?cft pgL cyf{t\ pld{nf kfq dgdf k|z:t cGtå{Gå 
af]Sb} 3/lt/ kmls{O/x]sf] 36gfaf6 ePsf] 5 . syfdf aflx/L kl/j]zsf] åGå, p;sf] ljutsf 
36gfsf] k|:t'lt cl3Nnf] lbgsf 36gf, pld{nfsf] dgsf] cGtå{Gå, 5f]/LnfO{ laxfsf nflu x]g{ 
cfpg] s]6fsf] :jfutsf] tof/L, tof/L ubf{ub}{ 5f]/L x'sf{pg pld{nfn] u/]sf] ;‹if{ :d/0f ug'{, 
s]6fn] s]6L dg k/fP÷gk/fPsf]af/] s'/fsfgL, hLjg;fyLaf/] pld{nfsf wf/0ff, /]:6'/fFdf hfFbfsf 
cg'e"lt, s]6fl;t s'/f k|f/De x'Fbfsf c;lhnf, s]6fsf] k|]dk|:tfj ;fFrf] xf] of k/LIff dfq 
eGg] pld{nfsf] dgsf] låljwf 36gf sfn leqsf ljifo x'g\ . oL s'/f kfqsf dgdf 36\bf of 
kl/j]zdf 3l6t x'Fbfsf] ;do g} o; syfsf] ljifout sfn xf] . 

pld{nf /]:6'/fFaf6 cGtå{Gådf kb}{ kmls{g', af6fdf ;fyL e]l6g' t/ p;nfO{ af]Ng dg gnfUg' / 
5f]6f pQ/ lbP/ ;fyLnfO{ kG5fpg', 3/ k'u]/ cf]5\ofgdf n8\g' / 5f]/LnfO{ vfgf vfg dg 
gnfu]sf] atfpg', pld{nfn] 5f]/L x]g{ cfpg]sf] :jfutsf] tof/L ug'{, 5f]/LnfO{ tof/ x'g lgb]{zg 

kl/eflift k|]d syfdf ;dfVofgfTds sfn
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lbg' cfkm" tof/ x'g', s]6L x]g{ cfdfnfO{ lnP/ s]6f] cfpg', cgf}krfl/s s'/fsfgL / ;Tsf/ x'g', 
ef]lnkl;{lt/ kmf]g ug]{ egL s]6f kmls{g', ef]lnkN6 laxfg ;fFem e]6f}F eGb} s]6fn] pld{nfnfO{ kmf]g 
ug'{, pld{nfn] s]6fnfO{ /]:6'/]G6df e]6\g', s]6fn] pgLl;t cfºgf] ck|ToIf k"j{kl/ro ePsf] atfP/ 
pgnfO{ g} ljjfxsf] k|:tfj /fVg', pld{nfn] s8f k|ltsf/ ug'{, s]6fn] cfkm" kv{g tof/ ePsf] / 
k|z:t ;f]r]/ hjfkm lbg pld{nfnfO{ cg'/f]w ug'{, 3/ k'u]/ s]6fsf] dg a'em\g kmf]g ug'{, s]6fn] 
cfkm\gL hLjg;fyLaf6 zf/Ll/seGbf dfgl;s ;Gt'li6 vf]h]sf] atfpg' / k'gM ;f]r]/ hjfkm 
lbg cg'/f]w ug{', 5f]/Ln] vfgf tof/ ePsf] ;"rgf lbg' / pld{nfn] vfg cfpF5' eGg' h:tf 
36gf o; syfsf] 36gf sfnsf j:t' x'g\ . oL 36gf b'O{ lbgsf] cjlwdf 36]sf] b]lvG5 . 
klxnf] lbg /]:6'/fFaf6 lg:s]/ pld{nf 3/df k'u]kl5sf] 36gfkl5 s'g} ;°]tljgf g} cl3Nnf] 
lbgsf 36gf syfdf k|:t't ePsf 5g\ . o;af6 36gf sfnsf] cjlw b'O{ lbgsf] b]lvG5 . 

syfdf k|:t't ljifout sfn / j:t'ut sfnn] syfsf] cfVofgsf] Pp6f c:yfoL z[Înf 
agfPsf 5g\ . syfsf] k}mnfj6df oL 36gfn] dxÎjk"0f{ e"ldsf v]n]sf 5g\ . ljj]lrt syf 
dWod cfofdsf] x'g'df 36gf sfnsf] k|d'v e"ldsf /x]sf] 5 . ljj]lrt syfdf 36gf sfn 
b'O{ lbgsf] /x]sf] 5 . oL b'O{ lbgdf pld{nf kfqsf] hLjgdf 36]sf] ck|Tofl;t / csNkgLo 
36gfnfO{ k|:t't u/L g]kfnL ;dfhdf Pp6L Psn dlxnfn] Pp6L 5f]/L x'sf{pFb} ;x/df ;‹if{ 
u/L cl:tTj /fVb} ubf{ b]Vg] / ;'Gg]sf] dgdf pmk|lt s:tf] wf/0ff a;]sf] x'G5 eGg] ;fdflhs 
oyfy{ k|s6 ePsf] 5 . o;} u/L k|]d ;b}j vf; pd]/ ;d"xsf s]6f / s]6Lsf aLrdf dfq} 
x'Fb}g, of] ;fj{hgLg cg'e"lt xf], sltkon] k|]d zf/Ll/s ;Gt'li6sf nflu dfq geO{ dfgl;s 
;Gt'li6sf nflu u/]sf x'G5g\ eGg] km/s ;Gbe{, k|]d, hLjg / ;‹if{sf km/s ;fdflhs oyfy{ 
Pj+ dflg;sf] hLjgdf slxn]sfxLF g;f]r]sf 36gf / s'/fsf] ;fdgf ug'{kg]{ x'G5 eGg] cfzox? 
phfu/ ePsf 5g\ . 36gf sfnn] o; syfsf kf7sdf sf}t'xntf l;h{gf u/L syfsf] 
cf:jfbg / k|efjf]Tkfbstf a9fPsf] 5 .

%=@ kl/eflift k|]d syfdf ;dfVoflot sfn -Gof/]6]8 6fOd_

syfsf] k|f/Dedf /]:6f]/fFaf6 ;8sdf cfOk'Ubf l56km'6 kfgL / clncln xfjf rn]sf] lyof] t/ 
klg udL{ xKk g} lyof] -zdf{, @)&@, k[=^%_ eGg] e"tsfn hgfpg] jfSo k|:t't 5 . of] jfSo 
o; syfsf] ;dfVofgfTds j|md a'emfpg] klxnf] jfSo xf] . klxnf] cg'R5]bsf ;a} jfSodf 
e"tsflns lj|mof k|of]u ePsf 5g\ . tL jfSoaf6 kfgL kg]{ 8/n] l56f]l56f] lxFl8/x]sf] pld{nfsf] 
cj:yf k|:t't ePsf] 5 . 

bf];|f] cg'R5]bsf] klxnf] jfSodf klg e"tsflns lj|mof g} k|of]u ePsf] 5 . bf];|f] jfSo jt{dfg 
sfndf k|:t't 5 . pgnfO{ nfU5 pgsf] hGd g} ljk/Lt kl/l:ylt ef]Ug ePh:tf], === kl//x]5 .  
pN6f] a'lgPsf] hLjgnfO{ ;'N6\ofpFb}df lhGbuLsf] cfwf pd]/ lalt;s]sf] 5 -zdf{, @)&@, 
k[=^%_ eGg] jfSodf k|o'Qm …nfU5Ú, …lalt;s]sf] 5Ú h:tf lj|mofkbn] klg pld{nfsf] cyf{t\ 
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kfqsf] l:yltaf]w u/fPsf 5g\ . jt{dfg sfn hgfpg] lj|mofkb cfP klg oL jfSodf cfPsf] 
ljifo eg] pld{nfsf] ljut xf] . o;y{ bf];|f] cg'R5]bn] jt{dfg l:yltsf] sf/s kl/j]znfO{ 
hgfPsf] 5 . o;n] km]a'nf sfn cyf{t\ 36gf sfnnfO{ 5f]6\ofP/ ;dfVoflot sfnnfO{ lj:t[t 
agfPsf] 5 . pld{nf hGdgf;fy cfdf lat]sf]b]lv rfln; jif{sf] pd]/df 5f]/Lsf] laxfsf nflu 
s'/f rnfPsf] s]6fn] cfkm}FnfO{ laxfsf] k|:tfj /fv]sf] ;Dddf p;n] ef]u]sf ljifd kl/l:yltsf] 
j0f{gn] ;dfVoflot sfn nlDaPsf] xf] . o; cg'R5]bsf] ljifon] pld{nfsf] hLjgdf cfPsf 
lj;Ët kl/l:yltnfO{ cu|e"dLs/0f u/]sf] 5 . o; cg'R5]bdf k|:t't 36gfx? ;dfVofgfTds 
j|md xf]Ogg\ . o; ljifon] ;dfVofgfTds j|mdnfO{ eË u/]sf] 5 . 

t];|f], rf}yf], kfFrf}, 5}6f}F, ;ftf}F, cf7f}F / gjf}F cg'R5]bsf ;'?sf b'O{ jfSodf pld{nfsL ;fyL 
lagf af6fdf e]l6PsL / pgLl;t af]Ng pld{nfnfO{ dg gnfu]sf] s'/f cfPsf] 5 . oL 36gfn] 
klg pld{nfsf] dgf]bzfnfO{ g} yk phfu/ u/]sfn] ;dfVofgfTds j|md cl3 a9]sf] 5}g . b;f}F, 
P3f/f}F, afx|f}F, t]x|f}F, rf}wf}F, kGw|f}F, ;f]x|f}F, ;qf}F, c7f/f}F, pGgfO;f}F cg'R5]bdf pld{nfnfO{ 5f]/Ln] s'/f 
s] eof] egL ;f]w]sf] / pld{nfn] cfkm" st} guPsf], 6fpsf] b'v]sfn] vfg dg klg gnfu]sf] 
atfPsf] s'/f ;dfVofgfTds j|md ag]/ k|:t't ePsf 5g\ . klxnf] cg'R5]bsf] klxnf] jfSodf 
;'? ePkl5 /f]lsPsf] ;dfVofgfTds j|md gjf}F cg'R5]bsf] t];|f] jfSodf cfP/ hf]l8Psf] 5 . 
t];|f] cg'R5]bb]lv pGgfO;f}F cg'R5]b;Ddsf ;a} jfSox? jt{dfg sfnd} k|:t't 5g\ . o;n] 
syfdf b[ZofTdstf / k|efjsfl/tf k|:t't u/]sf] 5 . oL ;a}h;f] jfSon] kfqsf dgf]bzf / 
If0fnfO{ b]vfPsf sf/0f syfdf ;°ygsf] cjlw cl3 a9]sf] 5}g . o;kl5 syfdf cl3Nnf] 
lbgsf lj|mofsnfksf] k|:t'lt 5 . syfdf tL 36gf cl3Nnf lbgsf x'g\ elgPsf] 5}g . kf7sn] 
k7gsf j|mddf 36gfaf6 cl3Nnf] lbg 36]sf 36gf x'g\ eGg] yfxf kfpF5 .

la;f}F, PSsfO;f}F, afO;f}F, t]O;f}F, rf}la;f}F cg'R5]bdf pld{nfn] cfkm\gL 5f]/LnfO{ x]g{ cfpg] 
s]6fsf] ;sf/fTds k|efj 5f]/L, cfk"m / 3/k|lt k/f];\ eGg] rfxgfn] ;Sbf] ;/;kmfO u/]sf] / 
pgLx?sf] :jfut ;Tsf/sf nflu vfhf ld7fO tof/ kf/]sf] s'/fsf] k|:t'lt ul/Psf] 5 . la;f}F 
cg'R5]bb]lv cl3Nnf] lbgsf 36gf cfPsfn] ;dfVofgfTds j|md km]l/ /f]lsPsf] 5 . o;n] 
;dfVofgfTds j|mddf c;Ëlt k}bf u/]sf] 5 .  

klRr;f}F, 5lAa;f}F, ;QfO;f}F / cÝfO;f}F cg'R5]bdf pld{nfn] 5f]/LnfO{ z[Ëf/ ug{ nufPsf s'/f 
5g\ . pglGt;f}F / lt;f}F cg'R5]bdf pko'Qm hLjg;fyLsf] dxÎjnfO{ pld{nfsf ;f]rfOdfk{mt\ 
JoQm ul/Psf] 5 . clxn] 5f]/Lsf nflu x]g{ cfpg] s]6f] 5f]/Lsf nflu lsg pko'Qm 5 eGg] 
s'/fsf ;fy} cfk"mn] 5f]/Ls} nflu u/]sf ;‹if{ cflb o;sf ljifo x'g\ . oL ;a} s'/f pld{nfsf 
dgd} 3l6t ePsfn] logn] ;dfVofgfTds j|mdnfO{ afwf k'¥ofPsf 5g\ . oBlk, logn] 
;°ygnfO{ eg] cufl8 a9fPsf 5g\ . oL cg'R5]bdf jt{dfg sfnaf]ws jfSox? k|of]u ePsf 
5g\ . Pslt;f}F cg'R5]bb]lv Psrfln;f}F cg'R5]b;Dd klg s]6L x]g{ cfpg] s'/fs} tof/Lsf 
k|;Ë 5g\ . 

kl/eflift k|]d syfdf ;dfVofgfTds sfn
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aofln;f}F cg'R5]bdf s]6f] cfOk'u]sf], cgf}krfl/s s'/f ePsf, :jfut ;Tsf/ ePsf] / kms{g] 
a]nfdf pld{nfn] ;Dks{ gDa/ lbg nufPsf] s'/f k|:t't 5 . of] 36gf csf]{ ;dfVofgfTds 
j|md xf] . syfsf] k|f/Dedf b]vfOPsf] ;dfVofgfTds j|mdl;t tfnd]n 5}g . 

lqrfln;f}F cg'R5]bb]lv pgGkrf;f}F cg'R5]b;Dd s]6fn] pld{nfsL 5f]/LnfO{ dg k/fPsf]÷gk/fPsf]af/] 
s'/f, b'O{aLr pd]/sf] cGt/sf s'/f, s]6fn] kmf]g unf{ ls gunf{ eGg] cg'dfgsf s'/f 5g\ . 
lqrfln;f}F cg'R5]bsf] …ug]{5f}FÚ lj|mofkbn] b'O{ lbgkl5 s]6fn] lg0f{o lbg kmf]g ug]{ k"j{;"rgf 
lbPsf] 5 eg] …ug'{knf{Ú lj|mofkbn] laxfaf/] s]6fn] klg 3/kl/jf/aLr 5nkmn ug'{ cfjZos 
/x]sf] pld{nfsf] lgisif{ 5 . rf}jfln;f}F cg'R5]bdf klg …b]lvg]5}gÚ eGg] eljiot\sfn hgfpg] 
lj|mofkb k|o'Qm 5 . o;n] s]6f / s]6LaLrsf] cGt/ ;do laTb} hfFbf Tolt km/s gb]lvg] 
s'/fsf] 3f]if0ff k|:t't u/]sf] 5 . krf;f}F cg'R5]bdf nf]Ug]dfG5]l;tsf pld{nfsf] ;fdLKotfsf 
k|;Ë 5g\ . o;n] nf]Ug]dfG5]k|ltsf] pgsf b[li6sf]0fnfO{ k|:t't u5{ . oL s'/fn] klg ;°ygnfO{ 
dfq cufl8 a9fPsf / ;dfVofgfTds j|mdnfO{ afwf k'¥ofPsf 5g\ .

PsfpGgfF} cg'R5]bb]lv rf}jGgf}F cg'R5]b;Dd pd]z -5f]/Lsf] laxfsf nflu s'/f ul/Psf] s]6f_ 
n] laxfg} pld{nfnfO{ kmf]g u/]/ ;fFem xf]6ndf e]6\g af]nfPsf] 36gf 5 . krkGgf}F cg'R5]bdf 
s]6fn] xf]6ndf e]6\g af]nfPsfdf cgf}7f] dfGb} pd]znfO{ e]6\g uPsf] k|;Ë 5 . aofln;f}F 
cg'R5]bdf ;'? ePsf] ;dfVofgfTds j|md oxfF k'gM hf]l8Psf] 5 . s]6fn] pld{nfnfO{ e]6\gsf 
nflu kmf]g ug'{ / pld{nf e]6\g hfg' ;dfVofgfTds j|md x'g\ .

;GtfpGgf}F, cG7fpGgf}F, pgfG;fl7cf}F, ;fl7cf}F / Ps;lÝcf}F cg'R5]bdf s'/f s;/L ;'? ug]{ egL 
b'j} cndlnPsf] ljifosf] k|:t'lt 5 . s'g} 36gf cl3 ga9]sfn] ;dfVofgfTds j|mdeË ePsf] 
5 . Ps;lÝcf}F cg'R5]bsf] cGTodf pld{nfn] pd]zl;t laxfaf/] p;sL cfdfsf] ljrf/ ;f]w]/ 
;dfVofgfTds j|md cl3 a9]sf] 5 . pd]zn] cfkm\gL cfdf k'/fgf] ljrf/sL ePsf] hjfkm lbPkl5 
hjfkm a'em\g g;s]/ pld{nf cndlnPsL 5 . o;n] k'gM ;dfVofg j|mddf c;Ëlt k}bf u/]sf] 
5 . lq;lÝcf}F, rf}F;lÝcf}F, k}F;lÝcf}F, 5}F;lÝcf}F, ;t;lÝcf}F cg'R5]b;Dd s'/fsfgLsf] cndn g} 
5 . krkGgf}F cg'R5]bb]lv ;t;lÝcf}F cg'R5]b;Ddsf ;a} jfSox? jt{dfg sfndf g} k|:t't 
ul/Psf 5g\ . o;n] syfdf b[ZofTdstf / l:yltaf]w b'j} k}bf u/]sf] 5 . b'O{ kfqaLr ePsf] 
s'/fsfgLsf] cndnn] ;dfVofgdf sf}t'xntf l;h{gf ePsf] 5 .

c7;lÝcf}F cg'R5]bdf pld{nfn] v'n:t;Fu s'/f ug{ cfu|x u/]kl5 pd]zn] klxn]b]lv g} pgnfO{ 
lrg]sf] / pgLaf6 k|efljt ePsf] atfPsf] 5 . pd]zn] pld{nfnfO{ >Ldfg\ lat]kl5 bf];|f] ljjfx 
gugf{sf] sf/0f ;f]w]sf] 5 . pld{nfn] cfk"mnfO{ To;af/] ;f]Rg] km';{b gldn]sf] atfPkl5 pd]zn] 
ca To;af/] ;f]Rbf x'g] atfPsf] 5 . pld{nfn] 5f]/Lsf af/]df eg]sf] of d]/f] eg]/ :ki6tf dfu 
u/]kl5 pd]zn] pgs} af/]df xf] eGg] pQ/ lbPsf] 5 . oL s'/fsfgL pgG;Q/Lb]lv Psf;L 
cg'R5]b;Dddf k|:t't ePsf 5g\ . pld{nfn] cfkm"n] pd]zsf s'/f /fd|/L ga'em]sf] atfPkl5 
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pd]zn] pld{nfnfO{ ToxL s'/f atfpg af]nfPsf] s'/f k|:t't u/]sf] 5 . pld{nfn] cfkm" rfln; 
sl6;s]sf] atfpFbf s]6fn] cfkm" cf7 jif{ dfq sfG5f] ePsf] / pd]/nfO{ afwfsf ?kdf 
gNofpg cg'/f]w u5{ . pld{nfn] c;Dej s'/fdf pd]zn] lbdfu vr{ u/]sf] atfpFbf s]6fn] 
pgnfO{ cGt/fTdfb]lv g} rfx]sf] atfpF5 . pld{nfn] cfk"m Tof] s'/f ;'Ggsf nflu gcfPsf] egL 
p7\g nfUbf s]6fn] zLtn x[bon] ;f]r]/ cfk"mnfO{ hjfkm lbg cfu|x u/]sf] 5 . oL 36gfx? 
;dfVofg j|md x'g\ . aofl;cf}F cg'R5]bb]lv gAa]cf}F cg'R5]b;Dd oL 36gf 3l6t 5g\ . oL 
36gf g} o; syfsf k|d'v 36gf x'g\ . klxnf] cg'R5]bdf k|j]z u/fOPsf] ;dfVofgfTds 
j|md oxfF hf]l8Psf] 5 . aLrdf cfPsf ;dfVofgfTds j|mdsf] oxfF cGTo ePsf] 5 . tLgn] 
oxfF;Ddsf] 36gfj|md ljsf;sf nflu ;xof]uL e"ldsf v]n]sf 5g\ . 

pld{nf / pd]zaLrsf] s'/fsfgLn] pld{nfsf] pQ/ s] xf]nf egL sf}t'xntf l;h{gf u/]sf] 5 . oL 
;a} s'/fsfgL jt{dfg sfn hgfpg] jfSodf k|:t't ePsfn] cfVofgdf l:yltaf]w / b[ZofTdstf 
k|efjsf/L ?kdf k|:t't ePsf] 5 .

PsfgAa]cf}F, aofgAa]cf}F, lqofgAa]cf}F / rf}/fgAa]cf}F kl/R5]bdf pld{nfn] k|ltjfb u/]sL / s]6f] 
cfkm\gf] s'/fdf cl8u /x]sf] s'/f ;+jfbfTds tl/sfn] g} k|:t't ePsf 5g\ . oL ;+jfbn] klg 
;dfVofgfTds j|mddf ult/f]w NofPsf 5g\ .

k~rfgAa]cf}F cg'R5]bdf pld{nf /GylgP/ /]:6'/fFaf6 aflx/ lg:s]sf] 36gf 5 . s]6fsf] k|:tfj 
l7s xf] of a]l7s eGg] bf]wf/d} pld{nf lxF8]sL 5 . 5ofgAa]cf}F cg'R5]bdf cfkm"n] To; s]6f;Fu 
laxf u/]df pd]/s} sf/0f ;do laTb} hfFbf dg 6fl9g] ;Defjgf Hofbf ePsf] pld{nfsf] 
lgisif{ 5 . o;n] pd]zl;t laxf gug]{ eGg] ts{af6 pld{nf laxf ubf{ s] x'g] eGg] ljrf/lt/ 
9lNsPsf] b]vfPsf] 5 . ;GtfgAa]cf}F cg'R5]bdf t emg\ cfkm"nfO{ p;n] ;fFlRrs} dg k/fpF5 
ls eg]/ pld{nfn] ;f]Rg k'u]sf] b]vfOPsf] 5 . cG7fgAa]cf}F cg'R5]bdf syfdf gofF 36gfsf] 
j|md ljsl;t x'g ;Sg] cj:yf eP klg ;dfVofgfTds j|md eg] cufl8 a9]sf] 5}g . pld{nfsf] 
;f]rfOsf s'/f g} oL cg'R5]bdf cfPsfn] oL ljifon] klg ;dfVofgfTds j|mdnfO{ cl3 a9fPsf 
5}gg\ . k~rfgAa]cf}F cg'R5]bdf aL; jif{cl3 s;}sf] o:tf] k|:tfj eP ;f]Rg'kg]{ x'GYof]  eGg] 
Pp6f e"tsflns jfSo eP klg c7;lÝcf}F cg'R5]bb]lv k~rfgAa]cf}F cg'R5]b;Ddsf afFsL ;a} 
cg'R5]b jt{dfg sfn hgfpg] g} 5g\ . ;GtfgAa]cf}F cg'R5]bsf] Pp6f jfSodf klg …lyOgg\Ú 
eGg] e"tsflns lj|mofkbsf] k|of]u ePsf] 5 . o;n] pld{nfsf] ;f]rfOnfO{ JoQm u/]sf] 5 . 

cG7fgAa]cf}F cg'R5]bdf ;fFem 3/ kms]{/ s]xLa]/ ;f]r]kl5 -kf7ssf] sNkgf dfq_ s]6fsf] dg 
kl/jt{g eof] ls ePg eg]/ a'em\g pld{nfn] pd]znfO{ kmf]g ug{ cfF6]sf], pgfG;of}F cg'R5]bdf 
kmf]g u/]sf], ;of}F cg'R5]bdf pd]zn] kmf]g p7fPsf], Ps ;o Psf}F cg'R5]bdf pd]zn] dg 
kl/jt{g u/]gu/]sf] s'/f pld{nfn] ;f]w]sf] 36gf k|:t't 5 . Ps ;o åof}F cg'R5]bdf pld{nfsf] 
kmf]g cfpg]df -pld{nfn] cfkm\gf] k|:tfj l:jsfg]{df_ cfkm" 9'Ss /x]sf] s'/f pd]zn] atfPkl5 

kl/eflift k|]d syfdf ;dfVofgfTds sfn
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pld{nfn] To;sf nflu geO{ ;f]rfO abn]gabn]sf] a'em\g dfq cfkm"n] kmf]g u/]sf] atfPsL 5 . 
s]6fn] cfkm"n] hLjg;fyLaf6 zf/Ll/s ;'veGbf klg dfgl;s ;Gt'li6 rfx]sf], cfkm\gf] k|]dsf] 
kl/efiff g} km/flsnf] /x]sf], To;df pd]/sf] afwf gNofpg cg'/f]w u/]sf] 5 . o;kl5 klg 
pd]zn] cfkm" cfkm\gf] ;f]rfOdf b[9 /x]sf] atfpFb} pld{nfnfO{ klg s]xL af]Ng cfu|x u/]sf] 5 . 
cfk"mnfO{ s] eGg'kg]{ xf] egL s]6fnfO{ g} pld{nfn] k|ltk|Zg u/]kl5 pd]zn] ;f]Rgsf nflu 
pld{nfl;t hlt klg ;do /x]sf] / lg0f{o u/]kl5 kmf]g ug{ cg'/f]w u/L s'/fsfgL 6'ª\UofPsf] 
5 . pgfG;of}F cg'R5]bb]lv Ps ;o cf7f}F cg'R5]b;Ddsf 36gf ;dfVofgfTds j|md x'g\ . 

;GtfgAa]cf}F cg'R5]bsf] Ps jfSodf afx]s cGo ;a} jfSo jt{dfg sfndf g} k|:t't 5g\ . o;n] 
syfnfO{ ;hLj t'NofPsf 5g\ . kf7sdf k|efj 5f]8\g ;kmn 5g\ . Ps ;o gjf}F cg'R5]bdf 
5f]/Ln] vfgf tof/ ePsf] ;"rgf lbPsL 5 . Ps ;o b;f}F cg'R5]bdf pld{nfn] vfgf kl:sg 
cx|fPsf] 36gf;Fu} syf cGTo ePsf] 5 . 

syfsf] klxnf] cg'R5]bdf k|j]z ePsf] ;dfVofgfTds s|dn] k~rfgAa]cf}F cg'R5]baf6 dfq 
lg/Gt/tf kfPsf] 5 . klxnf] cg'R5]bsf] 36gfsf] sf/0f klg k~rfgAa]cf}F cg'R5]baf6 
dfq 1ft x'G5 . bf];|f] cg'R5]bb]lv larlardf cfpg] pld{nfsf ljutsf cg'ej, ljrf/ 
cflbn] ;dfVofgsf] j|mddf c;Ëlt NofPsf 5g\ . o; syfsf] 36gfj|mdnfO{ x]bf{ lqrfln;f}F 
cg'R5]baf6 36gf k|f/De x'G5 . To;kl5 rf}jfln;f}F, PsfpGgf}F, afpGgf}F, lqkGgf}F, rf}jGgf}F, 
5kGgf}F, Ps;lÝcf}F, ao;lÝcf}F, lq;lÝcf}F, c7;lÝcf}F, PsxQ/f}F, axQ/f}F, ;txQ/f}F, c7xQ/f}F, 
pgfGcl;cf}F, cl;cf}Fb]lv j|mdzM rf}/fgAa]cf}F;Ddsf cg'R5]b, To;kl5 klxnf] cg'R5]b clg 
pgfG;of}Fb]lv Ps ;o cf7f}F cg'R5]bdf k|:t't 36gf o; syfdf k|o'Qm ;dfVofgfTds s|d 
x'g\ . oLafx]s cGo cg'R5]bdf ;dfVofgfTds j|mdl;t ;DalGwt kfqsf dfgl;s ;+j]u, ljrf/, 
cGtå{Gå, ljut, ;+:d/0f k|:t't ePsf 5g\ . ltgn] ;dfVofgfTds j|mddf c;Ëlt k}bf u/] 
klg syfsf] ;f}Gbo{j[l4 u/]sf 5g\ ;fy} kfqsf dfgl;s pxfkf]xnfO{ b]vfpg] syfsf] d"n 
ceLi6nfO{ k"/f u/]sf 5g\ . logn] g} kfqsf] cGtå{Gåsf] sf/0f 1ft u/fPsf 5g\ . k|d'v 
kfqsf nf]Ug];DaGwL, j}jflxs hLjg;DaGwL wf/0ff klg 1ft u/fPsf 5g\ . bf];|f] cg'R5]bn] 
pld{nfsf] lj;Ëltk"0f{ ljutnfO{ k|:t't u/]sf] 5 . e"tsfnsf 36gf ePsfn] …lat]sf] lyof]Ú, 
…u/]sf]Ú, …dfl/lbPsf]Ú, …5f]8\g'k/]sf]Ú, …k9fpg'k/]sf]Ú h:tf k"0f{ kIfsf c;dfks lj|mofkbx?n] 
k|d'v kfq pld{nfsf] hLjgsf k[i7e"ldsf] k|:t'lt u/]sf 5g\ . c;dfks lj|mofsf] k|of]u u/L 
ljutsf k|d'v 36gfsf] pNn]v u/L jt{dfg sflns ;dfks lj|mof …nv]l6/x]sf] x'G5Ú k|:t't 
ug'{n] k|d'v kfq pld{nfsf] ljut lj;Ëtk"0f{ /x]sf] / ca cfpg] 36gf klg lj;Ët vfnsf] 
x'g] ;°]t u/L syfsf] cu|e"dLs/0f ul/Psf] 5 . syfdf ;dfVofgfTds j|mddf ult/f]w Nofpg] 
d"n tÎj k"j{:d[ltsf 36gfnfO{ kfqsf dfWodaf6 geO{ ;dfVoftfsf] j0f{gaf6 k|:t't ul/Psf] 
5 eg] pd]/ a9\b} hfFbf klt / kTgLsf larsf] b;afx| jif{ pd]/sf] cGt/ klg vf;} b]lvg]5}g 
eGg] kZr:d[lt hgfpg] 3f]if0ffTds jfSo kfqaf6 g} k|:t't ePsf] 5 .
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syfdf k[i7e"ldsf ?kdf k|:t't ul/Psf] pld{nfsf] ljutsf 36gf j0f{gdf e"tsfnsf] k|of]u 
ul/Psf] 5 . jt{dfgs} 36gf;Gbe{df cfpg] u/L Psb'O{ jfSo eljiot\ sfn hgfpg] vfnsf 
5g\ . oLafx]s ;dfVoflot sfndf cfpg] ;Dk"0f{ ;dfVofgfTds j|md, kfqsf l:ylt, dgf]bzf, 
kl/j]z cflb ;a}nfO{ k|:t't ug{ jt{dfg sfn g} k|of]u ul/Psf] 5 . o;y{, syfsf] k7gdf 
b[ZofTdstf pTkGg eO{ syf k|efjsf/L ag]sf] 5 . syfdf s'g} klg 36gfsf] cfj[lQ ePsf] 
5}g . oBlk k|d'v kfq k6sk6s cGtå{Gådf k/]sL 5 . s]6fn] cfkm\gL 5f]/L dg k/fpnf 
ls gk/fpnf eGg] ;Gbe{df, sd pd]/sf nf]Ug] x'Fbf ;do laTb} hfFbf kltkTgLaLr b'/L a9\g] 
of ga9\g] eGg] ;Gbe{df, pd]zn] cfkm"nfO{ ;fFRr} k|]d u5{ ls ub}{g eGg] ;Gbe{df cGtå{Gåx? 
bf]xf]l/Psf eP klg To;sf] k[i7e"ldsf 36gf;Gbe{ km/s ePsfn] o; syfdf s'g} klg 36gf, 
ljrf/, ;+:d/0f cflbsf] cfj[lQ ePsf] 5}g . o;n] ubf{ syfsf] 36gfsfn 5f]6f] ePsf] 5 . 
o; syfsf] ;dfVofg ;do x]bf{ ;dofjlwsf] ls6fg ul/Psf] eg] :ki6 x'G5 . pld{nfsf] 
hLjgsf rfln; jif{ elgP klg slt ;fnb]lv slt ;fn;Dd eGg] ;'lglZrt / s'g} 36gfsf] 
;fk]Iftfaf6 ;d]t 36gf 36]sf] ;do Plsg ug{ ;lsFb}g . oBlk syfaf6 36gf sfn s'g} 
b'O{ lbg / ;dfVoflot sfn s'g} rfln; jif{sf] a'lemPsf] 5 .

ljj]Ro syfsf] ;dfVoflot sfnsf dfWodaf6 k|d'v kfqsf] ljutdfk{mt\ dflg;sf] hLjgsf 
lj;Ët kl/l:yltnfO{ cu|e"dLs/0f u/L Pp6L Psn dlxnfn] ug'{kg]{ ;‹if{sf kf6f phfu/ 
ul/Psf] 5 . o;sf dfWodaf6 syfgssf 36gfsf] l;nl;nfdf cj/f]w pTkGg u/]/ kfqsf 
dgf]bzf k|:t't ub}{ syfdf b[ZofTdstf / k|efjsfl/tf pTkGg ul/Psf] 5 . 36gf sfnn] 
pTkGg u/]sf sf}t'xntfsf] zdg u/L ;dfVoflot sfnn] kf7sdf cfTd;Gt'li6 k|bfg u/]sf] 
5 . 36gf sfnsf] larlardf ;dfVoflot sfnsf] pkl:yltn] syfsf] ;+/rgfdf /}lvs / 
j[Qfsf/Lo b'j} k4ltsf] ld>0f ePsf] 5 . syfsf] ;+/rgf ldl>t vfnsf] x''g'df ;dfVoflot 
sfnsf] e"ldsf /x]sf] 5 .

^= lgisif{

…kl/eflift k|]dÚ syfdf pld{nf kfqsf dgdf p7]sf jf dl:tisdf g} 3l6t ePsf cGtå{Gå, 
ljrf/, ljut, ;+:d/0f cflb cfpg] ;do syfsf] 36gf sfn -km]a'nf 6fOd_ sf ljifout sfn 
x'g\ . laxfsf nflu pld{nfsL 5f]/LnfO{ x]g{ s]6f -pd]z _ cfPsf] / To;sf] ef]lnkN6 pd]zn] 
pld{nfnfO{ /]:6'/fFdf e]6]/ pgnfO{ g} ljjfxsf] k|:tfj /fv]sf] ;dofjlw o; syfsf] 36gf 
sfnsf j:t'ut sfn x'g\ . o;y{ o; syfdf 36gf sfnsf] cjlw b'O{ lbgsf] dfq 5 . of] 
g} syfdf k|:t't ePsf] sfn -l/k|]h]G6]8 6fOd_ xf] . 

k|:t't syfsf] ;dfVoflot sfnsf] cjlw rfln; jif{ xf] . syfdf rfln; jif{sf 36gfsf] 
k|:t'lt 5}g . rfln; jif{leqsf s]xL 36gfx? kfqsf] k[i7e"ldsf ;Gbe{df dfq cfPsfn] 
ltgn] ;dfVoflot sfnnfO{ 36gf sfneGbf Hofbf Jofks agfPsf 5g\ . of] sfn g} syfsf] 
k|:t'tLs/0fsf] sfn -l/k|]h]G6];gn 6fOd_ xf] . o; syfdf 36gf sfnn] eGbf ;dfVoflot 

kl/eflift k|]d syfdf ;dfVofgfTds sfn
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sfnn] Hofbf ;dofjlw ;d]6]sf] 5 . o; syfdf ;dofjlwsf] ls6fg ul/P klg Tof] cjlw 
;'lglZrt / ;fk]lIfs vfnsf] 5}g . oBlk o; syfdf s'g} cjlwsf] cg'dfg} ug{ g;lsg] 
vfnsf] ;dofjlwsf] k|:t'lt klg 5}g . syfsf] ;dfVofgfTds j|mddf cfpg] 36gfx? b'O{ 
lbgleq 3l6t 5g\ . ;dfVofgfTds j|mddf cfPsf 36gfsf] k|fs[lts j|md 5}g . kl5Nnf] ;do 
36]sf 36gfsf] k"j{k|:t'lt 5 . ;dfVofgfTds j|mddf cfPsf 36gfsf] larlardf kfqsf ;f]rfO, 
ljrf/, cGtå{Gå, ljut, ;+:d/0f cflb kfq / ;dfVoftfn] k|:t't u/]sfn] ;dfVofgfTds j|mddf 
c;Ëlt -Pgfj|mf]gL_ cfPsf] b]lvG5 . oL c;Ëltn] kf7nfO{ k|efjf]Tkfbs agfO{ 36gf, kl/j]z 
/ k[i7e"ldaLr tfbfTDo pTkGg u/]sf 5g\ . k[i7e"ld lgdf{0fdf e"tsfnsf] k|of]u ul/Psf] 5 
eg] kfqsf l:ylt, dgf]bzf, ljrf/ / cGtå{Gåsf] k|:t'ltdf ce"t sfn -clwsf+z jt{dfg sfn 
/ Psb'O{ jfSodf eljiot\ sfnsf] ;d]t_ k|of]u ul/Psf] 5 . o;n] syfnfO{ b[ZofTds / 
k|efjf]Tkfbs agfPsf] 5 . 

;du|df o; syfsf] ;dfVofgfTds j|md eË eO{ c;Ëlt x'g', ltgn] 36gfsf] k[i7e"ld, kl/j]z 

/ 36gfaLr cGt;{Da4tf Nofpg', k[i7e"ld lgdf{0fdf e"tsfn, l:yltj0f{g, dgf]bzf, kl/j]z 

j0f{gdf ce"t sfnsf] k|of]u eO{ cfVofgdf b[ZofTdstf / k|efjsfl/tf cfpg', ;dfVofgfTds 

cjlw rfln; jif{sf] eP klg 36gf sfn b'O{ lbgsf] x'g', s'g} 36gfsf] cfj[lQ gx'gfn] 

36gfcjlw 5f]6f] x'g' ljj]lrt syfsf ;dfVofgfTds sfnut ljz]iftf x'g\ . oL ljz]iftfn] 

ljj]lrt syfnfO{ dWod cfofdsf] agfPsf] 5 ;fy} syfnfO{ ldl>t z}nLut ;+/rgf k|bfg 

u/]sf] 5 . ljj]lrt syfdf 36gf sfnn] pTkGg u/]sf] sf}t'xnnfO{ ;dfVoflot sfnn] zdg 

u/L kf7sdf cfTd;Gt'li6 k|bfg u/]sf] 5 . ;dfVofgfTds sfnn] o; syfsf ljifo, kfq, 

36gf cflbsf] cGt;{DaGw ;'b[9 u/fO{ sYo ljifosf] k|efjsfl/tfdf j[l4 u/]sf] 5 . 

;Gbe{;fdu|L ;"rL

uf}td, b]jL -@)^^_= …cfVofgdf sfn Joj:yfÚ= k|fWofks pb\3f]if= !÷!, k[= @)–@$ .

uf}td, w|'jrGb| -@)&@_= …syfzlQmsf] k|an kl/rfos syf;ª\u|xÚ= a]Gh' zdf{sf syfx?= e"ldsf 
-n]=a]Gh' zdf{_= eLdlglw ltjf/L ;flxTo ;ldlt .

zdf{, a]Gh' -@)&@_= a]Gh' zdf{sf syfx?= eLdlglw ltjf/L ;flxTo ;ldlt .

Genette, Gerard (1980). Narrative Theory : An essay in Method (Translated by Jane 
E. Lewin). cornell University Press. downloaded on 3/10/2020

Garcia Landa and Josh Angel. "Time structure in the story : Gerard Genette". 
Narrative Discourse (Narrative Theory, 3), Uploaded on 24/3/2017 
http://www.researchgate.net/publication/318041820.

www.anglistik.uni-freiburg.de/intranet/englishbasics/Time02.html downloaded on 
3/24/2020.
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zq' syfdf ;dfVofgfTds ;ª\s]Gb|0f

uf]ljGbk|;fb n'O6]n* 

n]v;f/

k|:t't cfn]v …zq'Ú syfsf] ;dfVofgfTds ;ª\s]Gb|0f ljZn]if0fdf s]lGb|t 5 . ;ª\s]Gb|0fn] 
;dfVofgfTds ;"rgfn] s;sf] b[li6sf]0faf6 / s;/L k|:t't ul/Psf] 5 eGg] s'/fnfO{ 
a'emfpFb5 . o; cWoogdf ;dfVofgfTds ;ª\s]Gb|0f;DaGwL k|f?k k|:t't ub}{ ljj]Ro 
syfsf] ;ª\s]Gb|0fsf] ljdz{ ul/Psf] 5 . syfsf] ;ª\s]Gb|0f;DaGwL snfut ;f}Gbo{sf] 
lg?k0f ug]{ o; n]vdf k':tsfnoLo sfo{af6 ljZn]io ;fdu|Lsf] ;ª\sng ul/Psf] 5 eg] 
tL ;fdu|LnfO{ u'0ffTds ljZn]if0f ljlwsf cfwf/df ljj]rgf ul/Psf] 5 . o; cWoogdf 
;ª\s]Gb|0fcGtu{t ljZn]io syfsf ;dfVoftf, ;dfVofgfTds jfRoTj, ;ª\s]Gb|s, ;ª\s]lGb|t 
ljifo Pjd\ ;dfVofgfTds rl/qsf] cg'zLng u/L ltgsf] cGt/;DaGw / snfkIfsf] lg?k0f 
klg ul/Psf] 5 . o; cWoogaf6 ;du|df k|:t't syfdf ;dfVofgfTds ;ª\s]Gb|0f;Fu 
;Da4 kIfx?sf] pko'Qm ;+of]hg ePsf sf/0f syfTds ;f}Gbo{sf] pk:yfkg ePsf] 5 
eg] ;dfVoftf ;ª\s]Gb|s / kfq ;ª\s]Gb|sdfk{mt ;dfVofgfTds ;"rgfx?nfO{ k|efjsf/L 
9ª\un] ;Dk|]if0f ul/Psf sf/0f ;ª\s]Gb|0f Joj:yfsf b[li6n] of] syf snfTds ag]sf] 5 
eGg] lgisif{ cWoogaf6 k|fKt ePsf] 5 . 

d'Vo zAb M sygLotf, rl/q, jfRoTj, ;ª\s]Gb|s, ;dfVoftf .

ljifokl/ro

;dLIffzf:qdf s[lt cWoog–ljZn]if0fsf y'k|} dfGotfx? ljsl;t ePsf kfOG5g\ . tLdWo] 

;dfVofgfTds ;ª\s]Gb|0f Joj:yf klg Ps xf] . of] ;dfVofgzf:q sf] 7'nf] 5ftfleq kg]{ 

Pp6f ;}4flGts cjwf/0ff xf] cyf{t\ cfVofg ljZn]if0fsf] gjLg b[li6sf]0fsf ?kdf o;nfO{ lng] 

ul/G5 . o;df ;dfVofgfTds ;"rgfsf] cled'vLs/0f s]s;/L ePsf] 5 eGg] s'/f x]l/G5 . 
;ª\s]Gb|0fdf vf;u/L ;dfVofgdf 3l6t 36gfx? b[li6laGb'sf dfWodaf6 s;/L k|ltlalDat 
ePsf 5g\ eGg] s'/f x]l/G5 . o; cWoogdf syfsf/ ljZj]Zj/k|;fb sf]O/fnfåf/f lnlvt …
zq'Ú syfsf] ;dfVofgfTds ;ª\s]Gb|0f ljZn]if0f ug]{ p2]Zo /flvPsf] 5 .   

ljZj]Zj/k|;fb sf]O/fnf -!(&!—@)#(_ g]kfnL ;flxlTosf k|l;4 JolQmTj x'g\ . ;flxTosf/ 
sf]O/fnfn] pkGof;, sljtf, lgaGw / cfTdhLjgL klg n]v]sf 5g\, tfklg pgL cfVofgsf/sf 

* n'O6]n, lqrGb| SofDk;df pkk|fWofks x'g'x'G5 . 

DOI: https://doi.org/10.3126/cdj.v29i43.41089
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?kdf :yflkt 5g\ .  sf]O/fnfsf bf]ifL r:df -@))^_ / Zj]te}/jL -@)#(_ u/L b'O{cf]6f 
syf;ª\u|x k|sflzt  5g\ . pgsf lxGbL tyf g]kfnL efiffsf ;a} syfx?sf] ;ª\sng /x]sf] 
ljZj]Zj/k|;fb sf]O/fnfsf syfx? -@)%)_ gfds ;Dkflbt s[lt klg k|sflzt ePsf] 5 . 
ljZj]Zj/k|;fb sf]O/fnf dgf]j}1flgs syfsf/ x'g\ . pgn] cfw'lgs dgf]lj1fgzf:qL l;UdG8 
k|mfo8sf] dgf]ljZn]if0f l;4fGtdf cfwfl/t eP/ g]kfnL ;dfh;fk]If syf n]v]sf 5g\ . g]kfnL 
;flxTodf k|mfo8Lo l;4fGtnfO{ cjnDag u/]/ n]lvPsf] klxnf] syf …rGb|jbgÚ -!((@_ xf] . 
t;y{, pgL g]kfnL ;flxTosf k|yd dgf]j}1flgs syfsf/ dflgG5g\ . dgf]j}1flgs syfsf/ 
ePsfn] pgsf syfdf aflx/L oyfy{sf] j0f{geGbf cGt/oyfy{sf] ;Gwfg kfOG5 . k|:t't …
zq'Ú syf dgf]j}1flgs l;4fGt cg';/0f u/]/ n]lvPsf] syf xf] . of] bf]ifL r:df -@))^_ 
syf;ª\u|xdf ;ª\slnt 5 . o;df k|d'v kfq s[i0f /fosf] dgf]oyfy{sf] lrq0f ul/Psf] 5 . 
dgf]ljZn]if0fsf ;fy} cGo ljleGg kIfaf6 o; syfsf] cWoog ljZn]if0f eP klg ;dfVofgfTds 
;ª\s]Gb|0fsf sf]0faf6 eg] s'g} klg cWoog ePsf] b]lvFb}g To;}n] ;dfVofgzf:qcGtu{t 
;ª\s]Gb|0f Joj:yfsf sf]0faf6 k|:t't syfsf] cWoog cfjZos Pjd\ k|fl1s b[li6n] dxÎjk"0f{ 
5 .

o; ;Gbe{df …zq'Ú syfsf] ;dfVofgfTds ;ª\s]Gb|0f s]s:tf] 5 eGg] k|fl1s lh1f;f g} o; 
cWoogsf] d'Vo ;d:of xf] . o; cWoogdf oxL d"n ;d:ofdf s]lGb|t eP/ pko'{Qm syfsf] 
;dfVofgfTds ;ª\s]Gb|0f ljZn]if0f u/L lgisif{df k'luPsf] 5 . 

cWoogljlw tyf ljZn]if0fsf] ;}4flGts cfwf/

k|:t't cWoog u'0ffTds cWoog xf] / of] d"ntM kf7ljZn]if0fdf cfwfl/t 5 To;}n] o;df 
k':tsfnoLo ;|f]taf6 ;ª\slnt ;fdu|Lx?sf] tYofkg u/L To;s} cfwf/df ;fdu|L ljZn]if0f 
/ cyf{kg sfo{ ;DkGg ePsf] 5 . o;sf lglDt cWoogdf ljZj]Zj/k|;fb sf]O/fnfsf] …zq'Ú 
syfnfO{ k|fylds ;fd|u|L / pQm syf;Fu ;DalGwt cGo cWoog—ljZn]if0fx?nfO{ låtLos 
;fdu|Lsf ?kdf lnOPsf] 5 eg] ;fdu|L ljZn]if0fsf lglDt ;dfVofgfTds ;ª\s]Gb|0fsf] ;}4flGts 
k|f?knfO{ cfwf/ agfOPsf] 5 . u'0ffTds cWoog ePsfn] o;df cyf{kgsf qmddf d"ntM 
kf7 ljZn]if0f ljlwsf] k|of]u ul/Psf] 5 eg] cfjZostfcg';f/ cfudgfTds, lgudgfTds tyf 
t'ngfTds ljlwsf] ;d]t pkof]u ul/Psf] 5 . o;k|sf/ k|:t't cWoogdf ;dfVofgzf:qcGtu{t 
;ª\s]Gb|0f Joj:yfsf sf]0faf6 …zq'Ú syfsf] cWoog u/L lgisif{df k'luPsf] 5 .

…zq'Ú syfdf ;dfVoftf ;ª\s]Gb|s

;ª\s]Gb|0f ;dfVofgdf k|:t't 36gfnfO{ x]g]{ b[li6sf]0f xf] / ;dfVofgfTds ;"rgf;Dk|]if0fsf] 
Joj:yf klg xf] . ;ª\s]Gb|0f kf7sf] s]Gb|Ls/0fsf ?kdf s;n] cled'vLs/0f u/]sf] 5 / s;/L 
;dfVofgfTds ;"rgfsf] k|ltaGw ul/Psf] 5 eGg] s'/f;Fu ;DalGwt 5 -h]g], !(**, k[=&$_ . 
of] ;dfVofgdf ljlzi6Ls[t syg s;sf] cg'ej jf b[li6sf]0fsf cfwf/df k|:t't ePsf] 5 
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jf x]l/Psf] 5 eGg] s'/fdf s]lGb|t x'G5 . ;dfVofgzf:qdf ;ª\s]Gb|0fn] ;dfVofgdf 3l6t 
36gf s] s;/L cled'vLs/0f ePsf 5g\ eGg] s'/fnfO{ a'emfpFb5 . ;ª\s]Gb|0f vf; u/L 
;dfVofgfTds 36gfsf] ;Dk|]if0fdf s;n] cEo'2]ZoLo cled'vLs/0f k|bfg u/]sf] 5 cyf{t\ 
;ª\s]Gb|s sf] xf] / ;dffVofgdf ;dfVoftf, kfq, 36gf, dgl:ylt jf l:ylt s] ;ª\s]lGb|t 
ePsf] 5 eGg] b'O{ cf]6f k|Zgdf s]lGb|t x'G5 . cfVofgdf k|:t't 36gfx? h;n] b]V5 jf h;sf] 
cle1fg jf b[li6sf]0fsf ?kdf k|:t't x'G5, Tof] g} ;dfVofgdf s]Gb|0fsf ?kdf /x]sf] x'G5 . 
of] cfVofgleqsf] s'g} rl/qsf dfWodaf6 36gfnfO{ u|x0f ug]{ ljlw xf] cyf{t\ cfVofgsf 
;"rgfx?nfO{ JolQm ljz]ifsf] ;+1fgdf ;Lldt ug]{ k|ljlw xf] / o;df ;dfVofgfTds 36gfx? 
b[li6ljGb'sf dfWodaf6 k|:t't ul/Psf 5g\ ls 5}gg\ eGg] s'/f x]l/G5 . cfVofgdf k|:t't 
36gfx? ;dfVoftfsf b[lisf]0faf6 ls t kfqsf cg'ejsf cfwf/df k|:t't x'G5g\ . o;nfO{ 
;ª\s]Gb|0f Joj:yfdf ;ª\s]Gb|s eGg] ul/G5 . cfVofgdf ;dfVoftfx? c;+nUg jf afXo / 
;+nUg jf cfGtl/s u/L b'O{ lsl;dsf x'G5g\ / ltgn] qmdzM t[tLok'¿if / k|ydk'¿if syf 
eGb5g\ . sltko cfVofgdf ;dfVoftfx? 36gfsf ;fIfLsf ?kdf /x]sf x'G5g\ / cfVofgdf 
pgLx?s} b[li6sf]0faf6 36gfnfO{ lgoflnPsf] x'G5, To;}n] ;ª\s]Gb|0f cWoogdf ;dfVoftfsf] 
cWoog dxÎjk"0f{ x'G5 . 

syfdf ;dfVoftf eGgfn] syfjfrs jf k|:tf]tf / ;ª\s]Gb|s eGg] a'lemG5 . eflifs ;~rf/sf 
qmddf cfpg] ;dfVoftf / >f]tf jf bftf / u|x0f stf{nfO{ d / ltdLsf aLrsf] ;Dks{ dfGg 
;lsG5 -uf}td, @)&!, k[= !_ . syfnfO{ ;Dk|]if0fLo agfpg] bfloTj lgjf{x ug]{ x'gfn] ;dfVoftf 
;dfVofgsf] ;Dk|]ifs xf] / o;nfO{ ;Daf]wssf ?kdf klg lrGg ;lsG5 . cfkm\g} ;+1fgsf 
cfwf/df syfjfrg ug]{ x'gfn] ;dfVoftf 36gfsf af/]df ;j{1 x'G5 . csf]{ tl/sfn] eGGf'kbf{ 
;dfVoftf eg]sf] ;dfVofg k|:t'ltsf] dfWod xf] / syfk|:t'ltsf] n]vsLo cjwf/0ff klg xf] . 
;dfVoftfnfO{ kfq;Da4tf, syf;Da4tf / v'nfOsf cfwf/df juL{s/0f ug{] u/]sf] kfOG5 . 

h]g] -;g\ !(*)_ n] syf;Da4tfsf cfwf/df ;dfVoftf alxlg{i7 / cGtlg{i7 x'g] wf/0ff 
k|:t't u/]sf 5g\ -k[=^%_ . cfkm"n] eg]sf] syf ;+;f/l;tsf] ;dfVoftfsf] ;Da4tfsf cfwf/df 
;dfVoftf alxlg{i7 / cGtlg{i7 x'G5g\ . ;dfVo]o ;+;f/eGbf aflx/} a;L syf k|:t't ug]{ jf 
cfkm"n] j0f{g u/]sf] syfeGbf dfly /xg] ;dfVoftf alxlg{i7 ;dfVoftf xf] . an -;g\ !((&_ 
n] syf;Da4tfsf cfwf/df ;dfVoftf afXo / cGtl/s x'G5 eg]sL 5g\ . pgn] cfkm"n] jfrg 
u/]sf] syf;+;f/eGbf dfly /xg] ;dfVoftfnfO{ alxlg{i7 ;dfVoftf eg]sL 5g\ eg] cGtlg{i7 
;dfVoftf klg cGt/cGtlg{i7 x'g;Sg] atfpFb} s'g} kfq cfP/ syfleq syfsf] l;h{gf ub}{ 
cfkm\gf] syf jf c?sf] syf eGg yfn]kl5 klxn]sf] ;dfVofg k|m]d jf Dofl6«S; x'G5 / To;df 
cfPsf] syf cfl>t jf xfOkf] syf x'G5 eg]/ eg]sL 5g\ -k[=$#_ . alxlg{i7 ;dfVoftf k|yd 
k'¿if d jf  xfdL  tyf t[tLt k'¿if Tof], pm, ltgL, pgL, pgLx? cflbsf ?kdf cfpg ;S5 . 
alxlg{i7 ;dfVoftf k|yd :t/sf] ;dfVoftf xf] . csf]{ ;dfVoftfaf6 ;dfVoflot ePsf] 
;dfVoftf cGtlg{i7 ;dfVoftf xf] -h]g], ;g\ !(*), k[= ̂ %—^^_ . cGtlg{i7 ;dfVoftf ;dfVo]o 
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;+;f/leq} /x]sf] x'G5 . s'g} ;dfVoftfaf6 k|:t't ul/Psf] kfqn] ;dfVoftfsf ?kdf /x]/  
cfkm\gf] jf c?sf] syf eGb5 eg] To:tf] kfqnfO{ cGtlg{i7 ;dfVoftf elgG5 -uf}td, @)&!, 
k[=*_ . cGtlg{i7 ;dfVoftf txut ?kdf cfpg ;Sb5g\ . k|yd :t/sf] ;dfVofgleq Ps jf 
cg]s syf cfpg ;Sb5g\ / To:tf syfx?dWo] kl5sf] syfdf cfpg] ;dfVoftf cGtlg{i7 
;dfVoftf xf] eg] cGo syfdf cfpg] ;dfVoftf cGt/cGtlg{i7 ;dfVoftf x'g\ . cGtlg{i7 
;dfVoftf klg k|ydk'¿if d jf xfdL / t[tLo k'¿if Tof], pm, ltgL, pgL, pgLx?sf ?kdf 
cfpg ;S5 . cGtlg{i7 ;dfVoftf kfq ;dfVoftf xf] . l/Ddf]g s]gg -;g\ !(*#_ n] o:tf] 
;dfVoftfnfO{ txut ;dfVoftf eg]sL 5g\ -k[=!($_ . ;dfVofgfTds txcGtu{t ;dfVofgfTds 
u'Dkmgsf] ?k/]vf klg cfpF5 . /f]nfafy{n] syfleq syf, syfleq syf / syfleq syf 
x''G5 eg]sf 5g\ / tL syfleq w]/} ;dfVoftfx? x'g ;S5g\ eGg] wf/0ff pgsf] /x]sf] 5 .

kfq;Da4tf eg]sf] ;dfVoftfsf] kfqut e"ldsf s] s:tf] 5 eGg] xf] . o; cfwf/df ;dfVoftf 
c;+nUg / ;+nUg u/L b'O{ k|sf/sf x'G5g\ . syfsf] kfqsf ?kdf g/x]sf] ;dfVoftfnfO{ 
c;+nUg ;dfVoftf elgG5 . c;+nUg ;dfVoftfn] syf;+;f/eGbf aflx/} a;]/ 36gfsf] j0f{g 
ub{5 . o:tf] ;dfVoftf 36gf, kfq / kl/j]z cflbsf af/]df ;j{b[li6 /fVg;Sg] x'G5 . ;+nUg 
;dfVoftfn] rflxF syfsf] kfqsf ?kdf cfkm} ;+nUg eP/ syf eGb5 . ;+nUg ;dfVoftf 
;fIfL jf b|i6f, stf{ / ef]Qmf ljleGg ?kdf /x]sf] x'G5 . ;+nUg ;dfVoftf k|ydk'¿if d jf xfdL 
;j{gfdsf ?kdf cfpF5 . ;+nUg ;dfVoftf klg ;+nUg :jsygfTds / ;+nUg k/sygfTds 
lsl;dsf] x'G5 . kfqsf ?kdf pkl:yt eP/ cfkm\gf] syf cfkm} eGg] ;dfVoftf ;+nUg 
:jsygfTds ;dfVoftf xf] . o:tf] ;dfVoftf stf{ jf ef]Qmf x'G5 / pm gfossf ?kdf /x]sf] 
x'G5 . o;sf ljk/Lt ;+nUg k/sygfTds ;dfVoftf syfsf] kfqsf ?kdf pkl:yt x'G5 t/ 
p;n] cfkm\gf] syf geg]/ c? s;}sf] syf eg]sf] x'G5 . o:tf] ;dfVoftf stf{ jf ef]Qmfsf 
?kdf geP/ b|i6f jf ;fIfLsf ?kdf /x]sf] x'G5 .

;dfVoftf cfkm" slQsf] v'n]sf] 5 eGg] cfwf/df ;dfVoftfnfO{ v'nf / aGb u/L b'O{ k|sf/df 
juL{s/0f ug{ ;lsG5 . cfkm\gf] af/]df a9L ;"rgf lbg] cfkm"nfO{ a9L ;Gbe{ agfpg], cfkm"nfO{ 
v'n:t ?kdf k|:t't ug{ ;Sg] ;dfVoftf v'nf ;dfVoftf xf] . k|foM k|ydk'¿ifsf ?kdf cfpg] 
;dfVoftf v'nf k|sf/sf] x'G5 t/ o:tf] ;dfVoftfdf dfgjLo ;Ldf eg] /x]sf] x'G5 . aGb 
;dfVoftf v'nf ;dfVoftfeGbf ljk/Lt lsl;dsf] x'G5 . cfkm\gf af/]sf] cToGt sd ;"rgf 
lbg], cfkm"nfO{ sd ;Gbe{ agfpg] / cfkm"nfO{ n'sfpg] ;dfVoftf aGb ;dfVoftf xf] -ofg, 
;g\ !(*), Pg !=(_ . k|foM syf ;+;f/eGbf aflx/} a;]/ syf jfrg ug]{ ;dfVoftf aGb 
;dfVoftf x'G5 . aGb ;dfVoftfdf dfgjLo ;Ldf x'Fb}g . cfkm"nfO{ w]/} ;Gbe{ gagfpg], s'g} 
;Daf]lwtnfO{ ;Daf]wg gug{], w]/}eGbf w]/} t6:y, jfRoTj tyf z}nL ePsf], n}ª\lustf g5'l§g], 
cfjZos l:yltdf klg v'nf k|:t'tLs/0f gug]{ ;dfVoftf aGb ;dfVoftf xf] .  
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…zq'Ú syfdf cfPsf] ;dfVoftf syf;Da4tfsf cfwf/df alxlg{i7 ;dfVoftf xf] . o; syfdf 
t[tLok'¿ifsf] ;ª\s]tssf ?kdf cfPsf] ;dfVoftfn] syf;+;f/eGbf aflx/} a;]/ 36gfsf] j0f{g 
u/]sf] 5 . pm g} o; syfsf] ;ª\s]Gb|s xf] . p;s} ;+1fgsf cfwf/df ;dfVofgfTds ;"rgfsf] 
;Dk|]if0f o; syfdf  ePsf] 5 . cfkm"n] k|:t't u/]sf] syfeGbf dfly /x]sf] of] ;dfVoftf 
c? s'g} ;dfVoftfaf6 k|:t't gePsfn] alxlg{i7 ;dfVoftf xf] . k|:t't syfdf ;dfVoftfn]  
syfsf k|d'v kfq s[i0f /fosf] ;fdflhs k|lti7f tyf dfgl;s cj:yfsf] j0f{g u/]sf] 5 . 
k|:t't syfsf] o; ;fIon] pQm s'/fnfO{ k'li6 ub{5 M ……s[i0f /fonfO{ ;a k|sf/sf] ;'v lyof], 
wgsf], ozsf] / ;Ddfgsf] . ltgsf] ;Gtfg lyPg, t/ o; cefjnfO{ ltgn] cfgf] Pp6f 
6f9fsf] elthf]nfO{ kfnL k"lt{ u/]sf lyPÚÚ -sf]O/fnf, @)%), k[= !!(_ . o; syfsf] ;dfVoftf 
cfkm"n] jfrg u/]sf] syf;+;f/eGbf dfly /x]sf] 5 . p;n]  syfaflx/} a;]/ ;j{bzL{ 9ª\un] 
cflbb]lv cGTo;Dd g} syfjfrg u/]sf] 5 . p;eGbf dfly csf]{ s'g} ;dfVoftf 5}g / 
o; syfdf 36gfx?sf] u'Dkmg kfOFb}g . To;}n] pm k|yd:t/sf] ;dfVoftf xf] . o; syfdf 
k|yd:t/sf] ;dfVoftfn] j0f{g u/]sf] syfleq cGtlg{i7 ?kdf pkl:yt eP/ km]l/ syf eGg] 
csf]{ s'g} ;dfVoftf g/x]sfn] o; syfdf cfPsf] ;dfVoftf alxlg{i7 k|sf/sf] xf] eGg] :ki6 
x'G5 . 

kfq;Da4tfsf cfwf/df …zq'Ú c;+nUg ;dfVoftf ePsf] syf xf] . o; syfsf] ;dfVoftf 
kfqsf ?kdf syf;+;f/leq pkl:yt 5}g . syf;+;f/ aflx/} a;]/ c;+nUg ?kdf syf jfrg 
ug]{ of] ;dfVoftf 36gfsf] k|ToIfbzL{ ag]sf] 5 . p;n] b[li6s]Gb| kfq s[i0ff /fosf x/]s 

lqmofsnfkdf b[li6 lbPsf] 5 / pm ;ª\s]Gb|0fsf] stf{ ag]sf] 5 . o; syfdf cEo'2]ZoLo 

cled'vLs/0f o; ;dfVoftfn] g} k|bfg u/]sf] 5 .  o; ;dfVofgsf] ;dfVoftfn] ;j{bzL{ 

eP/ kfqsf] rl/qleq k;]/ leqaflx/af6 rl/qsf] j0f{g u/]sf] 5 . s[i0f /fosf] ;fdflhs 

e"ldsf, pgn] k|fKt u/]sf] ;fdflhs k|lti7f, s[i0f /fodfly ePsf] n6\7L k|xf/ tyf pgsf] 

ljyf]lnPsf] dfgl;stf, zª\sfn' :jefj / lrlGtt Pjd\ c;fdfGo Jojxf/nfO{ o; syfsf] 

;dfVoftfn] glhsaf6 lgofn]sf] 5 / cGo kfqx?sf lqmofsnfk tyf k||ToIf–k/f]If e"ldsfsf] 

j0f{g ;d]t u/]sf] 5 / cfjZos k|ltaGw klg u/]sf] 5 . o;sf ;fy} o; ;dfVoftfn] kfqsf 

sfo{sf] l6Kk0fL klg u/]sf] 5 . o; syfsf] ;dfVoftfn] s[i0f /fosf] rl/qnfO{ a9L hf]8 

lbPsf] 5 . pgsf cfj]u, ;+j]u, pgLdfly ePsf] cfqmd0f / pgsf] dfgl;stfnfO{ glhsaf6 

lgofn]sf] 5 . o; syfsf] ;dfVoftfn] n6\7L k|xf/ x'g'eGbf cl3 / kl5sf] s[i0f /fosf] 

dfgl;stfnfO{ glhsaf6 s]nfP/ x]/]sf] 5 . o; syfsf] ;dfVoftfn] ;fdfGo cj:yfdf 

/x]sf s[i0f /fon] cfkm"dflysf] cfqmd0fkl5 cQflnP/ cfkm\gf] ;Dks{df cfPsf ;a}nfO{ zq' 

b]Vg k'Uf]sf] cj:yfsf] j0f{g u/]sf] 5 . o;qmddf k|:t't syfsf] ;dfVoftfn] s[i0f /fosf] 

rl/q, zª\sfn' :jefj / c;fdfGo Jojxf/ tyf ;+j]uhGo cg'e"ltsf] j0f{g o;/L u/]sf]  

5 M ……ef]lnkN6 of] 36gfsf] hfFr x'Fbf k'ln;sf] OG:k]S6/n] ltgnfO{ ;f]Wof] ……tkfO{+nfO{  s;}dfly 

zª\sf 5 <ÚÚ s[i0f /fon] uDeL/ eP/ pQ/ lbP– ……/fd], s]bf/, o'js, uf]ljGb kl08t, sGx}of, 
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df:6/, a'w], nLnf, k'ik/fh, /fdrGb| k/fh'nL===ÚÚ -sf]O/fnf, @)%), k[=!@!_. o;/L k|:t't syfsf] 

;dfVoftfn] syf;+;f/eGbf aflx/} a;]/ 36gfsf] ;Dk"0f{ ljj/0f k|:t't u/]sf] 5 . p;nfO{ 

ca s] x'G5 eGg] s'/f yfxf 5 . ;f]xLadf]lhd 36gfsf] z[ª\vlnt j0f{g ug]{ of] ;dfVoftf 

c;+nUg ;dfVoftf xf] . 

v'nfOsf cfwf/df k|:t't syfsf] ;dfVoftf aGb k|sf/sf] ;dfVoftf xf] . o; syfsf] 

;dfVoftfn] c?sf af/]df v'n:t j0f{g u/]sf] 5 t/ cfkm\gf af/]df eg] ;s];Dd ;"rgfx?nfO{ 

n'sfPsf] 5 . syf ;+;f/eGbf aflx/} a;]/ syfjfrg ug]{ / kfqsf] e"ldsfdf b]vf gkg]{ t[tLo 

k'¿if ;dfVoftfx? k|foM aGb k|sf/s} x'G5g\ . o; syfsf] ;dfVoftf klg oxL k|j[lQsf] 

b]lvG5 . o; syfsf] ;dfVoftfn] cfkm"nfO{ sxLF klg ;Gbe{ agfPsf] 5}g . cfjZos l:yltdf 

klg v'nf k|:t'tLs/0f gug]{ / n}ª\lustfsf] klg klxrfg gx'g] x'gfn] o; syfsf] ;dfVoftf 

aGb ;dfVoftf xf] eGg ;lsG5 . o; syfsf] ;dfVoftfn] kfqx?n] s] ;f]r] < s] u/] < 

s] eg] < 36gfx? s;/L 36] < h:Tff kIfx?nfO{ ;j{1ftf h:Tf} eP/ ;|f]tf jf kf7s ;dIf 

k|:t't u/]sf] 5 . o;n] t6:y ?kdf s[i0f /fo kfqsf] dfgl;stfnfO{ k|:t't u/]sf] 5 . 

o;df dfgjLo ;Ldf b]lvFb}g, t/ pm cfkm\gf af/]df eg] ;ª\s'lrt ?kdf k|:t't ePsf] 5 . 

cfkm\gf af/]df s]xL hfgsf/L lbg grfxg] of] ;dfVoftf aGb k|sf/sf] ;dfVoftf xf] . p;n] 

sfo{, 36gf tyf rl/qx?sf af/]df u/]sf l6Kk0fLx?n] p;sf] jfRotfnfO{ ;fdfGo ?kdf 

a'‰g ;lsP klg Tof] w]/} k|:6 5}g . o; s'/fn] klg k|:t't syfsf] ;dfVoftf aGb k|sf/sf] 

;dfVoftf xf] eGg] k'li6 x'G5 .

…zq'Ú syfdf ;dfVofgfTds jfRoTj  

;dfVofgfTds jfRoTj cª\u]|hLsf] …Gof/]l6e EjfO;Ú -narrative voice_ sf] g]kfnL 

?kfGt/0f xf] . cfVofgdf syf eGg] ;dfVoftf jf sygLotf x'G5 eg] slxn] Tof] ;ª\s]Gb|ssf 

?kdf /x]/ p;s} cle1fgsf cfwf/df 36gfx? kf7s ;dIf ;Dk|]lift x'G5g\ . ;dfVofgfTds 

jfRoTj ToxL ;dfVoftf jf ;ª\s]Gb|ssf] cfjfh;Fu ;DalGwt x'G5 . ;dfVofgdf ;dfVoftfn] 

g} 36gf k|:t't ug]{, kfqsf sfo{Jofkf/sf] l6Kk0fL ug]{ tyf >f]tf jf kf7s;dIf ljrf/, efj 

jf ;Gb]z ;Dk|]if0f u/L ;Dks{ :yflkt ug]{ x'Fbf ;dfVofgsf] ;DffVoftf jf ;ª\s]Gb|snfO{ 

g} jfRoTjsf] cfwf/ dfGg] ul/G5 . o; ;Gbe{df h]g]n] ;dfVoftfsf dfWodaf6 g} >f]tf 

jf kf7s;Fu ;dfVofgfTds ljrf/, efj jf sYo ljifosf] ;~rf/ ;Dks{ :yflkt x'g] x'Fbf 

cfVofgfTds ;ª\sygsf] ;dfVoftf g} jfRoTj xf] eGg] wf/0ff k|:t't u/]sf 5g\ -h]g], 

!(*), k[= (!_ . jfRoTj eg]sf] ;dfVofgdf af]lng] cfjfh xf] . nG;]/ -!(*!_ sf cg';f/ 

cfVofgfTdstfsf ;Gbe{df jfRoTjsf] ;Gbe{ kf7df k|:t't ul/Psf] kfqsf] sYo -ef]sn_ u'0f 

jf ult;DaGwL 6f]gn u'0f;Fu hf]l8Psf] x'G5 -k[=&%_ . jfRoTjsf] k|Zg vf;u/L ;dfVoftfsf] 

:j/ / b[li6sf]0f;Fu hf]l8Psf] x'G5 . 
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s'g} ;dfVofgdf ;dfVoftfsf] :j/ 68\sf/f] x'G5 eg] s'g}df dw'/f] x'g ;S5 . s'g}df pRr x'g 

;S5 eg] s'g}df cln dGb x'g ;S5 . k||ydk'¿if ;dfVofgdf ;dfVoftf kfqsf ?kdf pkl:yt 

x'g]x'gfn] p;sf] cfjfh pRr x'G5 eg] t[tLok'¿if ;dfVofgdf kfqsf ?kdf ;dfVoftfsf] 

pkl:ylt gx'g]x'gfn] p;sf] cfjfh sxL dGb x'g ;S5 . s'g} ;dfVofgdf ;dfVoftfsf] cfjfh 

glhs} h:tf] nfUg ;S5 eg] s'g}df 6f9fsf] h:tf] ;'lgG5 . ;dfVoftfn] kfqsf ?kdf cfP/ jf 

gcfP/} klg syf k|:t't ug]{ qmddf cfkm\gf] af/]sf ;"rgfx? st} g st} jf s'g} g sg} ?kdf 

5f8]s} x'G5 . ;dfVoftfaf/]sf o:tf ;"rgfx?af6} ;dfVofgfTds jfRoTj klxrfg ug{ ;lsG5 . 

;dfVoftfsf] cfTdut cleJolQm, ;dfVoftfsf] b[li6sf]0f, ;dfVoftfsf] kIfw/tf, ljifoIf]qsf] 

lgwf{/0f / kfqrog h:tf cfwf/x?af6 t[tLok'¿if syfsf] ;dfVofgfTds jfRoTj klxrfg ug{ 

;lsG5 . ljZj]Zj/k|;fb sf]O/fnfsf] …zq'Ú, t[tLok'¿if ;dfVofg xf] . o; ;dfVofgdf kfOg] 

jfRoTjsf] klxrfg oxfF pko{'Qm cjwf/0ffsf cfwf/df ul/Psf] 5 . 

;dfVoftfsf] cfTdut cleJolQmsf ?kdf jfRoTj

;dfVoftfsf] cfTdut cleJolQmaf6 ;dfVofgfTds jfRoTj klxrfg ug{ ;lsG5 . ;dfVoftfn] 

cfkm\gf] cg'e"lt k|:t't ubf{ To;af6 p;sf] JolQmTj, pd]/, ?lr, :jefj h:tf ljz]iftfx? 

cleJoQm eO/x]sf x'G5g\ . t[tLo k'¿if ;dfVofgsf] ;dfVoftf ef]Qmf jf ;fIfL x'Fb]g t/ 

ef]Qmfsf ?kdf gcfpFbf klg p;n] s'g} 36gf jf ljifo, kfq / kl/j]z jf kl/l:yltsf af/]sf] 

cfkm\gf] lghfTds cg'e"lt k|:t't ug{  ;Sb5 . To;}n] t[tLo k'¿if ;dfVofgdf ;dfVoftf 

h'g;'s} e"ldsfdf /x] klg p;sf] lghfTdstfn] cleJoQm x'g] 7fpF eg] kfPsf] x'G5 . 

…zq'Ú syfsf] ;dfVoftf aGb k|sf/sf] ;dfVoftf eP tfklg p;sf] cfTdut, cleJolQm / 

cfjfhnfO{ yf]/} eP klg klxrfg ug{ eg] ;lsG5 . o; syfsf] ;dfVoftfn] k|d'v kfq s[i0f 

/fosf] :jefj, ;fdflhs Jojxf/ tyf n6\7L k|xf/ eO;s]kl5sf] pgsf] ljlIfKt dfgl;s 

cj:yfnfO{ glhsaf6 a'em]sf] 5 / tLk|ltsf] p;sf] dfgl;s k|ltlqmof k|:t't syfdf JoQm 

ePsf] kfOG5 M ……cfFvfdf /fv] klg glaemfpg]Ú eGg] pvfg s;}sf] lgldQ pko'Qm x'GYof] eg] s[i0f 

/fosf] lgldQ x'GYof] . $% jif{sf s[i0f /fo ufpFsf ;aeGbf eb| dflg; lyP . ==== hgss'df/Lsf] 

PSnf] 5f]/f] dbf{ hgss'df/Lsf] kL/eGbf ltgsf] ;fGTjgfn] ToxfF ePsf dfG5]x?sf] cfFvfdf 

cfFz' Nofof]ÚÚ -sf]O/fnf, @)%), k[=!!(_ . k|:t't syfsf] ;dfVoftfn] cfuGt's ;dfVoftfsf] 

?kdf syfaflx/ a;]/} klg s[i0f /fosf] rl/qaf/] cfTdut j0f{g u/]sf] 5 . s[i0f /fosf] eb| 

:jefjn] o; syfsf] ;dfVoftfsf] dgdf ;sf/fTds k|efj kf/]sf] cg'ej p;sf] cfTdut 

cleJolQmsf dfWodaf6 ug{ ;lsG5 . dflysf] ;fIodf cfPsf …cfFvfdf /fv] klg glaemfpg]Ú, 

…cfFvfdf cfFz' Nofof]Ú h:tf eflifs cleJolQmn] o; syfsf] ;dfVoftfsf] s[i0f /fok|ltsf] 

zq' syfdf ;dfVofgfTds ;ª\s]Gb|0f
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cflTds efj Pjd\ ;Ddfgsf] cleJolQmnfO{ k'li6 ub{5 . syfsf cGo ;Gbe{x?df klg s[i0f 

/fok|lt o; syfsf] ;dfVoftf ;xfg'e"ltzLn ag]sf ;Gbe{x?n] o; s'/fnfO{ yk k'li6 ub{5 .

;dfVoftfsf] b[li6sf]0fsf ?kdf jfRoTj

;dfVoftfsf] b[li6sf]0fsf] klxrfgaf6 ;dfVofgfTds jfRoTj 7Dofpg ;lsG5 . ;dfVofgdf 

;dfVoftf j0f{gstf{sf] ?kdf dfq /xFb}g, pm l6Kk0fLstf{ / d"Nofª\sg stf{sf] ?kdf klg 

/x]sf] x'G5 . ;dfVoftf syf k|:t'ltsf qmddf 36gf, sfo{, rl/q, cj:yf l:ylt cflbsf 
af/]df l6Kk0fL / d"Nofª\sg ub{5 . ;dfVoftfsf] o:tf] sfo{af6 ;DalGwt kIfsf af/]sf] p;sf] 
b[li6sf]0f jf ljrf/ cleJoQm eO/x]sf] x'G5 . To;}n] ;dfVoftfsf] b[li6sf]0f s] s:tf] 5 / 
Tof] s;/L cfPsf] 5 eGg] s'/fsf] cWoog ljZn]if0faf6 ;dfVofgfTds jfRoTj klxrfg ug{ 
;lsG5 .

Kf|:t't ;dfVofgdf ;dfVoftfn] 36gf, sfo{, rl/q / l:ylt cflbsf af/]df st} j0f{g, st} 
l6Kk0fL / st} d"Nofª\sg u/]sf] kfOG5 . o;af6 ;dfVoftf;DaGwL ;"rgfx? k|fKt ug{ ;lsG5 . 
k|:t't syfsf] ;dfVoftfn] s[i0f /fo;Fu ;DalGwt 36gfsf] j0f{g ug]{ ;Gbe{df 36gf;Fu 
;DalGwt kIfx?sf] af/]df cfkm\gf] b[li6sf]0f k|:t't u/]sf] 5 / tL kIfdf l6Kk0fL klg u/]sf] 5 
. o; syfsf] ;dfVoftfn] s[i0f /fosf] rl/qnfO{  glhsaf6 lgofn]sf] 5 / pgsf ;an tyf 
b'a{n kIfsf] qmdzM ;dy{g / cfnf]rgf klg u/]sf] 5 . ;dfVoftfsf] o:tf] sfo{af6 p;sf] 
jfRoTj a'‰g ;lsG5 . syfsf] o; ;fIon] pQm  s'/fsf] k'li6 ub{5 M ……s[i0f /fosf] Pp6f 
cToGt g/fd|f] afgL 5 . cfkm"nfO{ csn'lift / b'u'{0f/lxt egL 7fGg] s[i0f /fonfO{ cfkm\gf] Pp6f 
7"nf] bf]ifsf] ;Demgf eof] . ;do;dodf ltgL csf{nfO{ cfb]z / ;Nnfx lbO/xG5g\ . gfxs 
s[i0f /fo o; b'u'{0fnfO{ u'0f 7fg]/ cª\sdfn ul//x]sf lyPÚÚ -sf]O/fnf, @)%), k[= !@)_ .

k|:t't syfsf] ;dfVoftfn] s[i0f /fosf sdhf]/L tyf b'u'{0fx? cf}FNofPsf] 5 . cfkm"nfO{ 
csn'lift / b'u'{0f/lxt 7fGg] k|j[lQnfO{ o; syfsf] ;dfVoftfn] s[i0f /fosf] g/fd|f] afgL egL 
l6Kk0fL u/]sf] 5 . b'u'{0fnfO{ u'0f egL cª\sdfn ug]{ / cgfjZos ?kdf c?nfO{ ;Nnfx / 
cfb]z lbO/xg] s[i0f /fosf] afgLnfO{ o; syfsf] ;dfVoftfn] s[i0f /fosf] rl/qsf] sdhf]/ 
jf bf]if kIfsf ?kdf cf}+NofPsf] 5 / o; ;Gb{df oxL bf]ifs} sf/0f s[i0f /fodfly n6\7Lsf] 
cfqmd0f ePsf] x'g ;Sg] s'/f o; syfsf] ;dfVoftfn] cf}FNofPsf] 5 . To:t} csf]{ k|;ª\udf 
o; syfsf] ;dfVoftfn] csf/0f g} sf]xL s;}sf] zq' gx'g] t/ emu8fsf lglDt ;fgf] lgx'F 
rflxg] s'/f JoQm u/]/  zq'tfsf ;DaGwdf cfkm\gf] b[li6sf]0f klg k|:t't u/]sf] 5 . o;sf 
;fy} b'lgofFdf sf]xL klg ldq x'Fb}gg\, ;a} zq' jf j}/L g} x'G5g\ eGb} lgbf]{if s'/fdf klg ljiffn' 
;fFk h:tf] j}/L agfpg] ;fwg n'ls/x]sf] b]lvG5 eGg] o; ;dfVoftfsf] b[li6sf]0f /x]sf] 5 .
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;dfVoftfsf] kIfw/tfsf ?kdf jfRoTj 

;dfVoftfsf] kIfw/tfsf cfwf/df klg ;dfVofgfTds jfRoTj klxrfg ug{ ;lsG5 . syfjfrg 
ubf{ ;dfVoftfn] s'g} kfqsf] kIf lnPsf] x'g;S5 . ;dfVoftf s;}k|lt ;xfg'e"ltzLn x'g;S5, 
s;}k|lt gtd:ts x'g;S5, s;}sf] ljrf/sf] ;dy{s x'g;S5 / s;}k|lt ;xof]uL klg x'g;S5 . 
;dfVoftf af/]sf] o:tf] ;"rgfaf6 p;sf] jfRoTj klxrfg ug{ ;lsG5 .

k|:t't syfsf] ;dfVoftf w]/} gv'Nbgv'Nb} / t6:y x'Fbfx'Fb} klg sltko 7fpFdf pm kfqsf] 
kIfw/ eP/ plePsf] b]lvG5 . syfsf] o; ;fIon] pQm s'/fsf] k'li6 ub{5 M …… ==== ltgsf] 
hLjg s;}n] c;kmn eGg ;Sb}g . ;fgf]ltgf] k'FhL klg sdfOxfn]sf lyP, ?k}ofF hDdf ubf{ 
c?x?n] u/]h:tf] /]tLx?nfO{ kL/ kf/]gg\ . ltgsf] sf]xL j}/L lyPgg\, oxL ltgsf] ;Gtf]ifsf] 
7"nf] sf/0f lyof] ====ÚÚ -sf]O/fnf, @)%) M !!(_ . ;dfVoftfsf] o; lsl;dsf] cleJolQmaf6 
;dfVoftfsf] s[i0f /fok|ltsf] kIfw/tf k|:6 x'G5 . p;n] s[i0f /fonfO{ ;kmn JolQmsf ?kdf 
lrq0f u/]sf] 5 . ;fgf]ltgf] k'FhL klg sdfPsf], To;qmddf dflg;x?nfO{ b'Mv glbPsf] / 
pgsf sf]xL j}/L gePsf] eg]/ o; ;dfVoftfn] Ps kIfLo cleJolQm lbPsf] 5 . s[i0f /fosf] 
clt k|z+;f ug]{ / pgnfO{ chft zq' 7fGg] ;dfVoftfsf] b[li6sf]0f PskIfLo, c:jfefljs  
Pjd\ clt/l~ht lsl;dsf] b]lvG5 . o;af6 ;dfVoftfsf] kIfw/tf k|:6 ePsf] 5 . o;af6 
k|:t't syfsf] ;dfVoftf s;}sf] k|Ifkf]if0f ug]{ vfnsf] /x]sf] s'/f k'li6 x'G5 .

ljifoIf]qsf] lgwf{/0f / kfqrogsf ?kdf jfRoTj   

;dfVofgdf s:tf] 36gf jf ljifoIf]qsf] lgwf{/0f ug]{ / s]s:tf kfqx?sf] rog ug]{ eGg] s'/fdf 
;dfVoftfsf] dxÎjk"0f{ e"ldsf /x]sf] x'G5 . ;dfVoftfn] cfjZostfcg';f/ ljifoIf]q jf 36gf 
/ kfqsf] lgwf{/0f, rog / k|ltaGw ub{5 / o;af6 ;dfVoftfsf] jfRoTj lgwf{/0f ug{ ;lsG5 . 
s'g} ljifonfO{ hf]8 lbg], s'g} kfqnfO{ rog ug]{ jf k|ltaGw ug]{ sfo{af6 ;dfVoftfsf] clej[lQ 
jf b[li6sf]0f yfxf kfpg ;lsG5 . To;}n] ljifoIf]qsf] lgwf{/0f / rog klg jfRoTj klxrfgsf] 
Pp6f dxÎjk"0f{ cfwf/ xf] . 

ljj]Ro syfsf] ;dfVoftfn] JolQm dgnfO{ syfsf] ljifosf ?kdf lgwf{/0f u/]sf] 5 . o; 
syfdf vf; u/L syfsf d'Vo kfq s[i0f /fosf] dgsf] ljZn]if0f u/L s'g} ;fgf] s'/fn] klg 
JolQmsf] dgdf slQ 7"nf] zª\sfsf] ljhf/]k0f u/]/ dflg;nfO{ lrGtfu|:t agfOlbg ;S5 eGg] 
s'/fnfO{ b]vfPsf] 5 . o;/L k|:t't syfsf] ;dfVoftf ;fdflhs ljifoeGbf JolQmsf] dgnfO{ 
plwg]/ b]vfpg ?lr /fVg] vfnsf] 5 eGg] s'/f :ki6 x'G5 . dgf]j}1flgs ljifosf syfdf 
k|foM Ps hgf kfqsf] dfq dgleq 8'a'NsL dfg]{ p2]Zo /flvPsf] x'G5 . o; syfdf klg k|d'v 
kfq s[i0f /fosf] dfq dgsf] ljZn]if0f ul/Psf] 5 . To;}n] oxfF s[i0f /fonfO{ dgf]ljZn]if0ffTds 
kfqsf ?kdf rog ug]{ qmddf c? kfqx?nfO{ k|ltaGw ul/Psf] 5 . olt;Dd ls syfdf 
s[i0f /fod} syf s]lGb|t ug]{ qmddf jf:tjdf pgLdfly n6\7L k|xf/ ug]{ sf] lyof] < eGg] 
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ljifotkm{ syf df}g 5 . o; syfsf] ;dfVoftfn] s[i0f /fosf] sxLF clt k|z+;f klg u/]sf] 
5 / sxLF pgsf] cfnf]rgf klg u/]sf] 5 . ;du|df x]bf{ o; syfsf] ;dfVoftf s[i0f /fosf] 
kIfdf b]lvPsf] 5 / of] ;dfVoftf ;fdflhs k|lti7f rfxg] vfnsf] ePsf] b]lvG5 .  

…zq'Ú syfdf ;xefuL ;ª\s]Gb|s / ;ª\s]lGb|t ;xefuL

;dfVofgdf ;xefuL syfgs cleJolQmsf dfWod x'g\ . ;xefuLnfO{ ;dfVofg /rgfsf] 
dxÎjk"0f{ tÎj dflgG5 . syf;Fu ;xefuL hf]l8P/ cfPsf x'G5g\ . ;xefuLnfO{ rl/q jf 
kfq klg eGg] ul/G5 . ;ª\s]Gb|0f cWoogdf ;xefuLsf] k|sfo{k/s e"ldsfsf] vf]hL ul/G5 . 
;xefuLx? syfdf stf{, b|i6f / ef]Qmfsf ?kdf /x]sf x'G5g\ . …zq'Ú syfdf cfPsf 
;xefuLx?dWo] s[i0f /fo k|d'v kfq x'g\ . syfdf cfPsf cGo kfqx?sf] e"ldsf uf}0f 5 . 
tL ;"Ro ?kdf dfq syfdf b]vfk/]sf 5g\ . pd]/n] $% jif{sf s[i0f /fo …zq'Ú syfdf k|d'v 
e"ldsfdf b]vfk/]sf 5g\\ . pgsf] e"ldsf syfdf stf{, b|i6f / ef]Qmfsf ?kdf /x]sf] 5 . pgsf] 
e"ldsf ;'?df stf{sf ?kdf /x]sf] 5 eg] lj:tf/} Tof] e"ldsf b|i6f / ef]Qmfsf ?kdf ljsl;t 
ePsf] 5 . pgL b[li6s]Gb| kfq x'g\ . o; syfsf] ;dfVoftf ;ª\s]Gb|sn] cfgf] cle1fg jf 
b[li6sf]0faf6 s[i0f /fosf] rl/qnfO{ leqaflx/af6 b[li6 lbPsf] 5 eg] kfq ;ª\s]Gb|ssf ?kdf 
:jod\ s[i0f /fosf] rl/qdfk{mt ;"rgfx?nfO{ cled'v ul/Psf] 5 . 

ljj]Ro syfdf cfGtl/s ;ª\s]Gb|ssf ?kdf s[i0f /fon] b]v]sf] jf cg'ej u/]sf cfwf/df 
pgs} ;+1fgaf6 k|:t't ePsf 5g\ . ufpFdf cfkm\gf] ljlzi6 klxrfg agfpg ;kmn s[i0f /fo 
;DkGg / ;'vL JolQmsf ?kdf lrlgG5g\ . wg, oz, OHht, k|lti7f, dfg;Ddfg cflb ;a} 
s'/fn] ;DkGg s[i0f /fosf ;Gtfg eg] lyPgg\ . ;Gtfgsf] cefjnfO{ k"lt{ ug{ pgn] 6f9fsf] 
elthf]nfO{ kfn]sf lyP . ;dfh;]jfsf If]qdf klg 7"nf] Voflt sdfPsf s[i0f /fo xQkQ 
s;}nfO{ C0f eg] lbFb}gy] t/ cfkt\ljkt\df k/]sfnfO{ eg] ;xof]u ug{ kl5 gkg]{ :jefj pgsf] 
b]lvG5 . olt x'Fbf x'Fb} klg pgdf y'k|} sdhf]/Lx? b]lvG5g\ . cfkm"nfO{ chft zq' 7fGg' 
pgsf] 7"n} e"n xf] . oxL sfo{n] kl5 pgnfO{ dfgl;s ?kdf kLl8t agfPsf] 5 . s[i0f /fosf] 
oxL k|sfo{k/s e"ldsfaf6 g} syfgssf] cfwf/ tof/ ePsf] 5 . pgL zª\sfn' :jefjsf klg 
b]lvG5g\ . Ps lbg pgLdfly n6\7L k|xf/ ePkl5 pgsf] dfgl;stf g} layf]lnPsf] 5 . syfdf 
pgs} b[li6ljGb'nfO{ ;Lldt kf/L pg}n] b]v]sf cfwf/df ;"rgfsf] cled'vLs/0f ul/Psf] 5 M ……
dnfO{ s;n] o;/L cfqmd0f u¥of] xf]nf <Ú ltgL ljrf/ ug{ yfn] . …o; hLjgdf d}n] s;}nfO{ 
cfgf] zq' agfOgF, emu8f–km;fbdf /lxgFF ÚÚ . o;/L syfdf hLjgdf s;}nfO{ zq' gagfpFbf 
klg / emu8f–km;fbdf gkbf{ klg s[i0f /fodfly ePsf] n6\7L k|xf/sf] 36gfnfO{ pgsf] cfg} 
;+1fgsf cfwf/df k|:t't ul/Psf] 5 .  

cfkm"nfO{ zq' /lxt 7fGg] s[i0f /fo cfk"mdfly n6\7L k|xf/ ePkl5 c;fdfGo cj:yfdf k'uL 
;Dks{df cfPsf ;a}nfO{ zq' b]Vg k'U5g\ . em}emu8f, d'2fdfldnf cflbdf ;xefuL eO{ Pp6fsf 
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kIfdf km};nf ubf{ csf]{ kIf c;Gt'i6 eO{ cfgf lj?4df hfg ;S5 eGg] a'‰g g;Sg' pgsf] 
rl/qdf kfOg] sdhf]/L xf] . syfdf pgsf] rl/qnfO{ ;dfVoftf ;ª\s]Gb|sn] o;/L ;ª\s]Gb|0f 
u/]/ k|:t't u/]sf] 5 M ……s[i0f /fosf] Pp6f cToGt g/fd|f] afgL 5 cfkm"nfO{ csn'lift / 
b'u'{0f/lxt egL 7fGg] s[i0f /fonfO{ cfkm\gf] Pp6f 7"nf] bf]ifsf] ;Demgf eof] . ;do;dodf 
ltgL csf{nfO{ cfb]z / ;Nnfx lbO/xG5g\ . gfxs s[i0f /fo o; b'u'{0fnfO{ u'0f 7fg]/ 
cª\sdfn ul//x]sf lyPÚÚ -sf]O/fnf, @)%), k[=!@)_ . o; ;fIon] s[i0f /fosf] rl/qdf kfOg] 
sdhf]/LnfO{ k|:6 kf/]sf] 5 . oxL sdhf]/Ls} sf/0f ;fgf] s'/fn] klg pgsf] dfgl;stfdf 
7"nf] c;/ kf/]sf] 5 .

zq'tf jf j}/efjsf lglDt 7"nf] sf/0f rflxFb}g, ;fgfltgf dgd'6fj / ltQmtfdf g} o;sf] aLh 
n's]sf] x'G5 eGg] zfZjt kIfnfO{ s[i0f /fon] a'‰g ;s]sf 5}gg\ . clt zª\sfn' Jojxf/ klg 
/fd|f] xf]Og . …zª\sfn] nª\sf hnfpF5Ú clg To;sf] kl/0ffd emg} eofgs x'g;S5 . pgn] 
zª\sfs} e/df ;a}nfO{ zq' 7fg]/ cem ltQmtf a9fpg] sfd u/]sf 5g\ . s[i0f /fosf r]tg–
cr]tg dgsf aLr åGå kfOG5 . pgdf pRrtf u|lGy tyf P]Zjo{ u|lGysf] k|antf klg kfOG5 . 
;fy} pgdf y'k|} dfgl;s ;+j]ux? klg pTkGg ePsf 5g\ . dfgl;s sdhf]/Lsf sf/0f dgf]/f]uL 
ag]sf s[i0f /fosf] rl/qn] dfgjLo :jefj / JolQmut sdhf]/Lx?nfO{ pb\3f6g ub{5 . o;/L 
k|:t't syfdf syfsf d'Vo kfq s[i0f /fo ;ª\s]Gb|s rl/qsf ?kdf cfPsf 5g\ / pgs} 
b[li6sf]0faf6 36gfnfO{ lgofNg] sfd o; syfdf ePsf] 5 . ;fy} pgs} rl/q o; syfdf 
;ª\s]lGb|t ePsf] 5 . 

…zq'Ú syfdf ;ª\s]lGb|t ljifo jf sygLotf 

;ª\s]Gb|0fdf ;ª\s]Gb|s;Fu} ;ª\s]lGb|t kIf klg /x]sf] x'G5 . ;ª\s]Gb|s 5 eg] ;ª\s]lGb|t x'g}k5{ 
gq ;dfVofg g} x'Fb}g . ;dfVofgsf] ;ª\s]Gb|sn] h] cled'vLs/0f u5{ ToxL ;ª\s]Gb|Ls[t 
xf] -an, ;g\ !(&&, k[= ##_ . ;dfVofgdf ;ª\s]Gb|0fsf] stf{ ;ª\s]Gb|s x'G5 eg] j:t'rflxF 
;ª\s]lGb|t x'G5 . ;dfVofgdf ;ª\s]lGb|t j:t'sf ?kdf kfq, 36gf, dgl:ylt, ljrf/, ;Gbe{ 
/ kl/j]z h:tf s'/fx? cfpFb5g\ . l/Ddf]g s]gg -;g\ !(*#_ n] ;ª\s]Gb|0fn] :yfg / 
;dosf ;fy;fy} af}l4s, j}rfl/s / efjgfTds kIfx?nfO{ klg ;d]6\b5 eGg] ljrf/ k|:t't 
u/]sL 5g\ . jf:tjdf ;ª\s]Gb|ssf] 1fg jf b[li6sf]0faf6 k|ltlalDat ;dfVofgfTds ;"rgf g} 
;ª\s]lGb|t j:t' xf] . km]ng -;g\ @))!_ n] ;dfVofgdf s;n] cled'vLs/0f u5{ eGbf klg 
s] cled'vLs/0f x'G5 eGg] s'/f dxÎjk"0f{ x'G5 eGg] ljrf/ JoQm u/]sf 5g\ -k[=%$_ . o;n] 
;ª\s]Gb|0fdf ;ª\s]lGb|t kIfsf] :yfg dxÎjk"0f{ 5 eGg] s'/fnfO{ :ki6 kfb{5 . ;dfVofgdf 
;ª\s]lGb|t ljifonfO{ sygLotfsf ?kdf klg lrlgG5 . sygLotf cª\u|]hL …6]lnlaln6LÚ sf] 
g]kfnL ?kfGt/0f xf] . ;dfVofgdf eGg vf]lhPsf] vf; s'/fnfO{ sygLotfsf ?kdf a'lemG5 . 
syfdf s'g} Ps laGb', lzIff, b[li6sf]0f jf ?lrs/ cg'ej x'G5 / Tof] g} sygLotf xf] . 
km\n'8/lgs -;g\ @))#_ n] o; lsl;dsf] ljlzi6tfnfO{ pRr txsf] cfg'eljstf h;n] 
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;dfVo]o kf7sf] s]Gb|Lo tÎjdfly k|sfz kfb{5 / o;nfO{ ljs;gzLn syf+zdf hf]8\g;S5 
eg]sL 5g\ . h]/dL a'|g/ -;g\ !((!_ n] sygLotf / cfg'eljstfnfO{ ;dfVofgsf] ;f/sf 
?kdf k|:t't u/]sf 5g\ . pgn] ;dfVofgdf dfgj jf dfgj h:t} clej[lQ / sfo{sf] JofVof 
x'g] wf/0ff JoQm ub}{ sygLotf o;d} cGtlg{lxt x'G5 eg]sf 5g\ . 

syfdf h'g clej[lQ jf sfo{sf] pk:yfkg x'G5, To;af6 s'g} ;f/ cleJoQm x'G5 . ;dfVoftfdf 
o:tf] ;f/ g} sygLotfsf] ?kdf /xG5 . a/f]lg -;g\ @))&_ n] sygLotfnfO{ ljlzi6 36gf 
jf ;Gbe{sf] ljlzi6 cy{sf ?kdf k|:t't ub]{ kf7sn] kQf nufpg] dxÎjk"0f{ k|flKt xf] eg]sf 
5g\ . sygLotf jf ;f/nfO{ syfsf/n] s[ltsf dfWodaf6 cfkm"n] JoQm ug{ vf]h]sf] ljrf/ jf 
clek|fosf ?kdf klg a'‰g ;lsG5 . s'g} klg syfs[lt kl9;s]kl5 To;af6 kf7sn] h'g 
efjfy{ jf clek|fo kfpF5 ToxL g} ;f/j:t' xf] ->]i7, @)^^, k[= !)_ . o;af6 sygLotf syfsf] 
s]Gb|Lo sYo xf] / of] syfsf/sf] ljlzi6 cg'ejdf cfwfl/t x'G5 eGg] s'/f k|:6 x'G5 . syfdf 
ljlzi6 cg'ejdf cfwfl/t ;doftLt /x:onfO{ lglZrt ;do / :yfgdf cfwfl/t cg'ejsf 
?kdf :yflkt ul/G5 . jf:tljs geP klg jf:tljs eP e}+m ;doa9 eP e}Fm :yfgftLt eP/ 
klg :yfg lglb{i6 eP em}+ jf:tljs cg'ejsf ?kdf cfVofgfTds ;Gbe{ /Xof] eg] sygLotf 
:ki6 x'G5 -uf}td, @)&@, k[=!_ . syfdf sygLotfnfO{ b'O{ lsl;dn] klxrfg ug{ ;lsG5 . 
o; cy{df sygLotfsf b'O{ k|sf/sf kl/b[Zo jf cfwf/lelQ -NofG8:s]k_ x'G5g\ / tL x'g\ M 
sfo{ / r]tgf -a|'g/, ;g\ !(*^, k[= !# – !$_ . 

…zq'Ú syfdf dgf]j}1flgs ljifo ;ª\s]lGb|t ePsf] 5 . o; syfdf JolQm dgsf] lr/kmf/ 
ub}{ dfgjLo :jefj, sdhf]/L, ;+j]u cflbsf] vf]hL / ltgsf] ljZn]if0f ul/Psf] 5 / oxL 
g} k|:t't syfsf] sygLotf xf] . o; syfdf syfsf d'Vo kfq s[i0f /fosf dfWodaf6 
ljleGg dgf]j}1flgs kIfx?sf] pb\3f6g ul/Psf] 5 . dflg;df y'k|} sdhf]/Lx? x'G5g\ / tL 
sdhf]/Lx?s} sf/0f JolQm dfgl;stf layf]lng uO{ dflg; c;fdfGo cj:yfdf k'uL dg/f]uL 
x'g ;S5 eGg] s'/fnfO{ s[i0f /fosf] rl/qn] /fd|/L rl/tfy{ u/]sf] 5 . zq' /lxt 7fGg] 
dfgjLo uDeL/ e"nsf sf/0f cfkm"dfly n6\7L k|xf/ x'Fbf pgL cQflnG5g\ . pgsf] dfgl;stf 
layf]lnP/ cfkm\gf] ;Dks{df cfPsf ;a}nfO{ zq' 7fGg k'U5g\ . of] k|:t't syfsf] sygLotf xf] . 
syfdf cfPsf] o:tf] sygLotf kfqsf] r]tgfsf] txaf6 cleJoQm ePsf] 5 . syfdf chft 
zq' sf]xL x'Fb}g eGb} lgbf]{if s'/fdf klg ljiffn' ;fFk h:t} j}/L agfpg] ;fwg n'ls/x]sf] x'G5 
eGg] s'/fnfO{ :ki6 kfl/Psf] 5 . ……+ ====zq'tfsf] klg s:tf] Jofks ;DaGw /x]5 < b'lgofFdf sf]xL 
klg ldq x'Fb}gg\, ;a zq' ;a} j}/L g} x'G5g\ . s;n] eG5 csf/0f g} sf]xL zq' x'Fb}g, dfg]F 
csf/0f sf]xL s;}sf] zq' xFb}g, t/ emu8fsf] lgx'F slt ;lhn} kfOG5 . s[i0f /fon] w]/};Fu 
;ª\ut u/]gg\, t/ hlt;Fu u/] ;a}nfO{ ltgL;Fu …jfk j}/ ;fFWg]Ú s'g} g  s'g} lgx'F lbP . 
æs:tf] crDd lgbf{]if s'/fdf klg ljiffn' ;fFk h:tf] j}/L agfpg] ;fwg n'ls/x]sf] b]lvG5ÚÚ 
-sf]O/fnf, @)%), k[=!@!_ Û o;/L emu8fsf lglDt ;fgf] lgx'F dfq rflxg] x'gfn] ;;fgf s'/fdf 
klg dflg; dflg;sf aLr zq'tf k}bf x'g] s'/fsf] ;ª\s]t ub}{ o; syfn] ;a}nfO{ ljZjf; 
u/]/ cfkm" zq'd'Qm 5' eGg] 7fGg' dflg;sf] e|d xf] eGg] s'/fnfO{ :ki6 kf/]sf] 5 . of] kfqsf 
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sfo{ cfwf/lelQaf6 k|:t't 5 . o;sf ;fy} dflg;sf] cr]tg dgdf y'k|} ;+j]u Pjd\ s'07fx? 
blaP/ /x]sf x'G5g\ eGb} ltgn] pko'Qm cj;/ kfpg] lalQs} afXo ?kdf k|s6 eP/ dflg;nfO{ 
c;fdfGo Jojxf/ ug{ pBt u/fpFb5g\ eGg] s'/fnfO{ klg o; syfdf ;ª\s]lGb|t rl/q s[i0f 
/fosf dfWodaf6 k|:6 kfl/Psf] 5 . 

lgisif{

…zq'Ú t[tLok'¿if ;dfVofg ePsfn] o;df ;dfVoftfn] syf;+;f/aflx/} a;]/ ;j{bzL{ 9ª\un] 
syfjfrg u/]sf] 5 eg] pm g} ;dfVofgfTds ;ª\s]Gb|s klg xf] . o; ;dfVoftfeGbf dfly 
csf]{ s'g} ;fVoftf /x]sf]] 5}g / syfleq ;xefuLsf ?kdf p;sf] e"ldsf klg 5}g . o; 
syfsf] ;dfVoftfn] cfkm"nfO{ ;s];Dd n'sfP/} k|:t't u/]sf] 5 . p;n] cfkm"nfO{ v'nfpg 
rfx]sf] 5}g . o;af6 ljj]Ro syfsf] ;dfVoftf syf;Da4tfsf cfwf/df alxlg{i7 ;dfVoftf, 
kfq;Da4tfsf cfwf/df c;+nUg ;dfVotf / v'nfOsf cfwf/df aGb ;dfVoftf xf] eGg] k|:6 
x'G5 . o; syfsf] ;dfVoftf aGb k|sf/sf x'Fbfx'Fb} klg syfjfrg ug]{ qmddf p;af/] s]xL g 
s]xL ;"rgf eg] k|fKt ug{ ;lsG5 . o;df ;dfVoftfsf] 36gf, kfq jf cj:yf / l:yltk|ltsf] 
b[li6sf]0f, kIfw/tf, ljifoIf]qsf] lgwf{/0f / kfqrogaf6 ;dfVofgfTds jfRoTj klxrfg ePsf] 
5 . o; syfsf] ;dfVoftf ;fdflhs k|lti7fsf] Vofn ug]{ tyf ;xefuLk|lt ;xfg'e"lt /fVg] 
vfnsf] ePsf] k|i6 x'G5 . k|:t't syfsf] ;dfVoftfsf] n}lª\stf 5'6\l6Fb}g / jfRoTj klg k|:6 
?kdf cfPsf] 5}g To;}n] ;dfVoftfsf] cfjfh clns 6f9fsf] h:tf] ;'lgG5 . o; syfdf 
;dfVoftfn] cfkm"nfO{ ;Gbe{ gagfPsfn] ;dfVoftfaf/] w]/} ;"rgfx? k|fKt ug{ ;lsFb}g . k|:t't 
syfdf s[i0f /fo k|d'v ;xefuLsf] e"ldsfdf cfPsf 5g\ . pgsf] e"ldsf stf{, b|i6f / ef]Qmfsf 
?kdf /x]sf] 5 / pgL ;ª\s]Gb|s x'g\ / ;ª\s]lGb|t rl/q klg . ;ª\s]Gb|sn] pgnfO{ b[li6s]Gb| 
agfP/ 36gfx? k|:t't u/]sf] 5 . cfg} sdhf]/L Pjd\ zª\sfn' :jefjsf sf/0f ;fgf] 36gfn] 
klg pgsf] dfgl;stfdf uDeL/ c;/ k/]sf] 5 . k|:t't syfdf oxL s'/f sygLotfsf ?kdf 
cfPsf] 5 . ;fdfGo s'/fn] klg JolQmdf zª\sfsf] jLhf/f]k0f ul/lbg ;S5 / To;n] p;nfO{ 
lrGtfu|:t agfO{ c;fdfGo cj:yfdf k'¥ofpF5 eGg] s'/f o; syfsf] sygLotf jf ;ª\s]lGb|t 
ljifo xf] . o;sf ;fy} oxL ;Gbe{af6 syfdf chft zq' sf]xL x'Fb}g eGg] s'/fnfO{ k'li6 
ul/Psf] 5 / of] klg k|:t't syfsf] sygLotf xf] . k|:t't syfdf ;dfVoftf ;ª\s]Gb|s / kfq 
;ª\s]Gb|sdfk{mt ;dfVofgfTds ;"rgfx? cyf{t\ ljifonfO{ k|efjsf/L 9ª\un] ;Dk|]if0f ul/Psf 
sf/0f ;ª\s]Gb|0f Joj:yfsf b[li6n] of] syf snfTds ag]sf] 5 . syfdf afXo ;ª\s]Gb|0f 
ljlwsf] k|of]u u/L kfqsf lqmofJofkf/, 36gf Pjd\ ljrf/nfO{ cled'v ul/Psf] 5 . o;af6 
;dfVoftf tyf kfq ;ª\s]Gb|sdfk{mt ljZj;gLo 9ª\un] ;"rgfx? ;Dk|]if0f u/L ;ª\s]Gb|ssf 
lqmofJofkf/åf/f oyfy{sf] e|d k}bf ug]{ / syfnfO{ ;Dk|]io, snfTds Pjd\ k|efjsf/L agfpg] 
;ª\s]Gb|0f;DaGwL snf cfVofg /rgfdf dxÎjk"0f{ x'g] ;fdfGoLs[t lgisif{ k|fKt ePsf] 5 . 

o;sf ;fy} syfnfO{ ;Dk|]if0fLo Pjd\ snfTds agfpg] ;ª\s]Gb|0f;DaGwL ljlzi6 syflzNk 

syfsf/ sf]O/fnfdf /x]sf] :ki6 x'G5 .

zq' syfdf ;dfVofgfTds ;ª\s]Gb|0f
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;Gbe{ ;fdu|L;"rL

Paf]6, kf]6{/ Pr= -;g\ @))@_, b SoflDa|h OG6«8S;g 6' Gof/]l6e, SoflDa|h, Go'of]s{ M ?6n]h .
sf]O/fnf, ljZj]Zj/k|;fb -@)%)_, ljZj]Zj/k|;fb sf]O/fnfsf syf, ;Dkf= xl/k|;fb zdf{, 

sf7df8f}F M ;femf k|sfzg .

uf}td, b]jLk|;fb -@)^(_, …;dfVofgfTds jfRoTjÚ, k|fl1s ;+;f/, !÷^, r}q, k[= !—* .
uf}td, b]jLk|;fb -@)&!_, …cfVofgdf ;dfVoftfÚ, jfª\do, !%÷!%, j}zfv, k[= ! . 

Rof6dg, ;]d'c/ -;g\ !(&*_, :6f]/L PG8 l8:sf];{, Go'of]s{ M sf]g]{n o'lgel;{6L k|]; .
h]g], h]/f8{ -;g\ !(*)_, Gof/]l6e l8:sf];{ M Pg P:;] Og d]y8, h]g=O= n]ljg, -cg'=_, Go'of]s{ M 

sf]g]{n o'lgel;{6L k]|;, -;g\ !(&@ df d"n ;fdu|L k|sflZt_ . 

n'8lg{s, df]lgsf -;g\ @))#_, b OG6/8S;g ckm Gof/]6f]nhL, nG8g PG8 Go'of]s{ M /fp6]h .
an, ldsL -;g\ ;g\ !((&_, Gof/]6f]nhL, bf];|f] ;+:s=, 6f]/G6f] M o'lgel;{6L ckm 6f]/G6f] k|]; .
a/f]lg /fkm]n -;g\ @))&_, n 6]lG;of]g Gof/]l6e, ;:k]G;, So'l/of]lh6 ;/k|fOh, k]l/; M  

;]ljn .

a|'g/, h]/]dL -;g\ !(*^_, PSr'cn dfOG8;\, kf]l;an j8{;\, SoflDa|h M xfj{8{ o'lgel;{6L k|]; .
a|'g/, h]/]dL -;g\ !((!_, b Gof/]l6e sG;6«S;g ckm l/ofln6L, lqml6sn OGSjfO/L !*, 

!– @! .
ofg, Dofgk|]m8 -;g\ @)!&_, c ufO8 6' b lyo/L ckm Gof/]l6e, o'lgel;{6L ckm sf]nu]g M 

Oª\ln; l8kf6{d]G6. http://WWW.uni-koeln.de/~ameo/pppn.htm.

/fog, d]/L nfp/] -;g\ !((!_, kf]l;an j8{;\, cfl6{lkml;on OlG6lnh]G; PG8 Gof/]l6e lyof]/L,   
OlG8ofgf o'lgel;{6L, An'lgª\6g PG8 OlG8ofgf kf]ln; k|]; . 

l/Ddf]g s]gg, :nf]ldy -;g\ !(*#_, Gof/]l6e lkmS;g M sG6]Dkf]//L kf]Pl6S;, nG8g M d]Yo'g .
nG;]/, ;';fg P;= -;g\ !(*!_, b Gof/]l6e PS6 M kf]OG6 ckm Eo" Og k|f]h lkmS;g, lk|G;6g M 

lk|G;6g o'lgel;{6L k|]; .

n'O6]n, uf]ljGbk|;fb -@)&#_, ……kfl/hftsf syfdf jfRoTj / sygLotfÚÚ, ck|sflzt bz{gfrfo{  

zf]wk|aGw, g]kfnL s]Gb|Lo ljefu, lqe'jg ljZjljBfno, sLlt{k'/ .

>]i7, bof/fd -@)%&_, g]kfnL syf -efu–$_, ;Dkf=, bf];|f] ;+:s=, nlnk'/ M ;femf k|sfzg .  
xd{g, 8]le8, hg PG8 d]/L nfp/] /fog -;g\ @))%_, ?6nu, OG;fOSnf]lkl8of ckm Gof/]l6e 

lyof]/L, d/lkm8 .
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;fNuLsf] anfTs[t cfF;' syfdf afXo;Lldt b[li6ljGb'sf] k|of]u

lqe'jg a/O{*

n]v;f/

k|:t't n]vdf afXo;Lldt b[li6ljGb'sf] ;}4flGts dfGotfsf cfwf/df syfsf/ kfl/hftåf/f 
lnlvt …;fNuLsf] anfTs[t cfF;'Ú syfsf] cWoog ul/Psf] 5 . pgsf] k|:t't syfdf 
k|o'St afXo;Lldt b[li6ljGb'sf] j}lzi6\o s:tf] 5 eGg] lh1f;fsf]] kl/k"lt{ ug{sf nflu of] 
cWoog ul/Psf] xf] . afXo;Lldt b[li6ljGb'sf] ;}4flGts kof{wf/nfO{ cfwf/ agfO{ k|fylds 
Pjd\ låtLos :t/sf] ;fdu|Lsf] pkof]u u/L lgudgfTds, u'0ffTds / kf7ljZn]if0ffTds 
zf]wljlw ckgfO{ oxfF lgisif{ lgsflnPsf] 5 . k|:t't syfdf k|o'St b[li6ljGb'sf] k4lt;Fu 
;Da4 kIfsf] cWoog c;+nUg ;dfVoftf, syfgsLo ;Gbe{, kfqljwfgut cj:yf, Psn 
kfqsf] dgf]ljZn]if0f Pjd\ ;f/j:t'sf] k|:t'tLs/0f / af]wsf] dfWod h:tf pks/0fsf 
cfwf/df ul/Psf] 5 . o;}u/L, pSt syfdf ;fNuLnfO{ b[li6ljGb'kfqsf ?kdf cfa4 
ug'{sf sf/0fx?sf] ljZn]if0fdf ;LdfGtLotf, n}lª\ustf, hftLotf, cfly{s cj:yf / 
gf/LjfbL l8:sf];{ h:tf dfgb08nfO{ ckgfOPsf] 5 eg] ;fNuLsf] rl/qlgdf{0fdf k|o'St 
dgf]ljZn]if0ffTds cfwf/x?sf] cWoog hLjgd"nk|j[lQ, d[To'd"nk|j[lQ, cfTd/ltu|lGy, cr]tg 
/ r]tg dg h:tf dfgssf cfwf/df ul/Psf] 5 . afXo ;Lldt b[li6ljGb'sf] k|of]un] k|:t't 
syfsf] ;+/rgfTds / cyL{o b'j} kIfsf] lgdf{0fdf dxÎjk"0f{ e"ldsf v]nL syfnfO{ snfTds, 
;f}Gbo{k"0f{ / dfgjLo ;+j]bgfo'St agfPsf] s'/f o; cWoogdf k|fKt ul/Psf] 5 . cGTodf, 
pSt b[li6ljGb'sf] k|of]un] k|:t't syfsf cfofdut n3'tf, cfVofgsf] PsflGjlt, cfkm}df 
k"0f{tf, k|efjflGjlt, k[ys\ /rgfljwfgut k4ltk|ltsf] cfa4tf, dfgjLo hLjgsf] v08fTds 
lrq0f h:tf j}lzi6\ox? kl/kfsdf k'Ug'n] syfsf/ kfl/hftdf syf l;h{gf ug]{ lzNk / 
;fdYo{ a]hf]8 /x]sf]] lgisif{ lgsflnPsf] 5 .

d'Vo zAb M c;+nUg ;dfVoftf, b[li6ljGb'kfq, dgf]ljZn]if0f, ;LdfGt / ;+j]bgf 

! ljifokl/ro 

…;fNuLsf] anfTs[t cfF;'Ú kfl/hftsf] Pp6f dxÎjk"0f{ syf xf] . kfl/hft g]kfnL ;flxTosL 

ljlzi6 ;|i6f x'g\ . pgn] g]kfnL ;flxTosf] cfVofg, sljtf, ;+:d/0f, cfTdsyf h:tf 

ljwfdf snd rnfPsL 5g\ . ;flxTosf ljljw ljwfdf snd rnfpg] kfl/hft g]kfnL 

* a/O{, e}/xjf ax'd'vL SofDk;df pkk|fWofks x'g'x'G5 . 

DOI: https://doi.org/10.3126/cdj.v29i43.41090
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;flxTosf If]qdf d"ntM cfVofgsf/sf ?kdf k|l;4 l5g\ . pgsf] cfVofg;flxTosf] Pp6f 

dxÎjk"0f{ kf6f] syfsf] l;h{gf ug'{ xf] . cfw'lgs g]kfnL syfsf] gjr]tgfjfbL o'usf] 

;dofjlwdf …d}n] ghGdfPsf] 5f]/f]Ú syfsf] k|sfzgsf dfWodaf6 cf}krfl/s ?kdf cfkm\gf] 

syfofqfsf] yfngL u/]sL kfl/hftn] cfkm\gf] hLjg/xFbf;Dd syfs[ltsf] l;h{gf u/]sL 5g\ . 

pgfGtL; a;]{ syfofqfsf] ;dofjlwdf kfl/hftn] ljleGg syfs[lt n]v]sL 5g\ hf] pgsf 

cflbd b]z -@)@%_, ;8s / k|ltef -@)#@_, ;fNuLsf] anfTs[t cfF;' -@)$#_ / awzfnf 
hfFbfcfpFbf -@)$(_ df ;ª\u[xLt 5g\ . o;y{ kfl/hftn] oL k':tsfsf/ s[lt / To;df 
;ª\u[xLt syfsf dfWodaf6 g]kfnL ;flxTosf If]qdf cfkm\gf] ljlzi6 klxrfg sfod u/]sL 5g\ . 

logsf k|f/lDes syfx?df lj;ª\ultjfbL–cl:tTjjfbL tyf pQ/jtL{ syfx?df k|ultjfbL 

hLjgb[li6 / ljrf/sf] k|r'/tf kfOG5 . dfgjLo hLjghut\sf] z"Gotf / lg:;f/tfnfO{ z"GojfbL 

/ cl:tTjjfbL b[li6sf]0faf6 x]/L Pp6f a[xt\ ljZjb[li6 k|:t't ug'{ k|f/lDes syfx?sf] 

s]Gb|Lo k|j[lQ xf] eg] ;d;fdlos /fhgLlts, ;fdflhs, z}lIfs cflb ljljw If]qdf b]vfk/]sf 

ljs[lt, lj;ª\ult, ljifd kl/l:ylt, cGofo, cTofrf/, zf]if0f, bdg h:tf oyfy{k/s ljifosf] 

uxg p7fg u/L ;dtfd"ns ;dfhsf] :yfkgfy{ k|ultjfbL syf n]Vg' pQ/jtL{ syfx?sf] 

k|ltlglwd"ns ljz]iftf xf] . o;sf cltl/St logsf syfdf r]tgk|jfx, k"j{bLlKt, ;+:d/0ffTds, 

j0f{gfTds, ;+jfbfTds / 5l/tf] z}nLsf] k|of]u kfOG5 . 

gf/Lju{n] ef]Ug'k/]sf kL8f, ljjztf, cK7\of/f / r'gf}tL, r]nLa]6L a]rlavg / j]Zofj[lQnfO{ 

d'Vo cfwf/ agfO{ n]lvPsf] k|:t't syfdf k|ultjfbL hLjgb[li6 kfOG5 . kfl/hftsf] ;du| 

syfofqfsf] pQ/jtL{ ;dofjlwdf n]lvPsf] k|:t't syf dfgjLo d"No, dfGotf / dfgjtf, 

gf/L ju{{sf] hgr]tgf / hfu/0f, ;LdfGtLotf / gf/Ljfbsf sf]0fn] Psbd} dxÎjk"0f{ b]lvG5 . 

t;y{, o:tf] dfgjLo ;+j]bgf / hg;/f]sf/sf] ljifoj:t' / ;jfnsf] p7fg ug]{ k|:t't …;fNuLsf] 

anfTs[t cfF;'Ú syfsf] d"No lgwf{/0f ug'{ Pp6f dxÎjk"0f{ k|fl1s sfo{ xf] . o; syfnfO{ 

;f+:s[lts cWoog, ;LdfGtLotf, ljwftÎj h:tf cfwf/df s]xL cWoog ul/P klg afXo;Lldt 

b[li6ljGb'df s]lGb|t eO{ cWoog gePsf] kl/k|]Iodf pSt syfsf] b[li6ljGb'af/] ;dli6ut / 

j:t'ut ljZn]if0f ul/g] k|:t't cWoogsf] k|fl1s cf}lrTo 5 . 

syfs[ltx?nfO{ syfsf ljwftflÎjs b[li6n] klg cWoog ug{ ;lsG5 . syfsf] ljZn]if0f ug]{ 

Pp6f dxÎjk"0f{ ljwftflTTjs cfwf/ afXo;Lldt b[li6ljGb' klg xf] . o; cfwf/df syfsf] 

ljZn]if0f ubf{ o; b[li6ljGb'sf k4lt, syfsf cGo tÎjx? -syfgsof]hgf, kfqljwfg, 

kl/j]z, ;f/j:t' / efiffz}nL_ sf] ljwfg, ;dGjo / k|:t'tLs/0fdf o; b[li6ljGb'n] v]Ng] 

e"ldsf, s'g} kfqnfO{ b[li6ljGb'kfqsf ?kdf rog ug'{sf sf/0f, To; kfqsf] rl/qlgdf{0fdf 

cjnlDat dgf]ljZn]if0ffTds cfwf/ h:tf kIfnfO{ cWoog / ljZn]if0fsf] cfwf/ agfOG5 . 

pSt b[li6ljGb'sf k4lt, b[li6ljGb'kfq rog ug'{sf sf/0f Pjd\ To; kfqsf] rl/qlgdf{0fdf 
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cjnlDat dgf]ljZn]if0ffTds cfwf/x?sf] dfq pkof]u ug'{nfO{ k|:t't n]vsf] ;Ldf dflgPsf] 5 . 

tyflk, o; b[li6ljGb'sf pSt kIfx?sf cfwf/df k|:t't syfsf] ljZn]if0f oxfF ul/Psf] 5 .

@ cWoosf] p2]Zo

kfl/hftsf] …;fNuLsf] anfTs[t cfF;'Ú Ps dxÎjk"0f{ k|fl1s cWoogsf] ljifo xf] . o; syfnfO{ 

cGo sf]0faf6 ljZn]if0f ul/P klg b[li6ljGb'sf cfwf/df o;sf] cg';Gwfg ePsf] kfOFb}g . 

o;} l/Sttfsf] kl/k"lt{sf nflu of] cWoog ul/Psf] xf] . logsf] k|:t't syfdf k|o'St afXo 

;Lldt b[li6ljGb'sf] j}lzi6\o s:tf] 5 eGg] lh1f;f g} o; cWoogsf] d'Vo k|fl1s ;d:of 

xf] . tyflk, o;} ;d:ofsf] k|fl1s / ljlw;Ddt\ 9ª\un] ljZn]if0f ug'{ g} k|:t't cWoogsf] 

d'Vo p2]Zo xf] . o;} d'Vo p2]ZonfO{ kl/k"lt{ ug{sf nflu pSt syfdf k|o'St afXo;Lldt 

b[li6ljGb'sf k4ltx?sf] ljZn]if0f, ;fNuLnfO{ b[li6ljGb' kfqsf ?kdf cfa4 ug'{sf sf/0fx?sf] 

d"Nofª\sg / ;fNuLsf] rl/qlgdf{0fdf k|o'St dgf]ljZnif0ffTds cfwf/x?sf] ljZn]if0f ug'{nfO{ 

o; cWoogsf] cGo p2]Zosf ?kdf j/0f ul/Psf] 5 .

# zf]wljlw

k|:t't n]vnfO{ k"0f{tf k|bfg ug{sf nflu ckgfOPsf] ;fdu|L ;ª\sng, ltgsf] ;Dkfbg / 

Joj:yfkgsf nflu cFuflnPsf ljlw / 5gf]6 ul/Psf ;fdu|Lsf] ljZn]if0fsf] ;}4flGts cfwf/ 

Pjd\ cyf{kgsf] 9fFrfsf] JofVof lgDgfg';f/ ul/Psf] 5 –

#=! ;fdu|L ;ª\sng

k|:t't cWoogsf zf]Wo ;d:ofx?l;t ;DalGwt ;fdu|Lx?sf] ;ª\sng d"ntM k':tsfnoLo 

sfo{÷;|f]taf6 ul/Psf] 5 . cfwf/e"t ;fdu|Lsf ?kdf kfl/hftsf] …;fNuLsf] anfTs[t cfF;'Ú 

syfnfO{ k|of]udf NofOPsf] 5 eg] ;xfos ;fdu|Lsf ?kdf b[li6ljGb'sf] ;}4flGts cjwf/0ff / 

s[ltljZn]if0f ug{sf nflu cfjZos kof{wf/ / cyf{kgsf 9fFrf lgwf{/0fsf nflu ljleGg n]vs 

tyf cWo]tfx?åf/f ul/Psf k"j{sfo{x?nfO{ pkof]udf NofOPsf] 5 . 

#=@ ;fdu|L ljZn]if0fsf] ;}4flGts ko{fwf/

s'g} Ps dfq kfqnfO{ ;jf]{kl/ e"ldsf k|bfg u/L Pp6} kfqsf] dgf]ljZn]if0f ug'{sf ;fy} 

syfsf cGo tÎjx?sf] ;dGjodf ;d]t To; kfqn] dxÎjk"0f{ e"ldsf axg ug]{ tyf c;+nUg 

;dfVoftfn] syf eGg] syfTds b[li6ljGb' g} afXo;Lldt b[li6ljGb' xf] . o:tf] b[li6ljGb'sf] 

k|of]u ul/g] syfdf k|foM Pp6} kfqnfO{ s]Gb|Lo e"ldsf lbOG5 tyf Ps dfq kfqsf] dgf]ljZn]if0f 

s]nfOG5 . Pp6} kfqsf] d'Vo k|efj sfod ug{], ;dfVoftf syfdf kfqsf ?kdf pkl:yt geO{ 

;fNuLsf] anfTs[t cfF;' syfdf afXo;Lldt b[li6ljGb'sf] k|of]u
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syfaflx/ /xL syf k|:t't ug]{ tyf Pp6f JolSt jf kfqsf] hLjgsf] cfGtl/s Pjd\ afXo 

kIfsf] hfgsf/L lbg] k|s[ltsf syfdf o:tf] b[li6ljGb'sf] k|of]u ul/G5 . tyflk, syfsf] ;+/rgf 

/ cy{ b'j} kIfsf] lgdf{0f / k|:t'tLs/0fdf Ps dfq t[tLo k'¿ifLo kfqnfO{ ;jf{lws e"ldsf / 

x}l;ot k|bfg ug{ o; b[li6ljGb'sf] pkof]u syfdf ul/G5 . 

d"ntM Pp6} kfqsf] ljrf/, efjgf, cg'e"lt / ;DemgfnfO{ k|:t't ug{] ;Lldt b[li6ljGb''df k|foM 

Pp6} kfqnfO{ ;jf{lws dxÎj lbOg] tyf d'Vo kfqn] 36gfx?nfO{ :d/0f ub{} cfkm\gf] 9ª\un] 

eGg'sf ;fy} cfkm\gf] ljrf/, efjgf, ;Demgf OToflbnfO{ k|:t't ub{5 -ca|fD; / hkm|L, ;g\ 

@)@), k[=#)@_ . n]vsn] Pp6f kfqsf] 5gf]6 u/L p;}sf dfWodaf6 syf / syfsf] b[li6sf]0f 

k|:t't ug]{ sfd o; b[li6ljGb'df ul/G5 -s8g, ;g\ !(*), k[=&$%_ . Pp6f dfq kfqsf] ljrf/, 

efjgf, ;f]rfO, ;+j]ufTds k|ltlqmof cflb lrq0f ug'{sf ;fy} syfsf/åf/f s]jn Ps dfq 

kfqsf] dgf]ljZn]if0f o; b[li6ljGb''df ul/G5 ->]i7, @)#(, k[=^)_ . c;+nUg ;dfVoftfsf] k|of]u 

ul/g] o; b[li6ljGb'sf] ;Lldt k|d'v kfqLo b[li6ljGb'df Pp6f k|d'v kfq tyf ;Lldt uf}0f 

kfqLo b[li6ljGb'df s'g} Ps uf}0f kfqnfO{ b[li6ljGb' kfqsf] e"ldsfdf cfa4 ul/G5 -s]g]8L / 

8fogf, ;g\ !((%, k[=^*_ . ;dfVoftfn] kfq / 36gfsf ljifodf kf7s÷>f]tfnfO{ hfgsf/L 

u/fP jf ljj/0f k|:t't u/] klg ;a} 7fpFdf pkl:yt x'g g;Sg], ;j{bzL{ ;dfVoftfsf] e"ldsf 

jxg ug{ g;Sg], cfkm\gf b[li6;fdYo{n] yfxf gkfPsf / cfkm\gf ;Ldfx? ;d]t cfTd;ft\ ug]{ 

afXo;Lldt b[li6ljGb''df s]jn Ps jf b'O{ kfqsf] xfpefp, cfr/0f cflbsf] hfgsf/L lbOG5 

-g]kfn, ;g\ @)!!, k[=!)#_ . 3gZofd g]kfnn] cfVofgsf] ;Dk"0f{ j:t', kl/l:ylt / kl/jt{g 

b[li6ljGb''df cfwfl/t x'g], n]vsLo dgf]efj, bz{g, cg'e"lt / n]vsLo ;fdYo{sf] pb\3f6g 

o;s} cfwf/df ul/g], sflns, :yflgs / j}rfl/s h:tf ljljw kIfnfO{ o;n] ;d]6\g] ljrf/ 

cl3 ;f/]sf 5g\ -;g\ @)!!, k[=!)*_ . ;fy} pgn] g} b[li6ljGb'sf] ;d'lrt k|of]uaf6 cfVofgn] 

ljz]if k|jfx, z[ª\vnf / Joj:yf k|fKt u/L uTofTds / noflGjltsf] :j?k k|fKt ug]{ atfpFb} 

syfgslgdf{0f / s[ltsf] ;+/rgfTds ;Dk"0f{tfdf b[li6ljGb''n] cToGt ldlxg -oyf_ e"ldsf lgjf{x 

ug]{ s'/f klg AoSt u/]sf 5g\ -;g\ @)!!, k[=!)*_ . …b[li6ljGb''df j0f{gljj/0f lbg], gf6sLo 

;+jfb–dgf]jfbsf] k|of]u ug]{, kqfTds–b}lgsLk/s z}nLsf] k|of]u ug]{, ljleGg ljDjk|tLs Pjd\ 

;ª\s]t;Gbe{sf] k|of]u ug]{ h:tf cg]sf}F sygsf}znsf] rdTsf/k"0f{ k|of]u ul/Psf] x'g ;S5Ú-

cj:yL, @)^%, k[=*_ . afXo ;Lldt b[li6ljGb''sf] ;dfVoftfn] cfkm"nfO{ cfVofgsf] s'g} Ps 

kfq jf kfq;d"xsf] cg'ej / ljrf/df n'sfpg] tyf t[tLo k'¿ifdf ;dfVofg JoQm ug]{ sfo{ 

ub{5 - zdf{, @)^#, k[=$!)_ . o; b[li6ljGb'df ;dfVoftfn] k|d'v kfqsf dfWodaf6 hfgsf/L 

k|bfg ub{5 -a/fn, @)^#, k[=$*_ . ;dfVoftfn] s'g} kfq jf ju{sf] cg'ej / ljrf/df n'Kt 

-oyf_ eO{ ;Lldt kIfaf6 dfq s'g} s'/fsf] k|:t'lt ug]{ afXo;Lldt b[li6ljGb'sf] ;dfVoftf h'g 

kfqnfO{ ;dfPsf] x'G5, To;sf ljifodf ;a} hfGg] lx;fan] j0f{g ug]{ tyf s'g}s'g} cfVofgdf 

o:tf] b[li6ljGb' km/skm/s v08df km/skm/s kfqdf ;d]t x'g ;Sg] / ;dfVoftfn] hfg]hlt 
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kfq :jod\n] klg ghfGg] s'/f;d]t JoQm ul/Psf] kfOG5 -a/fn / P6d, @)^^, k[=#&_ . 

o; b[li6ljGb'df ;dfVoftfn] cfkm"nfO{ s'g} vf; kfq jf kfq;d"xleq ;dflxt u/fO{ To;}df 

;Lldt eP/ syf k|:t't ug'{sf ;fy} n]vsn] p2]Zotkm{ a9L em'sfj /fVg], kfqsf] rfl/lqs 

ljz]iftfsf] k|:t'tLs/0fdf Wofg s]lGb|t ug]{ tyf cfjZos ;fdu|LnfO{ k|efjflGjltk"0f{ 9ª\un] 

Pslqt ug]{ sfo{;d]t ub{5 -l;jfsf]6L, @)^@, k[=$(_ . cfVofgdf kfqsf af/]df ;a} s'/f 

eGg ;Sg] ;dfVoftf eP afXo ;LldtbzL{ b[li6ljGb'sf] k|of]u dflgg] ljrf/ JoQm ul/Psf] klg 

kfOG5 -sf]O/fnf, @)^*, k[=!^_ . o; b[li6ljGb'df ;dfVoftf k|d'v jf ;xfosdWo] s'g} Ps 

kfqnfO{ cufl8 ;f/]/ p;s} syf eGg] sfd ub{5 -a/fn, @)^(, k[=&^_ . afXo b[li6ljGb'df 

cb[Zo÷c;+nUg ;dfVoftf cfVofgaflx/ /xL syf k|:t't u5{ t/ cfVofgdf kfqsf ?kdf 

pkl:yt /xFb}g -P6d, @)&$, k[=!!%_ . plNnlvt ;Gbe{x?n] afXo;Lldt b[li6ljGb'df Psn 

kfqnfO{ ;jf{lws dxÎj lbOg], Pp6} kfqsf] dgf]ljZn]if0f tyf c;+nUg ;dfVoftfsf] k|of]u 

ul/g] s'/fnfO{ :ki6 kfb{5g\ . 

afXo;Lldt b[li6ljGb'sf] k|of]u ul/g] syfsf] ;f/j:t'sf] k|:t'tLs/0fdf Psn kfqnfO{ d'Vo 

cfwf/ agfOG5 . k|d'v kfqsf] dfgl;s lrGtg / wf/0ffk|ltsf] ljz]if 1fg /fVg] ;dfVoftfn] 

k|:t't u/]cg';f/ jf b]vfPcg';f/s} b[li6sf]0f, ljrf/ jf tYodf s]lGb|t /xL kf7sn] ;dfVofg 

a'‰g'\kg{] ljrf/ klg JoQm ul/Psf] kfOG5 -:sf]N;, sf]Dn], Snfh / l;Ne/Dofg, ;g\ @))), 

k[=!##_ . kfqsf] hLjGttf / ljZj;gLotf b[li6ljGb'd} lge{/ /xg] tyf o; -b[li6ljGb'_ df 

sdL x'g' jf b[li6ljGb' sdhf]/ x'g' eg]sf] syfsf] ;+/rgf lkmtnf] x'g] s'/f;d]t k|:t't ul/Psf] 

kfOG5 ->]i7, @)^), k[=##*_ . syf eGg] snfsfl/tfnfO{ af]w u/fpg] b[li6ljGb' cfVofgsf] 

;du| ;+/rgfut 36sx?nfO{ ;+of]hg ug]{ dfWodsf ?kdf /xG5 -a/fn, @)^$, k[=@)&_ 

. b[li6ljGb'sf cfwf/df s'g} s[ltsf] j}rfl/s kIfsf] ljZn]if0f ubf{ ;ª\s]Gb|s -;dfVoftf_, 

ljZjb[li6, ljGof;, dfWod, ;+lxtf -sfof{Tds, JofVofTds, lrXgfTds, k|tLsfTds / ;Gbef{Tds 

cflb_ h:tf k|f?k cyf{t\ ljZn]if0fLo pks/0fsf ?kdf pkof]u ug'{kg]{ ljrf/ klg kfOG5 

-zdf{, @)^^, k[=!!@&_ . b[li6ljGb'n] syfnfO{ 7f]; ;+/rgfTds u'0f k|bfg ug]{, b[li6ljGb' 

sdhf]/ x'Fbf kfq;+j]u z"Go eO{ syfj:t'sf] 9fFrf g} lj?k x'g], b[li6ljGb'n] syfnfO{ l:y/ lrq 

x'gaf6 arfP/ ;hLj Pjd\ ultzLn agfpgdf lg0ff{os e"ldsf axg ug]{, n3'cfsf/df syf 

;+/lrt x'g] ePsfn] Pp6} /rgfdf b[li6ljGb' kl/jt{g gug]{ tyf b[li6ljGb'df Ps?ktf sfod 

ubf{ g} syfsf] ;+/rgf ;zQm x'g] ljrf/ klg k|:t't ul/Psf] kfOG5 ->]i7, @)^^, k[=##_ . 

b[li6ljGb'nfO{ syfnfO{ kf7s;dIf k|:t't ug]{ dfWod, syfsf/ / kf7saLrsf] ;DaGw;"q, 

syfgsnfO{ ulx/fO k|bfg ug]{ pks/0f, syfsf/sf] b[li6sf]0f, cledt / bz{gsf] cfwf/, 

syfsf] s]Gb|Lo tyf kl/wLo kfq klxNofpg] sf/stÎj, kf7sdf ljZj;gLotf / k|efjflGjlt 

;~rf/ ug]{ dfWod, syfsf] cfTdk/stf jf j:t'k/stf 5'6\ofpg] cfwf/, kfqsf] hLjGttf / 

ljZj;gLotfsf] sf/s, hLjGt, k|efjsf/L, kl/0ffdd'vL / snfTds syf/rgfdf ;xof]uL tyf 

;fNuLsf] anfTs[t cfF;' syfdf afXo;Lldt b[li6ljGb'sf] k|of]u
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syfsf] ;f/j:t'af]wsf] pko'Qm tl/sfsf ?kdf pNn]v ul/Psf] kfOG5 -a/O{, @)&), k[=*_ . 

oL cWoogx?n] b[li6ljGb'sf] pkfb]otf / dxÎjnfO{ af]w u/fPsf 5g\ . 

syfsf/sf] b[li6sf]0f, ljrf/wf/f / bz{gnfO{ kf7s;dIf k'/\ofpg] syfleqsf] kfqnfO{ 

b[li6ljGb'kfq elgG5 . n]vsn] o;} kfqsf] dfWodaf6 hLjghut\;DaGwL wf/0ff / ljrf/x? 

syfdf cleJoSt ub{5 . p;n] ;LdfGtLotf, n}lª\ustf, hftLotf, cfly{s, /fhgLlts, 

;fdflhs / ;f+:s[lts cj:yf, gf/LjfbL l8:sf];{ cflb ljljw kIf;DaGwL hfgsf/L lbgsf 

nflu ;f]xLcg';f/sf] kfqsf] rl/qlgdf{0f syfdf ub{5 . p;n] o:tf wf/0ffx?sf] ;Dk|]if0fsf 

nflu afXo ;Lldt b[li6ljGb' k|o'St syfdf s'g} Ps kfqnfO{ dfq dfWod agfpF5 . 

afXo b[li6ljGb'sf] k|sf/ lgwf{/0fdf syfdf ul/Psf] kfqsf] dgf]ljZn]if0fnfO{ d'Vo cfwf/ 

agfOG5 . syfdf Ps dfq kfq / PseGbf a9L kfqsf] dgf]ljZn]if0f ubf{ s|dzM afXo ;Lldt 

/ afXo ;j{bzL{ b[li6ljGb'sf] k|fb'ef{j x'G5 eg] syfdf s'g} klg kfqsf] dgf]ljZn]if0f gubf{ afXo 

j:t'k/s b[li6ljGb'sf] l;h{gf x'G5 ->]i7, @)#(, k[=^)_ . t;y{, b[li6ljGb'sf] k|sf/sf] lgSof]{n 

/ kfqsf] rl/qlrq0fdf hLjGttf, sf}t"xn Pjd\ snfTdstf sfod ug{sf nflu syfdf kfqsf] 

dgf]ljZn]if0f ug'{ cfjZos dflgG5 . afXo ;Lldt b[li6ljGb' k|o'St syfdf d"ntM Ps dfq 

kfqsf] dgf]ljZn]if0f ug'{sf ;fy} p;sf] rl/qlgdf{0fsf nflu ljleGg dgf]j}1flgs cfwf/x?sf] 

k|of]u ul/G5 . t;y{, To; kfqsf] rl/qlgdf{0f ug{sf nflu dgf]lj1fgsf dft[/ltu|lGy, 

lkt[/ltu|lGy, hLjgd"nk|j[lQ, d[To'd"nk|j[lQ, cfTd/ltu|lGy, cfTdkL8g, k/kL8g, r]tg, cjr]tg 

/ cr]tg dg cflb ljleGg cfwf/x?nfO{ pkof]udf NofOG5 . tyflk, o:tf cfwf/x?sf] 

k|of]un] pSt kfqsf] rl/q :jfefljs / ;zSt aGg hfG5 . k|:t't n]vdf b[li6ljGb';DaGwL 

log} cjwf/0ffx?nfO{ ;fdu|L ljZn]if0fsf] ;}4flGts cfwf/sf ?kdf k|of]u ul/Psf] 5 .

#=# cyf{kgsf] ljlw / 9fFrf

o; n]vdf d"ntM lgudgfTds, u'0ffTds / kf7ljZn]if0ffTds ljlwsf] pkof]u u/L k|:t't 

…;fNuLsf] anfTs[t cfF;'Ú syfsf] ljZn]if0f ul/Psf] 5 . o; n]vdf …;fNuLsf] anfTs[t cfF;'Ú 

syfsf] ljZn]if0fsf nflu pkof]udf NofOPsf] cyf{kgsf] 9fFrf zf]Wok|Zgsf cg'qmdcg';f/ o; 

k|sf/ /x]sf] 5 –
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k|fl1s k|Zg ljZn]if0fsf] 9fFrf
…;fNuLsf] anfTs[t cfF;'Úsyfdf 

afXo;Lldt b[li6ljGb'sf] s]–s:tf] 

k4ltsf] k|of]u ul/Psf] 5 <

-s_ c;+nUg ;dfVoftf
-v_ syfgsLo ;Gbe{
-u_ kfqljwfgut cj:yf
-3_ Psn kfqsf] dgf]ljZn]if0f
-ª_ ;f/j:t'sf] k|:t'tLs/0f / af]wsf] dfWod

;fNuLnfO{ b[li6ljGb' kfqsf ?kdf 

cfa4 ug'{sf sf/0fx? s]–s:tf 5g\ <

-s_ ;LdfGtLotf
-v_ n}ª\lustf
-u_ hftLotf
-3_ cfly{s cj:yf
-ª_ gf/LjfbL l8:sf];{

;fNuLsf] rl/qlgdf{0fdf s]–s:tf 

dgf]ljZn]if0ffTds cfwf/x?sf] pkof]u 

ul/Psf] 5 <

-s_ hLjgd"nk|j[lQ
-v_ d[To'd"nk|j[lQ
-u_ cfTd/ltu|lGy
-3_ cr]tg dg
-ª_ r]tg dg

log} cfwf/, ljlw / 9fFrfsf cfwf/df k|:t't n]vnfO{ k"0f{tf k|bfg ul/Psf] 5 . 

$= ;fNuLsf] anfTs[t cfF;' syfdf k|o'St afXo;Lldt b[li6ljGb'sf k4ltx?

kfl/hftsf] …;fNuLsf] anfTs[t cfF;'Ú syfdf k|o'St afXo;Lldt b[li6ljGb'sf k4ltx?nfO{ 

tnsf pkzLif{sx?df cWoog ul/Psf] 5 –

$=! c;+nUg ;dfVoftf

syfdf cfVofgsf] k|:t'tLs/0f ug]{ kfq g} ;dfVoftf xf] . o;n] syfsf] 36gf / sfo{Jofkf/nfO{ 

cToGt ;Gt'lnt / Jojl:yt 9ª\un] cl3 a9fpg] lhDd]jf/L lnPsf] x'G5 . ;+nUgtf / 

;xeflutfsf cfwf/df ;dfVoftf ;+nUg / c;+nUg u/L b'O{ k|sf/sf] x'G5 . afXo;Lldt 

b[li6ljGb'df c;+nUg ;dfVoftfsf] k|of]u ul/G5 . …;fNuLsf] anfTs[t cfF;'Ú syfdf ;dfVoftf 

kfqsf] k|ToIf ;+nUgtf g/x]sf] tyf t[tLo k'¿ifLo kfqnfO{ cfwf/ agfP/ ;dfVofgnfO{ cufl8 

a9fOPsf] Pjd\ syfsf/;d]t cb[Zo h:tf] e"ldsfdf /x]sfn] afXo;Lldt b[li6ljGb'sf] k|of]u 

ePsf] s'/f k|:6 x'G5 . o; s'/fnfO{ lgDgfg';f/sf] syf+zsf dfWodaf6 yk k'li6 ug{ ;lsG5 –

WjfF;] pHofnf]df b]lvG5, Pp6L t?0fLsf] c:tJo:t nfz h:tf] z/L/ sf]7fsf] s'gfdf /flvPsf] 

vf6dfly klN6Psf] 5 . nfh pbflª\uPsf] p;sf] z/L/nfO{ x]bf{ o:tf] nfU5 dfgf}F of}g 

;fNuLsf] anfTs[t cfF;' syfdf afXo;Lldt b[li6ljGb'sf] k|of]u
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ef]sf k'¿ifx?n] p;nfO{ /ftel/df b;f}FkN6 anfTsf/ u/]/ kmflnlbPsf 5g\ . sf]7fdf 7/f{sf] 

xn'sf uGw ?dlNn/x]sf] 5 . cf]5\ofgel/ a]nLsf] km"n lslRrP/ ldlRrP/ 5l/Psf 5g\, lgd{d 

xTs]nfx? lgdf]7\b} kmflnlbP h:tf], 7Ls Tof] t?gLsf] Ho'Fbf] nfz h:t} -kfl/hft, @)&@,  

k[= !!&_ .

k|:t't syf+zdf ;dfVoftf kfqsf] k|ToIf ;+nUgtf / e"ldsf b]lvPsf] 5}gÙ k|yd k'¿ifLo kfqsf] 

pkl:ylt klg b]lvFb}g . syf+znfO{ t[tLo k'¿ifLo kfq ;fNuLsf] s]Gb|Lotfdf cufl8 a9fOPsf] 

5 eg] ;dfVoftf cb[Zosf] e"ldsfdf /x]sf] 5 / j0f{gfTds z}nLsf dfWodaf6 36gfqmdnfO{ 

cufl8 a9fOPsf] 5 . oL ;Gbe{ / clenIf0fx?n] k|:t't syfdf afXo ;Lldt b[li6ljGb'sf] 

k|of]u ePsf] s'/fnfO{ k|dfl0ft ub{5g\ . 

$=@ syfgsLo ;Gbe{

s'g} klg syfsf] b[li6ljGb' klxrfg ubf{ To; syfsf] syfgsLo ;Gbe{nfO{ klg cfwf/ 

agfpg'kb{5 . syfgs lgdf{0fdf s'g kfqnfO{ s]Gb|Lo / s'gs'g kfqx?nfO{ kl/wLo cyf{t\ 

uf}0f e"ldsf k|bfg ul/Psf] 5 < syfsf] 36gf, åGå / sfo{Jofkf/df s'g kfqnfO{ ;jf]{kl/ 

e"ldsf k|bfg ul/Psf] 5 < s'g kfqsf] hLjgk4lt, j}olQms cfj]u, ;+j]u / k|ltlqmofsf] j0f{g 

ul/Psf] 5 eGg] s'/fx?nfO{ b[li6ljGb' klxrfg ubf{ cfwf/ agfpg'kb{5 . lgisif{tM syfgssf] 

s]Gb|df cfpg] åGå, 36gf / sfo{Jofkf/sf] k|d'v cª\u aGg] tyf p;sf] cefjdf syfgsn] 

ult lng g;Sg] kfqn] g} b[li6ljGb'nfO{ axg u/]sf] s'/f k|fKt x'G5 . afXo;Lldt b[li6ljGb'sf] 

k|of]u ul/Psf] syfsf] syfgsdf Pp6} kfq / p;l;t ;DalGwt 36gf / sfo{Jofkf/nfO{ a9L 

k|fyldstf lbOG5 . of] afXo;Lldt b[li6ljGb'sf] Pp6f k4ltsf ?kdf ljsl;t ePsf] 5 . o; 

s'/fnfO{ cfTd;ft\ ubf{ k|:t't syfsf] syfgssf] s]Gb|Lo kfqsf ?kdf ;fNuLnfO{ pEofOPsf] 

5 . g]kfnsf] l;Gw'kfNrf]ssf] s'g} ufpFsf] ul/a kl/jf/df hGdL x'sL{ gjo'jtL ePsL ;fNuL 

if8\oGqsf/L NjfFu] 3tL{sf] if8\oGqdf k/L a]rlavgsf] l;sf/ eO{ ef/tLo ;x/ sfgk'/sf] Pp6f 

a]Zofnodf gf/sLo hLjgofkg ug{ afWo ePsL g]kfnL o'jtLsf] syfJoyfdf k|:t't syfsf] 

syfgs cfwfl/t /x]sf] 5 . syfsf] cflbefub]lv cGToefu;Dd k"0f{ pkl:ylt /x]sf] ;fNuLs} 

e"ldsfdf k|:t't syfn] ;+/rgfut d"t{tf kfPsf] 5 . a]Zofnosf] Pp6f sf]7fdf c:tJo:t 

cj:yfdf lgbfO{ /ft latfpg k'u]sL ;fNuLsf] ldld{/] laxfgLsf] :d[ltdf k|:t't syfsf clwsf+z 

36gf / sfo{Jofkf/ cfwfl/t 5g\ . o;af6 k|:t't syfsf] syfgssf] s]Gb|Lo kfqsf] e"ldsfdf 

;fNuL g} cfPsL 5 / pm t[tLo k'¿ifLo kfq xf] . o;y{ o; syfsf] syfgsn] ;fNuLnfO{ g} 

b[li6ljGb' kfqsf] e"ldsfdf cfa4 u/]sf] s'/f :ki6 x'G5 . 
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$=# kfqljwfgut cj:yf

syfsf/n] syf l;h{gfsf nflu kfq;DaGwL of]hgf agfpF5 h;nfO{ kfqljwfg elgG5 . s'g} 

syfdf syfsf/n] PseGbf a9L kfqnfO{ e"ldsf k|bfg ub{5 eg] s'g} syfdf Pp6} kfqnfO{ 

;jf{lws e"ldsf / x}l;otdf /fVb5 . afXo;Lldt b[li6ljGb'sf] klxrfgdf kfqljwfgut 

cj:yfn] klg dxÎjk"0f{ e"ldsf v]Nb5 . e"ldsfsf cfwf/df k|d'v, ;xfos / uf}0f, k|j[lQsf 

cfwf/df cg's"n / k|lts"n, :jefjsf cfwf/df ultzLn / l:y/, hLjgr]tgfsf cfwf/df 

ju{ut / JolQmut, cf;Ggtfsf cfwf/df g]kYoLo / d~rLo tyf cfa4tfsf cfwf/df a4 / 

d'St kfqx?sf] k|of]u syfdf ul/G5 -zdf{, @)^#, k[= #(@–#(#_ . o;nfO{ ;d]t cjnDag 

ubf{ d"ntM k|d'v, cg's"n, ultzLn jf l:y/, ju{ut jf JolQmut, a4 / d~rLo h:tf 

rfl/lqs ljz]iftf af]s]sf] kfqn] b[li6ljGb'ut j}lzi6\o jxg u/]sf] x'G5 . afXo b[li6ljGb'sf] 

k|of]u ul/g] syfdf pQm k|j[lQsf kfqx?sf] a9L k|of]u ul/Psf] 5 eg] ;j{bzL{ b[li6ljGb'sf] 

a9L ;DefJotf x'G5 . t/, Pp6f kfqnfO{ dfq pSt rfl/lqs ljz]iftfsf ;fy} ;jf{lws e"ldsf 

/ dxÎj k|bfg ul/Psf] 5 eg] afXo;Lldt b[li6ljGb'sf] k|an ;Defjgf /xG5 . ;Gb]zafxs 

kfqsf] e"ldsfdf n]vsn] s'g / slt hgfnfO{ :yfg lbPsf 5g\ eGg] s'/fnfO{ klg Wofgdf 

/fVg'kb{5 . afXo;Lldt b[li6ljGb'sf] k|of]u ul/Psf] syfsf] kfqljwfgdf Pp6} kfqnfO{ syfsf] 

s]Gb|df /fVg] k4ltsf] ljsf; ul/Psf] kfOG5 . o;df Pp6} kfqnfO{ dfq ;jf]{kl/ e"ldsf 

k|bfg ul/Psf] x'G5 . 

k|d'v, gf/L, lgDgjuL{o, k|ltlglw, s]Gb|Lo, a4, d~rLo, ;t\, cg's"n nufotsf rfl/lqs 

ljz]iftfn] o'St ;fNuLs} s]Gb|Lotf / ;]/f]km]/f]df o; syfsf] kfqljwfg l6s]sf] 5 . syfdf 

cfPsf NjfFu] 3tL{, ;/bfgL{, ;'GtnL, ;fNuLsf cfdf, a'jf / dfdf, vfOaf nfdf, a]Zofnodf 

cfpg] k'¿if, /ftdf nf]Ug]nfO{ kv]{/ a:g] dlxnfx? cflb ;a}sf] x}l;ot / e"ldsf d"ntM 

;fNuLs} :d[ltk6df clª\st tYox?df cfwfl/t b]lvG5 . syfdf cfPsf clwsf+z kfqx?sf] 

e"ldsf cToGt uf}0f /x]sf] kfOG5 . t;y{, afXo b[li6ljGb'sf] k|of]u ul/Psf] k|:t't syfdf 

Pp6} kfqnfO{ ;jf{lws e"ldsf / dxÎj k|bfg ul/Psfn] afXo;Lldt b[li6ljGb'sf] k|of]u ul/Psf] 

tYo k|dfl0ft x'g cfpF5 . 

$=$ Psn kfqsf] dgf]ljZn]if0f

afXo;Lldt b[li6ljGb'sf] k|of]u ul/Psf] syfdf Pp6f kfqsf] dfq dgf]lj1fg s]nfpg] k4ltsf] 

ljsf; ul/Psf] kfOG5 . o; k4ltnfO{ cfTd;ft\ ubf{ k|:t't …;fNuLsf] anfTs[t cfF;'Ú syfdf 

Psdfq kfq ;fNuLsf] dgf]lj1fg s]nfOPsf] 5 . s]xL syf+zafx]s ;Dk"0f{ syf g} ;fNuLsf] 

:d[ltdf cfwfl/t 5 . syfsf clwsf+z 36gf / sfo{Jofkf/x? ;fNuLsf] :d[ltut cleJolQmdf 

cfwfl/t b]lvG5g\, h:t} –

;fNuLsf] anfTs[t cfF;' syfdf afXo;Lldt b[li6ljGb'sf] k|of]u
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cfF;' k'5\b} pm dgdgdf bf]x¥ofpF5], d]/L cfdf /ftel/ nf]Ug]dfG5]x?sf] ;f; uGxfpg] of] 

sf]7fdf Psl5g klg a:g dg nfUb}g, efu]/ cfpF t s;/L cfpF . of] lj/fgf] d'n'sdf d]/f] 

9f]sfaflx/sf] ;8s klg d]/f] nflu clrgf? 5 . NjfFu] 3tL{n] g]kfndf lxF8\, un}Frf a'Gg] 

sf/vfgfdf sfd nufOlbG5', y'k|f] k};f sdfpF5];\ egL eufP/ NofPsf], of] s'g gs{df NofP/ 

5f]l8lbof] NjfFu] kfkLn] dnfO{ of] xf]6]n xf], oxfF a:b} u/ d Ps l5gdf cfpF5' egL uPsf] 

NjfFu] Ps jif{ eO;Sof] kms]{/ cfPg -kfl/hft, @)&@, k[=!!(_ .

NjfFu] 3tL{sf] if8\oGqdf k/L a]lrPsf], a]Zofnodf cToGt l3gnfUbf] / kL8fbfoL 9ª\un] ;do 

latfpg afWo ePsf], d'lQmsf] s'g} pkfo gb]lvPsf], cl:dtf / sf}dfo{ u'dfPsf] Ps jif{ 

eO;s]sf] nufotsf] cj:yf / kl/l:yltsf] cª\sgnfO{ ;fNuLs} dfgl;s k|ltlqmofsf cfwf/df 

cl3 a9fOPsf] 5 . syfsf] cGo s'g} klg kfqsf] dgf]lj1fg s]nfOPsf] 5}g . t;y{, k|:t't 

syfdf afXo;Lldt b[li6ljGb'sf] k|of]u ePsf] s'/fsf] k'li6 x'G5 . 

$=% ;f/j:t'sf] k|:t'tLs/0f / af]wsf] dfWod

syfsf] b[li6ljGb' klxNofpg] csf]{ dxÎjk"0f{ k4lt ;f/j:t'sf] k|:t'tLs/0f / af]wsf] dfWod 

klg xf] . t[tLo k'¿ifLo kfqsf] k|of]u ul/Psf] syfdf Ps dfq kfqnfO{ ;Gb]zafxssf] 

e"ldsf lbFbf afXo;Lldt b[li6ljGb'sf] k|of]u ePsf] dflgG5 . afXo;Lldt b[li6ljGb'sf] k|of]u 

ul/Psf] syfdf ;f/j:t' k|:t'tLs/0f / af]wsf] dfWodsf ?kdf Psdfq kfqnfO{ cl3 a9fpg] 

k4ltsf] cjnDag ul/Psf] x'G5 . k|:t't syfdf ;fNuLnfO{ g} ;f/j:t'sf] k|:t'tLs/0f / 

af]wsf] dfWodsf ?kdf pEofOPsf] kfOG5 . ;fNuLs} dfWodaf6 kfl/hftn] cfkm\gf k|ultjfbL, 

gf/LjfbL / cl:tTjjfbL hLjgbz{gnfO{ kf7s;dIf k'¥ofpg vf]h]sL 5g\ eg] kf7sn] klg 

;fNuLs} dfWodaf6 k|:t't syfsf] ;f/j:t' af]w ug{ ;S5g\ . t;y{ k|:t't …;fNuLsf] anfTs[t 

cfF;'Ú syfdf ;f/j:t'sf] k|:t'tLs/0f / af]wsf] dfWodsf ?kdf Ps dfq kfqnfO{ cl3 a9fpg] 

afXo;Lldt b[li6ljGb'sf] k4ltsf] pkof]u ul/Psf] s'/f k|:6 x'G5 . 

%= ;fNuLnfO{ b[li6ljGb' kfqsf ?kdf cfa4 ug'{sf sf/0fx?

kfl/hft cl:tTjjfbL, k|ultjfbL / gf/LjfbL syfsf/ x'g\ . logn] gf/Lsf ;fy} pTkLl8t 

ju{ / ;d'bfosf] :jtGqtf, ;dfgtf, xs, clwsf/, klxrfg, :jfledfg, cl:tTjsf] ;+/If0f / 

;Da4{gsf kIfdf cfjfh p7fpg] sfd cfkm\gf s[ltx?df u/]sL 5g\ . k|:t't syfdf kfl/hftn] 

b[li6ljGb' kfqsf ?kdf ;fNuLnfO{ cfa4 ug'{sf sf/0fx?sf] cWoog oxfF ul/Psf] 5 .
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%=! ;LdfGtLotf

;Qf, zlQm / ;|f]tdf kx'Fr gePsf], ;fdflhs, cfly{s / /fhgLlts lx;fan] bdgdf k/]sf], 

ljleGg cj;/x?af6 jl~rt /x]sf] ju{ / ;d'bfosf] cj:yf g} ;LdfGtLotf xf] . o:tf ju{ 

/ ;d'bfo ;dfhdf zfl;t, zf]lift / pTkLl8t ;d'bfosf] k|ltlglwTj ub{5g\ . o:tf kfqx? 

zf;s tyf k|e'TjzfnL ju{ / ;d'bfosf] k|of]usf] ;fwg klg aGb5g\ / pgLx?sf] cwLg:y 

klg /xG5g\ . ;LdfGtLo cWoogsf Ps lrGts ufoqL rqmjtL{ l:kefsn] t jf:tljs 

;LdfGtLo ju{sf ?kdf gf/Lx?nfO{ /fv]sL 5g\ ->]i7, @)^*, k[= &_ . o; ljrf/nfO{ ;d]t 

cjnDag ubf{ kfl/hftn] cfkm\gf clwsf+z syfx?df x/]s b[li6n] 7luPsf, bafOPsf, zfl;t, 

zf]lift / pTkLl8t ju{ / ;d'bfosf ;fy} gf/LnfO{ d'Vo e"ldsf k|bfg ug]{ dfGotfnfO{ cfTd;ft\ 

ug]{ s'/f k|fKt x'G5 . pgn] cfkm\gf b[li6sf]0f kf7s;dIf k'¥ofpgsf nflu o:t} kLl8t, zf]lift 

/ zfl;t gf/LkfqnfO{ b[li6ljGb' kfqsf ?kdf pEofpg] ub{l5g\ . ;LdfGtLo kfqs} dfWodaf6 

;LdfGtLo ju{ / ;d'bfosf] kL8f, ;d:of, ljjztf / hLjgsf syfJoyf kf7s;dIf k'¥ofpFbf 

a9L k|efjsf/L, hLjGt / ljZj;gLo x'g] ub{5 tyf ;LdfGtLo ju{ / ;d'bfosf] hgr]tgfsf] 

ljsf;df klg d2t k'U5 . kfl/hft :jod\ cfkm} klg dlxnf x'g\ . dlxnfn] lkt[;QfTds 

;dfhdf ef]Ug'k/]sf kL8f, r'gf}tL / ljjztf pgn] :jod\ cfkm}n] klg k|ToIf cg'ej u/]sL 

5g\ . k|e'TjzfnL ju{sf lj?4df / ;LdfGt ju{sf kIfdf cfjfh p7fpg'sf ;fy} ;LdfGtLo 

gf/Lx?sf] ;d:of p7fg ug{, pgLx?df hgr]tgfsf] ljsf; ug{ tyf cfkm"nfO{ gf/LjfbL / 

k|ultjfbL syfsf/sf ?kdf kl/lrt u/fpgsf nflu kfl/hftn] ;fNuLnfO} g} b[li6ljGb' kfqsf 

?kdf pEofPsL 5g\ . 

%=@ n}ª\lustf

kfl/hftn] …;fNuLsf] anfTs[t cfF;'Ú syfsf] b[li6ljGb' kfqsf] ?kdf ;fNuLnfO{ pEofpg'sf] 

csf]{ dxÎjk"0f{ sf/0f n}lª\ustf xf] . :qLhfltsf] n}ª\lus klxrfg af]s]s} sf/0f dlxnfx? 

anfTsf/sf ;fy} 3/]n' tyf of}glx+;fsf l;sf/ x'g] ub{5g\Ù cg]sf}F lje]b / k|tf8gfsf l;sf/ 

aGb5g\ . dlxnfx?df klg cem hf] dlxnfx? a9L sdhf]/, lg/Lx / c;r]t x'G5gÙ To:tfnfO{ t 

k|e'TjzfnL ;dfhn] emg\ a9L ;tfpg] sfd ub{5 . lkt[;QfTds ;dfhdf gf/LnfO{ dgf]/~hgsf] 

;fwgsf ?kdf pkof]u ub}{ pgLx?sf] cl:tTj, :jfledfg / gf/Lcl:dtfnfO{ cK7\of/f]df kfg]{ 

ul/G5 . log} n}lª\ustfsf cfwf/df dlxnf ePs} sf/0f dlxnfx?n] ef]Ug'k/]sf] of}g lx+;f 

nufotsf cGo ;d:ofx?sf] pb\3f6g ug{sf nflu kfl/hftn] k|:t't syfsf] b[li6ljGb' kfqsf 

?kdf ;fNuLnfO{ cfa4 u/]sL 5g\ / ;fNuLs} dfWodaf6 dlxnfx?nfO{ ;tfpg]k'¿ifx? g} 

/x]sf] s'/fsf] pNn]v o;/L u/]sL 5g\– …oxfF, oxfF t AjfF;f], xflK;nf]h:tf] nf]Ug]dfG5]x? 

3/df :jf:gLnfO{ 5n]/, kvf{P/ v'?v'? cfpg yfN5g\ . slxn] l5gl5gdf km]l/G5g\, slxn] 

/ftel/nfO{ l/he{ . l5 Û slt l3g nfUbf x'G5g\ oL nf]Ug] dfG5]x?Ú -kfl/hft, @)&@, k[= !@#_ . 

;fNuLsf] anfTs[t cfF;' syfdf afXo;Lldt b[li6ljGb'sf] k|of]u
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k|:t't syf+zn] 3/df >LdtL 5Fbf5Fb} >LdtLnfO{ 5n]/ ljleGg sf]7Ldf k'Ug], a]rlavgsf 

l;sf/sf ;fy} cGo ljljw sf/0faf6 a]Zofnodf k'Ug afWo ePsf dlxnfx?sf] of}g zf]if0f / 

of}g lx+;f ug]{ k'¿ifx?k|lt cfqmf]z cleJoQm u/]sf] 5 .

%=# hftLotf

kfl/hft :jod\ tfdfª hfltsL dlxnf x'g\ . tfdfª hflt k|e'TjzfnL / jr{:jsf/L ju{ 

/ ;d'bfodf kb}{g . ;fdfGo cyf{t\ cwLg:y hflt ePsf sf/0f kfl/hftn] g]kfndf w]/} 

;d:ofx?sf] ;fdgf ug'{k/]sf] lyof] . Pp6f pTkLl8t hfltn] pTkLl8t / zf]lift hfltsf] kL8f, 

r'gf}tL / ;d:of ;xh, :jfefljs / j:t'k/s 9ª\un] a'em]sf] x'G5 . k|:t't syfdf tfdfª 

hfltsf] ;fdflhs, kfl/jfl/s / ;f+:s[ltscj:yfsf] lrq0f ul/Psf] 5 . lzIff / 1fgsf] 

lx;fan] klg ;fNuL / p;sf] hflt w]/} k5fl8 k/]sf] 5 h;sf] kmn:j?k ;lhn} u/L ;fNuL 

if8\oGqsf] kmGbfdf k/]sL 5 . t;y{, kfl/hft klg tfdfª hfltsf] dlxnf ePsL / tfdfªhflt 

nufot cGo lgDg tyf ;fdfGo hfltsf ;f]emf ;femf dlxnfn] ef]Ug'k/]sf ;d:ofnfO{ ;"Id, 

oyfy{k/s / ljZj;gLo -hldgL_ 9ª\un] p7fg ug{sf nflu pgn] k|:t't syfsf] b[li6ljGb' 

kfqsf ?kdf ;fNuLsf] rog u/]sL 5g\ . 

%=$ cfly{s cj:yf

cy{sf] ljt/0fsf cfwf/df ;DkGg tyf ljkGg u/L ;dfhnfO{ b'O{ k|sf/df afF8\g ;lsG5 

. kfl/hftsf a'jf lrlsT;s eP/ klg bflh{lnªaf6 g]kfndf a;fO ;fbf{ pgsf] kl/jf/n] 

;fdgf u/]sf] cyf{efj / cfly{s ;ª\s6sf] cj:yfsf] k|ToIf cg'ej kfl/hftn] klg u/]sL 

lyOg\ . cyf{efjsf sf/0f dfgjLo hLjgdf cfOkg]{ ;ª\s6sf] cj:yfaf6 :jod\ kfl/hft klg 

kLl8t lyOg\ . cfly{s cefjsf sf/0f ;fNuLh:tf cg]sf}F ;LdfGts[t ;d'bfosf dlxnfx?n] 

a]rlavg, of}glx+;f nufotsf ;d:ofx?;Fu h'Wg'kg]{ cj:yf g]kfnL ;dfhdf g} kfOG5 . 

;fNuLsf dfWodaf6 cyf{efjs} sf/0f k9\g gkfpg], a]nfdf ljjfx ug{ gkfpg] tyf sfddf 

vl6/xg] cj:yfsf] lrq0f ug{ vf]lhPsf]5 . cfly{s nfesf] ;DefJotf / nf]e b]vfP/ o:tf 

lgDgjuL{o dlxnfx?nfO{ km;fpg] ul/Psf 36gfx? ;dfhdf w]/} kfOG5g\ . t;y{, cfly{s 

cefjsf] k|ToIf cg'e"lt u/]sL kfl/hftn] cfly{s cefjsf sf/0f pTkGg x'g] ;d:of / 

;ª\s6sf] pb\3f6g ug{sf nflu ljkGgjuL{o kfq ;fNuLnfO{ k|:t't syfsf] b[li6ljGb' kfqsf] 

e"ldsfdf cfa4 ul/lbPsL 5g\ . 

%=% gf/LjfbL l8:sf];{

kfl/hftsf] …;fNuLsf] anfTs[t cfF;'Ú syfdf gf/LjfbL l8:sf];{ :yfkgf ul/Psf] 5 . dlxnfx? 

t k|of]usf ;fwg x'g\, lognfO{ h] u/] lg x'G5Ù lognfO{ h:tf] sfddf nufP lg x'G5Ù logLx? 
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t k'¿ifsf dgf]/~hgsf ;fwg x'g\Ù logLx?sf] hGd k'¿ifsf] ;]jf / ;xof]u ug{sf nflu ePsf] 

xf] eGg] l8:sf];{ tTsfnLg g]kfnL ;dfhdf tof/ ePsf] kfOG5 . o;sf] lgdf{0fdf lkt[;QfTds 

ljrf/wf/fsf] xft /x]sf] kfOG5 . k'FhLjfbL ;dfhdf dlxnf z/L/sf] a9L k|of]u u/]/ tyf 

dlxnf z/L/sf pk/ a9L /fhgLlt u/]/ cs't k'FhL hf]8\g] sfd ul/Psf] 36gf k|z:t} kfOG5 . 

k'¿ifåf/f :yflkt l8:sf];{ k"/} 9ª\un] lkt[;QfTds ljrf/wf/faf6 k|]l/t 5Ù dlxnflj/f]wL 5Ù 

dlxnflj/f]wL l8:sf];{sf] ca sfd 5}g . k'¿ifn] dlxnfnfO{ ;tfpg;Dd ;tfPÙ ca ;tfpg 

kfpFb}gg\ . dlxnfx? vfnL k'¿ifsf v]nf}gf dfq xf]Ogg\ . dfgjLo ;dfhsf] lgdf{0fdf k'¿ifeGbf 

dlxnfsf] of]ubfg sd 5}g, dlxnf klg oxL ;dfhs} cª\u x'g\ . pgLx?k|lt k'¿ifn] /fVg] 

zf;sLo / tfgfzfxL b[li6sf]0f 7Ls 5}g . pgLx? cl:tTjsf ;fy hLjgofkg ug{ rfxG5g\ . 

o:tf ljrf/x?nfO{ ;d]6]/ kfl/hftn] dlxnfd}qL l8:sf];{ lgdf{0f ug{ vf]h]sL 5g\ / o:tf] 

l8:sf];{ pgn] ;LdfGtLo dlxnf kfq ;fNuLs} dfWodaf6 kf7s;dIf k'¥ofpg vf]h]sL 5g\ . 

pgn] ;fNuLs} dfWodaf6 dlxnfsf] cl:dtf, cl:tTj / klxrfgdfly cf3ft k'¥ofpg] k'¿if / 

k'¿ifjfbL l8:sf];{sf] kbf{kmf; ug{ rfxlG5g\ / dlxnfx? To:tf k'¿if / l8:sf];{dfly cfqmd0f 

ug{ kl5 kb}{gg\ eGg] s'/fsf] pb\3f6g syfdf o;/L u/]sL 5g\ – …pm 3/L3/L NjfFu] 3tL{nfO{ 

cfkm\g} dgsf] xltof/n] 6'qmf6'qmf sf6\b}, IftljIft kfb}{ al;/xG5]Ú -kfl/hft, @)&@, k[= !@@_ . 

…slt l3gnfUbf x'G5g\ oL nf]Ug] dfG5]x?Ú -kfl/hft, @)&@, k[= !@#_ . …lsg NjfFu] 3tL{nfO{ 

s;}n] v's'/Ln] 5kSs} sf6]/ b'O{ 6'qmf agfOlbFb}g <Ú -kfl/hft, @)&@, k[= !@$_ . syfsf 

oL x/kmx?n] dlxnfsf] hLjgnfO{ Wj:t agfpg], gf/Lsf] a]rlavg ug]{, gf/Lx?nfO{ cfly{s 

nfesf nflu k|of]u ug]{, gf/L hfltsf] cl:dtf n'6\g] Pjd\ gf/LnfO{ dgf]/~hgsf] ;fwg agfpg] 

hf]sf]xLsf lj?4 s8f k|lt/f]w / k|xf/ ul/g] s'/fsf] pb\3f6g u/]sf 5g\ . t;y{, k'¿ifåf/f 

:yflkt dlxnflj/f]wL / dlxnf cd}qL l8:sf];{sf lj?4df dlxnfs]Gb|L / dlxnfd}qL l8:sf];{sf] 

lgdf{0fsf nflu kfl/hftn] k|:t't syfsf] b[li6ljGb' kfqsf ?kdf ;fNuLnfO{ pEofPsL 5g\ . 

^ ;fNuLsf] rl/qlgdf{0fdf k|o'St dgf]ljZn]if0ffTds cfwf/x?

…;fNuLsf] anfTs[t cfF;'Ú syfdf afXo;Lldt b[li6ljGb'sf] cjwf/0ffcg';f/ Ps dfq kfq 

;fNuLsf] dgf]lj1fg s]nfOPsf] 5, h;sf cfwf/x?nfO{ lgDgfg';f/ pNn]v ul/Psf] 5 –

^=! hLjgd"nk|j[lQ

dgf]lj1fg 5'6\ofpg] Pp6f cfwf/ hLjgd"nk|j[lQ klg xf] . hLjgk|lt cfzfjfbL x'g' g} 

hLjgd"nk|j[lQ xf] . /rgfTds d"nk|j[lQ klg dflgg] o; k|j[lQcGtu{t k|]d, ldqtf, cfsif{0f, 

cg'/fu, cf;lSt, of}g k|hgg, l;h{gf cflb kb{5g\ . o; k|j[lQaf6 k|efljt eP/ JolQmn] cfkm" 

jf c?sf nflu /rgfTds sfo{ ub{5 -;'n]dfg / tf}jfa, ;g\ @))$, k[= *)_ . o; ljrf/nfO{ 

;d]t cjnDag ubf{ ;fNuL hLjgd"nk|j[lQaf6 clek|]l/t b]lvG5] . of}gfj:yfdf k|j]z u/]sL 

;fNuLsf] anfTs[t cfF;' syfdf afXo;Lldt b[li6ljGb'sf] k|of]u
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tyf cfdfa'jfåf/f ;fNuLs} dfdfsf] 5f]/f]l;t p;sf] ljjfx ul/g] s'/fsf] 6'ª\uf] nflu;s]sf] 

tyf cyf{efjsf sf/0f s]xL ;do kv{g'kg]{ cj:yf l;h{gf ePs} a]nfdf NjfFu] 3tL{n] dlxgfsf] 

rf/ ;o kfl/>lds kfpg] sfddf nufOlbg] s'/f ubf{ Tof] sfd ug{ ;s] Psflt/ cfdfa'jfnfO{ 

3/Jojxf/ rnfpg klg ;lhnf] x'g] / csf]{lt/ cfkm\gf] ljjfx klg l56f] x'g] dfgl;stfaf6 

clek|]l/t eO{ sfdsf nflu ;fNuL NjfFu] 3tL{sf] k5fl8 lxF8]sL 5 . To:t} NjfFu] 3tL{sf] 

if8\oGqdf k/L a]Zofnodf gf/sLo hLjgofkg ug{ afWo ePsL ;fNuLn] s'g} lbg oxfFaf6 

d'Qm x'g ;lsG5 ls eGg] s'/f dgdf Nofpg' klg hLjgd"nk|j[lQut j}lzi6\o g} xf], h;sf] 

lrq0f syfdf o;/L ul/Psf] 5, …;f; 5p~h]n cfz x'G5, ;f]R5] st} Ps lbg oxfFaf6 efUg 

;lsPnf ls Û efUosf] s'/f] sf] eGg ;S5Ú -kfl/hft, @)&@, k[=!@@_ . o; c+znfO{ cfTd;ft\ 

ubf{ cToGt s8f lgoGq0f / lgu/fgLdf /x] klg a]Zofnoaf6 s'g} lbg d'lQm kfpg ;lsg] 

;DefJotfsf] c8\sndf ;fNuL afFRg vf]Hg'n] klg p;sf] hLjgk|ltsf] cfzfjfbLsf] k|j[lQ k|fKt 

x'G5 . of}gzf]if0fsf] kL8f ef]Ubf lj/lQmPsL ;fNuL ‰ofnaf6 xfd kmfnL dg]{ s'/f dgdf v]nfP 

klg pm dg{ g;Sg'df klg hLjgd"nk|j[lQs} xft b]lvG5 . t;y{, o; syfsf] b[li6ljGb' kfq 

;fNuLdf hLjgd"nk|j[lQsf] j}lzi6\o clª\st ePsf] s'/f :ki6 x'G5 . 

^=@ d[To'd"nk|j[lQ

hLjgk|lt cfzfjfbLsf ;§f lg/fz jf lg?T;flxt x'g' g} d[To'd"nk|j[lQ xf] . of] ljWj+;fTds 

k|s[ltsf] x'G5 . dfG5] ljgfz, Wj+;, xTof, lx+;f, gf]S;fgL cflb k|of]hgn] 3[0ff, qmf]w, o'4, 

emu8f, xdnf, xTof, cfTdxTof cflb sfo{df ;+nUg x'g' o;}sf] kl/0ffd dflgG5 . JolQm o; 

k|j[lQaf6 k|efljt eP/ cfkm" tyf c?sf nflu Wj+;fTds sfo{ ug'{sf ;fy} cfkm" tyf c?;Fu 

3[0ff ub{5 -;'n]dfg / tf}jfa, ;g\ @))$, k[= *)_ . o; ljrf/nfO{ ;d]t j/0f ubf{ NjfFu]sf] 

if8\oGqdf k/L sfgk'/sf] Pp6f a]Zofnodf a]lrPsL ;fNuLn] of}gzf]if0fsf] kL8f v]Kg'kbf{sf] 

cj:yfdf unt cfr/0f ug]{, csf{sf] hLjgnfO{ Wj:t agfpg] tyf gf/Lcl:dtfsf] x/0f ug]{ 

JolQmk|lt cfqmf]l;t x'Fb} 3[0ff JoSt u/]sL 5 . ;fNuLn] cfkm"nfO{ a]Rg] NjfFu] 3tL{, a]Zofnosf] 

;~rfng ug]{ ;/bfgL{, 3/df >LdtLnfO{ kvf{P/ sf]7Lsf]7L rxfb}{ lxF8\g] nf]Ug] dfG5]k|lt cTolws 

qmf]w / 3[0ff JoSt u/]sL 5 . ;fNuLn] Psflt/ a]Zofnodf of}gt[i0ff d]6\g cfpg] k'¿ifx?nfO{ 

AjfF;f] / xflK;nf]sf] ;+1f lbPsL 5 eg] csf]{lt/ NjfFu] 3tL{nfO{ c3f]/ kfkLsf] ;+1f lbFb} p;sf] 

xTof;d]t ug{ rfxG5] h;sf] lrq0f syfdf o;/L ul/Psf] 5– …pm 3/L3/L NjfFu] 3tL{nfO{ 

cfkm\g} dgsf] xltof/n] 6'qmf6'qmf sf6\b} IftljIft kfb}{ al;/xG5] -kfl/hft, @)&@, k[= !@@_ . 

lsg NjfFu] 3tL{nfO{ s;}n] v's'/Ln] 5kSs} sf6]/ b'O{ 6'qmf agfOlbFb}g -kfl/hft, @)&@,  

k[= !@$_ . oL x/kmn] ;fNuLleqsf] r/d cfqmf]zn] NjfFu] 3tL{ h:tf dlxnflj/f]wL JolQmnfO{ 

xTof ug{ vf]h]sf] dgl:yltnfO{ af]w u/fOlbPsf 5g\ . syfsf] clwsf+z c+zdf lg/fz}lg/fzfsf] 

cj:yfdf b]lvPsL ;fNuL slxn]sfxLF t hLjgaf6 lj/lQmP/ cfTdxTof ;d]t ug]{ s'/f dgdf 
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v]nfpF5] h:t} …p;nfO{ ToxL ‰ofnaf6 xfd kmfNg dg nfU5Ú -kfl/hft, @)&@, k[= !@@_ . 

hLjgk|lt s'g} cfzf gb]Vg] tyf hLjgnfO{ lg/fzfsf] k'~h dfq b]Vg] JolQm cfTdxTof ug{ klg 

kl5 kb}{g . x/]slt/af6 ;d:o};d:of b]Vg] ;fNuLn] cfkm\gf] hLjgnfO{ g} ;dfKt ug{ vf]Hb5] . 

log} s'/fnfO{ pSt c+zn] cleJoSt ug{ vf]h]sf] 5 . t;y{, b[li6ljGb' kfq ;fNuLdf k|z:t 

dfqfdf d[To'd"nk|j[lQn] k|efj kf/]sf] lgisif{ k|:t't ug{ ;lsG5 . 

^=# cfTd/ltu|lGy

cfkm\gf] k|z+;f cfkm} u/]/ ;Gt'i6 x'g] afgL, efjgf jf sNkgfdf nLg eO{ cfglGbt x'g] cGtd'{vL 

:jefj g} cfTd/ltu|lGy xf] . cfkm\g} dfdfsf] 5f]/f];Fu lax]sf] 6'ª\uf] nflu;s]sf] cj:yfdf dgdg} 

/dfO/x]sL ;fNuL cyf{efjsf sf/0f lax] s]xL l9nf] x'g ;Sg] ;Defjgfk|lt lrlGtt x'G5] . o;} 

dgf]j[lQnfO{ dgdf v]nfO/xFbfsf] cj:yfdf e]l6Psf] NjfFu] 3tL{n] cfkm"n] sf7df8f}Fdf dlxgfdf 

rf/ ;o kfl/>lds kfpg] u/L hflu/ nufOlbg] ;Nnfx lbFbf pm cfdfa'jfsf] ;Nnfx glnO{sg} 

lxF8\5] . o; lxF8fOdf cfTd/ltu|lGyn] sfd u/]sf] b]lvG5 . cfdfa'jfnfO{ ;f]Wbf hfg gkfOg] 

tyf cfkm\gf] ljjfx emg\emg\ l9nf] x'Fb} hfg] / cfkm"n] sfd u/L k};f cfdfa'jfsf] xftdf /fVg 

kfpFbf cfdfa'jf klg v';L x'g] / cfkm\gf] ljjfx klg l56\6} x'g] cfGtl/s dg;foaf6 ;fNuL 

k|]l/t b]lvG5] . o;}u/L cfkm\gf] nfdf] skfnsf] af/]df c?n] ;d]t k|z+;f u/]sf], p;nfO{ dfUg 

cfpg] s]6fsf] ;ª\Vof a9L ePsf], pm ;'Gb/L ePsL s'/fsf] c?n] klg j0f{g u/]sf] s'/fx?nfO{ 

;fNuLn] dgdf v]nfO/xg'n] klg p;leqsf] cfTd/ltu|lGysf] lrgf/L kfOG5 . 

^=$ cr]tg dg

r]tgf jf ;r]ttfsf] cefj ePsf] dfgl;s cj:yf g} cr]tg xf] . …;fNuLsf] anfTs[t cfF;'Ú 

syfsf] 36gfsf] cf/lDes cj:yfdf cr]tg dgsf] k|antf kfOG5 . lax]sf] 6'ª\uf] nflu;s]sf] 

tyf cfTd/ltn] clek|]l/t /x]sL ;fNuL NjfFu] 3tL{sf] axsfpdf k/]/ cfdfa'jfl;t g;f]wLsg} 

Pjd\ NjfFu] 3tL{sf] s'/fnfO{ clnslt klg ghfFrLsg} p;n] eg]sf] s'/fdf k"0f{ ljZjf; u/L 

p;}sf] kl5 nfUg] lqmofsnfkaf6 pm cr]tg dgaf6 ;~rflnt /x]sL s'/f k|:6 x'G5 . p;sf] 

r]tg dgn] sfd u/]sf] eP pm kSs} klg NjfFu]sf] k|:tfjdfly zª\sf uyL{, cleefjsx?sf ;fy} 

cfkm\gf lgs6sf JolQmx?l;t ;Nnfx dfUbyL / 36gfaf6 hf]lug] k|z:t ;Defjgf /xGYof] . 

cr]tg dg xfaL /x]s} cj:yfdf NjfFu]sf] k5fl8 nfUg'af6 g} p;sf] hLjg b'3{l6t ePsf] 

kfOG5 . 

^=% r]tg dg

dflg;sf] leqL r]tgf, xf]; jf r]tnfO{ af]w u/fpg] dgsf] cj:yf g} r]tg xf] . r]tg dgnfO{ 

;do / :yfg tyf jftfj/0fsf] k"0f{ 1fg /xG5 ->]i7, @)^^, k[= !!(_ . o; ljrf/nfO{ ;d]t 

;fNuLsf] anfTs[t cfF;' syfdf afXo;Lldt b[li6ljGb'sf] k|of]u
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cjnDag ubf{ k"0f{ ;r]t, ;fjwfg / ljj]sn] sfd u/]sf] dfgl;s cj:yfsf ?kdf r]tgdg 

/xg] s'/f k|:6 x'G5 . oL s'/fx?nfO{ cfwf/ dfGbf k|:t't syfsL gf/Lkfq ;fNuL NjfFu]sf] 

if8\oGqdf k/L a]Zofnodf gf/sLo hLjg ef]Ug ljjz / afWo ePsf] cj:yfdf ;fNuLsf] r]tg 

dg a9L ;lqmo ePsf] kfOG5 . b'3{l6t hLjgaf6 r]ltPsL ;fNuLn] NjfFu] 3tL{ tyf 3/df 

>LdtLnfO{ kvf{P/ sf]7Lsf]7L rxfb}{ lxF8\g] k'¿ifx?k|lt 3[0ff / cfqmf]z JoSt ug'{df p;leqsf] 

r]tg dgsf] k|antfn] g} xf] . NjfFu] 3tL{ h:tf JolQmnfO{ s7f]/ k|s[ltsf] b08 lbg'kg]{ ljrf/ 

p;sf] dgdf cfpg', p;n] cfdfa'jfsf] kL8fnfO{ ;Demg vf]Hg', ufpFn]n] NjfFu] 3tL{ h:tf 

dfG5]nfO{ lrGg'kg]{ nufotsf ljrf/ dgdf v]nfpg' eg]sf] r]tg dgsf] ;lqmotfn] g} xf] . 

&= lgisif{

…;fNuLsf] anfTs[t cfF;'Ú syfdf c;+nUg ;dfVoftf, k|yd k'¿ifLo kfqsf ;§fdf t[tLo 

k'¿ifLo kfqsf] pkof]u, syfgsof]hgf / kfqljwfgdf Pp6} kfqsf] s]Gb|Lotf, Ps dfq kfqsf] 

dgf]ljZn]if0fsf] k|of]u tyf ;f/j:t'sf] k|:t'tLs/0f / af]wsf dfWodsf ?kdf Pp6} kfqnfO{ 

pEofpg] h:tf afXo;Lldt b[li6ljGb'sf k4ltx?sf] pkof]u ul/Psf] 5 . ;LdfGtLotf, 

n}lª\ustf, hftLotf, cfly{s cj:yf / gf/LjfbL l8:sf];{nfO{ cfwf/ agfP/ k|:t't syfsf] 

b[li6ljGb' kfqsf ?kdf ;fNuLnfO{ pEofOPsf] 5 . oL dfgb08x?sf] ;d'lrt k|of]un] pSt syf 

j}rfl/s b[li6n] cToGt ;zSt / k|efjsf/L aGg k'u]sf] 5 . o;}u/L, ;fNuLsf] rl/qlgdf{0fdf 

hLjgd"nk|j[lQ, d[To'd"nk|j[lQ, cfTd/ltu|lGy, cr]tg / r]tg dg h:tf dgf]ljZn]if0fsf 

cfwf/x?sf] k|of]u ul/Psf] 5 . 

kfl/hftn] ;fNuLs} dfWodaf6 cfkm\gf gf/LjfbL, cl:tTjjfbL / k|ultjfbL b[li6sf]0f cleJoQm 

u/]sL 5g\ . k|:t't syfdf afXo;Lldt b[li6ljGb'sf] k|of]usf] dfWodaf6 g]kfnL gf/Lx?n] 

ef]Ug'k/]sf kL8f, cefj, r'gf}tL / l+x+;f, r]nLa]6L a]rlavg tyf gf/L pTkL8gsf] ;d:ofnfO{ 

cToGt ljZj;gLo / oyfy{k/s 9ª\un] kf7s;dIf k'¥ofpFb} o:tf dfgjtf / gf/Llj/f]wL 

lqmofsnfksf] cljnDa cGt ug{'kg{] cledt kfl/hftn] cl3 ;f/]sL 5g\ . o; syfsf dfWodaf6 

pgn] gf/Lx?nfO{ cToGt ;fjwfgL / ;r]ttfk"j{s hLjgofkg ug{'kg{] ;'emfj lbFb} gf/Llxtsf 

ljk/Lt tyf gf/Llj/f]wL sfd ug{] hf]sf]xLnfO{ gf/L :jod\n] sf/jfxL ug{'kg{] cledt ;~rf/ 

ug{ vf]h]sf] b]lvG5 . o;y{, b[li6ljGb'sf plNnlvt kIfx?sf] ;'xfpFbf] k|of]un] pSt syfsf] 

syfgsof]hgf, kfqljwfg, ;f/j:t' / efiffz}nL h:tf tÎjx?sf] ;dGjo / k|:t'tLs/0f cToGt 

snfTds / kl/0flto'St aGg k'u]sf] 5 . tyflk, o; b[li6ljGb'sf] k|of]un] k|:t't syfsf] 

;+/rgfTds / cyL{o b'j} kIfsf] lgdf{0fdf dxÎjk"0f{ e"ldsf v]nL syfnfO{ snfTds, ;f}Gbo{k"0f{ 

/ dfgjLo ;+j]bgfo'St agfPsf] 5 . t;y{, afXo ;Lldt b[li6ljGb'sf] k|of]un] k|:t't syfsf 

cfofdut n3'tf, cfVofgsf] PsflGjlt, cfkm}df k"0f{tf, k|efjflGjltk"0f{tf, k[ys\ /rgfljwfgut 
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k4ltk|ltsf] cfa4tf, dfgjLo hLjgsf] v08fTds lrq0f h:tf j}lzi6\ox? kl/kfsdf k'Ug'n] 

syfsf/ kfl/hftdf syf l;h{gf ug]{ lzNk / ;fdYo{ a]hf]8 /x]sf] s'/f k|fKt x'g' g} o; 

n]vsf] lgisiff{Tds k|flKt xf] . 

;Gbe{;fdu|L;"rL

ca|fD;, Pd\= Pr\= PG8 x/kmg, hk|mL ufN6= -;g\@)@)_= P Unf];/L ckm ln6/]/L 6«D;= 6\j]lG6Gy 
l/lk|G6]8= lbNnL M ;]gu]u nlg{ª OlG8of k|fOa]6 lnld6]8 . 

cj:yL, dxfb]j= -@)^%_= g]kfnL syf efu–@= bf]= ;+:s= nlntk'/ M ;femf k|sfzg .

P6d, g]q= -@)&$_= ;ª\lIfKt ;flxlTos zAbsf]z= sf7df8f}F M g]kfn k|1f k|lti7fg .

s8g, h]=P= -;g\ !**)_= c l8S;g/L ckm ln6/]/L 6«D;= gO{ lbNnL M Snfl/og a'S; . 

s]g]8L, PS;= h]= PG8 lhof, 8fogf= -;g\!((%_= ln6/]r/ Pg OG6«f]8S;g 6' lkmS;g, kf]o6«L 
PG8 8«fdf= l;S:y Pl8;g= Go'of]s{ M x/k/ sflnG; sn]h klAn;;{ . 

g]kfn, 3gZofd= -;g\ @)!!_= cfVofgsf s'/f= k'gd{'lb|t ;+:s= l;nu9L M Pstf a's xfp; 
k|f=ln= .

kfl/hft= -@)&@_= d}n] ghGdfPsf] 5f]/f]= sf7df8f}F M lkmlgS; a'S; . 

a/O{, lqe'jg= -@)&)_= …syfTds b[li6ljGb' M l;4fGt / k|of]uÚ= e}/xjf SofDk; hg{n= k"0ff{ª\s 
$= k[= &–!& . 

a/fn, s[i0fxl/= -@)^(_= syfl;4fGt= sf7df8f}F M Pstf a'S; l8l:6«Jo'6;{ . 

a/fn, Clif/fh= -@)^#_= pkGof;sf] ;f}Gbo{zf:q= bf]=;+:s= nlntk'/ M ;femf k|sfzg . 

a/fn, Clif/fh= -@)^$_= ;flxTo / ;dfh= nlntk'/ M ;femf k|sfzg . 

a/fn, s[i0fxl/ / P6d, g]q= -@)^^_= pkGof; l;4fGt / g]kfnL pkGof;= t]= ;+:s=  

nlntk'/ M ;femf k|sfzg . 

zdf{, df]xg/fh= -@)^#_= ;dsfnLg ;dfnf]rgf M l;4fGt / k|of]u= sf8df8f}F M cS;kmf]8{ 
OG6/g];gn klAns];g . 

zdf{, df]xg/fh= -@)^^_= cfw'lgs tyf pQ/cfw'lgs kf7sd}qL ;dfnf]rgf= sf7df8f}F M Sj]:6 
klAns];g . 

>]i7, tf/fnfn= -@)^*_= zlQm, ;|i6f / ;afN6g{= sf7df8f}F M l8:sf];{ klAns];g . 

>]i7, bof/fd= -@)#(_= kRrL; jif{sf g]kfnL syf= sf7df8f}F M g]kfn /fhsLo k|1f k|lti7fg . 

>]i7, bof/fd= -@)^)_= …b[li6ljGb'Ú= zf]w / l;h{gf l;4fGt= ;Dkf= e"kxl/ kf}8]n= sf7df8f}F M 
ljBfyL{ k':ts e08f/= k[= $#*–$$* . 

;fNuLsf] anfTs[t cfF;' syfdf afXo;Lldt b[li6ljGb'sf] k|of]u
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>]i7, bof/fd= -@)^^_= clegj syfzf:q= sf7df8f}F M kfn'jf k|sfzg k|f=ln= .

:sf]N;, /f]a6{, sdnL, gfG;L cf/=, Snfph, sfn{ Pr\= PG8 l;Ne/d}g, dfOsn= -;g\ @)))_= 

Olnd]G6; ckm ln6/]r/= kmf]y{ Pl8;g= snsQf M ;gnfO6 u|flkmª sDkgL .

l;jfsf]6L, /df= -@)^@_= pkGof;l;4fGt / ljho dNnsf] pkGof;sfl/tf= sf7df8f}F M e[s'6L 
Ps]8]lds klAns];G; . 

;'n]dfg, d'xDdb / tf}jfa, d'xDdb= -;g\= @))*_= c;fdfGo dgf]lj1fg M ljifo / cf}/ JofVof= 
bf]=;+:s= jf/f0f;L M df]tLnfn jgf/;Lbf; .
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:gfts txsf] kf7\oqmddf cfw'lgs g]kfnL uLtuhn

9'l08/fh kxf8L*

n]v;f/

k|:t't cfn]v lqe'jg ljZjljBfno dfgljsL tyf ;fdflhs zf:q ;ª\sfocGtu{t P]lR5s 
g]kfnL ljifosf] rf/ a;]{ aL=P= sf] kf7\oqmddf lgwf{l/t kf7\of+z ;ª\s]t g]kfnL $@^-v_ 
df ;dflji7 cfw'lgs g]kfnL uLt tyf uhnsf] pkfb]otf;DaGwL ;3g ljZn]if0ffdf s]lGb|t 
5 . :gfts txsf] P]lR5s g]kfnL ljifodf k7gkf7g x'g] u/L ;d]l6Psf] pQm cfw'lgs 
g]kfnL uLt tyf uhn ljBfyL{x?nfO{ ;flxTosf nf]slk|o ljwfpkljwfx?df cGtlg{lxt 
ljlzi6 k|s[ltsf] ;}4flGts tyf Jofjxfl/s 1fg lbnfpg] p2]Zon] ;dfj]z ul/Psf] xf] . 
ljBfyL{x?nfO{ sfJo jf ;flxTolzIf0fn] k}bf u/fpg] ljlzi6 r]tgf tyf 1fg / l;ksf 
af/]df cWoog u/L pknAw tYox?sf] ljZn]if0f;lxt o; cfn]vdf ljZn]io ljifosf] 
k'li6sf lglDt uLt tyf uhnsf] ;}4flGts cjwf/0ff;d]tnfO{ cfwf/ agfOPsf] 5 . g]kfnL 
hgdgnfO{ cfsif{0f ug]{, /fi6«k|]dsf] efjgf k}bf ug]{ / ;fdflhs ;b\efj / /fli6«o Pstfsf] 
ljlzi6 r]tgf j[l4 ug]{ ;/n ;flxTosf ?kdf nf]slk|o x'Fb} cfPsf] uLtuhn pkljwf 
:gfts txdf cWoog/t ljBfyL{sf lglDt k7gkf7gsf] ljifo aGg' z}lIfs k|fl1s b[li6n] 
cf}lrTok"0f{ 5 eGg] k|:t't cg';GwfgfTds cfn]vsf] lgisif{ /x]sf] 5 .

d'Vo zAb M k|uLtfTds sljtf, ;xeflutfd"ns lzIf0f, sflkmof, ld;/f, :yfoL, cGt/f .

ljifokl/ro

P]lR5s g]kfnL ljifosf] :gfts txsf] kf7\oqmd lq=lj= af6 @)&^÷)&& b]lv nfu' x'g] u/L 

Joj:yf ul/Psf] 5 . jflif{s k|0ffnLcg';f/ rf/ jif{df k9fO k"/f x'g] u/L lgwf{/0f ul/Psf] pQm 

P]lR5s g]kfnL ljifodf cWoog/t ljBfyL{x?n] sDtLdf k|To]s kf7\of+zdf $)Ü cª\s k|fKt 

u/] dfq pQL0f{ x'g] k|fjwfg /flvPsf] 5 . $)Ü eGbf a9L k|fKtfª\s xfl;n ug]{ k/LIffyL{sf] 

>]0fL lgwf{/0fdf cIf/k|0ffnLnfO{ cfwf/ agfOPsf] 5 . lq=lj= sf] ljBf kl/ifb\n] dfgljsL 

;ª\sfosf nflu tf]s]sf] >]0fLlgwf{/0f k4ltcg';f/ x/]s jif{sf] jflif{s k/LIffdf ;l/s x'g 

k/LIffyL{n] dfkb08adf]lhd cfGtl/s d"Nofª\sg k/LIff pQL0f{ x'g} kg]{ Joj:yf ul/Psf] 5 . 

jflif{s k/LIffdf ;fd]n x'g &)Ü pkl:ylt clgjfo{ ul/Psf] jt{dfg kf7\oqmdn] P]lR5s 

* kxf8L, kf6g ;+o'Qm SofDk;df pkk|fWofks x'g'x'G5 . 

DOI: https://doi.org/10.3126/cdj.v29i43.41091



216 kf7\oqmd ljsf; klqsf

g]kfnL ljifo cWoog ug]{ ljBfyL{nfO{ ;xeflutfd"ns lzIf0flqmofsnfkdf ;+nUg eO{ cfkm\gf] 

Jofjxfl/s 1fg k|efjsf/L agfpg hf]8 lbPsf] 5 . klxnf] cfGtl/s d"Nofª\sg !) cª\s 

/ bf];|f] @) cª\s ;d]tsf] of]uaf6 x'g] #)Ü sf] cª\s ef/ cfGtl/stk{m / &)Ü dfq afXo 

jflif{s k/LIffdf /xg] u/L lgwf{/0f ul/Psf] P]lR5s g]kfnL ljifodf ;}4flGtseGbf k|fof]lus 

lqmofsnfkdf ljBfyL{nfO{ lqmofzLn agfpg] p2]Zo /fv]sf] b]lvG5 . g]kfnL efiff, ;flxTo / 

nf]s;flxTosf] If]qdf /x]sf P]ltxfl;s tyf ;}4flGts kIfsf] Jofks 1fg k|bfg ug]{ ljifout 

p2]Zo /fv]sf] k|:t't kf7\oqmdn] cfw'lgs g]kfnL uLt tyf uhnsf] l;4fGt, g]kfnL ;flxTodf 

uLtuhnsf] ljsf;k|lqmof Pjd\ k|]d/;, b]zelQm, k|s[ltlrq0f nufotsf ljljw efjwf/fsf 

;'Gb/ uLtsf] cf:jfbg / af]w ljBfyL{nfO{ u/fpg vf]h]sf] 5 . aL=P= rf}yf] jif{df k7gkf7g 

x'g] u/L lgwf{/0f ul/Psf] kf7\of+z sf]8 g]kfnL $@$-v_ cGtu{tsf] cfw'lgs g]kfnL uLt 

tyf uhndf lzIfs–ljBfyL{ b'j}sf] ;xsfo{ / ;xeflutfdf cfwfl/t l;sfOdf hf]8 lbPsfn] 

kf7\oqmdn] k|fof]lus sfo{nfO{ l;sfO;Fu hf]8\g vf]h]sf] b]lvG5 . sIff k|:t'ltsf dfWodaf6 

ljBfyL{n] cfk"mn] l;h{gf u/]sf uLtuhn ;d]t k|:t't u/L l;h{gfTds pTk|]/0ff k|fKt ug{ 

;xh x'g] ck]Iff kf7\oqmdn] /fv]sf] 5 . lzIfsn] gd'gf lbg], ;xhstf{sf ?kdf ljBfyL{sf] 

k|:t'ltdf ;'wf/fTds l6Kk0fL ul/lbg] / uLtuhnsf] ljZn]if0fsf ;Gbe{df l;4fGtdf cfwfl/t 

;fdu|L lbP/ ljj]rgf ug{ ljBfyL{nfO{ k|f]T;fxg ug'{kg]{ ;ª\s]t kf7\oqmddf kfOG5 . kl/of]hgf 

sfo{sf ?kdf o; kf7\of+zsf] k7gkf7gdf ;+nUg ljBfyL{nfO{ :t/Lo uLtuhn ;ª\sng ug{, 

/rgf ug{ / ;xkf7Lsf /rgfnfO{ l6Kk0fL ug{ clek|]l/t u/fpg ;lsG5 .

;flxTolzIf0f af}l4s 1fgclej[l4sf nflu dfq xf]Og JolQmnfO{ l;h{gzLn / efjgfTds 

b[li6n] ;an / ;DkGg kfb}{ p;sf] cflTds kl/isf/ tyf ;+j]ufTds ;Gt'ng a9fpg] b[li6n] 

klg ul/G5 . /fli6«o hLjg, ;+:s[lt, ;dfhsf] ;f]r / Jojxf/ tyf ;dfhsf] ax'd'vL 5ljnfO{ 

ko{j]If0f ug]{ ;'ema'em Pjd\ ;dembf/Lsf] ljsf;sf nflu klg ;flxTolzIf0fsf] pkfb]otf 

dxÎjk"0f{ dflgG5 -clwsf/L, @)$^, k[= !&%_ . g]kfnL ;flxTodf uLtsf/ tyf uhnsf/x?n] 

l;h{gf u/]sf ljljw efj, /; / z}nLsf ;'Gb/ uLtuhndf cleJol~ht oyfy{sf] ;xL 

kl/k|]Iodf ljBfyL{nfO{ cf:jfbg / ljj]rgf u/fpg o; kf7\oqmdsf] pkfb]otf dxÎjk"0f{ 5 . 

:gfts txsf] rf/ a;]{ P]lR5s g]kfnLdf cfw'lgs g]kfnL uLt tyf uhn ;dfj]z ug'{sf] 

cf}lrTosf ;Gbe{df s'g} 7f]; k|fl1s ljdz{ ePsf] b]lvFb}g . ctM o; ljifosf] k7gkf7gsf] 

s] s:tf] cf}lrTo / dxÎj 5 eGg] k|d'v k|fl1s lh1f;f /fv]/ k|:t't cWoog ul/Psf] xf] .

cWoogsf] ljlw

k|:t't cWoogdf ;fdu|L ;ª\sngsf nflu k':tsfnoLo ;|f]tsf] pkof]u ul/Psf] 5 . :gfts 

txsf] P]lR5s g]kfnL ljifosf] kf7\oqmd / To;df lgwf{l/t uLt tyf uhnnfO{ k|fylds 
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;fdu|Lsf ?kdf o; cWoogdf k|of]u ul/Psf] 5 . ;dfnf]rgfTds u|Gy tyf kf7\oqmdsf] 

l;4fGt;DaGwL ljljw ;"rgf lbg] k':tsx?nfO{ k|:t't cWoogsf låtLos ;fdu|L dflgPsf] 

5 . o; cg';GwfgfTds cfn]vdf p7fOPsf] k|d'v k|fl1s lh1f;f jf bfaLnfO{ k'li6 ug{ 

:gfts txsf] P]lR5s g]kfnLsf] kf7\oqmdsf] ?k/]vf / To; txdf k7gkf7gsf lglDt lgwf{l/t 

cfw'lgs g]kfnL uLt tyf uhnnfO{ tYo ;ª\sngsf] ;|f]t agfOPsf] 5 . ;ª\slnt tYox?sf] 

j:t'lgi7 ljZn]if0f jf cyf{kgsf lglDt d"ntM ljZn]if0ffTds ljlwsf] cjnDag ul/Psf] 5 .

uLt tyf uhnsf] ;}4flGts cjwf/0ff

:gfts txsf] rf}yf] jif{df k7gkf7g x'g] …cfw'lgs g]kfnL uLt tyf uhnÚ zLif{ssf] kf7\of+znfO{ 

kf7\oljifo agfpg'sf] cf}lrTo;Fu ;DalGwt k|:t't cWoogdf uLt / uhn s:tf ljwf x'g\ 

eGg] tYout k|Zgsf] ;}4flGts lg/fs/0f ug'{ plrt b]lvG5 . uLt / uhnsf] ;}4flGts / 

;flxlTos :j?ksf] ;ª\lIfKt ljdz{ lgDgfg';f/ ul/Psf] 5 M

-s_ uLtsf] ;}4flGts lrgf/L

uLt kBdf n]lvg] ;/n, ;ª\lIfKt, cfVofg/lxt u]o / cfTdk/s /rgf xf] . uLtnfO{ sljtfs} 

pkljwfsf ?kdf lnOG5 . ;flxTosf gf6s, sljtf cfVofg tyf lgaGw u/L k|d'v rf/ 

ljwfx? b]lvG5g\ . cfVofgsf k|d'v pkljwf syf / pkGof; eP h:t} sljtfsf pkljwfsf 

?kdf d'Qms, uLt, uhn, uLltsljtf, k'm6s/ sljtf, nfdf sljtf, v08sfJo, dxfsfJo 

h:tf /rgfx? b]lvPsf 5g\ -a/fn, @)&), k[= @)_ . o; dtdf uLt / uhn sljtfs} 

pkljwfsf ?kdf /xg] /rgf x'g\ eGg] :ki6 ljrf/ kfOG5 . uLtnfO{ a'emfpg cª\u|]hLdf …;ªÚ 

(song), …lnl/sÚ (Lyric), lnl/S; h:tf zAbx? k|of]u ePsf] kfOG5 . ufO;lsPsf] /rgfnfO{ 

…;ªÚ (song) k|of]u ePsf] b]lvG5 eg] ufpg] p2]Zon] n]lvPsf] /rgfnfO{ klg …;ªÚ g} elgPsf] 

kfOG5 . lu|;]nL efiffsf] …n'l/sf];Ú (Lyrikos) af6 ljsl;t ePsf …lnl/sÚ (Lyric) / …lnl/S;Ú 

(Lyrics) zAbx?n] klg qmdzM ufpg tof/ kfl/Psf] /rgf / ufO;lsPsf] /rgf eGg] cy{ 

k|bfg u/]sf] e]l6G5 -s8g, ;g\ !(((, k[= $*!_ . dflysf] egfOdf uLt ufpgsf nflu tof/ 

ul/Psf] jf ufO;lsPsf] /rgf xf] eGg] ljrf/ k|s6 ePsf] 5 .

…lnl/sÚ nfo/ gfds jfBoGq;Fu ufOg] /rgf xf] . k|frLg lu|;]nL jfBoGqnfO{ …nfo/Ú (Lyre) 

elgG5 -rfON8; / ˆnfj/, ;g\ @)!^, k[= !#@_ . …nfo/Ú ;Fu ufOg] /rgfnfO{ k|frLg 
lu|;]nLx?n] …lnl/sÚ eg]sf x'g\ . …lnl/sÚ df jQmfsf] ljrf/ jf efj JoQm ul/Psf] u]ofTds / 

cfTdlgi7 cleJolQm kfOG5 . …lnl/sÚ ;ª\lIfKt k|sf/sf cfTdk/s / u]o /rgf x'g\ -ca|Dh, 

;g\ @))), k[= !$^_ . dflysf ;a} dtnfO{ dGyg / ljdz{ ubf{ uLt kBdf n]lvg] ;/n, 

;ª\lIfKt, cfVofg/lxt, cfTdk/s / u]o cleJolQm g} xf] eGg] lgisif{ k|fKt x'G5 . g]kfnL 

:gfts txsf] kf7\oqmddf cfw'lgs g]kfnL uLtuhn
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;flxTodf xfn k|rlnt ;flxlTos uLtx? klg kfZrfTo lu|;]nL …lnl/sÚ s} 9fFrfsf cfTdlgi7 

/ u]o /rgfsf ?kdf b]lvG5g\ .

g]kfnLdf k|o'Qm …uLtÚ zAbsf] lgdf{0f …u}Ú wft'df …StÚ k|Too nfu]/ ePsf] xf] . o;sf] ;/n 

/ zflAbs cy{ ufOPsf] jf ufpgsf nflu /rgf ul/Psf] l;h{gf eGg] x'G5 -n'O6]n, @)^&,  

k[= !_ . uLtnfO{ …ufgfÚ zAbn] klg lrgfOG5 . ufgfsf] ;DaGw u]otf;Fu /x]sf] 5 . To;y{ 

uLt jf ufgf eGgfn] nofTds jf u]o u'0fn] el/Psf] ;'Gb/ /rgfnfO{ a'lemG5 . dfl6{g u|] eGg] 

sfJolrGtsn] ;ª\uLtsf] ;dfj]zn] lrlgg] cfkm\g} cl:tTj ePsf] 5f]6f] k|uLtfTds sljtfsf 

?kdf uLtnfO{ cYof{Psf 5g\ -n'O6]n, @)^&, k[= ^ df p4[t_ . g]kfnL ;flxTosf ;dfnf]rs 

df]xg/fh zdf{n] uLt kBsf] 5f]6f], cfVofg/lxt u]o / efjljrf/sf] tLj| cleJolQm ePsf] 

/rgf xf] egL kl/eflift u/]sf 5g\ -zdf{, @)%%, k[= !&!_ . o; kl/efiffn] uLtnfO{ cTolws 

noo'Qm, cg'e"ltk|wfg, ;ª\lIfKt, ;+j]ufTds, efj jf ljrf/sf] Psntfn] el/Psf] ;'nlnt 

/rgfsf :j?kdf lrgfPsf] 5 . oxL kl/efiffsf cfwf/df ljZn]if0f ubf{ uLtdf j:t', ;+/rgf, 

ck|:t'tljwfg, noljwfg / efiffk|of]u h:tf d"n tÎjx? /xG5g\ .

j:t' uLtsf] d"n tÎj xf] / o;nfO{ uLtsf] ljifoj:t', efj jf ljrf/sf ?kdf ljZn]if0f ul/G5 . 

;+/rgf eGgfn] uLtdf :yfoL / cGt/f;lxtsf] ;ª\lIfKt j[QfTds 9fFrf eGg] a'lemG5 . 

ck|:t'tljwfg eGgfn] laDa, k|tLs, dfgjLs/0f, pkdf, ?ks h:tf uLtsf] cnª\sf/ljwfg eGg] 

lzNk a'lemG5 . noljwfgleq uLtsf] u]otf / 5Gbf]a4tf kb{5g\ eg] efiffk|of]un] uLt k|:t't 

ug]{ dfWod jf ;fwgtÎjsf] sfo{ ub{5 . uLtsf] :j?knfO{ ;fy{s / cfsif{s agfpg] d"n tÎj 

jf k|d'v ;+/rs 36ssf ?kdf dflysf oL kfFr cjojn] dxÎjk"0f{ e"ldsf v]n]sf] kfOG5 .

:gfts txsf] rf}yf] jif{df P]lR5s g]kfnLcGtu{t k7gkf7g x'g] g]kfnL uLtx? vf; u/L @))) 

sf] bzsb]lv :jR5GbtfjfbL slj nIdLk|;fb b]jsf]6f nufotsf ;|i6fx?n] k|jt{g u/]sf 

;flxlTos uLtx? x'g\ . @))& df /]l8of] g]kfnsf] :yfkgfkl5 o:tf sfJouLtx?sf] k|;f/0fdf 

tLj|tf cfPsf] b]lvG5 . @)!) sf] bzsb]lv :yflkt / ljsl;t x'Fb} cfPsf :jR5GbtfjfbL 

uLltwf/f / k|ultjfbL uLltwf/fsf snfTds sfJouLtnfO{ :gfts txsf] P]lR5s g]kfnL ljifodf 

cfw'lgs g]kfnL uLtsf ?kdf k7gkf7gsf] ljifo agfOPsf] 5 . k|]d/;n] cf]tk|f]t ePsf 

/ b]zf]Tyfgsf] cfXjfg ul/Psf ljljw z}nL / ;f}Gbo{;lxtsf uLtx?sf] cf:jfbg u/fpg] 

p2]Zon] lgwf{l/t uLlt/rgf ;dfj]z ePsf b]lvG5g\ .

-v_ uhnsf] ;}4flGts lrgf/L

uhnnfO{ c/aL efiffsf] :qLlnª\uL zAb dflgG5 / o;sf] Jo'TklQut cy{ …k|]dL tyf k|]ldsflarsf] 

jftf{nfkÚ eGg] x'G5 . c/aL efiffdf uhn n]v]sf] ge]l6Psfn] uhn n]vgsf] k|f/De eg] kmf/;Laf6 
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;'? ePsf] dflgG5 . kmf/;Laf6 pb"{, lxGbL x'Fb} uhn g]kfnL efiffdf k|j]z u/]sf] xf] -a/fn, 

@)^), k[= #!^_ . uhn zAbsf] ;|f]tsf af/]df ljleGg dtdtfGt/ klg kfOG5 . uhn zAbnfO{ 

s;}n] c/aL, s;}n] kmf/;L, s;}n] ;+:s[t / s;}n] t cª\u|]hLsf] cke|+z klg dfg]sf 5g\  

-n'O6]n, @)^&, k[= &!_ . dflysf dtx?af6 uhnsf] Jo'TklQ / cy{sf af/]df leGgleGg 

egfOx? 5g\ eGg] :ki6 x'G5 . …uhnÚ zAb c/aL xf] eGg]x?n] of] zAb …uhn\Ú af6 Jo'TkGg 

xf] / o;sf] cy{, gv/f, of}gsljtf, ljnf; x'G5 eGg] b[li6sf]0f k|:t't u/]sf 5g\ . c/aLsf] 

…uhnfÚ zAbaf6 uhn Jo'TkGg ePsf] eGg] dtdf o;sf] cy{ xl/0fsf] aRrf] x'G5 eGg] kfOG5 . 

xl/0fsf] aRrfnfO{ nfu]sf] jf0fsf] tL/af6 3fon d[u zAbsf] dfld{s :j/h:t} /rgfnfO{ uhn 

elgG5 eGg] dt klg b]lvG5 -a|fhfsL, @)%%, k[= !%@_ . cª\u|]hLdf …3hnÚ zAbsf] k|of]u 

ul/Psf] b]lvG5 -a/fn, @)^$, k[= ^_ . …uhnÚ ;+:s[tsf] …sHhnÚ af6 Jo'TkGg zAb xf] eGg] 

b[li6sf]0f klg kfOG5 . …sHhnÚ sf] cy{ sfhn jf ufhn eGg] x'G5 .

uhnsf] Jo'TklQ / o;n] k|bfg ug]{ cy{sf af/]df leGg leGg b[li6sf]0f /x]sf] kfOP klg …uÚ, …hÚ 

/ …nÚ Jo~hgdWo] …uÚ / …hÚ Jo~hgkl5 …cÚ :j/ nfu]/ ag]sf] …uhnÚ zAbsf] k|]d;Fu ;DalGwt 

cy{sf sf/0f o;n] ljz]if lsl;dsf k|]d;DaGwL sljtfnfO{ a'emfpg yfn]sf] kfOG5 . uhnnfO{ 

lglZrt k|sf/sf 5Gb clg cg'k|f; k|of]u x'g] zf:qLo lgoddf afFlwPkl5 o;n] jt{dfg uhnn] 

lbg] cy{ a'emfpg yfn]sf] xf] . cfh …uhnÚ zAbsf] ;flxlTos cy{ k|]d tyf cGo ljifo;Fu 

;DalGwt vf; k|sf/sf] ;+/rgf ePsf] n3' ?ksf] ;ª\uLtk|wfg sljtfljz]if xf] eGg] dflgG5  

-a/fn, @)^$, k[= *_ . k|]ddf dfq ljifoa4 x'g] /rgfsf ?kdf k|f/lDes cj:yfdf lrlgP klg 

xfn hLjghut\sf cg]s ljifo lnP/ ;ª\lIfKt ?kdf k|s6 x'g] sljtfsf] k|uLtfTds /rgf 

eg]/ uhn lrlgPsf] 5 .

uhnnfO{ sfJozf:qLx?n] cg]s lsl;dn] kl/eflift u/]sf 5g\ . ;/bf/ d'hfa/n] /lbkm, 

sflkmof, dtnf / dQmfsf] ;kmn lgjf{x ul/Psf] /rgfnfO{ uhn eGg ;lsg] ljrf/ k|s6 

u/]sf 5g\ . pb"{–lxGbL zAbsf]zdf kfFrb]lv P3f/ ;]/ x'g] pb"{ / kmf/;L Ps k|sf/sf ?kdf 

lrgfOPsf] 5 eg] a[xt\ lxGbL zAbsf]zdf k|]dljifok|wfg kmf/;L pb"{sf d'Qms sfJosf] Ps e]b 

uhn xf] egL kl/eflift ul/Psf] 5 -n'O6]n, @)^&, k[= &$ df p4[t_ . uhn;DaGwL kl/efiffdf 

k|]dljifos eg]/ ;Lldt ul/P klg uhn ljljw ljifodf n]lvg yfn]sf] 5 . o;nfO{ df}lns 

?kdf km/s lsl;dn] kl/eflift ug{ ;lsG5 . k|]d tyf k|]d]t/ ljifodf ;ª\lIfKt :j?kdf 

/rgf ul/g] sljtfsf] k|uLtfTds eflifs ;+/rgfnfO{ uhn elgG5 . o;} kl/efiffsf cfwf/df 

uhnsf] :j?knfO{ lrgfpg ;lsG5 .

uhnsf] :j?kdf kfOg] ljifo k|]d jf k|]d]t/ xf] . ;ª\lIfKt cfofddf o;sf] /rgf ul/G5 . of] 

k|uLtfTds ;+/rgfdf lgdf{0f x'g] ePsfn] of] nofTds / u]ofTds x'G5 . uhn ljlzi6 efiffsf 

:gfts txsf] kf7\oqmddf cfw'lgs g]kfnL uLtuhn
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dfWodn] k|s6 x'g] ;'Gb/ /rgf xf] . o;nfO{ sljtfs} pkljwfsf ?kdf lnOG5 . uhndf 

a/fa/L nDafOsf Pp6} 5Gb ePsf b'O{ b'O{ kª\lQmsf 36Ldf tLg ;]/ /xG5g\ . uhnsf x/]s 

;]/ cfk}mdf k"0f{ sljtf x'G5g\ . uhnsf o:tf ;]/x? d'Qmss} ;dsIfL :j?ksf b]lvG5g\ .

uhnsf] ;+/rgfdf ;]/, dtnf, dstf, ld;/f, sflkmof, /lbkm, tvNn';, ax/ h:tf zf:qLo 

lgoddf cfwfl/t PsfOx? /x]sf x'G5g\ . uhnsf] ;]/ eGgfn] Pp6} 5Gb jf ax/df n]lvPsf 

b'O{ kª\lQmsf] Ps Znf]s xf] eGg] a'lemG5 . uhnsf] klxnf] ;]/nfO{ dtnf jf dTnf elgG5 . 

dtnfsf] cy{ ;'? x'g' eGg] x'G5 . uhnsf] clGtd ;]/nfO{ dstf jf dQmf elgG5 . …dstfÚ 

sf] ;f]emf] cy{ sfl6Psf] eGg] x'G5 . uhnsf] ;]/ lgdf{0f ug]{ k|To]s kª\lQmnfO{ ld;/f elgG5 

-n'O6]n, @)^&, k[= &%_ . c/aL efiffsf] …sflkmofÚ eGg] zAbn] …af/Daf/Ú eGg] cy{ k|bfg u5{ . 

o;sf] ;flxlTos cy{rflxF …cg'k|f;Ú, …cGTofg'k|f;Ú jf …t'saGbLÚ x'G5 -a/fn, @)^$, k[= @(_ . 

uhnsf] sflkmof eg]sf] g} cfg'k|fl;s zAb xf] . To:t} …/lbkmÚ klg uhnsf] ;+/rgfdf k|of]u 

x'g] csf]{ PsfO xf] . uhndf sflkmofsf kl5 /flvg] zAb jf zAb;d"xnfO{ …/lbkmÚ elgG5 . 

/lbkmsf] cy{ g} kl5 cfpg] jf a:g] ePsfn] of] uhnsf] sflkmofkl5 a:g] PsfO dflgG5 . 

uhnsf/n] k|foM uhnsf] clGtd ;]/df /fVg] gfd jf pkgfdnfO{ tvNn'; elgG5 . of] 

tvNn'; slxn]sfxLF uhnsf] lardf klg /flvG5 . uhndf k|o'Qm x'g] csf]{ PsfO ax/ xf] . 

ax/ eg]sf] 5Gb xf] . ;+:s[t sfJozf:qdf sljtfdf k|of]u x'g] zf:qLo 5Gb h:t} O:nflds 

sfJokl/kf6Ldf uhn /rgfsf lglDt zf:qLo ax/x? /x]sf x'G5g\ .

uhnsf tÎj jf 36sx?df efj jf ljifoj:t', ;ª\uLt, cnª\sf/ljwfg / efiffk|of]u k|d'v 

?kdf /xG5g\ . oL tÎjx?nfO{ df}lns ?kdf sYo, noljwfg, ck|:t'tljwfg / efiffk|of]u u/L 

k|d'v tÎjsf ?kdf lnOG5 . uhndf k|of]u x'g] ljifoj:t' jf efjnfO{ sYo elgG5 . uhndf 

k|o'Qm x'g] sYo efjdo x'G5 . uhn sljtfsf] k|uLtfTds e]b xf] . k|uLtfTds ePsfn] o;df 

;3g nosf] ck]Iff ul/G5 . uhn s'g} t 5Gbdf /lrg' no jf ;ª\uLt tÎjs} cfjZostfn] 

ubf{ xf] . o;df k|of]u x'g] ax/, cfg'k|fl;stfsf] k|of]un] o;sf] noljwfg ;zQm ag]sf] x'G5 . 

uhndf k|of]u x'g] laDa, k|tLs, dfgjLs/0f, ?ks, pkdf cflb cnª\sf/ljwfg g} uhnsf 

ck|:t'tljwfgsf] 36sleq ;d]l6g] z}nLlzNksf ;'Gb/ tÎj x'g\ . uhnnfO{ cf:jfB, ;+k|]io 

/ Jo~hs agfpg] tÎj klg ck|:t'tljwfg g} xf] . uhn klg uLt h:t} ;ª\uLtk|wfg eflifs 

?kdf k|s6 x'G5 . efiffk|of]u klg uhnsf] k|d'v tÎj jf d"n 36s g} xf] . 5f]6f] cfofdsf] 

ljlzi6 nofTds / d"ntM k|0fod"ns ljifoj:t'df /lrg] uhn uLt h:t} dgf]x/k"0f{ :j?k 

ePsf] k|uLtfTds sljtfsf] Pp6f k|sf/ dflgG5 .

O/fgdf b;f}F ztfAbLdf ?bsLaf6 uhn n]vgsf] k|f/De ePsf] dflgG5 eg] ef/tdf t]x|f}F 

ztfAbLaf6 uhn n]vgsf] cf/De ePsf] l:jsfl/G5 . g]kfndf df]tL/fd e§åf/f uhn n]vgsf] 



221

jLhfª\s'/0f ePsf] dflgG5 -a/fn, @)^$, k[= ##^_ . g]kfndf k|f/lDes r/0flt/ d"n ?kdf 

z[ª\ufl/s / c+ztM elQm tyf b]zelQmsf uhn n]lvPsf] kfOG5 . @)#^ ;fnkl5 sYout 

ljljwtf lelqPsf] / uhnsf] ljsf; / lj:tf/ klg Jofks ?kdf ePsf] kfOG5 . g]kfndf 

uhnsf] If]qdf of]ubfg ug]{x? df]tL/fd e§, zDe'k|;fb 9'ª\u]n, eLdlglw ltjf/L, pk]Gb|axfb'/ 

lhu/, 1fg'jfs/ kf}8]n, nlnhg /fjn, dg' a|fhfsL pNn]vgLo /x]sf b]lvG5g\ . gjf]lbt 

uhnsf/x?n] n]v]sf ;'Gb/ uhnx?sf] af]w, cf:jfbg / ljZn]if0fsf] vfFrf] klg a9\b} uPsf] 

5 .

:gfts txdf P]lR5s g]kfnL cWoog ug]{ ljBfyL{x?df k|0fo, dfgjtf, b]zelQm h:tf ljifosf] 

af]w, cf:jfbg / ;fª\uLlts snfr]tgf j[l4 ug]{ p2]Zon] uhnsf] k7gkf7g u/fpg vf]h]sf] 

b]lvG5 . ljBfyL{x? :jod\df uhn l;h{gfsf] pTk|]/0ff k|fKt u/fpg] / ljleGg uhnsf/n] 

/r]sf uhnx?sf] ljj]rgf ug]{ ;jf{ª\uL0f 1fg / l;k xfl;n u/fpg klg kf7\oqmddf lgwf{l/t 

uhnx? /flvPsf] xf] .

:gfts txdf ;dflji7 uLtuhnx?

rf/ a;]{ aL=P= sf] kf7\oqmd -@)&^_ n] P]lR5s g]kfnLsf] k7gkfgaf6 ljBfyL{x?df ;flxlTos 

ljwfsf] ;}4flGts, P]ltxfl;s 1fg / ;dfnf]rgfTds, l;h{gfTds l;ksf] ljsf; u/fpg] 

ljifout p2]Zo /fv]sf] 5 . P]lR5s g]kfnL cWoog ug]{ :gfts txsf ljBfyL{x?nfO{ k|:t't 

kf7\oqmdn] g]kfnL efiff, ;flxTo / nf]s;flxTo h:tf tLg d'Vo If]q lgwf{/0f u/L x/]s If]qsf 

ljwf, pkljwf / ljleGg kIfsf] cfwf/e"t 1fg k|fKt ub}{ To;sf] ljlzi6 k|of]u ug{ ;Ifd agfpg] 

k|of]hg af]s]sf] 5 . g]kfnL ljifosf] rf/ a;]{ aL=P= sf] kf7\oqmdsf] kqut ?k/]vf @)&^ k[= ! 

df pNn]v ePcg';f/ :gfts txsf] rf}yf] jif{df k7gkf7g ul/g] kf7\of+z sf]8 g]kfnL $@$-v_ 

cGtu{tsf] …cfw'lgs g]kfnL uLt tyf uhnÚ g]kfnL ;flxTosf] If]qdf kg]{ sljtfsf] pkljwf xf] . 

uLt / uhnsf] ;}4flGts 1fg dfq xf]Og g]kfnL ;flxTodf o;sf] P]ltxfl;s ljsf; k|lqmofsf] 

cfwf/e"t 1fg k|fKt u/L g]kfnL kl/j]z, ;+:s[lt / g]kfnL hLjgsf ljlzi6tfsf] lrq0f ub}{ k|s[lt, 

k|]d, b]zelQm, dfgjtf h:tf ljljw efj jf ljifodf ;'Gb/ uLt tyf uhn l;h{gf ug]{ / c? 

;|i6fn] l;h{gf u/]sf uLtuhnsf] ;d]t j:t'lgi7 ;dLIff ug{ ;Sg] l;kcfh{gsf] p2]Zo :gfts 

txsf] kf7\oqmdn] /fv]sf] kfOG5 . :gfts txsf] ;du| rf/ jif{df P]lR5s g]kfnL ljifocGtu{t 

ljBfyL{x?nfO{ efiff, nf]s;flxTo / ;flxTosf] ax'cfoflds 1fg / l;k k|bfg ug]{ p2]Zo /flvPsf] 

5 . o; cg';GwfgfTds cfn]vsf] ljj]Ro ljifo cfw'lgs g]kfnL uLt tyf uhnsf ;Gbe{df 

kf7\oqmdn] lgDg kIfx?sf] 1fg / l;k lbnfpg] nIo /fv]sf] b]lvG5 M

:gfts txsf] kf7\oqmddf cfw'lgs g]kfnL uLtuhn



222 kf7\oqmd ljsf; klqsf

-s_ g]kfnL uLtsf] :j?k, tÎj, k|sf/ / g]kfnL uLtsf] ljsf; k|lqmofsf ;fy} k|d'v 

g]kfnL uLtsf/ / ltgsf k|ltlglw uLtx?sf] k|j[lQut ljz]iftfsf] ljj]rgf ug]{,

-v_ uhnsf] ljwfut lrgf/Lsf ;fy} g]kfnL uhnsf] ljsf; k|lqmof, k|d'v g]kfnL 

uhnsf/ / ltgsf k|ltlglw uhnx?sf] k|j[lQut ljz]iftfsf] ljj]rgf ug]{ .

pko'{Qm p2]Zo k|flKtsf nflu k|:t't kf7\oqmddf lgDglnlvt uLt uhnsf] kf7\of+z lgwf{/0f 

ul/Psf] b]lvG5 M

PsfO Ps – g]kfnL uLtsf] cWoog 

g]knfL uLtsf] cWoogsf lglDt lgwf{l/t uLtsf/ / ltgsf lgDg uLtx?nfO{ kf7\of+zdf ;dfj]z 

ul/Psf] 5 M

-!_ nIdLk|;fb b]jsf]6f – ufOg]

-@_ dfwj l3ld/] – ufpF5 uLt g]kfnL

-#_ uf]s'n hf]zL – hLjguLt

-$_ If]qk|tfk clwsf/L – d t nfnL u'/fF; eP5'

-%_ /Tgzdz]/ yfkf – cfFv}df /ft unL

-^_ sfnLk|;fb l/hfn – cfFvf 5f]kL g/f]pm egL

-&_ b'uf{nfn >]i7 – k"mnsf] cfFvfdf

-*_ b}j1/fh Gof}kfg] – cfFvf aG5g\ kfgL

-(_ /fh]Gb| yfkf – kf]xf]/ ;fn v';L kmf6\of]

-!)_ s[i0fxl/ a/fn – stf k'Ug' kg]{ stf uO/x]5'

-!!_ Zofd tdf]6 – ufpFufpFaf6 p7

-!@_ lbg]z clwsf/L – kxf8df hf8f] a9]

PsfO b'O{ – uhnsf] cWoog

g]kfnL uhnsf] cWoogsf lglDt lgwf{l/t uhnsf/ / ltgsf lgDg uhnx?nfO{ kf7\oqmddf 

;dfj]z ul/Psf] 5 M

-!_ eLdlglw ltjf/L – d dfx'/L x'F d}ofF

-@_ pk]Gb|axfb'/ lhu/ – O;f/f u/L u/L

-#_ 1fg'jfs/ kf}8]n – cf]OnL em/]5 k"mn

-$_ nlnhg /fjn – gvf]n]/} /flvPsf]
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-%_ wL/]Gb| k|]dlif{ – uhn @& -uhn ;ª\u|xaf6_

-^_ aF'b /fgf – ul/asf] v'g a/}

-&_ uf]kfn cZs – cfz}cfzdf of] lhGbuL

-*_ ljho ;'Aaf – uhn !% cflv/ dfG5] klg===

 -rf/ jif]{ aL=P= sf] kf7\oqmd @)&^ af6_

:gfts txsf] $ a;]{ P]lR5s g]kfnLdf #) k"0ff{ª\ssf] uLt / @) k"0ff{ª\ssf] uhnsf] kf7\oef/ 

lgwf{/0f ul/Psf] b]lvG5 . uLtdf nIdLk|;fb b]jsf]6fb]lv lbg]z clwsf/L;Ddsf !@ hgf 

uLlt;|i6fsf uLtx? k7gkf7gsf lglDt rog ul/Psf 5g\ . uhndf eLdlglw ltjf/Lb]lv 

ljho ;'Aaf;Ddsf * hgf uhnsf/x?sf uhnx? kf7\oqmddf ;dfj]z ePsf b]lvG5g\ . 

cfw'lgs g]kfnL uLtsf k|jt{s nIdLk|;fb b]jsf]6f g} ePsfn] pgsf] uLtnfO{ kf7\oqmddf 

;dfj]z ug'{ Gofof]lrt b]lvG5 . To;} u/L ljifoj:t' / z}nLsf] ljljwtf cfw'lgs g]kfnL 

uhndf leœofpg] / d]/L aof;L uhn -!(($_ / aof;L / aL; uhn d]/L -@))@_ h:tf 

;ª\u|xsf dfWodaf6 g]kfnL uhn ;flxTonfO{ ;+j[4 agfpg] ;|i6f eLdlglw ltjf/Lsf] …d dfx'/L 

x'F d}ofFÚ h:tf] snfTds uhn kf7\oqmddf ;dfj]z ug'{ /rgfut u'0f:t/sf b[li6n] klg plrt 

b]lvG5 . kf7\oqmddf ;dflji7 uLt, uhn tyf ltgsf ;|i6fx? rlr{t, :t/Lo / pTs[i6 /x]sf 

5g\ . lgwf{l/t /rgfx? klg snfTds tyf g]kfnL hghLjgsf] ax'd'vL 5ljnfO{ k|ltlalDat 

ug]{ lsl;dsf b]lvG5g\ .

kf7\oqmddf lgwf{l/t uLtuhnsf] cf}lrTo / dxÎj

rf/ a;]{ :gfts txdf lgwf{l/t kf7\of+z sf]8 g]kfnL $@$-v_ cGtu{t ;dfj]z ePsf cfw'lgs 

g]kfnL uLt tyf uhnsf ;|i6fx? :yflkt, nf]slk|o / cfw'lgs uLtuhnsf If]qdf pNn]vgLo 

of]ubfg ePsf b]lvG5g\ . :gfts txsf] kf7\oqmd -@)&^_ n] g]kfnL uhnnfO{ eGbf uLtnfO{ 

a9L kf7\oef/ k|bfg u/]sf] 5 . /fli6«o ;"rgf tyf ;Gb]zsf] k|efjsf/L dfWod x'g', ;/n 

;flxTosf ?kdf g]kfnL hgtfsf] ;+j]bgfsf] bf]xg ug{ ;Sg', /fi6«, /fli6«otf / jL/k"j{hk|ltsf] 

dlxdfufg ub}{ b]zelQm t/ª\lut u/fpg' h:tf k|efjsf/L snfTds ;fwg ePsfn] uLtsf] 

k7gkf7gsf] cª\sef/ a9L /flvg' cf}lrTok"0f{ b]lvG5 . @))& ;fndf /]l8of] g]kfnsf] :yfkgf 

ePb]lv g} g]kfnL uLtsf] >j0f k|;f/0fdf Jofkstf cfPsf] xf] . uLtsf] t'ngfdf uhnsf] 

ljifoj:t'n] ljljwtfsf] km/flsnf] If]q u|x0f ug{ ;s]sf] 5}g . k|0fo g} uhnsf] s]Gb|Lo efj 

/xFb} cfPsf] / o;sf] k|f/lDes klxrfg g} k|]ddo /rgfsf ?kdf b]lvPsfn] cfw'lgs g]kfnL 

uLtn] hlt b]zelQm, ;fdflhs oyfy{, dfgjtf / ljljw ljifo If]qnfO{ uhnn] ;d]6\g ce}m 

;s]sf] b]lvFb}g . ;flxlTos nflnTo, ;/ntf / >Jo/d0fLotfsf sf/0f kf7s>f]tfsf] ;+j]bgfsf] 

tLj| bf]xg ug]{ / ;Gb]z;Dk|]if0fsf] k|efjsf/L dfWod aGb} cfPsfn] uhnnfO{ eGbf uLtnfO{ 

:gfts txsf] kf7\oqmddf cfw'lgs g]kfnL uLtuhn
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kf7\oqmdn] a9L dxÎj lbPsf] xf] . uLtnfO{ :gfts txsf] g]kfnL ljifosf] kf7\oqmddf clgjfo{ 

/ P]lR5s b'j}lt/ k'm6s/ sljtf;/x k|yfldstfdf /fVg' ;d'lrt b]lvG5 . ;flxTok|lt cle?lr 

ePsf lszf]/ lszf]/L, o'jfo'jtL, ljBfyL{ / :jtGq ;flxTofg'/fuLx? kl5Nnf] ;dodf uhn 

l;h{gfdf cfslif{t x'Fb} cfPsf b]lvG5g\ . P]lR5s g]kfnL ljifo /f]h]/ k9\g] ljBfyL{ o; 

nf]slk|o pkljwf uhnsf If]qdf l;h{gzLn aGg ;sf];\ eGg] clek|fon] #)Ü sf] cfGtl/s 

d"Nofª\sg ubf{ k|fof]lus sIffsf ?kdf uhn l;h{gf ug]{, sIff k|:t'ltsf ?kdf uhn jfrg 

ug]{ / ;xkf7Låf/f l;h{gf ul/Psf] uhnnfO{ ;dfnf]rsLo r]t k|of]u u/L l6Kk0fL ug{ nufpg], 

sIffkqsf ?kdf uhns} l;h{gf / ljj]rgf ug]{ cj;/ lbg] nufotsf lqmofsnfk ;~rfng 

x'g] k|fjwfg /flvPsf] 5 . cfw'lgs g]kfnL uLtsf] k7gkf7gdf klg uLtsf] l;h{gf, ljj]rgf, 

ufog, jfrg, jfBjfbg, sIffkq n]vg h:tf cGtlq{mofTds / ;xeflutfd"ns lzIf0fljlw 

ckgfpg kf7\oqmdn] lgb]{z u/]sf] 5 .

…cfw'lgs g]kfnL uLt tyf uhnÚ ;xeflutf / l;sfOdf cfwfl/t kf7\oqmdsf] k|fof]lus 

lqmofsnfk ug{ cg's"n x'g] kf7\of+z xf] . ljBfyL{n] cg'e"t u/]sf] g]kfnL kl/j]z, hLjg/Llt, 

g]kfnsf] ;f+:s[lts ;fdflhs oyfy{, k|fs[lts ef}uf]lns kl/j]znfO{ snfTds ?kdf ;/n 

tl/sfn] cleJol~ht ug{ uLtuhn cToGt ;xh / cg's"n /rgf x'g\ . ablnFbf] ljZjkl/j]z, 

g]kfnLx?n] ef]u]sf hl6n hLjgsf ;d:of, hftLo ;ª\sL0f{tf, :jfy{, zf]if0f, e]befj, g]kfnL 

hghLjgsf ljljwtf / ;'Gb/tf cflb ofjt\ ljifo l;h{gf u/L lzIfsn] uLtuhnsf] n]vg, 

jfrg, k|:t'tLs/0f / ;dLIf0fdf ljBfyL{nfO{ k|f]T;fxg ug{ of] kf7\of+z lgs} ;xh, /f]df~rs 

/ k|fof]lus k|s[ltsf] l;4 x'g] b]lvG5 . ljBfyL{sf] hLjg;+:sf/df kl/dfh{g ug{, k7g?lr 

;an agfpg, cg'ej / ;xeflutfdf cfwfl/t l;sfOnfO{ k|f]T;fxg ug{ / ljBfyL{nfO{ j}olQms 

k7gdf ?lr hufO{ w]/} k':ts k9\g] afgLsf] ljsf; u/fpg uLtuhnsf] kf7\of+z :gfts txdf 

;dfj]z ug'{ cf}lrTok"0f{ / dxÎjk"0f{ b]lvG5 .

uLt uhnsf] k|fof]lus k7gkf7gn] ljBfyL{nfO{ ;flxlTos ;fdu|Lsf] ljifo, efj, z}nLlzNk 

cflbsf] ljZn]if0f ug{ pT;flxt ug]{ ePsfn] pgLx?sf] cfnf]rgfTds r]tsf] ljsf;sf nflu 

klg o; kf7\of+zsf] dxÎj pRr 5 eGg] k'li6 x'G5 . ;xkf7Lsf] /rgf ;'Gg, cfkm\gf] /rgf 

k|:t't ug{ / /rgfsf] ;an / b'a{n kIfsf af/]df l6Kk0fL ug{ sIffdf nufpFbf uLtuhnsf] 

k7gkf7gn] ljBfyL{sf] cleJolQm Ifdtf ;d]t j[l4 x'G5 . uLtuhnsf] k7g, jfrg / 

ljZn]if0faf6 ljBfyL{n] cg'ejsf] kl/isf/ ug{ / ljlzi6 efiffsf] k|of]u ug{ ;d]t l;Sg] ePsfn] 

;flxlTos ljwf pkljwfdWo] uLtuhnsf] kf7\of+z :gfts txsf P]lR5s g]kfnL cWoog ug]{ 

ljBfyL{sf lglDt /f]rs / dxÎjk"0f{ b]lvG5 .
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lgisif{

cfw'lgs g]kfnL uLt tyf uhn rf/ a;]{ :gfts txsf] P]lR5s g]kfnL ljifodf rf}yf] jif{df 

k7gkf7g x'g] kf7\of+z xf] . cfw'lgs g]kfnL uLt sljtfs} pkljwfsf ?kdf g]kfnL ;flxTodf 

@))) sf] bzsb]lv :yflkt gjLg /rgfljwfg xf] . nIdLk|;fb b]jsf]6fsf] …d'gfdbgÚ 

uLltv08sfJo -!((@_ kl5 nf]sno / uLltkgsf] k|lti7f pRr x'Fb} uPkl5 g]kfnL ;flxTodf 

sfJo uLtsf] :yfkgf ePsf] xf] . ltg} sfJo uLtnfO{ cfw'lgs g]kfnL uLt elgPsf] xf] . ufog 

/ k|;f/0fdf /x]sf ufog k|;f/0fdf cfOg;s]sf ;flxlTos uLtnfO{ xfnsf] kf7\oqmd -@)&^_ 

n] :gfts txdf kf7\oljifosf ?kdf ;dfj]z u/]sf] 5 . To;} u/L c/aL, kmf/;L / lxGbL 

x'Fb} g]kfnL ;flxTodf !(() s} bzsb]lv k|j]z ug{ nfu]sf] uhn klg xfn lgs} nf]slk|o 

pkljwfsf ?kdf b]lvG5 . :gfts txsf] rf}yf] jif{df P]lR5s g]kfnL ljifodf #) k"0ff{ª\ssf] 

cfw'lgs g]kfnL uLt / @) k"0ff{ª\ssf] uhnsf] k7gkf7g x'g] k|fjwfg kf7\oqmddf b]lvG5 . 

o; kf7\of+zn] ljBfyL{nfO{ l;ª\uf] /fli6«o ;+:s[lt a'‰g, g]kfnL ;dfhsf ljljwtf, ljlzi6tf / 

To;leqsf] Pstfsf] efjgf af]w ug{ pTk|]/s ;fdu|Lsf] sfd u/]sf] 5 . g]kfn /fi6«nfO{ leq}b]lv 

;an agfpg g]kfnL ;+:s[lt, e"uf]n, k|s[lt, k"j{hsf] Tofu, g]kfnL g]kfnL larsf] ;'dw'/ 

;DaGw, ljljw k|sf/sf g]kfnL hLjg/Llt / k|j[lQsf] ulx/f] 1fg cfjZos x'G5 / of] 1fg / 

;+:sf/ ;flxTon] k|bfg ub{5 . ;flxlTos ljifosf ?kdf k7gkf7g x'g] cfw'lgs g]kfnL uLt 

tyf uhnn] ljBfyL{df pRrtd hLjg ;+:sf/ k|fKt ug{ pTk|]l/t ug]{, /fi6«k|]dsf] efjgf ;an 

agfpg], ;fdflhs ;b\efjsf] af]w u/fpg] h:tf ljlzi6 hLjg r]tgfsf nflu ;xof]uL aGg] 

x'gfn] k|:t't kf7\of+zsf] dxÎj z}lIfs k|fl1s b[li6n] dfq xf]Og /fli6«o efjgf ;an agfpg] 

pRrtd glthfsf b[li6n] klg dxÎjk"0f{ b]lvG5 . z}lIfs b[li6n] klg uLtuhnsf] l;h{gf, 

jfrg, ljZn]if0f / cf:jfbg ubf{ u/fpFbf k7gkf7g cGtlq{mofTds k|fof]lus, ;xeflutfd"ns 

/ lqmofsnfkd'vL x'g] ePsfn] ;d"xsfo{ / sIffk|:t'ltsf] ;xh dfWod aGg ;Sg] cfw'lgs 

g]kfnL uLt tyf uhnsf] kf7\of+z :gfts txsf] kf7\of+zdf k7gkf7gsf] ljifo aGg' cf}lrTok"0f{ 

5 eGg] lgisif{ k|fKt ePsf] 5 .

;Gbe{ ;fdu|L;"rL

clwsf/L, x]dfª\u/fh -@)$^_= efiff lzIf0f M s]xL kl/k|]Io tyf k4lt= sf7df8f}F M ljBfyL{ 
k':ts e08f/ .

cDa|h -;g\ @)))_= c Unf];/L ckm ln6/]/ 6D;{= ;ftf}F ;+:s= Ol08of M xf6{sf]6{ klAn;;{ 
OG6/g]zgn sDkgL .

s8g, h]=P= -;g\ !(((_= c l8S:g/L ckm ln6/]/L 6D;{ PG8 ln6/]/L lyo/L= OlG8of M k]ª\u'Og 
a'S; .

:gfts txsf] kf7\oqmddf cfw'lgs g]kfnL uLtuhn
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rfON8;, k]6/ / ˆnfj/, /f]h/ -;g\ @)!^_= b ?6n]h l8S:g/L ckm ln6/]/L 6D;{= OlG8of 
M 6]n/ PG8 k|mflG;; u|'k .

g]kfnL ljifosf] rf/jif]{ aL=P= kf7\oqmd -@)&^_= ækf7\oqmdsf] ljifout p2]ZoÆ= sf7df8f}F M 
dfgljsL tyf ;fdflhs zf:q ;ª\sfo, k[= ! .

a/fn, s[i0fxl/ -@)^)_= uLt M l;4fGt / Oltxf;= sf7df8f}F M ljBfyL{ k':ts e08f/ .
a/fn, s[i0fxl/ -@)^$_= uhn M l;4fGt / k/Dk/f= nlntk'/ M ;femf k|sfzg .
a/fn, s[i0fxl/ -@)&)_= uLt s;/L n]Vg] <= sf7df8f}F M g]kfn k|1f k|lti7fg .
a|fhfsL, dg' -@)%%_= æuhn kl/roÆ= g]kfnL ;flxTo sf]z= ;Dkf= O{Zj/ a/fn / cGo= sf7df8f}F M 

g]kfn /fhsLo k|1f k|lti7fg, k[= @%#–@%% .

n'O6]n, vu]Gb|k|;fb -@)^&_= g]kfnL uLt–uhn efu != nlntk'/ M ;femf k|sfzg .
zdf{, df]xg/fh -@)%%_= ;dsfnLg ;dfnf]rgf, l;4fGt / k|of]u= sf7df8f}F M g]kfn /fhsLo 

k|1f k|lti7fg .
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u'?ª – g]kfnL z}Ifl0fs zAbsf]z

a'4/fh vlgof*

n]v;f/

u'?ª – g]kfnL z}Ifl0fs zAbsf]zsf] gd'gf k|:t't ug]{ pb\b]Zon] tof/ ul/Psf] of] n]v 
ndh'ª / sf:sL lhNnfdf k|of]u ul/g] u'?ª efiffdf cfwfl/t 5 . o;df k|fylds / 
låtLos b'a} ;|f]taf6 tYox? ;ª\sng ul/Psf] lyof] . k|fylds tYo ;ª\sngsf nflu 
ndh'ª / sf:sL lhNnfaf6 !%–!% hgfsf b/n] hDdf #) hgf u'?ª dft[efifL jStfx? 
pb\b]Zod"ns tl/sfaf6 5gf]6 ul/of] . lgwf{l/t u'?ª dft[efifL ;"rsx?;Fu k|ToIf ;Dks{ 
u/]/ tof/ ul/Psf ljleGg ljifo If]q;Fu ;DalGwt g]kfnL efiffsf cfwf/e"t zAb;"rL 
cg'jfb ug{ nufO{ k|fylds tYox? ;ª\sng ul/of] eg] u'?ª efiffdf k|sflzt kf7\o 
;fdu|L, sf]z, Jofs/0f h:tf ;fdu|Lsf cfwf/df låtLos tYox? ;ª\sng ul/of] . o;/L 
;ª\sng ul/Psf tYox?nfO{ sf]z ;Dkfbgsf] ;}4flGts cfwf/df u'?ª–g]kfnL z}Ifl0fs 
sf]zsf] gd'gf k|:t't ul/Psf] 5 . o; n]vdf !() u'?ª efiffsf cfwf/e"t zAbx?sf 
cfwf/df u'?ª – g]kfnL z}Ifl0fs zAbsf]zsf] gd'gf lbOPsf] 5 . o;df u'?ª efiffdf 
k|ljli6 lbP/ ltgsf] zAb juL{o ;"rgf, g]kfnLdf ;dfgfyL{ Pjd\ u'?ª / g]kfnL eiffdf 
k|of]u ;d]t lbOPsf] 5 . sf]zsf] gd'gf b]jgfu/L lnlkdf k|:t't ul/Psf] 5 .

d'Vo zAb M cfwf/e"t zAb, låefifL sf]z, k|ljli6, nIo efiff, ;Dkfbg, ;|f]t efiff

kl/ro 

sf]znfO{ ljleGg ;dodf ljleGg cy{df JofVof u/]sf] eP klg sf]z eGgfn] ;fdfGotM efiffsf] 

zAb e08f/df /x]sf zAb ;DaGwL ;"rgfx?sf] ;"rL eGg] a'lemG5 . g]kfnL a[xt\ zAbsf]z 
-@)$)_ df zAbsf]znfO{ æs'g} efiffsf zAbx?sf] j0ff{g'sd cg';f/ zAbx? ;ª\sng u/L 

Jofs/0ffTds sf]l6 cflb v'nfP/ pxL jf cGo efiffdf cy{, kof{o, ljz]iftf cflb n]lvPsf] 

u|GyÆ -k[= !@%#_ elgPsf] 5 . sf]zsf af/]df n+;fn -@)%&_ eG5g\ – æsf]z eGgfn] zAbsf 

;fy} cy{, j0f{, wft', pk;u{, k|Too, pvfg 6'Ssf pbfx/0ffTds jfSo h:tf efiffsf ljljw 

PsfOsf] ;ª\u|x;Fu ;DalGwt u|Gy xf] eGg] a'lemG5Æ -k[= @%_ . To:t} clwsf/L -@)&$_ n] 

sf]zaf6 zAb ;DaGwL cy{, ;|f]t, pRrf/0f, lxHh], Jofs/0f, Jo'TklQ, k|of]u, k|of]u If]q÷z}nLut 

* 8f= vlgofF, lzIffzf:q s]Gb|Lo ljefu, lqljdf ;xk|fWofks x'g'x'G5 . 

DOI: https://doi.org/10.3126/cdj.v29i43.41056
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e]b\o cflbsf] ;"rgf k|fKt ug{ ;lsg] atfPsf 5g\ . o;/L k|of]hg cg'?k sf]zdf plNnlvt 

;"rgfx? cf+lzs jf Jofks ?kdf ljwfg ul/G5 .

sf]z lgdf{0fsf] kl/0flt jf pTkfbgnfO{ zAbsf]zn] Jojxf/ ul/G5 . zAbsf]z efiff ;Dkfbgsf] 

a[xt\ ?k ePsf] x'Fbf o;sf] k|of]hg / k|sf/df klg ljljwtf kfOG5 . :j?k, sfn, k|ljli6 

cg's|d, k|of]hg, k|of]Stf, s[lt jf s[ltsf/sf cfwf/df sf]z ljleGg k|sf/sf eP h:t} efiff 

;ª\Vofsf cfwf/df klg sf]zx? PsefifL, låefifL tyf ax'efifL sf]zx? x'G5g\ . ;a} k|sf/sf 

sf]zdf s]xL ;femf dfGotf eP klg k|of]Stfsf cfwf/df x/]s sf]zsf cfcfkm\g} ljlzi6tfx? 

x'G5g\ . o; cg';f/ PsefifL sf]zdf h:t} låefifL÷ax'efifL sf]zdf kof{Kt ;"rgfx? ;d]6\g 

;lsFb}g . låefifL sf]z nIo efiff / ;|f]t efiff;Fu ;DalGwt x'g] ePsfn] of] d"ntM bf];|f] 

efifL ljBfyL{sf nflu a9L pkof]uL x'g] 5 eg] klxnf] efifLn] klg :jefjtM o;nfO{ pkof]u 

ug]{ 5g\ . o;/L k|of]Stfsf cfwf/df låefifL sf]zx? tof/ ul/g] x'Fbf oxfF u'?ª efiff l;Sg 

rfxg] g]kfnL efifL tyf g]kfnL efiff l;Sg rfxg] / u'?ª efiffsf yk sf]zLo Pjd\ Jofs/l0fs 

;"rgfx? k|fKt ug{ u'?ª dft[efifL ljBfyL{x?nfO{ dWogh/ u/L of] zLif{s rog ul/Psf] xf] .

g]kfnL efiffdf sf]z ;DaGwL s]xL cWoogx? eP klg u'?ª efiffdf sf]z lgdf{0fsf] k|f/lDes 

k|of; dfq ePsf] b]lvG5 . u'?ª g]kfnL sf]z lgdf{0fsf] yfngL ePsf] 5 t/ k|of]ufTds 

b[li6n] u'?ª g]kfnL sf]z lgdf{0f ePsf] kfOFb}g . cem cfwf/e"t txsf ljBfyL{;Fu ;DalGwt 

eP/ sf]z lgdf{0f x'g ;s]sf] 5}g . t;y{ cfwf/e"t txsf ljBfyL{sf nflu b[li6ut u/L u'?ª– 

g]kfnL z}Ifl0fs zAbsf]zsf] gd'gf k|:t't ug'{ o; n]vsf] d'Vo pb\b]Zo xf] . of] cg';Gwfg 

n]v g]kfnsf]] sf:sL / ndh'ª lhNnfdf af]lng] u'?ª efiffdf cfwfl/t 5 . u'?ª g]kfnL 

z}Ifl0fs zAbsf]zsf] gd'gfdf u'?ª efiffsf cfwf/e"t zAb, ltgsf] zAbju{, g]kfnL ;dfgfyL{ 

Pjd\ u'?ª / g]kfnL efiffdf k|of]u dfq lbOPsf] 5 h'g o; n]vsf] j}lzi6\o / ;Ldfª\sg 

xf] . o; sf/0f k|:t't n]v u'?ª / g]kfnL b'a} efifLsf nflu pkof]uL / ;fGble{s b]lvG5 . 

ljlw 

of] n]v u'0ffTds cg';Gwfg 9fFrfsf] :ynut cWoogdf cfwfl/t 5 . o; cWoogsf nflu 

u'?ª efiff af]Ng] ;Dk"0f{ u'?ª dft[efifL jStfx?nfO{ hg;ª\Vof dfgL sf:sLsf] ldh'/]8fF8f / 

ndh'ªsf] b'/f8fF8f -;fljssf uflj;_ df a;f]af; ug]{ !%÷!% hgfsf b/n] hDdf lt; hgf 

u'?ª dft[efifL jStfx?nfO{ dfq k|ltlglw gd'gf 5gf]6 ul/of] . of] gd'gf 5gf]6 pb\b]Zok"0f{ 

cfwf/df ul/Psf] xf] .

tYo ;ª\sngsf nflu z/L/sf cª\u, gftf, 3/af/, vfg]s'/f, af]6 lj¿jf, ;do, /f]u, /ª, 

dlxgf tyf af/, kz'k+IfL h:tf ljljw ljifo If]qdf juL{s/0f u/L tL If]qaf6 :jfb]z zAb;"rLsf 
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cfwf/df g]kfnL cfwf/e"t zAbx?sf] ;"rL tof/ kfl/of] . o;/L tof/ ul/Psf ;fwgx?sf 

cfwf/df lgwf{l/t ;"rsx?;Fu k|ToIf ;Dks{ u/L k|fylds tYox? ;ª\sng ul/of] . låtLos 

;|f]tsf nflu u'?ª efiffdf ePsf sf]z, Jofs/0f, kf7\o;fdu|Lx? pkof]u ul/of] . pSt 

tYox?nfO{ zAbkQL tyf jfSokQLdf l6kf]6 ug'{sf ;fy} 6]kfª\lst ;d]t ul/of] . o;/L tof/ 

ul/Psf tYox?nfO{ sf]z ;Dkfbgsf] ;}4flGts cfwf/df u'?ª–g]kfnL z}Ifl0fs sf]zsf] gd'gf 

k|:t't ul/Psf] 5 . 

oxfF ;ª\sng ul/Psf ;a} cfwf/e"t zAbx? ;dfj]z gu/L gd'gfsf ?kdf u'?ª efiffsf @)@ 

zAbx? rog u/L ltgnfO{ k/Dk/fut b]jgfu/L j0f{dfnfsf] cg's|ddf k|ljli6 lbP/ ltgsf] zAb 

juL{o ;"rgf, g]kfnLdf ;dfgfyL{ Pjd\ u'?ª / g]kfnL b'a} efiffdf k|of]u ;d]t lbOPsf] 5 . 

Pp6} pRrf/0f x'g] jf Pp6} lnlkdf n]lvg] zAbnfO{ leGgfyL{ dfgL 5'6\6f5'6\6} k|ljli6df /fv]/ 

zAbsf] k5fl8 !,@,# cª\s lbP/ ltgsf] g]kfnL ;dfgfyL{ lbOPsf] 5 . 

sf]z ;Dkfbg ubf{ ckgfOPsf ;}4flGts cfwf/ 

of] n]v låefifL z}Ifl0fs sf]zdf s]lGb|t ePsfn] sf]zsf ;j{dfGo dfGotf tyf låefifL 

sf]z Pjd\ cfjZostf cg';f/ ax'efifL sf]zsf] ;Dkfbg k|ls|of cjnDag u/L u'?ª 

g]kfnL z}Ifl0fs sf]z ;Dkfbg ul/Psf] 5 . clwsf/L -@)&$_ n] zAbsf]zsf] :j?ksf] 

rrf{ ub}{ sf]zsf] ;+/rgfnfO{ k"j{ efu, dWo efu / pQ/ efu u/L ltg efudf ljeSt 

u/]sf 5g\ . pgsf cg';f/ sf]zsf] dWo efudf zAb ;DaGwL ;"rgfsf] e08f/ x'G5 

h;df rog ul/Psf zAbx?nfO{ j0ff{g's|ddf k|ljli6 u/L tL k|To]s zAbsf] dfgs 

lxHh], pRrf/0f, ;|f]t, Jo'TklQ, zAbju{, cy{, k|of]u h:tf cfjZos ljj/0fx? ;+If]kdf 

k|:t't ul/G5 . To;}u/L n+;fn -@)%&_ n] klg sf]z ;Dkfbg k|ls|ofdf klxnf], bf];|f] 

/ t];|f] r/0fsf] rrf{ ub}{ bf];|f] r/0fdf k|ljli6 ljj/0f cGtu{t zLif{ zAb, lxHh], 

pRrf/0f, Jofs/0f lgb]{zg, Jo'TklQ, cy{ ljwfg, kof{o, ljkof{o, pbfx/0f, lrqfª\sg, 

Jo'Tkfbs ;u{, pvfg 6'Ssf cª\lst ljj/0f pNn]v u/]sf 5g\ . 

låefifL sf]zdf nIo efiffsf zAbx?nfO{ ;|f]t efiffdf JofVof ul/G5 . nIo efiff 

pb\b]Zo jf zLif{ efudf / ;|f]t efiff ljw]osf ?kdf /xG5 . t;y{ låefifL sf]z 

d"ntM bf];|f] efifL ljBfyL{sf nflu lgdf{0f ul/G5 . To;f] t låefifL sf]z klxnf] efifL 

ljBfyL{x?n] klg kof{Kt pkof]u ug]{ cj;/ k|fKt ub{5g\ . t;y{ k|:t't n]v bf];|f] 

efifsf ?kdf u'?ª l;Sg] g]kfnL efifL / klxnf] efiffsf u'?ª l;Sg] u'?ª efifL 

ljBfyL{sf nflu nlIft u/L of] u'?ª – g]kfnL z}Ifl0fs låefifL sf]zdf rog ul/Psf 

u'?ª efiffsf cfwf/e"t zAbx?sf] k|ljli6 lbP/ g]kfnLdf cy{ lbOPsf] 5 . ;fy} 

u'?ª / g]kfnL b'a} efiffdf k|of]u klg lbOPsf] 5 . 

u'?ª – g]kfnL z}Ifl0fs zAbsf]z
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u'?ª g]kfnL z}Ifl0fs sf]z ;Dkfbgdf Unf]j/ / u'?ª -@)%(_ åf/f ;Dkflbt 

u'?ª–g]kfnL–cª\u|]hL ax'efifL zAbsf]z -td'–g]kfnL–cª\u|]hL tfFkm'FRXof]ª_, sf]ª/]g 

-@)^#_ åf/f ;Dkflbt ofSvf–g]kfnL–cª\u|]hL ax'efifL zAbsf]z, r]dhf]ª -@)@^, @)%(_ 

åf/f ;Dkflbt nfKrf–g]kfnL–cª\u|]hL / lnDa"–g]kfnL–cª\u|]hL ax'efifL zAbsf]z, xf/L 

/ nfdf -;g\ @))$_ sf] ≈of]Ndf]–g]kfnL–cª\u|]hL ax'efifL zAbsf]z, a'9fdu/ -@)^!_ 
sf] g]kfnL–du/ kfª–cª\u|]hL ax'efifL zAbsf]z tyf cfK6] -;g\ !(^(_ åf/f lnlvt 

;+:s[t–lxGbL låefifL sf]z, u'?ª -@)%(_ åf/f zAb ;ª\sng tyf ;Dkfbg ul/Psf] 

u'?ª–g]kfnL låefifL zAbsf]z (Gurung-Nepali Dictionary), /fO{ -@)%(_ åf/f ;Dkflbt 

rflDnª–g]kfnL låefifL zAbsf]z, cfrfo{ bLlIft -@)$$_ åf/f ;Dkflbt cª\u|]hL–g]kfnL 

;femf ;ª\lIfKt låefifL zAbsf]z, /fO{ -@)$(_ åf/f ;Dkflbt g]kfnL–s'n'ª /fO{ låefifL 

zAbsf]z, efl6of / efl6of -;g\ !((#_ n] tof/ u/]sf] lxGbL–cª\u|]hL cleJolSt 

låefifL sf]z, afx/L -;g\ !((*_ åf/f ;Dkflbt lzIffyL{ lxGbL–cª\u|]hL låefifL 

zAbsf]zx? pkof]uL ag]sf 5g\ . To:t} bLlIft / 9'ª\u]n -@)%&_ åf/f ;Dkfbg 

ul/Psf] g]kfnL afn zAbsf]z tyf sIff ! b]lv % ;Ddsf kf7\ok':ts / kf7\o 

;fdu|Lsf cfwf/df kf7\os|d ljsf; s]Gb| -@)^^_ åf/f k|sflzt g]kfnL afn zAbsf]z 

klg ;xfos ag]sf 5g\ . 

pSt låefifL tyf ax'efifL sf]zx?df ;DalGwt ;|f]t efiffdf zLif{ zAbx?sf] k|ljli6 

lbP/ tL zAbx?sf] Jofs/0f lgb]{z nufot nIo efiffdf cy{ ljwfg h:tf ;"rgfx? 

k|:t't ul/Psf] 5 . o:tf ljleGg efiff;Fu ;Da4 låefifL tyf ax'efifL sf]z ;Dkfbg 

k|ls|ofn] k|:t't u'?ª g]kfnL z}Ifl0fs sf]z ;Dkfbg ug{ db\bt ldn]sf] 5 .

u'?ª–g]kfnL z}Ifl0fs zAbsf]z

-gd'gf_
c

cpg]F – ;j{= c? . Sof]F cpg]F Do]Fb] vf] . -ltdL c?;Fu cfpm ._ 
cªf – gf= alxgL . ltgL cªf g;L :s'n ofn cfFv . -alxgL lj/fdL eP/ :s'n hfg  

;lsg ._ 
c3'{+ – gf= u'?ª hfltsf] clGtd ;+:sf/ . Sofh gf;/L c3'{+ df] . -kfl/ ufpFdf c3'{+ 5 ._ 

cf
cf3}F – gf= bfO . cf3}F e/v/ af/L bf] v;]df] . -bfO e/v/ af/Laf6 cfpFb} x'g'x'G5 ._
cfRof]F – gf= sfG5f] . cfRof]Fb]nfO{ dNv' lkg lb . -sfG5fnfO{ 6f]kL b]p t ._
cfg] – gf= lbbL . cfg] Sof]FnfO{ ;Ao] df] < -lbbL tkfO{+nfO{ :fGr} 5 <_
cfkf – gf= a'jf . cfkf ;Ao] df] jf < -a'af ;Gr} x'g'x'G5 <_ 
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cfdf – gf= cfdf . cfdf vgfO ofO < -cfdf stf hfg'eof] <_
O

Or' – ;j{= of] . Or' ªn ;fdfg cfªL . -of] d]/f] ;fdfg xf]Og ._
p

pOa – lqm= af]nfpg' . ls/0fb] ltgL SNof SNof]p/L pO jf < -ls/0fnfO{ cfh uf]? hf]Tg 
af]nfof} <_

pªL – lqmof]= cl:t . pªLb]lv lTxgL cfv:o'F . -cl:tb]lv 3fd nfu]sf] 5}g ._
pSof{ – lj= kx]Fnf] . r pSof{ Kx]f uf] . -of] kxF]+nf] kft xf] ._
plxFa – lqm= b]vfpg' . xl/ Sof]F kf7 st] lKx|O plxFg lb . -xl/ ltdLn] kf7 slt n]Vof}  

b]vfp t ._
P

P5fO – lqmof]= otf . gfgL P5fO vf] . -gfgL otf cfpm ._
Pa – lqm= kms{g' . lSx kf]v/fO 6f] v}d Pd' < -ltdL kf]v/faf6 slxn] kms{G5f} <_
cf];f]F – lqmof]= cufl8 . tf] s]/L lan] cf];f]F tnkl/d tnt'd . -h] sfddf klg cufl8 x'g'k5{ ._ 

cf]
cf]Ns] – lj= /ftf] . Sof]FnfO cf]Ns] ;f/LO a]n] 5\ofFp d|f]FOdf] . -ltdLnfO{ /ftf] ;f/Ln] 

/fd|f] b]lvof] ._ td'n cf:of]Fljgf k}F cft . -u'?ªsf] dfjnLljgf c3{'+ x'Fb}g ._
cf}

cf}df] – gf= legfh' . ªn cf}df] :s'n a} lk|lG;kn uf] . -d]/f legfh' :s'nsf lk|lG;kn x'g\ ._
s

sfFa – lj= lttf] . lg/d;L sfFa td . -lg/d;L lttf] x'G5 ._ 
s'F – gf= lk;fa . So' yF'O la:of sF' a]n] o'd . -kfgL lkof]] eg] a];/L lk;fa cfpF5 ._
s'! – gf= 5ftL . s' y]sfn] df] . -5flt 7'nf] 5 ._
s'@ – ;+jf= gf} . ªb] hDdf s' k| d'O df] . -d;Fu hDdf gf} ;o ?lkofF 5 ._
s]s]af – lj= u'lnof] . s]s]af n]F cfrb . -u'lnof] w]/} gvfpm ._ 
s}F – gf= eft . s}F ra/L vf] afa' . -eft vfg cfp afa' ._
sf] – gf= /ut . of] yf]jf;L sf]  o'Odf] . -xft sf6]/ /ut cfof] ._ 
SofF – gf= af6f] . r SofF psfnf] df] . -of] af6f] psfnf] 5 ._
So' – gf= kfgL . So' y'pF/L vf] afa' . -kfgL vfg cfp afa' ._
So'O – gf= efiff . ª td' So'O nf];] df] . -d u'?ª efiff l;Sb} 5' ._
Sof]F – ;j{= ltdL . Sof]Fb] d'O st] df] < -ltdL;Fu ?lkofF slt 5 <_ 
qm – gf= 6fpsf] . qm g;L tP rr cfª\xf;F' . -6fpsf] b'v]/ s]xL vfg dg 5}g ._
qmf]lbg – gf= z'qmaf/ . qmf]lbg tfFu ;}p/L ofg cf} . -z'qmaf/ df5f dfg{ hfpF x} ._
qmf]a – lqm= ¿g' . lDx tn] s|f]Odf] < -dfG5] lsg /f]Psf] 5 <_ 
lSn – gf= lb;f . Kx;LF lSn :of]jfd] . -aRrfn] lb;f u/]5 ._
SNof – gf= uf]? . r vfa] SNof uf] < -of] s;sf] uf]? xf] <_

u'?ª – g]kfnL z}Ifl0fs zAbsf]z
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SNof]Fa – lqm= v]Ng' . h'jf cfSNof]Fb cf} . -h'jf gv]n x} ._
Sj]] – gf= gftL . Sj]F Sj]FOdL  vgf df] < -gftL gfltgf sxfF 5g\ <_
Sxfa – lqm= ;dfTg' . tfFu Sxfb cf] . -df5f ;dft x} ._
lSx – ;j{= ltdL . lSx nfu'/ v}d ofd' < -ltdL nfx'/ slxn] hfG5f} <_ 
Sx]F – gf= /f]6L . SxF] v|f]O jf cfg] < -/f]6L xfNg' eof] lbbL <_

v
vP – gf= xfjf . ltoF a]n] vP rnlbO . -cfh w]/} xfjf rNof] ._
vg – ;j{= sxfF . vg ofp/L  vnf] cfg] < -sxfF hfgnfO{ cfpg' ePsf] lbbL <_ 
va – lqm= cfpg' . ª ltF/ b;}F/ dfq} vd . -d 3/ b;}Fdf dfq cfpF5' ._
v/L – gf= 3fF6L . v/L/a} d}nf] 5\ofgn] v|'b . -3fF6Lsf] d}nf /fd|f];Fu w'g" ._
vn] – ;j{= s;/L . r' d]l;g vn] rn]p xf] < -of] d]l;g s;/L rnfpg] xf] <_
vfp – ;j{= s'g . lSx vfp r} Sj]F v]d' . -ltdL s'g sk8f nufpF5f} <_
lvs'Gbf] – gf= ebf} . lvs'Gbf] /Ao] eml/O 6'O ofDo] . -ebf}sf] eml/n] klx/f] uP5 ._ 
v'Ts]a – lj= u'lnof] . v'Ts]a n]F rncft . -u'lnof] w]/} vfg x'GGf ._
v]a – lqm= k9\g' . afa' gf} ah] v]j/L x\ofd . -afa' gf} ah] k9\g hfG5 ._
v}d – ;j{= slxn] . Sof]F kf]v/f v}d ofd' < -ltdL kf]v/f slxn] hfG5f} <_
v}nL – ;j{= s:tf] . v}nL vfn] n'ª\uL dg kl/d' < -s:tf] vfnsf] n'ª\uL dg k5{ <_
v|'a – lqm= g'xfpg' . ª Ho' v|'df] . -d Hofg g'xfpF5' ._

u
u|L – ;+jf= Ps . k|]Fg lb ª tfF u|L nd' . -kv{ t d Pp6f s'/f u5'{ ._
u|LaP – ;j{= csf]{ . r cfªL u|LaP Û -of] xf]Og csf]{ s] Û_

3
3n]s – gf= u'?ª\;]gLn] sfFwaf6 sDd/lt/ 58\s] kf/]/ nufpg] Ps k|sf/sf] aflx/L n'uf . 

lSxnfO{ r' 3n]sO{ a]n] kOdf] . -ltdLnfO{ of] 3n]s a];/L ;'xfPsf] 5 ._
3fF6 ' – gf= u'?ª sGofx?n] ufpFb} gfRg] Ps k|sf/sf] nf]sg[To . ª\of] gf;/ 3fF6' ;]Odf] . 

-xfd|f] ufpFdf 3fF6' gfr gfr]sf] 5 ._
ª

ª! –  ;j{= d . ª tLy{ td' uf] . -d tLy{ u'?ª x'F ._
ª@ – ;+jf= kfFr . 7fu' nfu'/fO ªlt/ vO . -h]7f nfx'/af6 kfFr jif{df cfof] . _
ªf/L – lqmof]= glhs . lªn So'vfd tF' ªf/L df] . -xfd|f] kfgL kFw]/f] glhs} 5 ._
lªd – gf= 9'ª\uf . lªd Kn]o'Odf] . -9'ª\uf v:b} cfPsf] 5 ._ 
lª – ;+jf= ;ft . dnfO lªk| d'O lv lag lb cfg] . -dnfO{ b'O{ ;o ?lkofF ;fk6 lbg'xf];\  

lbbL ._ 
ª\lx – ;+jf= b'O{ . cf3}F Û d'O ª\lx k| af]lb . -bfO Û b'O{ ;o ?lkofF lbgf]; g ._
ª\lxlbg – gf= cfOtaf/ . 7fu' ª\lxlbg/ vd /f] . -h]7f] cfOtaf/ cfpg] /] ._
ª]jf – lqm= ;f]Wg' . d}O r'a} tfF cfkfnfO{ ª]n kl/d . -e}F;L a]Rg] s'/f a'afnfO{ ;f]Wg'k5{ ._
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ª\o' – gf= cfFug . ª\o'Ao]{ d}nf] ;kmf nb . -cfFugsf] d}nf ;kmf u/ ._
ª\o'a – lj= lr;f] . ª\o'afn] lrhDo] cfrb ;f]d}{ :ofd . -lr;f] w]/} gvfpm ¿3f nfUnf ._
ª\of] – gf= xfdL . ª\of] tfFg ofg . -xfdL ;a} hfpF ._

r
r – ;j{= pm, pgL, of], Tof], ltgL . r lDx vg ofp/L vp xf] < -of] dfG5] stf hfg cfPsf] 

xf] <_, r cflªuf] . -pgL t dfg]gg\ ._, r ªP Kx;L of . -of] d]/f] aRrf xf] ._ 
rP – gf= 6Lsf – Sof]FnfO{ cf]Ns] rP a]n] 5\ofpF d|f]FO . -ltdLnfO{ /ftf] 6Lsfn] 

;'xfPsf] 5 ._ 
rr – gf= g'g . rr n]F cfrb k|];/ al8d . -g'g w]/} vfPdf k|];/ a9\5 ._ 
rd] – gf= 5f]/L . ªO rd] e/v/ :s'n v]p/L ofO . -d]/L 5f]/L e/v/ :s'n uO{ ._ 
r/ – lqmof]= ToxfF . r/ cfy]g kmltofd . -ToxfF g/fVg" k'm6\g ;S5 ._ 
raf – lqm= vfg' . sf]b] KX|]Do] s}F rldn kl/d . -e/] kfx'gfnfO{ eft v'jfpg' k5{ ._
lrqm – gf= 3'F8f . :of]F vf]nf al8l; lrqm;Dd v:o'F . -vf]nf a9]/ 3'F8f;Dd cfof] ._
Ros'Gbf] – gf= ;fpg . r vf]n Ros'Gbf]/ ;ofdf] . -of] vf]nf ;fpgdf dlRrG5 ._ 
Ro's'Gbf] – gf= sflt{s . ltjf/ Ro's'Gbf]/ df] . -ltxf/ sflt{sdf 5 ._
Rx\of]F – gf= pQ/ . Rx\of]jfO gf o'Odf] . -pQ/lt/ kfgL k/]5 ._
Rx – gf= 5f]/f . Rx rd] st] df] < -5f]/f5f]/L slt 5g\ <_
Rxh – lj= ;fgf] . sf]Nd] Rxh qmf]lbdf] . -;fgf] aRrf /f]O/x]sf] 5 ._
Rxf]uf] – lj= olt . ªnO Rxf]uf] d'O cfof] . -dnfO{ olt ?lkofFn] k'Ub}g ._

5
5Hofnf] – gf= gd:sf/ . 5Hofnf] df] . -gd:sf/ 5 ._
5f]sf] – lj= df]6f] . lSxd st] 5f]d] lb . -ltdL t slt df]6fP5f} ._
5\ofFa – lj= /fd|f] . rO na s] 5\ofa cf/] . -p;n] u/]sf] sfd /fd|f] 5}g ._ 

h
hObL – gf= hGtL . afd] hObL vOdf] . -afx'gsf] hGtL cfO/x]sf] 5 ._ 

em
emf]g – lqm= xfNg' . kf k'Ro]/ emf]g . -/S;L k'Ro]df xfn ._

6
6 – gf= km"n . ltF jl/kl/ 6 l/FO la:of ltF 5\ofpF d|fF]d . -3/ jl/kl/ km"n nufPdf /fd|f] 

b]lvG5 ._ 
l6Fa – lqm= lk6\g' . Kx:ofKx;+F]nfO{ cfl6Fb . -aRrfaRrLnfO{ glk6 ._ 
l6a – lqm= a:g' . vf] ltgL ªO ltF/} af; l6nfO{ . -cfp cfh d]/f] 3/df af; a;f}+nf ._
6' – ;+jf= 5 . ª b]zfO vO/ 6' ltF tO . -d b]zaf6 cfPsf] ^ jif{ eof] ._
6\lxDnL – gf= 5fnf . pd]/ ofpb] 6\lxDnL klg kftnf] td . -pd]/ uPkl5 5fnf klg kftnf] 

x'G5 ._

u'?ª – g]kfnL z}Ifl0fs zAbsf]z
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7
7fu' – gf= h]7f] 5f]/f] . 7fu' ltgL SofDk; v]p/L ofO . -h]7f] cfh SofDk; k9\g uof] ._

8
8lNba –lqm= 9fNg' . hª\unj}F l;b' cf9fn]b ag dfl;ofd . -hª\unsf] ?v g9fn jg  

dfl;G5 ._
9

9f8;]a – lqm= 9fF6\g' . 9f8;]O la:of /\xf]:ofOF b'Mv of+]Fd . -9fF6\of] eg] cfkm}FnfO{ b'Mv x'G5._
t

ts'Gbf ] – gf= j}zfv . ts'Gbf] Kxl;FP 5]jf/ df] . -j}zfvdf aRrfsf] 5]jf/ 5 ._
tn] – lqmof]= lsg . ªnfO tn] kmf]g nnf] < -dnfO{ lsg kmf]g u/]sf] <_ 
tf – ;j{= s]  . tfnnf] cf3}F < -s] ug'{ ePsf] bfO <_
tfSof{ – lj= ;]tf] . tfSof{ SjLF/ d}nf] ª\xfn cfnb . -;]tf] sk8fdf d}nf] gnufpm ._
ltF – gf= 3/ . vf] cfkflt/ ofg ª]; t} . -cfpg'xf];\ af 3/ hfpF, ;fFem k¥of] ._
ltofF– lqmof]= cfh . ltoF of GxfFu vf] cf} . -cfh of ef]ln cfpm ._
t]O – lqm= kfSg'  s}F 6\xf t]O < -eft ltx'g kfSof] <_
tf] – gf= y's . vg :ofd r/] tf] cfy'Ob . -hxfF kfof] ToxLF gy's ._ 
tf]Fna – lqm= yfNg' . SNof 5]O u/f SNof]a tf]Fn} df] . -xnLn] u/f hf]Tg yfn]5 ._ 
tf]s'Gbf] – gf= k'; . Kx|f]+ tf]s'Gbf]/ ;flb{df] . -uf]7 k'; dlxgfdf ;fg]{ xf] ._
TxloF/ – lsof]= lbpF;f] . ª TxoLF/ v:of] cf} . -d lbpF;f] cfpFnf x} ._ 
lTxgL – gf= ;"o{ . lTxgL k|]O la:of sDan ;f]Fb . -3fd nfUof] eg] sDan ;'sfpm ._

y
yfufn] – lj= 7'nf] . cfhL :o]F j]n] yfufn] df] . -;fgL sfsfsf] dg 7'nf] 5 ._
y'Faf – lqm= lkpg' . kf y'F;L emu8fna 5\ofFp cft . -/S;L vfP/ emu8f ug{' /fd|f] xf]Og ._
y]FMaf – lqm= /fVg' . ªO y]Fan] s'O{+ Vo}aO l6\xO < -d}n] /fv]sf] sk8f s;n] lemSof] <_

b
b]b] – clncln b] b] s] nlbn klb{df] . -cln cln sfd ul//fVg' k5{ ._

w
w'F – gf= ¿v . w'F GxO la:of xfjfkfgL 5\ofFp td . -¿v kfn]df xfjfkfgL klg /fd|f] x'G5._  

g
gs – gf= s'v'/f] . ª gs yf];L y]ldd . -d s'v'/f sf6]/ /fV5' ._ 
gSo' – gf= s's'/ . lªO ltF/ DnfF]Uof gSo' Gx;'d . -xfd|f] 3/df sfnf] s's'/ kfn]sf 5f}F ._ 
gv'F – gf= gfs . afHo' gv'F/ gf v} . -afh]sf] gfsdf l;Fufg cfPsf] 5 ._ 
gd] – gf= r/f] . r l;Fb'/ gd] Rxf]F yfOdf] . -of] ¿vdf r/fn] uF'8 nufP5 ._ 
gfF – gf= kfgL . ltofF gfF o'Odf] . -cfh kfgL k/]sf] 5 ._ 
gf/] – gf= sf]bf] . gf/] kF}sf]b] :of sf/ a]n] ;d . -sf]bf]sf] l9F8f]df ;'s'6L ld7f] x'G5 ._ 
gf; – gf= ufpF . ªO gf; 5fOn] cfd|f] . -d]/f] ufpF oxfFaf6 b]lvFb}g ._ 
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g'Uofn] – lj= cUnf] . km g'Uofn]  df] . -nf]Ug] t cUnf] 5 ._ 
gf]a – lqm= af]Sg' . r t] gf]b\bL . -of] ef/L af]s ._ 
Gjf/f – gf= la/fnf] . Gjf/fO :jfQ} ªx\of y'FjfDo] . -la/fnf]n] ;a} b'w vfOlbP5 ._ 
Gxk] – gf= sfg . ª Gxk] cfy]uf] . -d sfg ;'lGbgF ._
Gxa – lqm= kfNg' . cfkf cfdf 5\ofGn] Gxb . -afa'cfdf /fd|/L kfn ._ 
Gx/ – gf= lgb|f . Gx/ v} la:of /f]p/L ofb . -lgb|f nfu]df ;'Tg hfg" ._ 
Gx' – gf= klZrd . Gx'jfO l7s} df]/f] . -klZrdlt/ l7s} 5 c/] . _
Gx\jfO – lqmof]= tn . vf] Gx\jfO of;L vg . -cfpm tn uP/ cfpmF ._ 

k
koF – gf= kmnfd . koF efF8f] 5\ofgn] v|'b . -kmnfdsf] efF8f /fd|f];Fu dfem ._ 
kOuf]] – gf= l9F8f] . gf/] kOuf] r}la:of hLp km"lt{nf] td . -sf]bfsf] l9F8f] vfP hLp 

km"lt{nf] x'G5 ._
kOb' – gf= bfn . kOb' 6\xf /L lhDa' emflgb .  -bfndf lhDa' emfg ._ 
kf – gf= hfF8 . kf Sx\j]b lb gfgL . -hfF8 5fg t gfgL ._
lkª\u] – lj= xl/of] . lkª\u] 6\xf rn klb{d . -xl/of] ;fu vfg'k5{ ._
lkFa – lqm= lbg' . gfgLnfO{ So' lkFb cf} . -gfgLnfO{ kfgL b]p x} ._
KnL – ;+jf= rf/ . ªO ;'Gtnf KnLpFnf] rO . -d}n] rf/ j6f ;Gtnf vfPF ._ 
k|s'Gbf] – gf= c;f/ . k|s'Gbf]/ DNx ?On klb{d . -c;f/df wfg /f]Kg'k5{ ._
k|a – lqm= lxF8\g' . SofF/ 5\ofGn] k|bf] . -af6f]df /fd|/L lxF8 ._
k|] – ;+jf= cf7 . ª k|] ltFa{ tO . -d cf7 jif{sf] ePF ._  
k|f] – gf= lk7f] . gf/] k|f] st] df] < -sf]bfsf] lk7f] slt 5 <_
Kx|s'Gbf] – gf= kmfu'g . cfRof]F Kx|s'Gbf]/ b]z ofdf] . -sfG5f] kmfu'gdf ljb]z hfG5 ._ 
lKx|s'Gbf] – gf= r}q . lKx|s'Gbf] p/fl7nf] tdf] . -r}q dlxgf p/fl7nf] x'G5 ._ 
lKx|b\bL – lqm= n]Vg' . nfp¥ofnfO{ lr7L lKx|b\bL . -nfp/]nfO{ lr7L n]v ._

km
km – gf= nf]Ug] . ªP km kf y'O la:of cf5\ofa} afgL df] . -d]/f] nf]Ug] /S;L vfPkl5 g/fd|f] 

afgL 5 ._
km'F  – ;+jf= z"Go . uf]lh/ k};f ltk'FmO cf/] . -uf]lhdf Ps k};f klg 5}g ._ 
kmf]s'Gbf] – gf= c;f]h . b;}F kmf]s'Gbf]/ klb{Odf] . -b;}F c;f]hdf k/]5 ._
kmf]Q] – lj= ef]sf] . s] nO la:of v}d} kmQ] cft . -sfd u/]kl5 slxNo} ef]sf] x'Fb}g ._ 

a
afHo'  – gf= afh] . afHo' l;af ;f]FtL t} . -afh] laTg' ePsf] tLg jif{ eof] ._
aLa – lqm= eGg' . u'?O aLa} tfF lªn kl/d . -u'?n] eg]sf] s'/f dfGg'k5{ ._
a'Ho" – gf= ah} . a'Ho" a]n] hftL df]nf] . -aHo} a];/L hftL x'g'x'GYof] ._

u'?ª – g]kfnL z}Ifl0fs zAbsf]z



236 kf7\oqmd ljsf; klqsf

e
ef]af – lj= alnof] . k}Fs' r} laYof ef]Faf td . -l9F8f] vfof] eg] alnof] x'G5 ._

d
dpr] – lj= xf]rf] . r' d|f st] dpr] xf] . -of] 9f]sf slt xf]rf] /x]5 ._
ldF – gf= gfd . v];L ldF y]g . -k9]/ gfd /fv ._
ld! – gf= cfuf] . ld km'Obf] . -cfuf] km's ._
ld@ – gf= cfFvf . ld cd|f]O la:of r:df v]n kl/d . -cfFvf sdhf]/ ePdf r:df nufpg'k5{ ._ 
ldlSn – gf= cfF;' . rf} a]nf/ ldlSn cfemf/]b . -vfg] a]nfdf cfF;' gemf/ ._
ld5' – gf= cFWof/f] . tf/]d ld5' tofdf] . -ca cFWof/f] x'G5 ._ 
d' – gf= cfsf; . qmf]P d'/ lKx/Odf] . -lrn cfsf;df p8]5 ._ 
d'lbg – gf= dª\unaf/ . d'lbg/ ªP gf/] l/FpF/L vf] cf} . -dª\unaf/ d]/f] sf]bf] /f]Kg cfp x} ._
df] – lqm= 5 . ªO ltF/L gSo' df] . -d]/f] 3/df s's'/ 5 ._ 
d|f – gf= 9f]sf . d|f tf]/dLb . -9f]sf aGb u/ ._ 
ld| – gf= :jf:gL . ld|b] km lSxOdf] . -nf]Ug] :jf:gL ;'xfPsf] 5 ._
d|fF]a – lqm= b]Vg' . a'Ho' ld cfd|fF] . -aHo}n] cfFvf b]Vg'x'Gg ._
DnfF]Sof – lj= sfnf] . ª Dnf]FSof sf]FO cfvf] . -d sfnf] sk8f dg k/fpFlbgF ._
Dj]F – gf= cf}ifwL . 8fS6/ ;Nnfxljgf Dj]F rnf cft . -8fS6/sf] ;Nnfxljgf cf}ifwL  

vfg'x'Gg ._
Dxf] – gf= legfh' . Dxf] ogf vf] . -legfh' otf cfpg'xf];\ ._ 
Dxf]t] – gf= cf]7 . Sof]FO Dxf]]]b] yfsfn] df] . -ltd|f] cf]7 7'nf] 5 ._

o
ofa – lqm= hfg' . ofg tf/] . -hfpF ca ._
of]] – gf= xft . sF}+ rp eGbf cf]O;L of] v|'b . -vfgf vfg'eGbf cufl8 xft w'g'k5{ ._ 
of];LF – gf= gª . of];LF yf]bf . -gª sf6 t ._ 

/
/ – gf= afv|f] . ª / 5p/L ofdf] . -d afv|f r/fpg hfG5' ._
/f]a – lqm= ;'Tg' . Gx/ vO tf/] /f]g . -lgb|f cfof] ca ;'tf}F ._
/\x+F]uf] – lqmof]= 6f9f . l5 l;F np/L /\x]Fuf] ofn cft . -3fF; bfp/f ug{ 6f9f hfg' xF'b}g ._

n
nlbg – gf= ;f]daf/ . nlbg/ SxL vg ofdf] < -;f]daf/ tkfO{F sxfF hfg'x'G5 <_
nnf – lj= tftf] . sf;L So' nnf nldbf] . -sf;L kfgL ttfOb]pm ._
lnln – lqmof]= kl5 . ªO lnln vf] . -d]/f] kl5 kl5 cfpm ._
nf]F – gf= blIf0f . r ltFP d|f nf]FjfO x\j]Fa df] . -of] 3/sf] 9f]sf blIf0flt/ kms]{sf] 5 . _
nps'Gbf] – gf= dª\l;/ . RxP Aof nps'Gbf]/ naf . -5f]/fsf] laafx dª\l;/df ug]{ xf] ._
Nx's'Gbf] – gf= h]7 . Nx's'Gbf]/ DNxKn' y]Fn klb{d . -h]7df wfgsf] aLp /fVg'k5{ ._
Nx'a – lqm= a:g'  s'rL{/ 5\ofg Nx'b . -s'rL{{df /fd|f];Fu a; ._
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j
jflya – lqm= 5f]8\g' . y'nfO cfjflyb cf} . -;fyLx?nfO{ g5f]8 x} ._

;
;! – gf= df6f] . r d|fF]/Ao] ; 5\ofFa df] . -of] v]tsf] df6f] /fd|f] 5 ._
;@ – gf= bfFt . s]s]jf r} la:of ; gdf] . -u'lnof] vfof] eg] bfFt b'V5 ._
;lbg – gf= a'waf/ . ;lbg kf]v/f ofa ;fOt df] . -a'waf/ kf]v/f hfg] ;fOt 5._
;/bflbg – gf= zlgaf/ . ;/bflbg/ l;F y'p/L ofg cf} . -zlgaf/ bfp/ l6Kg hfpF x} . _
l;Flbg – gf= ljlxaf/ . l;Flbg ª\of] gf; lk|d /f] .  -lalxaf/ xfd|f] ufpF afg]{ /] ._
l; – gf= rfdn . DNx l; df] jf < -wfgsf] rfdn 5 ._
;'! – gf= d'v . nfa RofO ;F' v|f]FO . -tftf] lrofn] d'v kf]Nof] ._ 
;'@ – ;j{= sf] . Gxf]/L ;' vOdf] < -tn sf] cfPsf] 5 <_ 
;]a – lqm= gfRg' . sf]O k|]ldgf] ª ;]d . -uLt ufOb]p d gfR5' ._ 
;f]F – ;+jf= tLg . afHo' l;O/ ;f]Flt tO . -afh] lat]sf] tLg jif{ eof] ._ 
:of – gf= df;' . tfP :of u r < -s]sf] df;' xf] of] <_
:of/ – gf= k"j{ . ªnfO{ ltF ltF :of/ ofj 5\of] cf/]/f] . -dnfO{ clxn] ;fn k"j{hfg] ;fOt 5}g /] ._

x
x\oF]s'Gbf]  – gf= df3 . x\oF]s'Gbf]/ ªP hfFr df] . -df3df d]/f] k/LIff 5 . _
lx|a – lj= nfdf] . r' 8f]/L lx|a cf/] . -of] 8f]/L nfdf] 5}g ._

lgisif{ 

k|:t't cg';Gwfg n]vdf u'?ª–g]kfnL z}Ifl0fs sf]zsf] gd'gf k|:t't ul/Psf] x'Fbf o;df låefifL 
sf]zsf] ;}4flGts cfwf/df u'?ª efiffsf @)@ cf]6f cfwf/e"t zAbx?nfO{ k/Dk/fut b]jgfu/L 
lnlkdf k|ljli6 lbP/ ltgsf] zAbjuL{o ;"rgf, g]kfnLdf ;dfgfyL{ / qmdzM u'?ª / g]kfnL 
efiffdf k|of]u lbOPsf] 5 . o; gd'gf sf]zsf] k|ljli6df k/]sf !() cf]6f cfwf/e"t zAbx?df 
:j/ j0f{af6 k|f/De ePsf zAb !( cf]6f /x]sf 5g\ Jo~hg j0f{df ;a}eGbf a9L zAbx? s 
j0f{af6 k|f/De ePsf 5g\ eg] ;a}eGbf sd h, em, 7, 8, 9, b, w, e, j j0f{af6 k|f/De 
ePsf zAbx? /x]sf 5g\ . To:t} zAbju{ cg';f/ ;a}eGbf a9L gfd zAb k|of]u u/]sf 5g\ 
To;kl5 s|dzM ls|of, ljz]if0f, ;j{gfd, ls|ofof]uL k|of]u u/]sf 5g\ . 

s[t1tf1fkg

of] n]v lzIffzf:q ;ª\sfo l8g sfof{no, lqlj, sLlt{k'/df ul/Psf] n3' cg';Gwfgdf cfwfl/t 
ePsf] x'Fbf l8g sfof{nk|lt cfef/ JoSt ub{5' . 

u'?ª – g]kfnL z}Ifl0fs zAbsf]z
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;Gbe{ ;"rL

clwsf/L, x]dfª\u /fh -@)&$_, ;fdflhs / k|fof]lus efiff lj1fg -5}6f}F=;+=_, sf7df8f}F M /Tg 
k':ts e08f/ . 

ck|]:hg÷Apresjan, J. (2008). Principles of Systematic Lexicography. In  Thierry Fontenelle.  (Ed.). 
Practical Lexicography  (pp.51-60). New York: Oxford.

cfrfo{ bLlIft, g/]Gb|dl0f -@)$$_, cª\u|]hL–g]kfnL ;femf ;+lIfKt zAbsf]z, nlntk'/ M ;femf k|sfzg
cfK6], jfdg lzj/fd -;g\ !(^(_, ;+:s[t–lxGbL sf]z, lbNnL M df]tLnfn agf/;Lbf; klAn;;{ k|fln .
sf]ª/]g, /fdhL -@)^#_, ofSvf–g]kfnL–cª\u|]hL zAbsf]z, sf7df8f}F M ls/ft ofSvf 5'Ddf . 
u'?ª, OGb|axfb'/ -@)%(_, u'?ª–g]kfnL zAbsf]z, sf7df8f}F M g]kfn /fhsLo k|1f k|lti7fg . 
Unf]a/, j/g 8ANo' / u'?ª, /Tgaxfb'/ -@)%(_, u'?ª–g]kfnL–cª\u|]hL zAbsf]z, sf7df8f}+ M 

td' af}4 ;]jf ;ldlt g]kfn . 
r]dhf]ª, O{dfgl;+x -@)@^_, nfKrf–g]kfnL–cª\u|]hL zAbsf]z, sf7df8f}F M g]kfn /fhsLo k|1f k|lti7fg .
r]dhf]ª, O{dfgl;+x -@)%(_, lnDa"–g]kfnL–cª\u|]hL zAbsf]z, sf7df8f}F M g]kfn /fhsLo k|1f k|lti7fg . 
Hu:6f÷Zgusta, L. (Ed.). (1980). Theory and Method in Lexicography, Columbia: Hernbeam Press, Inc. 
td', wgaxfb'/ nfld5fg] -@)%#_, cfwf/e"t u'?ª Jofs/0f, sf7df8f}F M g]kfn /fhsLo k|1f k|lti7fg . 
bLlIft, piff / 9'ª\u]n, lbjfs/ -@)^%_, g]kfnL afn zAbsf]z, sf7df8f}F M ;femf k|sfzg .
kf7\os|d ljsf; s]Gb| -@)^^_, g]kfnL afn zAbsf]z, eStk'/ M :jod\ .
kf]v/]n, afns[i0f -@)$)_, g]kfnL a[xt\ zAbsf]z -lgb]{=_, sf7df8f}F M g]/fk|k| . 
afx/L, x/b]j -;g\ !((*_, lxGbL–cª\u|]hL zAbsf]z, lbNnL M /fhkfn . 
a'9fdu/, s0f{axfb'/ -@)^!_, g]kfnL–du/ kfª–cª\u|]hL zAbsf]z, Pl6g du/ft du/ nfª\Uj]h–

sNr/n l8enkd]G6 csf8dL . 
efl6of, s}nfzr+b| / efl6of, /rgf -;g\ !((#_, lx+bL–cª\u|]hL cleJolSt sf]z, lbNnL M 

k|eft k|sfzg . 
/fO{, s[i0faxfb'/ -@)$(_, g]kfnL s'n'ª /fO{ zAbsf]z, w/fg M sKtfg s[i0f axfb'/ 

ufGv' /fO{ . 
/fO{, aofgl;+x -@)%(_, rflDnª–g]kfnL zAbsf]z, sf7df8f}F M x]ds'df/L rflDnª /fO{ . 
n+;fn, /fdrGb| -@)%&_, sf]z lj1fg / g]kfnL sf]z, sf7df8f}F M ljBfyL{ k':ts 

e08f/ . 
xf/L, cfGgf dfl/of / nfdf, 5]u' -;g\ @))$_, ≈of]Ndf]–g]kfnL–cª\u|]hL zAbsf]z, 

sf7df8f}F M efiff lj1fg s]Gb|Lo ljefu . 
x]pa/u/÷Heuberger, R. (2018 ). Dictionaries to assist teaching and learning. In Pedro A. 

Fuertes Olivera. (Eds.). The Routledge Handbook of Lexicography. (pp. 300-316). 
New York:  Routledge.

xt{dfg÷Hartman, R.R.K. (Ed.). (1983). Lexicography: Principles and Practice, London: 
Academic Press, Inc.
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cfGtl/s d"Nofª\sgdf k/LIf0fsf k|d'v u'0fk|lt 
;/f]sf/jfnfsf] b[li6sf]0f

/fh]Gb| vgfn*

n]v;f/

lqe'jg ljZjljBfno lzIffzf:q :gftsf]Q/ txsf] ;]d]:6/ k|0ffnLsf] cfGtl/s d"Nofª\sgsf] 
ljZj;gLotf tyf j}wtfk|lt ;/f]sf/jfnfsf] b[li6sf]0fnfO{ o; n]vdf k|:t't ul/Psf] 5 . 
of] n]v If]qLo ;j]{If0f ljlwdf cfwfl/t 5 eg] o;df p2]Zod"ns gd'gf 5gf]6 k|lqmof 
ckgfOPsf] 5 . o;df lzIffzf:q, :gftsf]Q/ txdf cWoog/t !)) hgf ljBfyL{ tyf pSt 
txdf cWofkg/t @% hgf lzIfsnfO{ gd'gfsf ?kdf lnO{ pgLx?sf] cledtsf] ljZn]if0f 
ul/Psf] 5 . cfGtl/s d"Nofª\sgaf6 k|fKt ePsf] cª\s ljZj;gLo 5 eGg] sygdf $@ 
k|ltzt  lzIffyL{ / $* k|ltzt lzIfs dfq ;sf/fTds b]lvPsfn] ;Gt'li6sf] :t/ sdhf]/ 
/x]sf] b]lvG5 . cfGtl/s d"Nofª\sg k|lqmofsf ps/0fdf ;a} lsl;dsf j}wtf /x]sf 5g\ 
eGg] sygdf #* k|ltzt lzIffyL{ / #^ k|ltzt lzIfs dfq ;sf/fTds b]lvPsfn] o; 
;"rsdf b'j} ju{sf] ;Gt'li6sf] :t/ cToGt sdhf]/ /x]sf] b]lvG5 . o;af6 cfGtl/s 
d"Nofª\sgdf ljZj;gLotf tyf j}wtf g/x]sf] lgisif{ k|fKt ePsf] 5 .

d'Vo zAb M cfGtl/s d"Nofª\sg, ;/f]sf/jfnf, cledt, ljZj;gLotf, j}wtf .

k[i7e"ld

cfGtl/s d"Nofª\sg ;]d]:6/ k|0ffnLsf] clgjfo{ ;t{ dflgG5 . o;n] l;sf? tyf lzIfs 

b'j}nfO{ l;sfOk|lt pTk|]l/t ub{5 . o;sf]  ;Ifddtf ljsf; Pjd\ ;d:ofsf] lg/fs/0fsf 

nflu klg pRr dxQf /x]s} x'G5 . x'g t o:tf] d"Nofª\sg ;]d]:6/df clGtd d"Nofª\sgsf] 

clgjfo{ lx:;f;d]t ag]sf] x'G5 . sIff k|ult k/LIf0faf6 l;sf?sf l;sfOut k|ult, lzIf0fsf] 

k|efjsfl/tf klxrfg ug{ ;lsG5 eg] kf7\oqmdsf p2]Zo k|flKttk{m l;sf?nfO{ kl/nlIft ug{ 

;lsG5 . cfGtl/s d"Nofª\sgn] l;sf?nfO{ l;sfOk|lt yk pTk|]l/t ub{5 -vlgof, @)!#,  

k[= !!!_ . cfGtl/s d"Nofª\sg Pp6f ;fdflhs l;sfOsf] kl/j]z xf] hxfF cGtlq{mof / 

;~rf/sf] clej[l4 x'G5, p2]Zo k|flKtdf 5nkmn x'G5 / lzIffyL{ lzIffyL{lar Pjd\ lzIfs 

lzIffyL{lar k[i7kf]if0f cfbfgk|bfg x'G5 . t;y{ of] lzIf0f l;sfOsf] ;xsfof{Tds ;Gbe{ xf] 

* 8f= vgfn, lqe'jg ljZjljBfno, lzIffzf:q s]Gb|Lo ljefudf pkk|fWofks x'g'x'G5 .

DOI: https://doi.org/10.3126/cdj.v29i43.41059
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-kmNr/ PG8 8]le8\;g, @)!!, k[= @(_ . lgdf{0ffTds d"Nofª\sgaf6 z}Ifl0fs PsfOdf /x]sf 

l;sfOhlgt sl7gfOx? klxrfg ug{ ;lsG5 -kf7s, @)!@, k[= @(_ . pko{'Qm dfGotfn] klg 

cfGtl/s d"Nofª\sgsf] ;fGble{stf k|:6\ofpF5g\ .

;]d]:6/ k|0ffnL ;dsfnLg ;Gbe{df z}lIfs If]qdf ljZjsf clwsf+z ljZjljBfnodf k|rlnt 

;kmn tyf ljBfyL{d}qL sfo{qmd xf] . s'g} ljZjljBfnosf] s'g} txsf] Pp6f sfo{qmd jf ;q 5 

dlxgfdf ;DkGg ug'{ g} ;]d]:6/ k|0ffnLsf] d"n Wo]o xf] . ljBfyL{df ck]lIft of]Uotf tyf Ifdtfsf] 

;fy{s ljsf;sf lglDt ;d]:6/sf] pRr dxQf /xG5 . ck]lIft Ifdtf ljsf; tyf d"Nofª\sgsf 

lglDt cfGtl/s d"Nofª\sgsf] cxd\ e"ldsf x'g] x'Fbf ;fwf/0ftof ;Dk"0f{ d"Nofª\sgef/sf] $) 

k|ltzt ef/ cfGtl/s d"Nofª\sgsf nflu 5'6\6\ofOPsf] x'G5 / ;f]xLadf]lhd ;~rfng ul/G5 . 

lqe'jg ljZjljBfnon] klg o;}cg';f/sf] cfGtl/s d"Nofª\sg k|lqmofnfO{ cjnDag u/]sf] 

klg 5 . 

;]d]:6/ k|0ffnLcGtu{t d"n ?kdf cfGtl/s / afXo u/L b'O{ k|sf/sf] d"Nofª\sg k|lqmof ckfOG5 . 

lqe'jg ljZjljBfnon] ;]d]:6/ k|0ffnLdf cfGtl/s d"Nofª\sgsf nflu $)Ü cª\s tyf afXo 

d"Nofª\sg ^)Ü cª\s lgwf{/0f ul/Psf] x'G5 . lqe'jg ljZjljBfno, lzIffzf:q ;ª\sfon] 

;~rfng u/]sf] :gftsf]Q/ txsf] cfGtl/s d"Nofª\sgsf] 9fFrfdf cfGtl/s d"Nofª\sg sf 

nflu $)Ü cª\sef/ 5'6\ofOPsf] 5 M pkl:yltsf lglDt – % cª\s lgwf{/0f ul/Psf] 5 

eg] lzIf0f l;sfOdf ;xeflutf – % cª\s 5'6\6\ofOPsf] 5 . klxnf] cfGtl/s k/LIffsf] 

Kf|fKtfª\snfO{ – !) cª\s, bf];|f] cfGtl/s k/LIffnfO{ – !) cª\s tyf t];|f] cfGtl/s k/LIff – 

!) cª\s u/L hDdf #) cª\ssf] lnlvt k/LIff, k|of]ufTds k/LIff  Pjd\ kl/of]hgf sfo{af6 

d"Nofª\sg ug]{ Joj:yf ul/Psf] 5 -lzIffzf:q ;ª\sfo, @)&@_ . 

pQm kf7\oqmdn] cfGtl/s k/LIffsf nflu ljifo lzIfsn] lgDglnlvt sfo{x? ug{ nufpg] 

lgb]{z u/]sf] 5 M cWoogkq n]vg, k':ts ;dLIff, n]v k'g/fjnf]sg, s'g} ljifo zLif{s 

s]lGb|t cWoog kq tof/L, cfGtl/s k/LIff, PsfO k/LIff, 1fg÷k|ltef k/LIf0f cflb . bf];|f] 

cfGtl/s k/LIffsf nflu ljifo lzIfsn] lgDglnlvt sfo{x? ug{ nufpg] k|fjwfg /x]sf 5g\ M 

kl/of]hgf sfo{, cj:yf÷36gf cWoog, uf]i7L, If]qsfo{, JolQmut jf ;d"xut k|ltj]bg n]vg, 

låtLos ;|f]t ;fdu|Ldf cfwfl/t cWoogkq n]vg, k"jf{Woog, k'g/jnf]sg / clen]vLs/0f 

cflb . o;sf ;fy} lgDgfg';f/sf yk sfo{snfkdf ;xefuL agfO{ d"Nofª\sg ug{;lsg] 

Joj:yf klg u/]sf] 5 . klxnf] / bf];|f] cfGtl/s k/LIffdf lgDg lsl;dsf sfo{x? ;dfj]z 

ug{ ;lsg] M klxnf] cfGtl/s k/LIffdf u[xsfo{÷k':tsfno sfo{÷k':ts jf n]v k'g/jnf]sg ± 

cfGtl/s ;'wf/ k/LIff lng'kg{], bf];|f] cfGtl/s k/LIffdf kl/of]hgf sfo{÷cWoogkq n]vgsf 

;fy} kf7\oqmdsf] :j?kcg';f/ cfGtl/s ;'wf/ k/LIff lng'kg{] Joj:yf u/]sf] 5 eg] cfGtl/s 
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k/LIffsf cGo ljljw k|lqmof / ljlw tyf d"Nofª\sg ;DaGwdf ;DalGwt ljefun] to u/]cg';f/ 

x'g] 5 elgPsf] 5 . lqe'jg ljZjlBfnocGtu{tsf ;a} ljefux?df plNnlvt tl/sfx?sf] 

pkof]uaf6 g} cfGtl/s d"Nofª\sg u/L ljBfyL{x?sf] pknlAw lgwf{/0f ul/Psf] x'G5 eGg] 

ljZjf; ul/G5 . o;/L pkof]udf NofOPsf pks/0fsf cfwf/df lgwf{/0f ul/Psf pknlAwk|lt 

ljBfyL{sf] b[li6sf]0f tyf k|ltlaDagsf] ljZn]if0f ;dsfnLg ;Gbe{df vf]h tyf ljZn]if0fsf] 

ljifo ag]sf] 5 . 

cWoogsf] p2]Zo

k|:t't cWoogsf] d"n p2]Zo lqe'jg ljZjljBfnodf lzIffzf:t :gftsf]Q/ txdf ;~rflnt 

;]d]:6/ k|0ffnLsf] cfGtl/s d"Nofª\sgsf] ljZj;gLotf tyf j}wtfk|lt lzIfs / lzIffyL{sf] 

cledtsf] ljZn]if0f ug'{ /x]sf] 5 . 

cWoogljlw / k|lqmof

k|:t't cWoog kl/df0ffTds Pjd\ u'0ffTds 9fFrfsf] /x]sf] 5 cyf{t\ of] ldl>t k|s[ltsf] 

cg';Gwfg xf] . d"ntM ljZn]if0ffTds ljlw ckgfOPsf] 5 eg] j0f{gfTds / t'ngfTds k|lqmofaf6 

;]d]:6/sf] cfGtl/s d"Nofª\sg k|lqmofk|lt lzIfs tyf lzIffyL{sf] b[li6sf]0fnfO{ k|:t't ul/Psf] 

5 . o; n]vdf zLif{sdf elgPsf] ;/f]sf/jfnf zAbn] lqe'jg ljZjljBfno, lzIffzf:q 

:gftsf]Q/ txdf cWoog/t lzIffyL{ tyf pSt txdf cWofkg/t lzIfsnfO{ dfq hgfPsf] 5 . 

k|:t't cWoogdf sf7df8fF} pkTosfleqsf lzIffzf:qcGt{ut :gftsf]Q/ tx ;~rfng ePsf 

lq=lj=sf cfª\lus SofDk; ljZjljBfno SofDk;, dx]Gb|/Tg SofDk; tyf ;fgf]l7dL SofDk;sf 

;DalGwt ljifosf lzIfs tyf lzIffyL{dWo] @% hgf lzIfs / @)&%÷)&^ df pQm txsf] bf];|f], 

t];|f] tyf rf}yf] ;d]:6/df cWoog/t !)) hgf lzIffyL{ g} gd'gf hg;ª\Vof /x]sf 5g\ .

k|:t't cWoogdf lglb{i6 @% hgf lzIfs Pjd\ !)) lzIffyL{af6 k|fKt k|ltlqmof k|fylds ;|f]tsf 

?kdf /x]sf 5g\ eg] ljljw ;}4flGts u|Gy, ;DalGwt cg';Gwfg k|ltj]bg Pjd\ ljz]if1sf 

;'emfjx? låtLos ;|f]tsf ?kdf /x]sf 5g\ .

k|:t't cWoogdf lzIfs tyf lzIffyL{sf] cledt klxrfg ug{sf nlfu cfGtl/s d"Nofª\sg;Fu 

;DalGwt dtfjnL agfOPsf] 5 . lzIfssf / lzIffyL{sf nflu Pp6} k|s[ltsf syg tof/ kf/L 

pQm pQm sygdf cledt lnOPsf] 5 . k|:t't cWoogdf ljZj;gLotf tyf j}wtf;DaGwL syg 

tof/ u/L lzIfs tyf lzIffyL{af6 cledt lnOPsf] 5 . syg;Fu ;xdt jf c;xd hgfpg] 

kfFr cf]6f ljsNkg lbOPsf] 5 . ljsNkgdWo] s'g} Pp6fdf /]hf nufpg] k|aGw ul/Psf] 5 . 

pQm ljsNkgdWo] k"0f{ ;xdt, ;xdt, clgl0f{t, c;xdt tyf k"0f{ c;xdt  /x]sf 5g\ . 

cfGtl/s d"Nofª\sgdf k/LIf0fsf k|d'v u'0fk|lt ;/f]sf/jfnfsf] b[li6sf]0f
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;]d]:6/sf] cfGtl/s d"Nofª\sgsf ljljw k|lqmof, k|ljlw, kl/0ffd Pjd\ k|efj;DaGwL lzIfs tyf 

lzIffyL{sf cledt lngsf nflu ljleGg k|s[ltsf syg tof/ kf/L dt ;ª\sng ul/Psf] 5 . 

k|:t't cWoogdf lzIffyL{ tyf lzIfsx?af6 cledtdfk{mt lnOPsf b[lisf]0fx?nfO{ k|:t't 

ul/Psf] 5 . o; cWoogdf d"ntM ljZn]if0ffTds ljlw ckgfOPsf] 5 eg] j0f{gfTds / 

t'ngfTds k|lqmofaf6 ;]d]:6/sf] cfGtl/s d"Nofª\sgsf] ljZj;gLotf tyf j}wtfk|lt lzIfs 

tyf lzIffyL{sf] b[li6sf]0f k|:t't ul/Psf] 5 . cledtsf] cnucnu / t'ngfTds ljZn]if0f 

ul/Psf] 5 . 

;fª\lVosLo ljZn]if0f u/L j[Qlrq Pjd\ :tDelrqdfkm{t lzIfs tyf lzIffyL{sf b[li6sf]0fnfO{ 

k|:t't ul/Psf] 5 .  ljZn]if0f ubf{ d"ntM ;sf/fTds / gsf/fTds wf/0ffsf ?kdf 

k|:\6\ofOPsf] 5 . k"0f{ ;xdt / ;xdtnfO{ ;sf/fTds 7fgL ljZn]if0f ul/Psf] 5 . c;xdt / 

k"0f{ c;xdtnfO{ gsf/fTds kIfdf ljZn]if0f ul/Psf] 5 eg] clgl0f{tnfO{ t6:y dflgPsf] 5 . 

k|ltztfª\snfO{ k|fwfGo lbOPsf] o; n]vdf tYofª\s ljZn]if0f ubf{ %) k|ltzteGbf sd 

;sf/fTds cledt k|fKt sygdf g/fd|f] jf sdhf]/ :t/sf] k|ltlqmof dflgPsf] 5 . %) b]lv 

^( k|ltzt;Dd ;sf/fTds cledt /x]sf ;"rsdf dWod jf l7s} 7flgPsf] 5 . &) b]lv 

&( k|ltzt ;sf/fTds cledt b]lvPsf syg ;Gtf]ifhgs dflgPsf] 5 eg] *) b]lv *( 

;Ddsf] ;sf/fTdds cledtnfO{ pQd jf /fd|f] 7x/\ofOPsf] 5 . To:t} () k|ltzteGbf dfly 

;sf/fTds cledt k|fKt ePsf sygsf] ljZn]if0fdf cToGt /fd|f] jf pTs[i6 :t/sf] ;+1f lbO{ 

tbg'?k ljZn]if0f ub}{ cGTodf lgisif{ k|:t't ul/Psf] 5 .

d"Nofª\sgdf ljZj;gLotf / j}wtf

z}Ifl0fs hut\df sfof{Gjogdf cfPsf ;a} d"Nofª\sgdf ljZj;gLotf tyf j}wtfnfO{ k|d'v u'0f 

dflgG5 . ;a} k/LIf0f of d"Nofª\sgdf ljZj;gLo glthf clgjfo{ g} x'G5 . ljBfyL{n] k|fKt 

u/]sf] cª\sn] p;sf] jf:tljs Ifdtfsf] k|ltljDag ug{ ;Sg'kb{5 . o;sf nflu k6sk6ssf] 

k/LIf0fdf ;dfg cª\s k|fKt x'g ;s]sf] v08df ljBfyL{n] k|fKt u/]sf] cª\s :jLsfo{ x'G5 . 

s'g} klg d"No jf dfGotf glthf jf Jojxf/df olb :yfloTj ePdf, d]n vfPdf, z'4 ePdf 

ljZjf; ug{ ;lsg] x'G5 . To:tf] lsl;dsf] ljifoj:t' jf u'0f ePdf ljZj;gLotf /x]sf] dflgG5 . 

t;y{ k|fKtfª\s :jLsf/ ug{ ;lsg] cj:yf cfpg' eg]sf] k/LIf0fdf ljZj;gLotf /xg' xf] eGg 

;lsG5 .  Pp6} k|s[ltsf k6sk6s ePsf k/LIf0faf6 k|fKt ePsf] cª\s t emg} ;dfg jf 

p:t} x'g'kb{5 . o;f] ePdf dfq k/LIf0f ljZj;gLo x'G5 . s'g} k/LIf0f ;fwgsf] Pp6} u'0fnfO{ 

k6sk6s dfkg ubf{ ;dfg glthf k|bfg ub{5 eg] dfkgsf] ;fwgdf x'g] To; u'0fnfO{ 

ljZj;gLotf elgG5 -vgfn / clwsf/L, @)^*, k[= !%)_ . k/LIf0f ljZj;gLo ePsf] v08df 
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ljBfyL{sf] pknlAw ljZj;gLo x'G5 . To:t}, pknlAwsf] ljZj;gLotf;Fu} z}Ifl0fs If]qsf ljljw 

36sx?sf] pkof]u, ;fGble{stfsf] klg ljZj;gLotf k'li6 x'g] cj:yf l;h{gf x'g] ePsfn] 

ljZj;gLotfnfO{ d"Nofª\sgsf] dxTTjk"0f{ u'0f klg dflgG5 . 

olb k/LIf0fsf] s'g} ;fwgn] ;dfg lsl;dsf] jftfj/0fdf s'g} JolQm jf ;d"xsf] l;sfO 

pknlAwnfO{ af/Daf/ dfkg ubf{ z'4 / l:y/ glthf lbg ;S5 eg] To; ;fwgnfO{ ljZj;gLo 

dflgG5 -lgp/], @)&), k[= !($_ . ;]d]:6/ k|0ffnLdf k/LIf0f jf d"Nofª\sgsf ljljw kIfsf] 

Joj:yf ul/Psf] x'G5 . ljleGg pks/0fsf] pkof]usf nflu kf7\of+zn] g} lgb]{z u/]sf] x'G5 . 

lgb]{lzt ;a} lsl;dsf pks/0f k|of]udf Nofpg'kg]{ klxnf] ;t{ xf] eg] ljleGg pks/0fsf 

dfWodaf6 k|fKt ePsf] cª\s ;dfg lsl;dsf] x'g'kb{5 . cem Pp6} k|s[ltsf k6s k6s 

ePsf k/LIf0faf6 k|fKt ePsf] cª\s t emg} ;dfg jf p:t} x'g'kb{5 . o;f] ePdf dfq k/LIf0f 

ljZj;gLo x'G5 . To:t}, pknlAwsf] ljZj;gLotf;Fu} z}Ifl0fs If]qsf ljljw 36sx?sf] 

pkof]u, ;fGble{stfsf] klg ljZj;gLotf k'li6 x'g] cj:yf l;h{gf x'g] ePsfn] ljZj;gLotfnfO{ 

d"Nofª\sgsf] dxTTjk"0f{ u'0f klg dflgG5 . 

j}wtf k/LIf0fsf] clgjfo{ u'0f xf] . h'g p2]Zon] k/LIf0fsf] ;fwg lgdf{0f ul/Psf] xf], pSt 

;fwgaf6 ToxL p2]Zo k|fKt x'G5 eg] To; ;fwgnfO{ j}w dflgG5 -lgp/], @)&), k[= @!!_ . 

k/LIf0f jf d"Nofªsg ubf{ lgwf{l/t kf7\of+zcGtu{tsf ;a}h;f] kf7 Pjd\ l;sfO cg'jejsf 

k|ltlglwd"ns k|Zgsf dfWoddaf6 tyf 1fg, l;k Pjd\ Jojxf/sf] klxrfg, dfkg, / ljZn]if0f 

ug{ ;Sg] ljz]iftf jf u'0f g} j}wtf xf] . h'g p2]Zo dfkgsf nflu k/LIf0f lgdf{0f ul/Psf] xf], 

k/LIf0fn] ToxL p2]Zocg';f/sf u'0fx? dfkg ug{ ;Sof] eg] k/LIf0fdf x'g] To; ljz]iftfnfO{ 

j}wtf elgG5 -vgfn / clwsf/L, @)^*, k[= !%*_ . s'g} klg k/LIf0f jf d"Nofª\sgdf Ps 

lsl;dsf] j}wtf eP/ dfq k'Ub}g, c;n k/LIf0fsf lglDt clwsf+z j}wtf clgjfo{ g} x'G5g\ . 

z}Ifl0fs k/LIf0f tyf d"Nofª\sgdf j}wtfnfO{ clgjfo{ cª\u dflgG5 . z}Ifl0fs d"Nofªsgdf 

kf7\of+zn] lgwf{/0f u/]sf kf7\oj:t', 1fg Pjd\ l;sfO cg'jejsf] k/LIf0f ug'{kg]{ x'G5 . 

lglb{i6 If]qsf k|ltlglwd"ns k|Zgsf dfWoddaf6 lzIffyL{n] k|fKt u/]sf 1fg, l;k Pjd\ 

Jojxf/sf] klxrfg, dfkg / ljZn]if0f ug{ ;Sg] u'0fnfO{ g} j}wtf dflgG5 . To:t}, ljBfyL{sf 

tfTsflns Ifdtf, k"j{jtL{ Ifdtf, kZrjtL{ Ifdtf Pjd\ /rgfTds sf}znsf] klxrfg, ljZn]if0f 

Pjd\ k"jf{g'dfg ug{;Sg' klg j}wtf g} xf] . To;}n] z}Ifl0fs ;Gbe{df ;a} lsl;dsf dfkg tyf 

d"Nofª\sgdf j}wtfnfO{ clgjfo{ ljz]iftf dflgPsf] 5 . 

cfGtl/s d"Nofª\sgdf k/LIf0fsf k|d'v u'0fk|lt ;/f]sf/jfnfsf] b[li6sf]0f
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kl/0ffd tyf ljZn]if0f

cfGtl/s d"Nofª\sgdf ljZj;gLotf

k|:t't cWoogdf ;]d]:6/ k|0ffnLdf pkof]u ul/Psf] cfGtl/s d"Nofª\sgsf] ljZj;gLotf 

;DaGwdf cledt lnOPsf] 5 . …cfGtl/s d"Nofª\sgaf6 k|fKt ePsf] cª\s ljZj;gLo 5Ú eGg] 

syg lgdf{0f u/L lzIfsx?sf] k|ltlqmof lnOPsf] 5 . cfGtl/s d"Nofª\sgaf6 ljBfyL{n] k|fKt 

u/]sf] cª\s sd} dfq ljZj;gLo /x]sf] k|ltlqmof lzIfsaf6 k|fKt ePsf] 5 . hDdf $* k|ltzt 

;sf/fTds b]lvG5g\ eg] %@ k|ltzt ;sf/fTds 5}gg\ . k|fKtfª\ssf] ljZj;gLotf;DaGwL 

dtnfO{ j[Qlrqdf lgDgfg';f/ b]vfpg ;lsG5 M

lrq g+= M !

dflysf] j[Qlrqdf lzIfsx?af6 k|fKt ePsf] ljZj;gLotf;DaGwL cledt k|:t't ePsf] 5 . 

oxfF $ k|ltztn] o;;DaGwL sygdf k"0f{ ;xdlt hgfPsf 5g\ eg] $$ k|ltzt lzIfsx?n] 

sygk|lt ;xdlt JolQm u/]sf 5g\ . To;}u/L !@ k|ltzt lzIfs clgl0f{t 5g\ t #@ k|ltzt 

lzIfsaf6 cª\ssf] ljZj;gLotfdf c;xdlt k|s6 ul/Psf] 5 . cem * k|ltzt lzIfsx? t 

k"0f{ c;xdt 5g\ . of] cledtn] ljZjgLotfsf] :t/ g/fd|f] jf sdhf]/ /x]sf] k|dfl0ft ub{5 . 

hals pQm ljBfyL{nfO{ cª\s lbg] sfd :jod\ lzIfsx?sf] g} xf] . o;af6 l;4 x'G5 ls 

lzIfs cfkm}n] ljBfyL{sf] Ifdtf cfFsng u/L pknAw u/fPsf] cª\sk|lt g} ljZjf; ub}{gg\ . 

o;n] cfGtl/s d"Nofª\sgsf dfWodaf6 k|fKt ePsf] jf k|bfg ul/Psf] cª\sdf uDeL/ k|Zg 
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p7fPsf] 5 . ;fy} lzIfs cfkm}n] k|bfg u/]sf] cª\sd} cljZjf; k}bf x'g] cj:yf l;h{gf x'g'sf] 

sf/0f jf k|efjs ;|f]tsf] clgjfo{ klxrfg ug'{kg]{ l:yltsf] ;ª\s]t u/]sf] 5 .

cfGtl/s d"Nofª\sgdf lzIffyL{n] k|fKt u/]sf] cª\sdf :jod\ lzIffyL{x? g} ljZj:t x'g g;s]sf] 

cledt k|fKt ePsf] 5 . hDdf $@ k|ltzt ;sf/fTds b]lvG5g\ eg] %* k|ltzt ;sf/fTds 

5}gg\ . k|fKtfª\ssf] ljZj;gLotf;DaGwL dtnfO{ :tDelrqdf lgDgfg';f/ b]vfpg ;lsG5 M

lrq g+= M @

dflysf] :tDelrqdf lzIffyL{x?af6 k|fKt ePsf] dt k|:t't ul/Psf] 5 . oxfF !^ k|ltztn] 

o;;DaGwL sygdf k"0f{ ;xdlt hgfPsf 5g\ eg] @^ k|ltzt lzIffyL{x?n] sygk|lt ;xdlt 

hgfPsf 5g\ . o;/L ;sf/fTds cledt hDdf $@ k|ltzt lzIffyL{af6 k|fKt ePsf] 5 . 

To;}n] o; cfFs8fsf cfwf/df ljZj;gLotfsf] :t/ g/fd|f] /x]sf] k'li6 x'G5 . To;}u/L !# 

k|ltzt lzIffyL{ clgl0f{t 5g\ t ## k|ltzt lzIffyL{af6 cª\ssf] ljZj;gLotfdf c;xdlt 

k|s6 ul/Psf] 5 . cem !@ k|ltzt lzIffyL{x? t k"0f{ c;xdt 5g\ . o;n] cfGtl/s 

d"Nofª\sgsf dfWodaf6 k|fKt ePsf] cª\sdf uDeL/ k|Zg plAhPsf] 5 . ;fy} lzIffyL{n] 

k|fKt u/]sf] cª\sdf cljZjf; k}bf ePsf sf/0f ljZj;gLotsf k|efjs ;|f]tsf] klxrfg u/L 

cfGtl/s d"Nofª\sgnfO{ ljZj;gLo agfpg'kg]{ b]lvG5 .

cfGtl/s d"Nofª\sgdf k/LIf0fsf k|d'v u'0fk|lt ;/f]sf/jfnfsf] b[li6sf]0f
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cfGtl/s d"Nofª\sgaf6 ljBfyL{n] k|fKt u/]sf] cª\s sd} dfq ljZj;gLo /x]sf] cledt 

k|fKt ePsf] 5 . t'ngfTds lx;fan] hDdf $* k|ltzt lzIfs tyf $@ lzIffyL{ ;sf/fTds 

b]lvPsf 5g\ eg] c? ;sf/fTds5}gg\ . k|fKtfª\ssf] ljZj;gLotf;DaGwL dtnfO{ :tDelrqdf 

lgDgfg';f/ b]vfOPsf] 5 M

lrq g+= M #

dflysf] :tDelrqdf lzIfsx?af6 k|fKt ePsf] ljZj;gLotf;DaGwL cledt k|:t't ePsf] 5 .  

$ k|ltzt lzIfs / !^ k|ltzt lzIffyL{n] o;;DaGwL sygdf k"0f{ ;xdlt hgfPsf 5g\ eg] $$ 

k|ltzt lzIfs Pjd\ @^ k|ltzt lzIffyL{x?n] pQm sygk|lt ;xdlt JoQm u/]sf 5g\ . To;}u/L 

!@ k|ltzt lzIfs / !# k|ltzt lzIffyL{ clgl0f{t 5g\ . #@ k|ltzt lzIfs / ## k|ltzt 

lzIffyL{af6 cª\ssf] ljZj;gLotfdf c;xdlt k|s6 ul/Psf] 5 . cem * k|ltzt lzIfs / 

!@ k|ltzt lzIffyL{x? t k"0f{ c;xdt 5g\ . lzIffyL{ tyf lzIfssf] ;dfg k|s[ltsf] cledt 

b]lvG5 . ^ k|ltzt lzIffyL{n] lzIfseGbf klg sd dfqfdf ;sf/fTds k|ltlqmof hgfPsf] 

kfOof] . ljBfyL{ c;xdt x'g' t l7s} xf]nf t/ pQm ljBfyL{nfO{ cª\s lbg] sfd lzIfsx?n] 

cfk}mFn] k/LIf0f Pjd\ d"Nofª\sgaf6 pknAw u/fPsf] cª\sk|lt g} ljZjf; ub}{gg\ . of] cToGt 

;f]rgLo ;jfn xf] . o;af6 cfGtl/s d"Nofª\sgdf k|fKt ePsf] jf k|bfg ul/Psf] cª\sdf 

uDeL/ k|Zg l;h{gf ePsf] 5 . lzIffyL{ klg c;Gt'i6 b]lvg' /  lzIfs cfkmF}n] k|bfg u/]sf] 

cª\sd} cljZjf; k|:t't ug'{n] cfGtl/s d"Nofª\sgk|lt ljZj;gLotf g/x]sf] k|dfl0ft x'G5 . 
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o;n] o:tf] cj:yf k}bf x'g'sf] sf/0f jf k|efjs ;|f]tsf] clgjfo{ ?kdf klxrfg u/L clanDa 

;dfwfg ug'{kg]{ cfjZostf cf}FNofPsf] 5 .

cfGtl/s d"Nofª\sgdf j}wtf

lqe'jg ljZjljBfno cGtu{tsf] :gftsf]Q/ txdf ;~rflnt ;]d]:6/ k|0ffnLdf cfwfl/t 

cfGtl/s d"Nofª\sgdf klg ;a} lsl;dsf j}wtfsf] ck]Iff ul/Psf] 5 . k|:t't cWoogdf …

cfGtl/s d"Nofª\sg k|lqmofsf ps/0fdf ;a} lsl;dsf j}wtf /x]sf 5g\Ú eGg] syg lgdf{0f 

u/L dt ;j]{If0f ul/Psf] lyof] . oxfF cfGtl/s d"Nofª\sg k|lqmofsf pks/0f eGgfn] kl/of]hgf 

sfo{, k|:t'tLs/0f, cfGtl/s k/LIff h:tf kIfnfO{ ;ª\s]t u/L cledt lnOPsf] lyof] . 

o; ;"rsdf k|fKt ePsf] lzIfsx?sf] cledtaf6 cfGtl/s d"Nofª\sg k|lqmofdf ckgfPsf 

pks/0fdf j}wtf ;'lglZrt x'g g;s]sf] :ki6 x'G5 . o; ;"rsdf k|fKt k|ltlqmof ljZn]if0f ubf{ 

k/LIf0fdf j}wtfsf] l:ylt cToGt sdhf]/ /x]sf] b]lvG5 . hDdf #^ k|ltzt dt ;sf/fTds 

x'g' / ^$ k|ltzt ;sf/fTds b]lvg g;Sg'n] j}wtf sdhf]/ /x]sf] k|dfl0ft ub{5 . pQm 

cfFs8fnfO{ tnsf] j[Qlrqdfk{mt k|:6\ofpg ;lsG5 M  

lrq g+= M $

cfGtl/s d"Nofª\sgdf k/LIf0fsf k|d'v u'0fk|lt ;/f]sf/jfnfsf] b[li6sf]0f
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dflysf] j[Qlrqdf j}wtfdf ;DaGwdf lnOPsf] lzIfsx?sf] cledt k|:t't ul/Psf] 5 . pQm 

sygdf #^ k|ltzt lzIfsn] k/LIf0fsf pks/0fdf j}wtf /x]sf] hgfPsf 5g\ . !@ k|ltzt 

lzIfsn] lg0ff{os dt lbg rfx]sf 5}gg\ eg] $) k|ltzt lzIfs c;xdt 5g\ . !@ k|ltzt 

lzIfs t j}wtfsf ;jfndf lgdf{0f ul/Psf] sygk|lt k"0f{ c;dt b]lvG5g\ . cfwfeGbf a9L 

cyf{t\ %@ k|ltzt lzIfs o; ;jfndf c;xdt x'g' / !@ k|ltztn] t6:y dt lbg'n] j}wtfdf 

lgs} ;d:of /x]sf] k|:6 x'G5 . o;/L hDdf ^$ k|ltzt lzIfs cfGtl/s d"Nofª\sgsf 

pks/0fdf j}wtf  5 eg]/ :jLsf/ ug{ g;Sg'n] cfGtl/s d"Nofª\sgsf] j}wtfdf g} 7"nf] k|Zg 

v8f u/]sf] k'li6 x'G5 . lzIfsx?sf] lzIfs cfkmF} k|ToIftM lgdf{0f u/L ;~rfngdf NofPsf 

jf pkof]u u/]sf pks/0fdf g} j}wtf sfod x'g g;s]sf] hgfpg'af6 cfGtl/s d"Nofª\sg 

k|lqmofsf pks/0f lgdf{0f / ;~rfng k|lqmofsf ;DaGwdf ;/f]sf/jfnfx?lar uxg k/fdz{ 

u/L kl/isf/ ug'{ cfjZos b]lvG5 . To:t} j}wtf sfod x'g g;s]sf sf/0fsf] vf]hL ub}{ 

lzIfsx?nfO{ tt\;DaGwL kIfdf ;';"lrt ug'{kg]{ b]lvG5 .

o; ;"rsdf k|fKt ePsf] lzIffyL{x?sf] k|ltlqmofn] klg cfGtl/s d"Nofª\sg k|lqmofdf j}wtf 

;'lglZrt x'g g;s]sf] k|:6 kfb{5 . o; ;"rsdf k|fKt k|ltlqmof ljZn]if0f ubf{ k/LIf0fdf 

j}wtfsf] l:ylt sdhf]/ /x]sf] b]lvG5 . hDdf #* k|ltzt dt ;sf/fTds x'g' / ^@ k|ltzt 

;sf/fTds b]lvg g;Sg'n] j}wtf cToGt sdhf]/ /x]sf] k|dfl0ft ub{5 . pQm cfFs8fnfO{ 

tnsf] :tDelrqdfk{mt k|:6\ofpg ;lsG5 M  

lrq g+= M %

s



249

dflysf] :tDelrqdf j}wtfdf ;DaGwdf lnOPsf] lzIffyL{x?sf] cledt k|:t't ul/Psf] 5 . pQm 

sygdf #* k|ltzt lzIffyL{n] k/LIf0fdf j}wtf /x]sf] hgfPsf 5g\ . @( k|ltzt lzIffyL{n] 

lg0ff{os dt lbg rfx]sf 5}gg\ eg] #) k|ltzt lzIffyL{ c;xdt 5g\ . # k|ltzt lzIffyL{ t 

j}wtfsf ;jfndf k"0f{ c;dt b]lvG5g\ . hDdf ^@ k|ltzt lzIffyL{ cfGtl/s d"Nofª\sgsf 

pks/0fdf j}wtf 5 eg]/ :jLsf/ ug{ g;Sg' jf ;sf/fTds gx'g'n] cfGtl/s d"Nofª\sgsf] 

j}wtfdf 7"nf] k|Zg v8f u/]sf] b]lvG5 . o;af6 cfGtl/s d"Nofª\sg k|lqmofsf ;Gbe{df 

;/f]sf/jfnfx?lar uxg k/fdz{ u/L j}w k/LIf0ftk{m s]lGb|t x'g'kg]{ b]lvG5 . 

o; ;"rsdf k|fKt k|ltlqmofsf] t'ngfTds ljZn]if0f x]bf{ k/LIf0fdf j}wtfsf] l:ylt cToGt 

sdhf]/ /x]sf] :ki6 x'G5 . hDdf #^ k|ltzt lzIfs tyf #* k|ltzt lzIffyL{ ;sf/fTds 

x'g' / ^$ k|ltzt lzIfs Pjd\ ^@ k|ltzt lzIffyL{ ;sf/fTds b]lvg g;Sg'n] j}wtf cToGt 

sdhf]/ /x]sf] k|dfl0ft ub{5 . o; ;jfndf k|fKt cfFs8fnfO{ tnsf] :tDelrqdfk{mt k|:6\ofpg 

;lsG5 M  

lrq g+= M ^

cfGtl/s d"Nofª\sgdf k/LIf0fsf k|d'v u'0fk|lt ;/f]sf/jfnfsf] b[li6sf]0f
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pko'{Qm :tDelrqdf j}wtfdf ;DaGwdf lnOPsf] lzIfsx?sf] cledt k|:t't ul/Psf] 5 . pQm 

sygdf $ k|ltzt lzIffyL{ k"0f{ ;xdt 5g\ eg] s'g} klg lzIfsn] k"0f{ ;xdlt hgfPsf 5}gg\ . 

#$ k|ltzt lzIffyL{ tyf #^ k|ltzt lzIfsn] k/LIf0fsf pks/0fdf j}wtf ;DaGwdf ;xdlt 

hgfPsf 5g\ . o;/L qmdzM #* / #^ k|ltzt dfq ;sf/fTds 5g\ . !@ k|ltzt lzIfs 

/ @( k|ltzt lzIffyL{n] lg0ff{os dt lbg rfx]sf 5}gg\ . $) k|ltzt lzIfs / #) k|ltzt 

lzIffyL{ c;xdt 5g\ . cem !@ k|ltzt lzIfs / # k|ltzt lzIffyL{ t j}wtfsf ;jfndf 

lgdf{0f ul/Psf] sygk|lt k"0f{ c;dt b]lvG5g\ . %@ k|ltzt / ## k|ltzt lzIffyL{ o; 

;jfndf c;xdt Pjd\ !@ k|ltzt lzIfs / @( k|ltzt lzIffyL{n] t6:y dt lbPsf sf/0f 

cfGtl/s d"Nofª\sgdf j}wtfdf lgs} ;d:of /x]sf] k'li6 x'G5 . o;/L hDdf ^$ k|ltzt lzIfs 

/ ^@ k|ltzt lzIffyL{ cfGtl/s d"Nofª\sgsf pks/0fdf j}wtf 5 eg]/ :jLsf/ ug{ g;Sg'n] 

cfGtl/s d"Nofª\sgsf] j}wtfdf g} 7"nf] k|Zg v8f u/]sf] 5 . cfZro{hgs t of] 5 ls 

lzIfsx?n] cfkmF} k|ToIftM lgdf{0f u/L pkof]u u/]sf k/LIf0fsf pks/0fdf g} j}wtf sfod x'g 

g;s]sf] hgfpg' lgs} ;+j]bgzLn ljifo xf] . cfGtl/s d"Nofª\sg k|lqmofsf pks/0f lgdf{0f 

/ ;~rfng k|lqmofsf ;DaGwdf ;/f]sf/jfnfx?lar uxg k/fdz{ u/L kl/isf/ ug'{ clgjfo{ 

b]lvG5 .

lgrf]8

cfGtl/s d"Nofª\sgaf6 k|fKt ePsf] cª\s ljZj;gLo 5 eGg] sygdf $@ k|ltzt  lzIffyL{ 

/ $* k|ltzt lzIfs dfq ;sf/fTds b]lvPsfn] ;Gt'li6sf] :t/ sdhf]/ /x]sf] kfOof] . 

cfGtl/s d"Nofª\sg k|lqmofsf ps/0fdf ;a} lsl;dsf j}wtf /x]sf 5g\ eGg] sygdf #* 

k|ltzt lzIffyL{ / #^ k|ltzt lzIfs dfq ;sf/fTds b]lvPsfn] o; ;"rsf b'j}ju{sf] 

;Gt'li6sf] :t/ cToGt sdhf]/ /x]sf] b]lvG5 . cem, lzIfs cfk}mF k|ToIftM ;+nUg x'g] If]qdf 

k/LIf0fsf] ljZj;gLotf Pjd\ k/LIf0fdf j}wtfsf ;jfndf lzIfs g} gsf/fTds /x]sf] kfOof] . 

o;n] cfGtl/s d"Nofª\sgsf ;Gbe{df k];fut c;+j]bgzLntf tyf k|lqmofut hl6ntf /x]sf] 

k|:6 kfb{5 . 

;'emfj

k|:t't cWoogaf6 cfGtl/s d"Nofª\sgsf] ljZj;gLotf tyf j}wtfsf ;Gbe{df lzIffyL{ / 

lzIfssf] ;dfgfGt/ vfnsf] cledt k|fKt ePsf] 5 . c;n k/LIf0fsf clgjfo{ dflgg] ljz]iftf 

jf u'0f ljZj;gLotf tyf j}wtfdf lzIffyL{ tyf lzIfs b'j} ju{af6 cToGt sdhf]/ cledt 

k|fKt ePsf] 5 . cWoogaf6 k|fKt cledtsf cfwf/df s]xL ;'wf/fTds ;'emfj k|:t't ul/Psf] 

5 . cfGtl/s d"Nofª\sgaf6 k|fKt ePsf] cª\ssf] ljZj;gLotf lgs} sdhf]/ b]lvPsf] 5 . 

cª\sg jf k/LIf0f ug]{ :jod\ lzIfsx?af6 g} cfk}mn] k|bfg u/]sf] cª\s jf k|lqmofk|lt g} 
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cljZjf; b]lvg] vfnsf] cledt k|fKt ePsfn] lzIfs a9L lhDd]jf/ / ;r]t aGg'kg]{ b]lvG5 . 

olb k|zf;lgs jf cGo s'g} k|efjaf6 cª\sgdf ljZj;gLotf sfod x'g afwf k}bf ePsf] 

eP To:tf k|efjsf] Go'gLs/0fsf nflu klg lzIfs g} a9L ;+j]bgzLn aGg'sf] ljsNk 5}g . 

cfGtl/s d"Nofª\sg k|lqmofsf ps/0fsf j}wtfsf ;jfndf klg b'j} ju{sf] k|ltlqmof cToGt 

sdhf]/ /x]sf] b]lvG5 . j}wtf sfod ug{ klg lzIfsx? g} a9L ;+j]bgzLn aGg'kg]{ b]lvG5 .  

;Gbe{;"rL

cln, h]=hL= -;g\ !((^_, j]A:6;{ l8Sg/L, o'P;P M cf]6]Gx]Od/ klAn;;{ .

vgfn, k]zn / clwsf/L, gf/fo0fk|;fb -@)^*_, kf7\oqmd tyf d"Nofª\sg, sf7df8f}+ M 
;gnfO6 klAn]s];g .

rf]ªaª\u, s]=la= -;g\ @)!$_ sDkf/]l6e :68L ck\m ;]d]:6/ l;:6d PG8 Pg'cn l;:6d ckm 

k\mofsN6L 

ckm Ph's];g, lq=lj= lzIffzf:q 8Lg sfof{nodf k|:t't n3' cg';gwfg k|ltj]bg .

vlgof, tLy{/fh -;g\ @)!#_, OShfldg];g km/ OGx\ofG;8 nlg{ª, Ph's];gn PG8 l8EnKd]G6n 
;le{; ;]G6/ .

lqkf7L, ;'wf / cGo -;g\ @)!*_, l6o' a'n]l6g :k];n, sLlt{k'/ M lqe'jg ljZjljBfno .

lgp/], w|'jk|;fb -@)&)_, kf7\oqmd tyf d"Nofª\sg, sf7df8f}+ M Sj]:6 klAn]s];g .

kf7s, cf/=lk= -;g\ @)!@_, ldh/d]G6 PG8 Oefn'P;g Og Ph's];g, lbNnL M lko;{g .

kf}8]n, nfn' -@)&$_, …;]d]:6/ k|0ffnL M ;d:of / ;'wf/sf pkfoÚ k|ultzLn k|fWofks 

;ª\u7gåf/f sLlt{k'/df cfof]lht cGtlqm{of sfo{qmddf k|:t't cjwf/0ffkq . 

kmNr/, lh= PG8 8]le8\;g, Pkm=-;g\ @)!!_, Nofª\Uj]h 6]l:6ª PG8 P;]:d]G6, nG8g M /6\n]h .

dh'Db/, dDtfh -;g\ @)!)_, …OG6«8S;g ckm ;]d]:6/ l;:6d Og OlG8og sn]hÚ, cf;fd 

o'lgel{;{6L M ;]ldgf/ k]k/ . 

o';km, P= PG8 xl;d, Pd= -;g\ @)!@_ c s]; :68L ckm Pg'cn PG8 ;]d]:6/ l;:6d ckm 

OShfldg];g cg ued{]G6 sn]h ckm Dofg]hd]G6 ;fOG;, OG6/g];gn hg{n ckm Ps]8]lds 

l/;r{ Og laHg]; PG8 ;f];n ;fOG;, ef]n= @ -k[= %#—&#_ .

/]gN8\;, l;=cf/= PG8 cb;{ -;g\ @)!*_, ldh/d]G6 PG8 P;]:d]G6 Og Ph's];g, OlG8of M lko;{g .

nD;fn, /fdrGb| / vgfn, /fh]Gb| -@)&%_, cg';Gwfg ljlw, sLlt{k'/ M ;gnfO6 klAns];g .

Nof8f], /a6{ -;g\ !(^%_, Nofª\Uj]h 6]l:6ª, nG8g M nªd]G; .

j]/, l;=h]= -<_, sDo'lgs]l6e Nofª\Uj]h 6]l:6ª=====-<_=.

cfGtl/s d"Nofª\sgdf k/LIf0fsf k|d'v u'0fk|lt ;/f]sf/jfnfsf] b[li6sf]0f
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zdf{, s]bf/k|;fb / kf}8]n, dfwjk|;fb -@)^*_, g]kfnL efiff lzIf0fsf ;Gbe{x?, sf7df8f}F M 
ljBfyL{ k':ts e08f/ .

lzIffzf:q ;ª\sfo -@)&@_, g]kfnL lzIff kf7\oqmd, :gftsf]Q/ tx, lzIffzf:q ;ª\sfo, 
lqlj, sLlt{k'/ .

lx6g, h]=la= -<_ /fOl6ª Oª\ln; Nofª\Uj]h 6]:6;\, Oª\ln; Nofª\Uj]h a's ;f];fO6L, nªd]G; .
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lqe'jg ljZjljBfno s]Gb|Lo k':tsfnoM Dofg'cnb]lv 
cgnfOg;Dd 

ljho zdf{*

n]v;f/ 

k|:t't n]vdf lqe'jg ljZjljBfno s]Gb|Lo k':tsfno :yfkgfsfnb]lv *) sf] bzssf] 
pQ/f4{;Dddf cfOk'Ubf ;'b[[9Ls/0fsf ljleGg cfoddf ePsf k|of;sf] ljj]rgf ul/Psf] 5 . 
ljleGg cfoddWo] k':tsfnosf] :yfkgf, 1fg;fdu|Lsf] Joj:yfkg / cgnfOg l/;f];]{;df 
ePu/]sf ultljlwsf ;DaGwdf k|fKt tYo tyf /]s8{af6 ;"rgf tyf tYofª\s ;ª\sng 
u/L ljZn]if0f ul/Psf] 5 . lj=;+= @)!^ df lqe'jg ljZjljBfo;Fu} ;Lldt ;|f]t ;fwgaf6 
lqk'/]Zj/b]lv ;'?ePsf] k':tsfon clxn] b]zs} 7'nf] k':tsfnosf ?kdf :yflkt ePsf] 
b]lvG5 . o; k':tsfnon] Dof'gcn k|0ffnLaf6 1fg;fdu|Lx? Joj:yfkg tyf l56f]5l/tf] 
;]jf k|jfxdf b]vfk/]sf ;d:ofnfO{ Go"gLs/0f ug{ ;doqmd cg';f/ cfw'lgs k|ljlw pGd'v 
ePsf] 5 . xfn gofF k|ljlwsf] k|of]u ub}{ l/df]6 PS;]; ;]jf ;lxt ax'ljifonfO{ ;d]6]sf] 
k|f]Sj]:6 8f6fa]; vl/b u/L kf7sx?nfO{ cgnfOg dfkm{t ;]jf k|bfg ug{ ;'? u/]sf] 5 . 
cgnfOg ;]jf lj:tf/s} qmddf /fli6«o tyf cGt/f{li6«o :t/df cfkm\gf] ;Ghfn km}nfpb} 
lgMz'Ns ?kdf l/;f];]{;x?sf] klg Joj:yf k':tsfnon] u/]sf] b]lvG5 . k':tsfnon] 
cfkm'nfO{ k"0f{?kdf l8lh6fOh];g ug{ ;s]sf] 5}g\ . To;sf/0f Dofg'cn / cgnfOg 
b'j} k|0ffnLnfO{ cufNb} xfOla|8 k':tsfnosf] ?kdf ;]jf k|jfx u/]sf] oyfy{ o; n]vsf 
lgisif{df k|:t't ul/Psf] 5 . 

d'Vo zAb M lqe'jg ljZjljBfno s]Gb|Lo k':tsfno, O{–l/;f];]{;, cgnfOg k':tsfno

ljifo kl/ro 

lqe'jg ljZjljBfno;Fu} k':tsfnosf] klg :yfkgf x'gkg]{ lqe'jg ljZjljBfno P]g @)!^ df 

afWofTds Joj:yfn] ubf{ k':tsfnosf] :yfkgf ePsf] b]lvG5 . z}lIfs ;+:yfsf] d"n ;|f]t 

k':tsfno ePtf klg :yfkgfsfndf ;Lldt ;|f]t;fwgn] ubf{ ljZjljBfnosf] k':tsfnodf 

b'O{j6f ;–;fgf b/fhdf tfNrf df/]sf] cj:yfdf k':tsx? /x]sf] k|;Ë kfOG5 . 

* zdf{, lqe'jg ljZjljBfno s]Gb|Lo k':tsfnodf k':tsfno clws[t x'g'x'G5 .

DOI: https://doi.org/10.3126/cdj.v29i43.40963
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k':tsfnon] ;dofg';f/ ;ª\sng lj:tf/ tyf j}1flgs k|0ffnLaf6 Joj:yfkgsf ;fy kf7s 

;]jf lj:tf/} cl3 a9fPsf] kfOG5 . /fli6«o tyf cGt/fli6«o If]qsf] ;xof]u tyf ;xsfo{af6 gofF 

k|ljlwsf] k|of]unfO{ cfTd;ft\ ub}{ cfO/x]sf] 5 . kl5Nnf] ;do g]kfnL cg';Gwfgstf{x?nfO{ 

ljb]zL k':ts tyf n]v/rgfx? cgnfOgsf] dfWodaf6} k9]/ nfeflGjt ePsf 5g\ . g]kfnsf 

cg';Gwfgstf{x?sf n]v /rgfx? g]Khf]n 8f6fj]; dfkm{t ljb]zL kf7sx? dfh k'¥ofpg] sfd 

klg k':tsfnon] u/]sf] 5 . k':tsfno :yfkgfsf] ̂ @ jif{df Dofg'cn k|0ffnLaf6 l8lh6fOh];g 

xF'b} cgnfOg k|0ffnLnfO{ cfTd;ft\ ubf{;Ddsf] cj:yfsf] af/]df vf]h ug'{ g} o; cfn]vsf] 

ljifo If]q xf] . 

cWoogsf] p2]Zo / ljlw 

k':tsfnosf] :yfkgfsfndf Dofg'cn k|0ffnLsf] k|of]udf s] s:tf ;Ldf lyP / l8lh6fOh 

x'Fb} cgnfOg k|0ffnLn] s:tf] cj:yfdf ;]jf lbO/x]sf] 5 eGg] d"n ;d:ofdf /x]/ of] cfn]v 

tof/ ul/Psf] 5 . o; cfn]vsf] p2]Zo lqe'jg ljZjljBfnon] ;Lldt ;|f]t ;fwgsf afah't 

;'? u/]sf] k':tsfno ;]jf kl/jlt{t ;dofg';f/ gofF k|ljlwnfO{ cfTd;ft\ ub}{ xfn;Ddsf 

ultljlwsf] ljj]rgf ug'{/x]sf] 5 . plNnlvt p2]Zo k|flKtsf nflu k':tsfnosf] lqe'jg 

ljZjljBfno P]g, lgod, k':ts vl/b ljlgod, k':tsfno sfo{k4lt, ljleGg ;+:yf;+u ePsf 

;xsfo{, ;Demf}tfkq, k':tsfnosf] j]j;fO6 nufot k':tsfno ;~rfng ;ldlt, k':tsfno 

ljsf; ;ldltsf lg0f{osf ;fy} k':tsfnosf cflwsfl/s btf{ /]s8{x?nfO{ k|fylds ;|f]tsf 

?kdf k|of]u ul/Psf] 5 . k':tsfnosf ;DaGwdf k|sflzt k':ts, kqklqsf tyf cgnfOgsf 

dfWoaf6 k|fKt tYox?nfO{ cWoogsf] l4tLo ;|f]tsf ?kdf k|of]u ul/Psf] 5 . k|fylds / 

låtLo ;|f]taf6 ;"rgf tyf tYofª\s ;ª\sng u/L yk k'li6 kfg{sf nflu ljZn]if0f ljlwnfO{ 

k|of]udf NofOPsf] 5 . o; cfn]vdf k':tsfnosf lj=;+= @)&& r}q d;fGt;Ddsf tYofª\snfO{ 

dfq ;dfj]z ul/Psf] 5 . lqe'jg ljZjljBfno s]Gb|Lo k':tsfnosf] af/]df cWoog cg';Gwfg 

ug{ rfxg] cWo]tfx?nfO{ cWoogsf] ulx/fOdf k'Ugsf nflu sf];]9'ª\uf ;fljt x'g] ljZjf; ug{ 

;lsG5 . 

k[i7e"ld 

g]kfndf k':tsfnosf] Oltxf; k|frLg ;doaf6 g} ;'? ePsf kfOG5 . pQm ;dodf wfld{s 

ljlwljwfg / pkb]zx? tfd|kq, tf8kq, e'h{kq cflbdf n]lv ;+/If0fsf nflu wfld{s 

d7dlGb/, u'Daf, r}To, ljxf/df ;ª\sng ug]{ u/]sf] kfOG5 . h;nfO{ k':tsfnosf] clu|d 

?kdf lng ;lsG5 -dfgGw/, @)#* k[=#_ . k[YjLgf/fo0f zfxn] g]kfn PsLs/0fsf] cleofg;Fu} 

j;Gtk'/ b/jf/df k|frLg P]ltxfl;s clen]vx? ;ª\sng u/]sf] kfOG5 . pQm ;ª\slnt 

;fdu|Lsf] ;+/If0f / ;'Joj:yfkgsf nflu uLjf{0fo'4 jL/ ljqmd zfxb]jn] !*^( ut] æk':ts 
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lrtfO txljnÆ ;DaGwL gLlt, lgoddf nfndf]x/ hf/L u/] . Tof] g} g]kfnsf] klxnf] sfg'gL 

?kdf dfGotf k|fKt k':tsfno /x]sf] dflgG5 -clwsf/L, @)&# k[= #*_ . 

g]kfndf z}lIfs k':tsfnosf] ;'?jft lqrGb| sn]hsf] :yfkgf;Fu} ePsf] b]lvG5 . pQm 

sn]hsf] k':tsfnosf nflu rGb| zdz]/n] cfly{s ;xof]u / nfOa|]l/ogsf ?kdf cfgGbd'lg 

ah|frfo{sf] lgo'lQmnfO{ dxÎjk"0f{ dfGg ;lsG5 . lqrGb| sn]hsf] k':tsfnosf nflu k':ts 

vl/b ug{ ¿= %))).– 5'6ØfOPsf] b]lvG5 -sfsL{, @)&% k[= @*_ . k':tsfnodf k':ts vl/b 

ug{ Ps} k6s olt 7"nf] /sd ljlgof]hg ul/Psf] ;DejtM g]kfnsf] Oltxf;df klxnf] xf] .   

lqe'jg ljZjljBfno k':tsfno :yfkgfsf] ;Gbe{df lqe'jg ljZjljBfno P]g @)!^ sf] 

kl/R5]b $ bkmf !* pk–bkmf -v_ df ljZjljBfno k':tsfnosf] lgldQ cfjZos c? ;fwgsf] 

Joj:yf ug]{ lhDd]jf/L ljZjljBfno l;g]6nfO{ lbOPsf] kfOG5 . ;f]xL P]gdf ljZjljBfnoaf6 

;DaGwg k|fKt ug]{ sn]hn] k':tsfnosf] klg Joj:yf ug'{kg]{ pNn]v 5 ->L % sf] ;/sf/ 

sfg"g tyf ;+;bLo k|jGwdGqfno, @)!^ k[= !(–@(_ . P]gdf g} afWofTds zt{ /flvPsf]n] 

ljZjljBfnon] k':tsfno :yfkgfnfO{ k|fyldstf lbPsf] b]lvG5 . o;} lgodsf cfwf/df 

lqe'jg ljZjljBfnodf Pp6f k':tsfnosf] :yfkgf ul/Psf] kfOG5 . :yflkt k':tsfnonfO{{ 

Jojl:yt ?kdf ;~rfng ug{sf nflu k':tsfno lj1fg ljifodf of]Uotfk|fKt JolQmsf] 

cfjZostf dxz'; u/L g]kfnsf klxnf] Jofj;flos k':tsfnoljb\ k"0f{k|;fb cdfTonfO{ lj=;+= 

@)!& df cl;:6]G6 nfOa]|l/og -k|fljlws_ df lgo'Qm u/]sf] 5 .  pQm ;dodf b'O{j6f ;–;fgf 

b/fhdf tfNrf df/]/ k':tsx? /flvPsf] / Ps hgf x]8 cl;:6]G6 / csf]{ Ps hgf ;xof]uL 

kbsf sd{rf/L /x]sf] cdfTosf] ;Demgfdf 5 -k+u]gL, @)^* k[=#*_ . cd]l/sfaf6 k':tsfno 

lj1fg ljifodf Pd=P=u/]/ cfPsL tTsfnLg lqe'jg ljZjljBfno s]Gb|Lo SofDk;sL cWoflksf 

zflGt >]i7 -ld>_ nfO{  ldlt @)@).!.!* ut]b]lv nfOa|]l/og kbdf lgo'Qm u/]sf] kfOG5 -ld>, 

@)&% k[=^_ . o;af6 s] b]lvG5 eg] zflGt ld>nfO{ k':tsfno k|d'vsf] sfo{ef/ ;'lDkg'eGbf 

klxnf s;}nfO{ klg k|d'vsf] lhDd]jf/L lbPsf] tYo kfOPsf] 5}g . 

lj=;+= @)!^ df ;+o'Qm /fHo cd]l/sfsf] Ph]G;L km/ OG6/g];gn 8]enf]kd]G6 (Agency for 

International Development) sf] ;xof]udf sf7df8f}+sf] nfnb/af/df ;]G6«n nfOa|]/L :yfkgf 

ePsf] kfOG5 . :yfkgfsf] t];|f] jif{ cyf{t lj=;++ @)!( df k':tsfnodf ;ª\slnt kGw| xhf/ 

k':ts tyf rf}w hgf sd{rf/Lx? ;lxt lqe'jg ljZjljBfno k':tsfnonfO{ x:tfGt/0f u/]sf] 

b]lvG5 (TU Central Library, n.d.b) . ;]G6«n nfOa|]/Laf6 x:tfGtl/t k':ts ;lxt s]xL ;do 

lqk'/]Zj/sf] kfx'gf 3/sf 6x/faf6} k':tsfno ;]jf ;~rflnt /x]sf] b]lvG5 . k':tsfnosf] 

6x/fsf] ofqf lj=;+= @)@$ kl5 sLlt{k'/df ag]sf] gofF ejgdf k'u]sf] 5 . sLlt{k'/df ef/t 

;/sf/sf] ;xof]udf ag]sf] gofF ejgsf] pb\3f6g ef/tsf tfTsfnLg pk–k|wfgdGqL df]/f/hL 

lqe'jg ljZjljBfno s]Gb|Lo k':tsfnoM Dofg'cnb]lv cgnfOg;Dd
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b];fO{sf] pkl:yltdf g]kfnsf k|wfgdGqL >L ;"o{axfb'/ yfkfaf6 @)@$ sflQ{s ^ ut] ePsf] 

xf] . pQm ;dodf cfkm\g} 5'§} ejg ePsf] of] /fi6«sf] klxnf] k':tsfno klg xf] -ld>, @)&% 

k[= !%_ . lj=;++ @)&@ ;fndf uPsf] e"sDkn] s]xL 7fp“ If]qu|:t ePtf klg h]gt]g ;]jf k|bfg 

ul//x]s} 5 .  k'gM ef/t ;/sf/sf] ;xof]udf k':tsfno glhs} /x]sf] ufGwL ejgsf] kl/;/ 

leq k'glgdf{0f k|flws/0faf6 cTofw'lgs ;'ljwf ;lxtsf] tLg tnfsf] ejg aGg] of]hgf /x]sf] 

kfOG5 . 

lqe'jg ljZjljBfno k|fljlws ;ldltsf] lg0f{ofg';f/ lj=;+= @)#) df k':tsfno ;DaGwL] 

ljlgodn] th'{df u/L s]Gb|Lo k':tsfno gfds/0f ePsf] b]lvG5 . gfd kl/jt{g;+u} s]Gb|Lo 

ljefudf dfq ;Lldt /x]sf] k':tsfnonfO{ cGo SofDk;x?sf k':tsfnox?sf] cg'udg ug]{ 

tyf k|fljlws ;/;Nnfx lbg'sf ;fy} ;j{;fwf/0f cg';Gwfgstf{x?nfO{ klg ;]jf k|bfg ug]{ 

lhDd]jf/L yk ePsf] xf] . lqe'jg ljZjljBfnosf k':tsfnox? k':ts vl/bdf ;xlhs/0f 

ug{sf nflu lq=lj= k':ts vl/b ljlgod @)## ag]sf] b]lvG5 . 

k':tsfnodf slxn] b]lv kf7sn] rfx]sf] k':ts 5gf]6 ug{ ldNg] u/L v'nfåf/ k|0ffnLdf 

ljsf; ePsf] eGg] ;DaGwdf ljjfb b]lvG5 . cdfTon] k':tsfnodf sfd ug{ ;'? ubf{ b'O{j6f 

;–;fgf b/fhdf tfNrf nufO{ aGbåf/ k|0ffnL /x]sf] pNn]v u/]sf 5g\ . Jo:yfkgsf nflu 

yk b/fh, kmlg{r/, sf]7f Pjd\ hgzlQmsf] dfu u/]tf klg tTsfnLg /lhi6«f/n] OF6fdfly 

sf7sf] kmNofs /fVg] / To;}dfly k':ts /fv]/ sfd rnfpg' eGgL lgb]{zg lbPsf] eg]sf 

5g\ . cdfTon] kmNofsdfly /fv]/} ePklg v'nfåf/ k|0ffnLdfkm{t ;]jf lbg ;'? u/]sf]df hf]8 

lbPsf 5g\  . csf]{tkm{ zflGt ld>n] k':tsfno k|d'v kbdf lgo'Qm x'Fbf k':tsfnodf b'O{ 

hgf sd{rf/L / ;–;fgf b'O{ sf]7f Pjd\ !@)) k':tsnfO{ b/fhdf rfaL nufP/ /flvPsf] s'/f 

atfpFl5g\ -k+u]gL, @)^* k[= $)_ . oBlk hlxn] ;'? u/]tf klg  k':tsfnosf] :yfkgfsf] kfFr 

jif{ leq kf7sn] rfx]sf] k':ts 5gf]6 ug{ ldNg] u/L v'nfåf/ k|0ffnLdf ljsf; ePsf] b]lvG5 . 

v'nfåf/ k|0ffnLsf] ljsf;;Fu} k':tsfnoaf6 k':tsx? rf]/L x'g] tyf kfGgf r]Tg] ;d:of klg 

w]/} /x]sf] kfOG5 . h;sf] d'Vosf/0f ahf/df ;xem} k':ts gkfpg], k':tsfnodf a;]/ cWoog 

u/L ptf/ ubf{ nfdf] ;do ljtfpg' kg]{ ePsf]n] ;lhnf] af6f] rf]/L jf kfGgf r]Tg] sfo{ a9g] 

x'G5 . rf]/L ePsf] k':tsx? ljBfyL{sf] 8]/fdf g} uP/ vf];]/ Nofpg] sfd klg k':tsfnon] 

u/]sf] kfOG5 . 8f= k|]ds'df/ vqLn] ljZjljBfnosf] xf]:6]n tyf ljBfyL{sf] 8]/faf6 rf]/]/ nu]sf 

k':tsx? vf];]/ Nofpg] sfo{sf] cu'jfO{ u/]sf] kfOG5 . h;sf] ;dfwfgfy{ k':tsfnon] $) 

sf] bzsdf kmf]6f]skL ;'ljwf ;'? u/]sf] b]lvG5 . lj=;++= @)%& df k':ts rf]/Lsf] ;d:ofnfO{ 

/f]Sgsf nflu 3M Electronic System sf] ;'? u/]sf] 5 -k+u]gL, @)^* k[=@^&–@&^_ .
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k':tsx? Joj:yfkgsf nflu ;"rLs/0f juL{s/0f sfo{ xftn] g} n]v]/ /fVg] cf:yfaf6 6fOk 

/fO6/ x'b}F sDKo'6/sf] k|of]uaf6 x'g yfn]sf] 5 . k':tsfnodf lj=;+= @)&! c;f/ b]lv k':ts 

O:o' / lkmQf{ sfo{ sDKo'6/ k|0ffnLaf6} ug{ lylnPsf] 5 . s'g} ;do cfw'lgs dflgg] Dofg'cn 

sf8{ k|0ffnL klg clxn] af/sf]8{ ;lxtsf] l8lh6n sf8{n] lj:tfljt ul/lbPsf] 5 . k':ts 

lng lbgsf nflu 306} nfOgdf a:g] ;d:ofaf6 d'Qm ug{ Ps lSnssf] e/df kf7sx?nfO{ 

sfd ;lsg] cfj:yfdf cfPsf] 5 . kf7sx?nfO{ cfw'lgs k|ljlwsf] k|of]udf hf]8g] qmddf lj=;+=  

@)&& d+l;/ % b]lv l/df]6 PS;]; (Remote access) ;]jf ;lxt k|f]Sj]:6 (ProQuest) 8f6fj];sf 

;fy} Plzog 8]enkd]G6 a}+s, g]zgn l8lh6n nfOa|]/L ckm OlG8ofsf l/;f];]{;x? pknAw 

u/fpg ;'?jft u/]sf] 5 .

cGt/f{li6«o ;+3÷;+:yf;Fu cfa4tf tyf ;]jf lj:tf/  

lq=lj= s]Gb|Lo k':tsfnon] ljZjsf ljleGg k':tsfnox?;Fu ;dLk:y tyf Jofj;flos 

nfOa|]l/ogx?sf] ;+:yf Okm\nfsf] ;b:otf tTsfnLg k':tsfno k|d'v zflGt ld>sf] k|of;df 

;g\ !(&$ df lnPsf] kfOG5 . Oˆnfsf] ;b:otf kfPkl5 g]kfn–Oˆnf ljr ;DaGw / ;xof]u 
cfbfgk|bfgsf] qmd ;'? ePsf] dflgG5 -clwsf/L, @)&# k[= ##%_ . k':tsfnon] ;ª\sng 

lj:tf/ u/L kf7s ;]jfnfO{ yk k|efjsf/L agfpgsf nflu ;g\ !(^$ b]lv o'=Pg=sf] l8kf]lh6/L 

nfOa|]/Lsf] ?kdf klg sfd u/]sf] b]lvG5 . h;df o'=Pg=/ o'=Pg=cGtu{tsf Ph]G;Lx?sf 

k|sfzgx? ;ª\sng ul/Psf] 5 (TU Central Library, n.d.b) . s]Gb|Lo k':tsfnon] !@ df3 

@)%^ sf lbgb]lv cfO=P;=aL=Pg= sf] /fli6«o Ph]G;Lsf ?kdf cleef/f ;dfNb} cfO/x]sf] 5 . 

h;sf] z'ef/De tTsfnLg k"j{k|wfgdGqL >L lu/Lhfk|;fb sf]O/fnfaf6 ePsf] xf] . ;'?jftsf] @) 

jif{kl5 @)&& cfiff9 dlxgfsf] @% ut]] cfO{=P;=aL=Pg=k|bfg ug]{ ;]jfnfO{ cgnfOg dfkm{t ljt/0f 

ug]{ sfo{sf] z'ef/De ePsf] 5 -cflwsf/L, @)&& k[= #–%_ . ca n]vs tyf k|sfzsx?nfO{ 

gDa/ lng sLlt{k'/ g} wfpg gkg]{ ePsf] 5 . 

lq=lj= s]Gb|Lo k':tsfnon] la|l6; sfplG;nsf] ;xof]udf k':tsfno leq l8lh6n nfOa|]/L 

jfnsf] Joj:yf u/]sf] 5 . hxfF b'O{j6f cfO{Kof8, cfjZos kmlg{r/ ;d]t PlS6e So'=cf/=sf]8x? 

ePsf] Ps eJo l8lh6n nfOa|]/L jfnsf] h8fg ;DkGg u/]sf] 5 -clwsf/L, @)&& k[= ^_ . 

h;af6 la|l6z sfplG;nsf ;d:t l8lh6n sn]S;gx? pkof]u ug{ ;lsG5 . k':tsfnon] 

kl5Nnf] ;do ;g\ @)@) df Plzog ljsf; a}+s / g]zgn l8lh6n nfOa|]/L ckm OlG8of;Fu 

O{–l/;f]{;];sf] k|of]udf ;Demf}tf / ;xsfo{ u/]sf] 5 . ;Demf}tfkqdf pNn]v ePcg';f/ P=l8=aL=sf] 

l8lh6n k':tsfnosf pknAw l/;f];]{;x? lq=lj= sf kf7sx?n] lgMz'Ns k|of]u ug{ ;Sg] 5g\ . 

To;}u/L g]zgn l8lh6n nfOa|]/L ckm Ol08of;Fu l/;f];]{;x? z]o/sf ;fy} sd{rf/Lx?sf] 

Ifdtf clej[l4 ug]{ h:tf sfo{sf nflu ;fem]bf/L u/]sf] 5 . låkIfLo ;fem]bf/L kqdf pNn]v 

lqe'jg ljZjljBfno s]Gb|Lo k':tsfnoM Dofg'cnb]lv cgnfOg;Dd



258 kf7\oqmd ljsf; klqsf

ePcg'?k klxnf] r/0fdf lqe'jg ljZjljBfnosf kGw| xhf/ k|fWofks, cg';Gwfgstf{, ljBfyL{ 

tyf sd{rf/Lx?nfO{ l8lh6n nfOa|]/Lsf sn]S;gx? k|of]u ug{ lbg] ePsf] 5 . h;dWo] bO{ 

xhf/ kf7sx? o; l8lh6n nfOa|]/Ldf cfj4 eO ;]jf k|fKt ug{ yfln;s]sf 5g\ .  

k':tsfnosf] ;ª\sng tyf zfvfx? 

:yfkgfsf] ^@ jif{df cfOk'Ubf o; k':tsfnosf] ;ªsng $ nfveGbf a9L e};s]sf] 5 . 

ljZjljBfnon] lgdf{0f u/]sf] kf7\oqmddf ;fy} kf7sx?sf] cfjZostf cg';f/sf k':ts, 

hg{n, cvaf/ cflb 1fg ;fdu|Lx? vl/b ub}{ cfO/x]sf] 5 . o;} qmddf :yfkgfsf] klxnf] 

jif{df cyf{t cf=j= @)!^.)!& df k':ts / hg{n vl/bsf nflu ¿= %))).– 5'6ØfOPsf] kfOG5 . 

pQm /sddWo] g]=¿= %#$÷#$ tyf ef=¿= $,%^&÷*$ af6 k':ts tyf hg{nx? vl/b u/]sf] 

b]lvG5 . cf=j= @)!&÷)!* df ¿= !(,^@)÷*& /sd a/fj/sf k':ts tyf hg{nx? vl/b 

u/]sf] b]lvG5 -k+u]gL, @)&^ k[= *@&_] . cf=j= @)&&.)&* sf] ljZjljBfnosf] aflif{s ah]6df 

k':ts vl/bsf nflu hDdf ?= %) nfv tyf kqklqsf vl/bsf nflu hDdf ?= $) nfv 

ljlgof]hg u/]sf] b]lvG5 -lq=lj= cfly{s tyf k|zf;g dxfzfvf, @)&& k[= @_ . k':tsfnon] 

cWoog ;fdu|Lx? s]Gb|Lo ljefux?sf] l;kmfl/; tyf kf7ssf] dfu cg';f/ l;w}, sf]6]zg 

tyf 6]G8/sf] dfWodaf6 vl/b ug'{sf ;fy} ljleGg JolQm tyf ;+3 ;+:yfx?af6 pkxf/ :j?k 

lgMz'Ns klg pknAw ePsf] kfOG5 . k':tsfnosf] btf{ /]s8{ cg';f/ xfn;Dd  !,^$,@&) 

yfg k':tsx? vl/baf6 / *$,$^$ yfg pkxf/ :j?k k|fKt ePsf 5g\ . To;}u/L y]l;;x?, 

ahf/df gkfOPsf b'ne{ k':tsx?, kf7ssf dfu cg';f/sf kmf]6f]skLx?, afp08 ef]n'd 

k]l/cl8snx? ;fy} len]h k|f]kmfOnx? cflb /x]sf 5g\ . k':tsfnon] kf7s ;]jfnfO{ yk 

k|efjsf/L agfpgsf nflu cgnfOg l/;f];]{;x? klg pknAw u/fpFb} cfO/x]sf] 5 . 

:yfkgfsfndf ;Lldt ;+Vofdf dfq k':tsx? ;ª\nUg ePtf klg kf7sx?sf] ;+Vof a9\b} hfbf 

k':tsfnodf ;ª\sngx? klg ylkb} uPsf] blvG5 . kf7sx?nfO{ l56f]5l/tf] ?kdf ;]jf k|bfg 

ug{sf nflu 1fg;fdu|Lx?sf] k|s[lt tyf ;]jf k|jfxsf cfwf/df zfvfx? 5'6ØfOPsf] kfOG5 . 

k':tsfnodf pknAw cWoog ;fdu|Lx? ;ª\sngsf lx;fan] d'Votof rf/ efudf ljefhg 

u/L cWoog ug{ ;lsG5 . 

!= hg/n k':ts ;ª\sng zfvfM o;nfO{ d'Vo ;ª\sng zfvf klg eGg] ul/G5 . h'g 

zfvfdf ljleGg ljifodf k':tsx? ljifocg';f/ juL{s/0f u/L Ps} 7fpFdf /flvPsf] x'G5 . 

t/ efiffg';f/ c+u|]hL, g]kfnL, ;+:s[t, g]jf/Lsf cfwf/df k':tsx?nfO{ 5'§f5'§} b/fhdf 

Joj:yf ul/Psf] 5 . of] zfvfsf k':tsx? k':tsfnosf] lgodfg';f/ kf7sx?n] lglZrt 

;dosf nflu O:o' u/]/ n}hfg ldN5 .
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@= :k];n 1fg ;fdu|L ;ª\sng zfvfx? M k':tsfnoaf6 O:o' gx'g] k':tsnufot 1fg 

;fdu|Lx? /flvPsf] zfvfx?nfO{ :k]zn ;ª\sng zfvf eg]sf] 5 h;cGtu{t lgDgzfvfx? 

/x]sf 5g\ . 

g]kfn ;ª\sng zfvfM g]kfnsf] af/]df tyf g]kfnaf6 k|sfzg ePsf k':tsx?sf ;fy} y]l;; 

l8h6]{zgx? o; zfvfdf /flvPsf] 5 . g]kfnsf] af/]df cWoog ug]{ rfxg] kf7sx?sf nflu 

;xh xf];\ eg]/ of] zfvfsf] :yfkgf u/]sf] kfOG5 . 

;Gbe{ k':ts ;ª\sng zfvfM 1fg sf]if, zAbsf]z, P6n;, lgb]{lzsf, jif{ k':ts, tYofª\s 

k':ts, dxfjf0fL k':ts, jfª\do ;"rL cflb 1fg ;fdu|Lx? o; zfvfdf /flvPsf] 5 . 

kf7Øk':ts ;ª\sng zfvfM o; zfvfdf lqe'jg ljZjljBfnocGtu{t cWoog cWofkg x'g] 

;Dk"0f{ ljifox?sf kf7Øk':tsx? /flvPsf] 5 . kf7sx?n] cfˆgf] l;n]j;df ePsf k':tsx? 
cGo zfvfdf gkfPtf klg o; zfvfdf Ps yfg cjZo kfpg ;Sg]5g\ . o;sf ;fy} ljleGg 

;+:yfg tyf ;+sfo cg';f/sf l;n]a;x? / k'/fgf k|Zgkqx? klg /flvPsf] 5 . 

;+o'Qm /fi6« ;+3 l8kf]lh6/L ;ª\sng zfvfM o; zfvfdf ;+o'Qm /fi6« ;+3 / o; dftxt 

;+:yfsf k|sfzgx?nfO{ 5'§} zfvfsf] ?kdf /flvPsf] 5 . kl5Nnf] ;do ef}lts k':tsx? 

sd k|sfzg x'g nfu]sf]]n] ljB'tLo ;fdu|Lx? a9L cfpg] u/]sf] kfOG5 . 

cd]l/sL, hfkfgL, rfOlgh ;ª\sng cWoog zfvfM ljleGg b]zsf af/]df cWoog ug]{ 

kf7sx?sf nflu ;xlhs/0f ug{sf nflu s]xL b]z cg';f/ 5'§f5'§} zfvfx?sf] klg Joj:yf 

ul/Psf] 5 . hxfF pQm b]zsf] ;flxTo, ;+:s[lt, /fhgLlt, e'uf]n Oltxf; cflb ljifosf 

k':tsx? /x]sf 5g\ . 

l;+xzdz]/ ;ª\sng zfvfM l;+xzdz]/n] ;ª\sng u/]sf %))) yfg 1fg ;fdu|Lx?sf 

;fy} kmlg{r/x? klg pkxf/ :j?k k':tsfnonfO{ k|bfg u/]sf lyP . k':tsfnon] ltg} 

k':tsx?nfO{ l;+xzdz]/sf gfddf 5'§} zfvfsf] ?kdf /fv]sf] 5 . lj=;+=@)#$ >fj0f !) ut] 

ljZjljBfno lbj;sf cj;/df /fhf jL/]Gb| tyf /fgL P]Zjo{n] k':tsfnodf l;+x sn]S;gsf] 

pb\3f6g u/]sf lyP . -k+u]gL, @)^* k[= !*^_

cfO{=P;=jL=Pg= ;ª\u|x zfvfM lq=lj= s]Gb|Lo k':tsfno g]kfnsf nflu cGt/f{li6«o dfgs klxrfg 

lrGx k|bfg ug]{ /fli6«o Ph]G;L xf] . n]vs tyf k|sfzsx?n] cfO{=P;=jL=Pg= lnP afkt b'O{ 

yfg k':tsx? k':tsfnodf a'emfpg' kg]{ x'G5 . ltg} k':tsx?nfO{ 5'§} zfvfsf ;ª\u|x u/L 
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cfO{=P;=jL=Pg= ;ª\sng zfvf gfdfs/0f u/]sf] 5 . k':tsfnoaf6 k|fKt /]s8{ cg';f/ o; 

zfvfdf xfn;Dd @!,@&% k':tsx? ;ª\sng ePsf 5g\ . 

>Job[Zo ;fdu|L ;ª\sng zfvfM zf/Ll/s ?kdf km/s Ifdtf ePsf JolQmx?sf nflu >Jo 

b[Zo ;fdu|Lx? klg ;ª\u|x u/L /flvPsf] 5 . 

clen]v ;ª\sng zfvfM o; zfvfdf x:tlnlvt ;fdu|Lsf ;fy} lqe'jg ljZjljBfno;Fu 

;DalGwt clen]v / ahf/df ;xh} gkfpg] b'n{e u|Gyx? klg /flvPsf] 5 . wd{zf:q, of]u, 

;flxTo, cfo'j]{b, Jofs/0f, bz{g, Gofo, Oltxf; cflb ljifodf k'/fgf x:tlnlvt ;fdu|Lx? 

/x]sf 5g\ . h'g ;fdu|Lx? b]jgful/s, g]kfn efiff, s'ef] e'lhdf]n cflb lnlkdf n]lvPsf] 

b]lvG5 . xfn hd{g ;/sf/sf] ;xof]udf o:tf ;fdu|Lx?sf] ;+/If0fsf nflu cDn/lxt 

sf8{af]8{ afs;x? agfO{ ;'/lIft ;fy /fVg] sfo{sf] ;'?jft ePsf] 5 . hxfF ^@! yfg o:tf 

1fg ;fdu|Lx? /x]sf 5g\ . To;}u/L lqe'jg ljZjljBfnosf] :yfkgf b]lvsf 8s'd]G6sf ;fy} 

k'/fgf] l;n]a;x? klg o; zfvfdf kfOG5 . 

#= kqklqsf ;ª\sng zfvf M k':tsfnodf k':ts dfq ;ª\sng gu/L b}lgs kqklqsf 

tyf ljifout klqsf -hg{n_ / Dofulhgx? klg 7'nf] ;ª\sng /x]sf] 5 . gofF / 

k'/fgf cª\sx?nfO{ 5'§f5'§} 7fpFdf /flvPsf] 5 . k'/fgf kqklqsfx?nfO{ cª\scg';f/ 

afOlG8ª u/L Jojl:yt ul/Psf] 5 . hxfF uf]/vfkq, sflGtk'/, gful/s, cGgk"0f{ kf]:6, 

sf7df8f}+ kf]:6, lxdfnog 6fOD; h:t} b}lgs klqsfsf ;fy} ;fKtflxs, kflIfs, dfl;s 

cflb kqklqsfx? /flvPsf 5g\ . To;}u/L lkmlhS;, s]ld:6«L, afof]nf]hL cflb ljifosf 

PA:6«fS6x?sf ;fy} afpG8 ef]No'd hg{nx? klg kqklqsf zfvfcGtu{t /xg] u/L 5'§} 

/flvPsf] 5 . 

$= O{–l/;f];]{; zfvfM k':tsfnon] kf7sx?sf] dfunfO{ dWogh/ ub}{ cGt/f{li6«o :t/sf 

k':ts tyf hg{nx?sf 8f6fa];x? pknAw u/fPsf] 5 . k|fWofks tyf cg';Gwfgstf{ / 

ljBfyL{x?sf nflu cgnfOg l/;f];]{; k|of]u ug{ 5'§f5'§} b'O{j6f sf]7fsf] Joj:yf ul/Psf] 

5 . 

;ª\slnt 1fg;fdu|Lsf] Joj:yfkg sfo{ 

k':tsfnodf pknAw cWoog ;fdu|Lx?sf] plrt Joj:yfkg ug{ ljifofg';f/ juL{s/0f / 

;"rLs/0f ug'{ cToGt cfjZos x'G5 . k':tsfno lj1fgsf] cWoog ef/taf6 ePsf]n] ;'?df 

k"0f{k|;fb cdfTon] ef/tdf k|rlnt P;=cf/=/+ugfygsf] sf]ng juL{s/0f k|0ffnL g} k':tsfnodf 

nfu" u/]sf] b]lvG5 . o;} ;Gbe{df cd]l/sfaf6 k':tsfno lj1fg ljifo cWoog u/L kms]{/ 
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k':tsfno k|d'v kbdf lgo'Qm ePsL zflGt >]i7n] l8lj 8]l;dn juL{s/0f nfu' u/]sf] b]lvG5 

-j}B, @)&& k[= !@_ . o;af6 cfkm\gf] cWoogsf] k|efj sfo{If]qdf kg]{ b]lvG5 . 8L=8L=;L k|0ffnL 

ljZjdf clwsf+z k':tsfnodf k|rlnt ePsf]n] xfn;Dd o; k':tsfnon] klg o;} k|0ffnLnfO{ 

cfTd;ft\ ub}{ cfO/x]sf] 5 .

kf7sx?nfO{ vf]h]sf] kf7\o;fdu|L /fv]sf] :yfgnfO{ dfu{bz{g ug{sf nflu k|To]s k':tssf] 

lalAnof]u|flkms ljj/0fx? ;lxt ;"rLs/0f ul/Psf] 5 . o:tf] ;"rLs/0f ;'?df Dofg'cn ?kdf 

#×% OGr gfksf sf8{x?df ePtf klg k|ljlwsf] ljsf;;Fu} sDKo'6/ 8f6fa];sf] klg k|of]u 
u/L b'j} dfWodaf6 agfOPsf] 5 . To;df x/]s k':tssf nflu lbOPsf] ljifo ;+s]tfª\ssf] 

cfwf/df kf7sx?n] cfkm'nfO{ cfjZos ePsf] k':ts ljifocg';f/ jf n]vscg';f/ jf zLif{s 

cflb dfWoaf6 b/fhdf vf]h]/ kQf nufpg ;S5g\ . k':tsfnon] ;"rLs/0f sfo{sf nflu 

Pª\nf] cd]l/sg Sof6nluª ?N;sf] bf];|f] ;+:s/0f ;g\ !(&* df g} k|sfzg eO;s]tf klg 

clxn];Dd k|yd  ;+:s/0fnfO{ cfkm\gf] cfjZostf cg';f/ kl/dflh{t ub}{ k|of]u u/]sf] kfOG5 . 

To;}u/L kf7sx?nfO{ cfjZos ;a} k':tssf] zLif{s / n]vs yfxf gx'g ;S5 t/ 

cfkm'nfO{ rflxPsf] k':tssf] ljifo eg] kSs} yfxf x'G5 . To;}n] kf7sx?nfO{ ljifocg';f/ 

k':tsx? vf]Hg ;xh xf];\ eg]/ nfOa|]/L ckm sª\u|]; ;Ah]S6 x]l8ª (Library of Congress 

Subject Heading) u|Gysf] rfln;f}+ ;+:s/0f k|of]u u/]sf] kfOG5 . o; u|Gydf gePsf] 

ljifox? /fVg' kg]{ cj:yfdf k':tsfnon] cfkm\g} 5'§} l8:qmLK6/ (Descripter) agfPsf] 5 . 

h;n] k':tsx?df ljifo /fVg] sfo{df Ps?ktf tyf ;dfgtf Nofpg] 5 . 

k':tsfnon] cfkm\gf ;ª\sngx?nfO{ yk Jojl:yt ug{sf nflu zfvfcg';f/ k':tsx?nfO{ 

cª\u|]hL j0f{dfnfsf cIf/x?af6 ;ª\sng ;ª\s]t lbPsf] 5 h;n] ubf{ Ps zfvfsf] 

k':ts csf]{ zfvfdf ldl;g] ;Defjgf sd /xG5 . k':tsfnosf lgoldt kf7sx?n] klg of] 

k':ts s'g zfvfsf] xf], O:o' ug{ ldN5 ldNb}g k':ts x]g]{lalQs} yfxf kfpg ;S5g\ hxfF 

;ª\sngx?sf] ;ª\s]t o;k|sf/n] /flvPsf] 5 . /]km/]G; zfvfsf k':tsx?nfO{ cf/ (R), 

g]kfn ;ª\sng zfvf Pg (N), kf7\ok':ts ;ª\sng zfvf 6L (T), cfO=P;=jL=Pg= ;ª\sng 

zfvf cfOP;jLPg (ISBN), o'=Pg= ;ª\sng zfvf o'Pg (UN) cflb /x]sf] 5 .   

c6f]d];g sfo{sf] ;'¿jft 

o; k':tsfnon] g]kfnaf6 k|sflzt / g]kfnsf af/]df k|sfzg ePsf k':ts tyf hg{nx?nfO{ 

Ps 5'§} g]kfn sn]S;g zfvf gfdfs/0f u/L Jojl:yt / ;'/lIft ;fy /fVg] sfo{ ul/Psf] 5 . 

zfvfdf kf7sx?sf] a9\bf] rfkn] ubf{ l56f]5l/tf] ?kdf ;]jf k|bfg ug{ tyf ljZjsf kf7sx? 

;dIf g]kfn ;DaGwL ;fdu|Lx?sf] af/]df hfgsf/L u/fpg] ck]Iff;lxt c6f]d];g ug]{ sfo{sf] 

lqe'jg ljZjljBfno s]Gb|Lo k':tsfnoM Dofg'cnb]lv cgnfOg;Dd
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;'?jft ul/Psf] kfOG5 . h'g sfo{sf nflu cGt/f{li6«o ljsf; cg';Gwfg s]Gb| (International 

Development Research Center -IDRC) n] r/0fa4 ?kdf hDdf Sofg]l8og 8n/ $(,)#) 

-¿=!),)!,%)).–_ cfly{s ;xof]u u/]sf] kfOG5 . låkIfLo ;Demf}tfkqdf IDRC sf tkm{af6 O{=;+= 

!((! h'nfO @( tyf lqe'jg ljZjljBfnosf tkm{af6 tTsfnLg /]S6/n] O{=;+= !((! gf]e]Da/ 

!) sf lbg x:tfIf/ u/]sf] b]lvG5 . ;Demf}tfkqdf x:tfIf/ eP tfklg sfdsf] ;'?jft O{=;+= 

!((@ clk|n b]lv ePsf] 5 . pQm kl/of]hgf cGtu{t tLg jif{df t]x|;o yfg k':tsx?sf] 

ljB'tLo 8f6fa]; agfO{ c6f]d];g sfo{ ;DkGg ePsf] kfOG5 -k+u]gL, @)^* k[=@$$–@$^_ .

k':tsfnon] c6f]d]zg sfo{nfO{ lg/Gt/tf lbb} ;g\ !((% b]lv k|fKt cGo zfvfsf k':tsx?nfO{ 

klg c6f]d]zg ug{ sfo{ ul/Fb} cfPsf] 5 . c6f]d]zgsf nflu ljutdf CDS/ISIS / WinISIS 

;km\6j]o/sf] k|of]u u/] tfklg clxn] ;a} 8f6fx? sf]xf ;km\6j]o/df /flvFb} cfPsf] 5 . h;n] 

ubf{ kf7sx?n] hxfFaf6 klg k':tsx?sf] lalAnof]u|flkms ljj/0fx? cgnfOg klAns PS;]; 

Sof6nu (OPAC) dfkm{t x]g{ ;Sg] 5g\ . k':tsfnosf] j]a;fO6df k|fKt tYofª\scg';f/ xfn 

Ps nfv krf; xhf/ eGbf a9L k':tsx?sf] sf]xf ;km\6j]o/sf] k|of]u u/L sDKo'6/ Sof6nu 

agfO;lsPsf] 5 . ;fy} @@)) ;oeGbf a9L y]l;; l8h6]{zgx? 8L–:k]z ;km\6j]o/df /fvL 

cf]kg PS;]; dfkm{t km'n 6]S:6 8fpgnf]8 ug{ ldNg] Joj:yf ul/Psf] 5 . k':tsfnodf 

@)%@÷)%# ;fndf g} *) hgf eGbf a9L sd{rf/Lx? sfo{/t /x]tf klg clgjfo{ tyf :j}lR5s 

cjsf;sf ;fy} ;¿jf eO cGoq hfg] sf/0fn] ubf{ hDdf #& hgf sd{rf/Lx? dfq sfo{/t 

/x]sf] kfOG5 . To;df klg k|ljlwsf] 1fg ePsf sd{rf/Lx? ;Lldt dfqdf ePsfn] ck]lIft 

?kdf k|ljlwo'Qm k':tsfno ljsf; ug{ ;lsPsf] 5}g\ . tyflk :jod\;]jsx?sf] ;xof]un] 

l8lh6n k':tsfnodf y]l;;x? cknf]8 nufotsf sfdx? eO/x]sf] 5 ->]i7, @)&& k[= !#_ . 

OG6/g]6 ;]jfsf] ;'¿jft 

k':tsfnodf ;g\ !((( b]lv ICIMOD sf] ;xof]udf kf7sx?nfO{ lgMz'Ns OG6/g]6 ;]jfsf] 

yfngL ul/Psf] xf] . t/ pQm ;+:yfn] Ps jif{ dfq ;xof]u u/]sf]n] kl5 k':tsfnon] g} 

Go'gtd z'Nsdf OG6/g]6 ;]jf k|bfg ub}{ cfO/x]sf] 5 . kf7sx?nfO{ ;"rgf k|ljlwsf] k|of]u 

u/L cWoog ;fdu|Lx?sf] clwstd k|of]u u/fpg] sfo{df k':tsfno lgoldt ?kdf nflu/x]sf] 

5 . ljZjljBfno cg'bfg cfof]usf] ;xof]udf k':tsfnon] :gftsf]Q/ tx / ljBfjfl/lw tyf 

bz{gfrfo{ txsf cg';Gwfgstf{x?nfO{ dWogh/ ub}{ 5'§f5'§} sf]7fdf sDKo'6/ ;lxt OG6/g]6 

;]jf k|bfg ub}{ cfO/x]sf] 5 . oBlk OG6/g]6 ;]jf l9nf] ePsf] eGg] u'gf;f] kf7sx?af6 

;'lgPsf] 5 . ljZjljBfnonfO{ k|ljlwd}qL agfpg] of]hgfcg';f/ xfn jfO{kmfO{ ;]jf lj:tf/ 

ul/Psf] 5 . ca k':tsfnodf kf7sx?n] tf//lxt OG6/g]6 ;]jfsf] e/k'/ kmfObf lng ;Sg] 

ljZjf; ug{ ;lsG5 -zdf{, @)&& k[= !*_ .
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O{–l/;f];]{; ;]jf ;'¿jft 

s]Gb|Lo k':tsfnon] ;dofg';f/ g]kfnsf ljåfg ju{x?nfO{ klg cGt/f{li6«o hg{nsf n]v/rgf 

k|of]u ug]{ ;'ljwf pknAw u/fpg] p2]Zon] O{–l/;f];]{; ;]jfsf] ;'?jft u/]sf] kfOG5 . h;cg'?k 

;g\ @))# ;fndf klxnf]kN6 INASP, UK ;Fu ;xsfo{df Programme for the Enhancement of 

Research Information (PERI) gfds sfo{qmdsf] yfngL u/L @))# b]lv @))( ;Dd sl/a @)–

@% xhf/ hg{nsf nfvf}+ n]vaf6 g]kfnL kf7snfO{ ;]jf k|bfg ul/Psf] kfOG5 . k':tsfnon] 

kf7sx? a9\bf] O{–l/;f];]{; k|ltsf] df]xnfO{ cfTd;ft\ ub}{ ljZjljBfno cg'bfg cfof]u;Fu 

Regarding Reform and Strengethening of Central Library (TUCL) Second Higher Education Project 

(SHEP) 20 May 2009 / 15 June 2014 sf nflu ;Demf}tf ePsf] kfOG5 . låkIfLo ;Demf}tf cg';f/ 

k|yd r/0fdf ¿= Ps s/f]8 / bf];|f] Procurement Plan (PP) for good with Service 2013/2014 

sfo{qmdsf] Procurement Plan cg';f/ k"jf{wf/ lgdf{0fsf nflu k|fKt ?= ^@,!),))).— af6 

O{–l/;f];]{;sf nflu o"=P;= 8n/ $^,))).– INASP, UK nfO{ e'QmfgLsf nflu k7fPsf] b]lvG5 . 

h;af6 OEECD e-library, EBSCO Host, Cambridge University Press, Emerald h:tf cToGt 

dxÎjk"0f{ 8f6fa];x? vl/b u/]sf] kfOG5 ->]i7, @)&! k[=@)–!(_ .

INASP, UK af6 plNnlvt 8f6fa];x? Ps jif{sf nflu dfq vl/b u/] tfklg g]kfndf lj=;+= 

@)&@ df uPsf] dxfe"sDdsf sf/0f k':tsfnosf] ljz]if cg'/f]wdf gjLs/0f gu/]tf klg ;g\ 

@)!* ;Dd k|of]u ug{ lbOPsf] kfOG5 . pQm 8f6fj];x? ljZjljBfnodf dfq ;Lldt g/fv]/ 

ljZjljBfnosf cfª\lus SofDk;sf ;fy} b]zsf cGo z}lIfs ;+:yfx?nfO{ klg lgMz'Ns 

pknAw u/fPsf] b]lvG5 . t/ ;g\ @)!* b]lv eg] pQm 8f6fa];sf lglZrt ;fdu|Lx? dfq 

k|of]u ug{ ;lsG5 . k':tsfnosf] ;Lldt ;|f]t ;fwgn] ubf{ o:tf dxª\uf ;fdu|Lx? vl/b u/L 

;]jf k|bfg ug'{ cfkm}+df r'gf}tLk"0f{ sfo{ xf] . h;sf nflu bft[ /fi6« tyf cg'bfg cfof]unfO{ 

u'xfg'{sf] ljsNk b]lvFb}g . k':tsfnon] cfkm\g} ;|f]taf6 h:6f]/ (JSTOR) / k|f]h]S6 Do'h 

(Project MUSE) 8f6fa];x? vl/b u/L cfO{=kL= a];df cfkm\gf ;b:o kf7sx?nfO{ pknAw 

u/fpFb} cfPsf] 5 . To;}u/L ;g\ @)@) b]lv l/df]6 PS;]; ;]jf ;lxt k|f]Sj6 8f6fj]; vl/b 

u/L kf7sx? ;]jf k|bfg ;'?jft u/]sf] 5 . 

k':tsfnon] @))& ;fnb]lv g]kfnsf ljleGg z}lIfs tyf Jofj;flos ;+:yfx?åf/f lgoldt 

/ s|da4?kn] k|sfzg ul/g] lj1–;dLlIft (peer-reviewed) hg{nx?sf] nflu Nepal Journals 

Online (NepJOL) 8f6fa]; Joj:yfkg ug]{ sfo{sf] ;'?jft u/]sf] 5 . tL hg{nx? cgnfOgsf] 

dfWodaf6 ljZjJofkL ?kdf kf7snfO{ lgMz'Ns cWoog ;]jf k|bfg ug]{ u/]sf] 5 . o;n] 

g]kfnL pTs[i6 n]vx?sf] ljZjJoflk lrgf/L x'g'sf ;fy} n]vsx?sf] Ifdtf clej[l4 x'g] 5 . 

xfn;Dd g]Khf]ndf @!^ j6f :t/Lo hg{nx? cfa4 eO;s]sf 5g\ (Nepal Journal Online, 

lqe'jg ljZjljBfno s]Gb|Lo k':tsfnoM Dofg'cnb]lv cgnfOg;Dd
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n.d.) . h;af6 s]Gb|Lo k':tsfnosf] ca l56} k':ts, y]l;;, l8h6]{;g, hg{n, l/kf]6{ tyf 

P]ltxfl;s b:tfj]hx? ;lxtsf] cfkm\g} 5'§} l8lh6n 8f6fj]; agfpg cToGt cfjZos  

b]lvG5 .  

l/df]6 PS;]; ;]jf ;'¿jft / pknAw l/;f];]{;x?  

ljZjJofkL ?kdf km}lnPsf] sf]le8–!( sf] k|efjn] k':tsfnon] ef}lts ?kdf kf7sx?nfO{ 

cWoog ;]jf k|bfg ug{ c;dy{ /x]sf] 5 . To;sf/0f @)&& d+l;/ % b]lv l/df]6 PS;]; (Remote 

access) ;]jf ;'?jft u/]sf] kfOG5 . ljZjljBfnosf k|fWofks, ljBfyL{, cg';Gwfgstf{x?n] 

3/}af6 k|f]Sj]:6 8f6fa];df pknAw l/;f];]{;x? k|of]u ug{ ;Sg]5g\ . l/;f];]{;x? k|of]u ug{sf 

nflu lqe'jg ljZjljBfnon] k|bfg u/]sf] clkml;on Od]n clgjfo{ ?kdf cfjZos x'G5 . r}q 

dlxgf;Dddf lqe'jg ljZjljBfnosf #!!* hgf kf7sx? o; ;]jfdf hf]l8O;Sg' ePsf] 5 . 

of] ;+Vof ck]IffeGbf cToGt Go"g xf] . clkml;n Od]naf6 dfq k|of]u cg'dlt kfpg] afWofTds 

Joj:yfn] ubf{ klg of] ;+Vof ga9]sf] x'g;S5 .

lqe'jg ljZjljBfo sfo{sf/L kl/ifb\sf] ldlt @)&!.!).!@ sf] lg0f{ofg';f/ b]zleqsf cGo 

z}lIfs ;+:yfx?n]] klg k|of]u ug{ ;Sg] Joj:yf ldnfOPsf] 5 . h;sf nflu ljZjljBfnosf 

xsdf Ps nfv aflif{s z'Ns / k|lt kf7s aflif{s b'O{ ;o nfUg]5 . ;fy} SofDk; sn]hsf 

xsdf aflif{s z'Ns kfFr xhf/ / k|lt kf7s aflif{s b'O{ ;o nfUg]5 . xfn;Dd g]kfn v'nf 

ljZjljBfno, ;'b'/klZrd ljZjljBfnosf ;fy} cGo !^ j6f SofDk; tyf sn]hsf kf7sx? 

;+:yfut ?kdf hf]l8;s]sf 5g\ . r}q dlxgf;Ddsf] 8f6f x]bf{ cGo ljZjljBfno tyf sn]hsf 

hDdf @##* hgf kf7sx? l/df]6 PS;];af6 pknAw O{–l/;f];]{;x? k|of]u u/]sf] b]lvG5 . 

cgnfOg k':tsfno ;]jfnfO{ b]zJofkL ?kdf lj:tf/ ug{ ;s]df w]/} kf7sx? nfeflGjt  

x'g]5g\ . 

l/df]6 PS;]; ;]jfdf k':tsfnon] vl/b u/]sf] k|f]Sj]:6 (ProQuest) 8f6fa];sf ;fy} ;Demf}tf / 

;xsfo{af6 k|fKt Pl;og ljsf; a}+s / g];gn l8lh6n nfOa|]/L ckm OlG8ofsf 8f6fj];x? 

klg /flvPsf] 5 . v'nf?kdf pknAw 8f]h, 8f]j, o'=Pg= l8lh6n nfO{a|]/L, g]Khf]n nufotsf 

8f6fa];x? klg /fv]sf] 5 . h;n] ubf{ kf7sx?n] Ps} 7fpFaf6 w]/} 8f6fa];x? k|of]u 

ug{ ;S5g\ . k|f]Sj]:6 ax' ljifonfO{ ;d]6]sf] 8f6fa]; xf] h;df $ nfv %) xhf/eGbf a9L 

O{–a's, %) nfveGbf a9L O{–y]l;; l8h6]{zgsf ;fy} xhf/f}+ zLif{ssf hg{n, Dofulhg tyf 

l/kf]6{x? /x]sf 5g\ . To;}u/L Plzog ljsf; a}+ssf] 8f6fa];df tLg nfveGbf a9L l/;f];{]; 

pknAw 5g\ h;df clwsf+z a}+ss} ljleGg ljifodf k|sfzgx? k':ts tyf l/kf]6{x? /x]sf 

5g\ . ef/tsf] g];gn l8lh6n nfOa|]/Lsf] 8f6fj];df k}+lt; s/f]8eGbf a9L n]v /rgf, ;Q/L 
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nfveGbf a9L y]l;;, ;f7L nfveGbf a9L k':tssf ;fy} xhf/f}sf] ;+Vofdf cl8of]–lel8of] 

n]Sr/ tyf k/LIff;Fu ;DalGwt k|Zgkqx? /x]sf 5g\ . k':tsfnosf kf7sx?n] cgnfOgsf] 

dfWodaf6 3/}df a;La;L s/f]8f+} l/;f];]{;x? k|of]u ug{ ;S5g\ (TU Central Library, 2021c) .

o; k':tsfnonfO{ @)&& ;fndf ljZjljBfno cg'bfg cfof]uaf6 ¿= $( nfv ?lkofF lgsf;f 

eO;s]sf] 5 . h'g O{–l/;f];]{;, g]6jlsª\ / Kn]hl/hd ;ˆ6j]o/ vl/bdf vr{ ug'{ kg]{ x'G5 . 

To;sf/0f s]Gb|Lo k':tsfnon] pQm /sdaf6 yk O{–l/;f];]{;x? vl/b ug]{ / To;nfO{ klg 

l/df]6 PS;]; l;:6daf6 b]zJofkL ?kdf ;]jf k|bfg ug]{ of]hgf /x]sf] 5 . ;fy} af}l4s If]qdf 

b]vf k/]sf] ;flxlTos rf]/L sd ug{sf nflu P06L Kn]hl/hd (Anit-Plagiarism) ;ˆ6j]o/ 
vl/bsf] clGtd r/0fdf k'u]sf] 5 . h;af6 ljZjljBfnodf a9b} uO/x]sf] af}l4s rf]/Lsf] 

;d:ofnfO{ lg?k0f x'g] cfsng ug{ ;lsG5 . t/ of] ;km\6j]o/ slxn]af6 k|of]udf cfpg] 5 

/ ;flxlTos rf]/L u/L ljZjljBfnosf] pkflw wf/0f ug{ kNs]sfx?sf] xfnt s] x'g] xf] x]g{ 

afFsL g} 5 -zdf{, @)&& k[=$_ .

lgisif{ 

lqe'jg ljZjljBfnosf] :yfkgf;Fu} lj=;=+ @)!^ ;fndf k':tsfnosf] klg :yfkgf ePsf] kfOG5 . 

!@)) yfg k':ts ;lxt b'O{j6f sf]7faf6 ;'?jft ePsf] k':tsfnosf] ;]jf clxn] g]kfns} 

7"nf] k':tsfnosf] ?kdf kl/lrt x'g k'u]sf] 5 . hxfF rf/ nfv eGbf a9L k':ts tyf jfpG8 

ef]n'd kqklqsfx? /x]sf 5g\ . 

lqk'/]Zj/sf] kfx'gf 3/sf 6x/faf6} ;'? ePsf] k':tsfnosf] ofqf lj=;+= @)@$ df ef/t 

;/sf/sf] ;xof]udf sLlt{k'/df ag]sf] gofF ejgdf k'u]sf] 5 . lqe'jg ljZjljBfno k|fljlws 

;ldltsf] lg0f{ofg';f/ lj=;+= @)#) df lqe'jg ljZjljBfno s]Gb|Lo k':tsfno ePsf] kfOG5 . 

gfd kl/j{tg;Fu} SofDk;x?sf k':tsfnox?sf] cg'udg ug]{ tyf k|fljlws ;/;Nnfx lbg'sf 

;fy}  ;j{;fwf/0f cg';Gwfgstf{x?nfO{ klg ;]jf k|bfg ug]{ lhDd]jf/L yk ePsf] xf] . 

k|ljlwsf] ljsf;;Fu} k':tsfnosf 1fg ;fdu|Lx? Joj:yfkgsf nflu ;"rLs/0f / juL{s/0f 

sfo{ klg 6fOk /fO6/ x'Fb} sDKo'6/sf] k|of]uaf6 ePsf] kfOG5 . ;g\ !((@ b]lv ;'? ePsf] 

c6f]d];g sfo{ ;g\ !((% kl5 k':tsfnodf gofF cfPsf ;Dk"0f{ k':tsx?nfO{ sDKo'6/ 

8f6fj];df OG6«L u/]kl5 dfq kf7sx?n] k|of]u ug]{ Joj:yf ul/Psf] 5 . k|ljlw;Fu bIf 

sd{rf/Lx?sf] cefjdf klg xfn;Dd Ps nfv krf; xhf/ eGbf a9L k':tsx? c6f]d];g eO{ 

;s]sf] b]lvG5 . lj=;+= @)&! c;f/ b]lv k':ts O:o' / lkmtf{ sfo{ Dofg'cn sf8{ k|0ffnLnfO{ 

lj:tflkt ub}{ af/sf]8{ ;lxtsf] l8lh6n sf8{sf] k|of]uaf6 ePsf] 5 . 

lqe'jg ljZjljBfno s]Gb|Lo k':tsfnoM Dofg'cnb]lv cgnfOg;Dd
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/fli6«o tyf cGt/f{li6«o ;+3 ;+:yfsf] ;xfof]udf O–l/;f];]{; ;]jf k|bfg ub}{ cfO/x]sf] 5 . 

cfw'lgs k|ljlwsf] k|of]unfO{ hf]8lbg] qmddf l/df]6 PS;]; (Remote access) ;]jf ;lxt k|f]Sj]:6 

(ProQuest) 8f6fj]; ;]jf pknAw u/fPsf] 5 . Pl;og 8]enkd]G6 a}+s, g];gn l8lh6n 

nfOa|]/L ckm OlG8of;Fu ;Demf}tf / ;xsfo{ u/L nfvf}+ l/;f];]{;x? pknAw u/fPsf] kfOG5 . 

kf7sx?n] Ps} 7fpFaf6 w]/} 8f6fa];x? k|of]u ug{ ;'ljwf kfPsf 5g\ . cgnfOg k|0ffnLnfO{ 

cFufNb} Dofg'cn ;]jfnfO{ klg ;dofg';f/ kl/dflh{t u/fpFb} xfOla|8 k':tsfnosf] ?kdf ;]jf 

k|jfx ul//fv]sf] 5 . 

;Gbe{ ;fdu|L  

clwsf/L, cfO{=kL= -@)&&_= ælq=lj= s]Gb|Lo k':tsfnodf k|d'vsf ?kdf tLg jif{Æ, k':tsfno 
cfjfh dfl;s !#-*_, ^ .

clwsf/L, cfO{=kL=-@)&&_= æd]/f] k':tsfno ;]jfM k|f/Deb]lv cjsfz;DdÆ, k':tsfno cfjfh 
dfl;s !@-!)_, # .

clwsf/L, OGb|k|;fb -@)&#_= k':tsfno tyf ;|f]t s]Gb|M Joj:yfkg Pjd\ ;~rfng, sf7df8f}+M 
k':tsfno Joj:yfkg tyf ;"rgf ;]jf s]Gb| .

clwsf/L, OGb|k|;fb -@)&&_= æg]kfndf cfO{=P;=aL=Pg=M ;'?b]lv clxn];DdÆ, k':tsfno cfjfh 
dfl;s !#-!_, #–% . 

cof{n, lji0f'k|;fb -;Dkf=_ -@)&!_= k':tsfno bk{0f, sf7df8f}+ M k':tsfno ljsf; d~r .
sfsL{, uf]ljGbdfgl;+x -@)&%_= lq–rGb| sn]hM ;o jif{ -lj=;+= !(&%–@)&$_, sf7df8f}FM lq–rGb| 

axd'vL SofDk; .

lq=lj= cfly{s tyf k|zf;g dxfzfvf -@)&&_= lqe'jg ljZjljBfnoM cf=j= @)&&.)&* sf nflu 
lq=lj= ;efaf6 kfl/t sfo{qmd tyf ah]6, sLlt{k'/ M lqe'jg ljZjljBfno .

k+u]gL, ej]Zj/ -@)^*_= s]Gb|Lo k':tsfnosf kfFr bzs, sf7df8f}+M lq=lj= s]Gb|Lo k':tsfno .
k+u]gL, ej]Zj/ -@)&^_= lqe'jg ljZjljBfnosf] Oltxf; -@)!^–@)#(_ efu !, sLlt{k'/M lqe'jg 

ljZjljBfno .

dfgGw/, s[i0fdfg -@)#*_= k':tsfno lj1fg Ps kl/ro, sf7df8f}FM lqe'jg ljZjljBfno 
kf7oqmd ljsf; s]Gb| .

ld>, zflGt, ld>, gf/fo0f k|;fb -@)&%_= lq=lj= s]Gb|Lo k':tsfnosf] uf}/jzfnL sxfgL / 
xfd|f] ;]jf, sf7df8f}+M n]vsx? :jod\ . 

j}B, lj0ff -@)&&_= æk':tsfnok|]dL zflGt ld> / lqe'jg ljZjljBfno s]Gb|Lo k':tsfnoÆ, 

k':tsfno cfjfh dfl;s !@-!)_, !@ . 
>L % sf] ;/sf/ sfg"g tyf ;+;bLo k|jGwdGqfno -@)!^_= g]kfn uh]6 efu @,  

sf7df8f}F M >L % sf] ;/sf/ .   
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>]i7, k"0f{nfn -@)&!_= æd"No ;fem]bf/Ldf O l/;f];]{;Æ, k':tsfno cfjfh dfl;s &-&_, !( .
>]i7, k"0f{nfn -@)&&_= ægfd lq=lj= s]Gb|Lo k':tsfno /x] klg of] l;+uf] b]zsf] s]Gb|Lo 

k':tsfno g} xf]Æ, k':tsfno cfjfh dfl;s !#-!_, !# .
zdf{, ljho -@)&&_= æ;dofg's'n ;'wf/sf;fy kf7s ;]jfdf ;dlk{t lq=lj= s]Gb|Lo k':tsfnoÆ, 

k':tsfno cfjfh dfl;s  !#-*_, !* .
zdf{, ljho -@)&&_= æO{–nfO{a|]/L ;]jfdf km8\sf] dfb}{ lqe'jg ljZjljBfnoÆ= g]kfn ;dfrf/ kq 

b}lgs @)&& r}q @) .
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